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Executive Summary
Introduction
The 2021-22 Allegany County Public Schools (ACPS) Consolidated Strategic Plan is a system plan to accelerate the
achievement of all students, including all subgroups and specialized populations to eliminate performance gaps that
persist based on students’ race, ethnicity, socio-economic status, disability, and native language.  The ACPS is passionate
about ensuring that every student in the ACPS has access to the opportunities, resources,  and educational rigor they need
throughout their educational experiences in order to maximize their academic success and social emotional well-being.
This summary serves as a stand-alone report and is viewed through an equity lens with a strategic focus on marginalized
student groups. The ACPS Equity Policy link is listed below:

https://www.acpsmd.org/cms/lib/MD01907365/Centricity/domain/36/policy%20document/IMAA%20-%20Educatio
nal%20Equity%20Policy%20042319.pdf

This summary provides a description of the areas of focus, measures used to gain insight into the root causes of the
identified areas, and how data analysis was used to guide decisions for improvement.  

On-going data analysis and root cause analysis continue to take place each year.  Administrators use the “5 Whys” to
identify reasons for gaps in academic achievement.  Each administrator had been trained on how to conduct a root cause
analysis to determine the deepest underlying cause (s) of the negative symptoms for their achievement gaps.  Each
administrator is charged with working with his/her school improvement team and teachers to complete a goal planning
process to identify goals, strategies, resources, implementation procedures, progress monitoring, and evidence of
outcomes to address any disparities for identified student groups. The district allocates time for administrators and staff to
review assessment data and conduct the root cause analysis for the school improvement/action plans and goal planning
process.  Principal SLOs focus on identified academic areas where the school is performing below expectations based on
analysis of assessment results and the evaluation of evidence-based statements.  Each principal meets with the Chief
Academic Officer and Assistant Supervisor of Testing and Accountability to review their action plans.  A rubric is utilized
to identify areas in need of changes or adjustments if the data results are stagnant or decreased.

ACPS, located in rural Western Maryland, has seen changes in demographics over recent years. Student enrollment
continues to decline, decreasing from 8636 students for the 2017-2018 school year to 8,076 for the 2020-2021 school
year. This represents a 6.5 decrease (560 students) over a 3 year period.The percentage of students from economically
disadvantaged families (FARMS), determined by the October 2020 data, increased 5.1%  from 54.77%  in 2017 to
59.87%  in 2020.  The special education population for the 2020 school year comprised 15.46%, or 1,249 students, of the
school system’s enrollment, which is down slightly from the prior year of 17.60% and 1,420 students.

Goal Progress-

Overview:
All students are assessed at the beginning of the 2021-2022 school year. Assessments at the beginning of the year ensure
that schools are capturing current student understanding of concepts that have been taught yet were not understood or
retained during the time away from in-school instruction as a result of the COVID-19 school closures and subsequent
summer break. The ACPS uses various assessments to capture baseline data regarding current student understanding.  The
district will also use the 2019 Maryland Report Card data as a reference tool.  The 2019 Report Card showed that our
elementary schools were particularly making excellent progress in regards to achievement and student growth.  We will
examine this data to determine the gaps that have occurred since that time. The 2021 fall diagnostic and the 2022 MCAP
tests will be used for baseline and end-of- year data points. The interventions will be used for mid-year data points.
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Process to Accelerate Learning and or Provide Support in Recovering Learning Loss

Instructional supervisors will work with building administrators and specialists to identify assessments that
diagnose student learning gaps. The results of the diagnostic Assessments will provide teachers with the
information needed for taking action to adjust teaching. The assessment data will also play a significant role in
improving learning outcomes for all students by assessing what the learner already knows, the nature of difficulties
that he/she has, which if undiagnosed might limit their engagement in new learning.

Baseline and projected student outcomes will be disaggregated by race, service group, and gender.
Interventionists, school specialists, and the literacy coach will compile the data by the individual class roster within
each school so that data team meetings can be efficiently conducted.

The ACPS will use the MTSS framework to provide the following:

● Universal screening for all students in elementary and middle school in the areas of ELA and mathematics
early in the school year

● Increasing levels of targeted support for those who are struggling
● Integrated plans that address students’ academic, behavioral, social, and emotional needs
● A schoolwide approach to student support, with teachers, counselors, psychologists, and other specialists

working as a team to assess students and plan interventions
● Professional development so staff can provide interventions and monitor progress effectively
● Family involvement so parents and guardians understand the interventions and give support at home
● Frequent monitoring of students’ progress to help decide if more intensive interventions are needed
● The use of evidence-based strategies at every tier of support

Specialists and teachers will determine which standards and/or proficiency levels need to be addressed, depending
on the content area, based upon where there are deficits in skills, processes, and understanding. For example, in
mathematics, the specialists and teachers will examine if the students have deficits in their computational skills and
conceptual understanding. The collaborative school-based teams will determine the instructional priorities for each
class in order to modify teaching or re-teaching strategies for the students. Using assessments as sources of
information, following assessments with corrective instruction, and giving students a second chance are steps in the
process that the teachers will use to prescribe appropriate personalized instruction to be responsive to areas where
achievement gaps exist in order to prepare a path for instructional success and recovery for each student.
Assessments will be part of an ongoing effort to help students learn throughout the year. In all cases, teachers, in
collaboration with the school interventionists, specialists, and/or literacy coach, will follow assessments with
helpful corrective instruction, and then provide students with another opportunity to demonstrate their new level
of competence and understanding. This second chance helps determine the effectiveness of the corrective
instruction and offers students another opportunity to experience success in learning.

Therefore, the goals of the data collection process will be to inform instructional decisions, to provide evidence
of learning, to help build content mastery, and to improve long-term recall for students. Data will be collected
throughout the year to assess if students are moving in the right direction toward proficiency in their academic
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areas. Pre to post-test results may also be used to inform critical areas of need for student learning objectives
(SLOs) which are used as part of the teacher evaluation process.

The district will use the 2019 Maryland Report Card data for baseline and trend data as a reference point as it
provides data disaggregated by race, service group, and gender for multiple student outcomes. (2019 ACPS
Report Card) When making projections on student learning outcomes based on the baseline data, the 2021 fall
diagnostics will be used as the starting point. The 2022 spring MCAP tests will be used as an end-of-the-year
checkpoint for the 21-22 school year, as well as the starting point for the 22-23 school year. The screeners used
by the district will be used for the mid-year checkpoints. The district will analyze achievement and positive and
negative outcomes on the assessments. If our students are learning what they are expected to learn, these results
will be viewed as positive student outcomes. Low or declining scores will be considered negative student
outcomes. The ACPS will use an implementation plan to ensure interventions used in the ACPS are being
implemented as intended and progressing as determined by the key stakeholders. Defined timelines will be
established for the data collection, analysis, and communication/discussion process.  Professional learning
experiences will be integrated throughout the implementation process to build the capacity of staff.  The ACPS
will produce a report that summarizes the outcomes and recommendations for improvements as necessary.
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Goal Progress: Academic Achievement and Growth
First Areas of Focus: Students with Disabilities

Rationale- Students with disabilities continue to perform below expectations on state assessments at
all levels.  In order to address these deficits, curricular accommodations and modifications are
implemented from IEP recommendations in order to meet individual student needs.  Special
Education teachers develop lessons with modifications or accommodations to meet the needs of
individual students.  These lessons align with general education plans and include specially designed
instruction as well as UDL strategies. Special education staff work with content area teachers to
determine that the appropriate services are provided to students with IEPs.

Needs Assessment- The results of the needs assessment guided by the Maryland Report Card results,
MSDE Annual Performance Documents and local data inform the decision to continue to focus on
analyzing assessment data regarding student performance gaps.  These actions are in line with the
imperatives and focus of the MSDE Division of Special Education in the areas of Early Childhood;
Access, Equity and Progress; and Secondary Transition.  ACPS in consultation with the coaching
consultant from the TIES Center conducted a needs assessment with IEP Chairpersons and
Instructional Specialists.  The results of this needs assessment supported this area of focus.

Root Causes and Intent to Address Identified Areas :  Service delivery continues to be an area of
focus for the district.  While we made strides in improving consistency, the COVID-19 pandemic
created disruption in our professional learning and structures.  Therefore, the ACPS will continue to
focus on increasing the effectiveness of utilizing specially designed instruction with pre-teaching
and/or re-teaching that is based on a variety of data points, including formative assessments and
student performance, and IEP goal progress. Teachers will use the SDI fidelity protocol tool to ensure
that instruction and services are being developed and implemented with fidelity.  They will continue
to evaluate if the instruction and interventions are appropriately intensive and individualized to
narrow the achievement gap, and evaluate that the IEP goals are appropriately aligned to grade level
standards and written with the five components.

Evaluation of Effectiveness of Interventions- (See chart below)

Examination of Student Groups- The assessment results were analyzed at both the school and
district levels.  A gap analysis was conducted to compare/contrast results for Students with
Disabilities and Students without Disabilities.
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Goals, Objectives, and Strategies (See chart below)
Timeline (See chart below)
Measure of Progress on Accountability (See chart below)

Goals Objectives Strategies Timeline Evaluation of
Effectiveness

Measure of Progress
on Accountability

1. To
significantly
narrow the
achievement
gap between
Students with
Disabilities
and students
without
disabilities  by
moving more
students with
disabilities
from Levels 1
and 2 to Level
3 on the
MCAP ELA
and math
during the
2022
administration.

By June 2022, all special
education teachers will
receive continued training
and coaching on
implementing specially
designed instruction (SDI)
as measured by coaching
logs.

By June 2022, coaching
efforts will focus on the
collaboration with general
educators to co-develop,
co-implement and
co-evaluate Individualized
Education Programs.

Special educators
will receive
continued monthly
coaching and
support for and SDI
practices and
interventions

Special educators
in collaboration
with general
educators will be
coached in the
co-development,
co-implementation,
and co-evaluation
process

August
2021 and
ongoing
through
June of
2022

August
2021 and
ongoing
through
June 0f
2022

Continued gap
analysis process
including MCAP,
annual
performance
documents,  and
locally identified
data potins.

Continued
measure of the
consistent
implementation
using the .MSDE
tool IEP
Performance
Process Indicators.

Decrease in the number
of students with
disabilities scoring a 1
or 2 on the ELA/math
MCAP in 2022.

Increase in the number
of students with
disabilities who score
approaching proficiency
or higher on the
diagnostic ELA and
math district level
assessments in
2021-2022.    Increase in
the quality of
collaboratively
developed  IEPs as
measured by the MSDE
tool IEP Performance
Process Indicators.

Goal Progress- Academic Achievement and Growth
Second Areas of Focus: Students who are Economically Disadvantaged

Rationale- Students who are economically disadvantaged continue to perform below expectations on
MCAP assessments at all levels. While the gap with students who are  economically disadvantaged was
closing per the 2019 data, the COVID-19 pandemic has created a disruption in the progress that was taking
place in tightening the gap.    

Needs Assessment- The results of the needs assessment guided by the Maryland Report Card results and
local data informed the decision to focus on addressing disparities for students who are economically
disadvantaged.   Staff continues to work with principals and teachers via district-wide staff development to
implement practices that have shown the most positive impact on student achievement and gap reduction for
students who are economically disadvantaged.

Root Causes and Intent to Address Identified Areas - Early identification and intervention with students,
who are struggling academically, particularly with reading, have been proven to help them gain the skills
they need to close the reading gap between themselves and their grade level peers.  Supervisors, principals.
and teachers will evaluate if the instruction and intervention are used to fidelity,  are appropriately intensive,
and are individualized to accelerate progress.

Evaluation of Effectiveness of Interventions- (See chart below)
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Examination of Student Groups- The assessment results were analyzed at both the school and district
levels.  A gap analysis was conducted to compare/contrast results for students who are economically
disadvantaged compared to their non disadvantaged peers.

Goals, Objectives, and Strategies (See chart below)
Timeline (See chart below)
Measure of Progress on Accountability (See chart below)

Goals Objectives Strategies Timeline Evaluation of
Effectiveness

Measure of Progress
on Accountability

To significantly
narrow the
achievement gap
between Students
who are
Economically
Disadvantaged and
their non
disadvantaged
peers  by moving
more students who
are economically
disadvantaged
from Levels 1 and 2
to Level 3 on the
MCAP ELA and
math during the
2022
administration.

The schools will
use a Multi-Tiered
System of Support
that includes
team-based
leadership
decisioning, tiered
delivery system,
implementation of
instruction,
interventions,
supports, and a
screening and
assessment
system, along with
on-going
data-based
decision making.

Develop a system and
timeline for screening,
collaborative
decision-making, and
progress monitoring
that support student
placement in
interventions/suppleme
ntal instruction.

Identify  tiered systems
of support
(programs,staffing).

Provide professional
development to school
administrators on
effective tiered
instruction for literacy
and math..

August
2021 and
ongoing
through
June
2022

Continued gap
analysis process
using MCAP
intervention data
analysis.

Decrease in the number
of students who are
economically
disadvantaged scoring a
1 or 2 on the ELA and
math  MCAP in 2022.

Increase in the number
of students who score
approaching proficiency
or higher on the
diagnostic ELA and
math screeners  in
2021-2022.

Goal Progress-School Climate and Culture Affecting School Success
Chronic Absenteeism and Disproportionality

The third goal focuses on school quality and student success for all students, including students of color and
students with disabilities in all of our schools.

Rationale- In ACPS, one school has been identified as being disproportionate with students of color
experiencing higher rates of suspensions; several other schools are on a monitoring list as a result of the
number of suspensions for students of color and students with disabilities. The district is also concerned
about the high rates of chronic absenteeism across the schools.  Several schools received the lowest possible
score on attendance on the 2018-19 Maryland Report Card.   The COVID-19 pandemic created a disruption
in the progress that was taking place in addressing chronic absenteeism and disportionality.

Needs Assessment- The results of the needs assessment (Maryland Report Card, MSDE suspension data,
school and district level attendance data and suspension data, anecdotal evidence), and the effects of the
Covid-19 pandemic guided the decision to focus on areas of disproportionality and chronic absenteeism.

Root Causes and Intent to Address Identified Areas (Disproportionality) - The main root cause is
within the domain of bias, beliefs, and barriers. Staff have not had sufficient training to recognize blind
spots related to race, gender, religion, poverty, sexual orientation, and disabilities. Three areas of focus
have been identified to address the root cause: implicit bias training, restorative practices training and
coaching, and MTSS training and coaching.
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Root Cause and Intent to Address Identified Areas (Chronic Absenteeism)- The root causes identified
are barriers or conditions that arise from factors outside of the school (lack of transportation, poverty,
trauma, health).  The other root causes involve negative school experiences (academic or social struggles,
perceptions of bullying, suspensions, student/parental attitudes) and misconceptions about the importance
of attendance (only unexcused matters, attendance doesn’t matter until high school, sporadic absences are
not a big deal).

Evaluation of Effectiveness of Interventions- (See chart below)

Examination of Student Groups- Attendance and suspension data were analyzed at both the school and
district levels.  A gap analysis was conducted to compare/contrast results for students of color and
students with disabilities for suspensions.  Chronic absenteeism rates were analyzed at the school level for
all subgroup areas.

Goals, Objectives, and Strategies (See chart below)
Timeline (See chart below)
Measure of Progress on Accountability (See chart below)

Goals Objectives Strategies Timeline Evaluation of
Effectiveness

Measure of Progress
on Accountability

1.  To significantly
reduce
out-of-school
suspensions for
non-violent
infractions.

2. To reduce
chronic
absenteeism.

3. To strengthen
the available
MTSS
interventions for
behavioral,
academic, and
social-emotional
needs.

4. To provide
technical assistance
and support to all
TSI Schools.

To continue the roll out
of training through  the
Fall of 2022, on
providing  training on
disrupting Implicit Bias,
Ruby Payne Poverty
Framework, and
Emotional Poverty to
principals, APs,
supervisors, and
selected teacher leaders.

By June 2022, finish the
rollout of  Restorative
Practices at every
school in the district.
Each school will have  a
fully-trained team and
will continue to support
implementation.

By October 2021, all
schools will have
received tools and
training on analyzing
school-level data,
choosing,
implementing, and
monitoring appropriate
MTSS interventions.

By November 2021, all
TSI schools will use

Revise ISI
procedures for
Therapeutic
Intervention,
de-escalation
techniques, and
restorative guided
conversations.

Employ the
support of
behavior
specialists and
monitor the use of
MTSS tiers for
behavior at the
schools.

Roll out Peer
Connections Tier
II mentoring
intervention at all
comprehensive
high schools.

Use initial root
cause analysis of
identified areas
for the TSI
Schools to
develop
school-level
strategies.

Fall of
2021
through
June of
2022

Examine
suspension and
attendance data
for each school.

Examine
attendance,
ODR, academic
outcomes,
requests for
Pupil
Service/Support
Team (PST)
assistance, and
mental health
referrals for
students in
interventions.

Data will reflect that
in-school interventions
were utilized more
frequently while
out-of-school
suspensions
decreased from
Sept-Dec and Jan-June
21-22 as compared to
the same time frames
during the 18-19.

Data will reflect a
decrease in the total
number of chronically
absent students as
compared to the 18-19
school year for each
school.

*We selected the
18-19 school year
because of the
disruption due to the
COVID-19 school
closures for the 19-20
and 20-21 school
years.
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Local ESSA Consolidated Strategic Plan
Reporting Requirements

(Complete a separate plan for each area of focus)

Area of Focus #1: Academic Achievement and Growth-English Language Arts
Students with Disabilities and Economically Disadvantaged Students

1. Based on the analysis of State and local data, identify the area of focus where the local
school system did not meet the goals (areas where the local school system is performing
below expectations). In the response, provide the rationale for selecting the area of focus,
including the implementation of strategies and/or evidence-based interventions to support
student achievement. Describe priority strategies and/or evidence-based interventions to
address disparities in achievement and to improve student performance. As school
systems respond to area of focus #1, refer to page 13 to guide your response to address
specific student groups.

a. Description. Describe Area of Focus #1 and how it aligns with your system's
educational equity policy. Describe the rationale for selecting the area of focus (up to
1,000 characters).

To promote excellence in accelerating student performance and eliminating achievement gaps,
the ACPS will develop goals using an equity lens to address the disparities in the performance
of students with disabilities and economically disadvantaged students in the area of ELA, our
two sub-groups of focus. This focus for Academic Achievement and Growth aligns with the
ACPS Equity Policy, which contains the provision that resources will be used that provide
equitable access to educational opportunities and services, even when differentiating resource
allocation is necessary. In addition, the policy stipulates that professional development will be
used to strengthen knowledge and skills for eliminating opportunity gaps that lead to disparity
in achievement. In order to support and expect high academic achievement for all students,
ACPS provides multiple pathways that meet diverse needs and actively promote progress.
ACPS strives to provide materials and assessments that reflect the diversity of students and
staff. Specifically included in the policy is providing the access and opportunity for students to
read successfully on grade level by the end of Grade Three. By creating a plan of action to
increase student achievement on MCAP in alignment with these equity components, ACPS will
reduce disparities among underperforming subgroups and increase overall academic
achievement.

b. Analysis. To support student achievement, provide an interpretation or justification for
data used to identify this need. (up to 1,000 characters).

KRA Data 2018-2019
● 19% of students with disabilities were determined to be ready compared to 45% of

students without disabilities
● 35% of students from low income families were determined to be ready as compared to

59% of students from mid/high income families. In the ACPS, 73% of all
kindergarteners lived in low-income households
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MCAP Data 2018-2019
Grades 3-5 ELA

● 50% of students with disabilities scored a 1- 2
● 18.9% of students with disabilities scored a 4-5
● 33.2% of students in low income families  scored a 1- 2
● 40.4% of students in low income families scored a 4-5

Three year trend data indicates that in Grades 3 and 4, the gap between students with
disabilities and those without disabilities is widening, with minimal gains in Grade 5.
Three year trend data indicates that in Grade 4, the gap between students who receive
FARMS and non-FARMS is widening, with minimal gains in Grades 3 and 5.

Grades 6-8 ELA
● 80.9% of students with disabilities scored a 1-2
● 5.3% of students with disabilities scored a 4-5
● 43% of students in low income families  scored a 1-2
● 29.2% of students in low income families  scored a 4-5

Three year trend data indicates that in Grades 6 and 8, the gap between students with
disabilities and those without disabilities is widening, with minimal gains in Grade 7.
Three year trend data indicates that in Grade 8, the gap between students who receive
FARMS and non-FARMS is widening, with Grade 6 showing a consistent reduction and
Grade 7 showing minimal change.

Grade 10 ELA
● 86.3% of  students with disabilities scored 1-2
● .8% of students with disabilities scored a 4-5
● 52.5% of students in low income families scored 1-2
● 26.5% of students in  low income families scored a 4-5

Three year trend data indicates that in Grade 10, the gap between students with
disabilities and students without disabilities is widening.
Three year trend data indicates that in Grade 10, the gap between students who receive
FARMs and non-FARMS is also widening.

Interpretation or Justification: It is evident that students with disabilities and students who
receive FARMS require more intentional strategies and supports in order to access curricula
and make gains to close the gap between those subgroups and all students.

c. Identify the root cause (s) for area of focus #1 and describe how you intend to address
them (up to 1,000 characters).

The root causes for the underperforming subgroups include the following:
● Students with poor vocabulary development leading to literacy achievement gaps
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● Fewer opportunities for students from low income families to access text
● Increase in number of students experiencing trauma
● Lack of consistent evidence-based practices and capacity to implement research-based

practices and programs across schools
● Lack of consistent implementation of specially designed instruction and capacity to

implement based on individual student needs
● Lack of intervention programs that target specific skill deficits
● Limited pathways for students because of a lack of specialized support
● Disrupted systematic instruction and learning of foundational reading skills due to the

COVID-19 pandemic
● Fewer opportunities for students from low income families in rural areas  to access

virtual instruction due to COVID-19 Pandemic  because of technology and connectivity
“dead zones”

Addressing Root Causes
ACPS will provide professional learning for teachers and instructional resources to implement
Specially Designed Instruction (SDI). This will include SDI coaches and specialists in each
school, as well as the use of a SDI Fidelity protocol. The district will work to increase staff
capacity for literacy practices by placing literacy coaches and specialists in the schools
demonstrating the highest need. All schools will implement research-based core reading
programs and increase intervention programs for reading in elementary through high school.
ACPS will partner with the Early Childhood Advisory Committee in their work to build social
media platforms for disseminating information to families about developmental milestones and
fostering early learning in the home. The Raising a Reader program will be implemented in all
pre-k and kindergarten classrooms to increase families’ access to quality books and support
early literacy. Speech and language pathologists will implement an MTSS model to mitigate
poor language and vocabulary skills in elementary schools.

d. Identify and describe evidence-based interventions to measure and address learning loss
(up 10 1,000 characters)

Read 180 & System 44 -Grades 4-12

READ 180 is a reading program designed for struggling readers who are reading two or
more years below grade level. System 44 is a foundational reading program that provides
intensive reading intervention for older struggling readers, especially students with
disabilities.Both provide a blended learning instruction model,combining digital media with
traditional classroom instruction, as well as student assessments and independent reading.
For both programs, students work with an adaptive computer application that provides an
individualized pathway for improving reading deficits. Frequent data monitoring informs
student progress. Students also select books on their instructional level for independent
reading. Both interventions meet ESSA Strong Evidence Criteria.

Middle ELA-All middle school students have access to Moby Max which provides a
personalized learning pathway based upon where the student’s literacy skills currently are
and provides remedial, intervention, and enrichment opportunities for students to address
learning loss.
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For elementary reading, interventions are aligned with the science of reading and utilize the
practices within the Institute of Education Sciences practice guides for assisting students
struggling with reading, the What Works Clearinghouse reports, as well as the ESSA
evidence levels of effectiveness.  Tier 2 and 3 interventions are determined based on
screening and assessment data to target the students’ specific areas of need.  Intervention
options include:  Superkids supplemental materials for struggling readers, targeted activities
using the LETRS Lit Kits and David Kilpatrick’s Equipped for Reading Success,
Fundations, Geodes, Read Naturally Live, Amplify Reading remediation lessons, Phonemic
Awareness in Young Children, Heggerty Phonemic Awareness, Wilson Reading Program,
System 44, and Orton Gillingham.  Progress monitoring measures are used to determine if
students are making gains and the interventions are effectively addressing skill needs.
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Area of Focus #1: Academic Achievement and Growth-English Language Arts
Students with Disabilities and Economically Disadvantaged Students

Goals Objectives Identify priority
strategies and/or
evidence-based
interventions.
Describe the
impact of LSS’s
education equity
policy on the
selection of
interventions to
address needs.

Timeline Funding Source (s) Describe how you will
evaluate the
effectiveness of the
intervention(s)/strategies.
Describe how you will
use an equity lens as
described in the
Education Equity
regulation COMAR
13A.01.06 in your
evaluation.

1. To decrease
the gap in ELA
achievement
between the
FARM subgroup
compared to the
All Students
group.

1A.By June
2022, practices
and resources
that promote
equitable
access to
comprehensive
literacy
instruction will
be used by
teachers.

1B. By June
2022, increase
interventions
for struggling
readers to
ensure
academic
achievement
for all students.

1A.1 Increase the
number of  literacy
coaches to work with
teachers and school
leaders in all schools
to analyze data, model
evidence-based best
practices, and build
capacity in staff.

1A.2 Implement core
reading programs in
Grades K-5 that align
with standards and
focus on explicit and
systematic instruction.

1A.3 Implement a
collaborative,
systematic approach
to analyze reading
data and provide
targeted interventions
specific to skill
deficits.

1A.4 Evaluate and
revise secondary ELA
curriculum for
alignment to
standards.

1A.5 Implement a
core ELA curriculum

Ongoing
2021-2022
school year

2021-2022
school year

Ongoing
2021-2022

Summer 2021
& Summer
2022

⛝ Title I Part A

Title I Part C

Title I SIG

Title II Part A

Title III EL

Title III Immigrant

Title IV Part

Title V RLIS

⛝ IDEA

McKinney Vento

⛝ Local Funding

State Funding

⛝ ESSER Funds II or III

⛝ Other (list funding
source)

● Striving
Readers Grant

● Targeted
Supplemental

***Using the following
strategies, evaluators (e.g.
teachers, coaches, schools and
district administrators) will
ensure that the methods used
benefit all students, particularly
traditionally underrepresented
groups who may not have had
access to equal opportunities
and quality instruction.

Monitor progress of coaching
sessions and professional
learning with meeting agenda
and evaluation/survey tools.

Conduct walk-throughs and
observations with a focus on
goals set during planning
meetings and professional
developments.

Analyze student data for growth
and progress toward
individualized goals.

Disaggregate data to analyze
trends and progress.

Apply state curriculum rubrics
to realigned course content.

Use fidelity protocols to
evaluate the quality of
instruction in intervention
programs.

Create, refine, and adjust
intervention groups based on
student needs.
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2. To decrease
the gap in ELA
achievement
between the
students with
disabilities
subgroup
compared to the
All students
group.

2A.By June
2022, special
educators will
use structures
to implement
and monitor
specially
designed
instruction
(SDI) with
students with
disabilities.

2. B. By June
2022, increase
intervention
practices and

for Grades 6-10 that
focuses on explicit
and systematic
instruction aligned to
ELA standards.

1A.6 Provide training
for teachers and
administrators in
LETRS to help key
teachers in each
school successfully
teach early reading
and track student
progress and growth
toward goals.

1B.1 Implement
System 44 in Grades
4-high school

1B.2 Implement Read
180 in middle and
high schools for
struggling readers.

1B.3Consistently
utilize secondary
screeners to determine
skill deficits and
appropriate
interventions.

2A.1 Provide training
on writing specific
goals and objectives
and matching
instructional practice
to identified areas of
need by collaborating
with general educators
to co-develop IEPs
with a focus on grade
level priority skills.

School year
2021-2022

Summer
2021-June
2022

School year
2021-2022

Ongoing
2021-2022

September
2021, January
2022, June
2022.

Ongoing
2021-2022

Intervention
Grant Assess student learning in

classrooms collaboratively with
other teachers

Use feedback tools from
reading program coach visits to
inform next steps with
professional learning

Measure the consistent
implementation of SDI with the
SDI fidelity protocol.

Monitor the development of
lesson plans for the use of
proactive UDL strategies,
reactive differentiated
instructional strategies and SDI
throughout all tiers of MTSS.
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programs for
struggling
readers with
identified skill
deficits and/or
disabilities.

2A.2 Provide
coaching support for
special educators to
ensure SDI is
implemented and
student progress
toward goals and
objectives are
monitored and
adjusted as needed.

2A.3 Provide targeted
mentoring for new
special educators in
specific speciality
areas.

2B.1 Build capacity
and improve
consistency and
fidelity with the use of
multi-sensory
practices in reading
interventions.

2B.2 Provide access
to Tier 3 reading
interventions in high
school programs.

2B.3 Provide
resources and
professional
development to
secondary special
education  staff on
implementing
instruction programs
in the areas of
foundational and
development reading
skills.

Monthly,
September
2021-June
2022

Monthly,
September
2021-June
2022

Ongoing
2021-2022
School Year

Ongoing
2021-2022
School Year

Ongoing
2021-2022
School Year
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Area of Focus #2: Academic Achievement and Growth – Mathematics
Students with Disabilities and Economically Disadvantaged Students

1. Based on the analysis of State and local data, identify the area of focus where the local school
system did not meet the goals (areas where the local school system is performing below
expectations).  In the response, provide the rationale for selecting the area of focus, including
the implementation of strategies and/or evidence-based interventions to support student
achievement. Describe priority strategies and/or evidence-based interventions to address
disparities in achievement and to improve student performance. As school systems respond to
area of focus #1, refer to page 13 to guide your response to address specific student groups.

a. Description. Describe Area of Focus #2 and how it aligns with your system’s educational
equity policy. Describe the rationale for selecting the areas of focus (up to 1,000 characters).

To promote excellence in accelerating student performance and eliminating achievement gaps,
the ACPS will develop goals using an equity lens to address the disparities in the performance
of students with disabilities and students who are economically disadvantaged in the area of
Mathematics, our two sub-groups of focus. This focus for Academic Achievement and Growth
aligns with the ACPS Equity Policy, which contains the provision that resources will be used
that provide equitable access to educational opportunities and services, even when
differentiating resource allocation is necessary. In addition, the policy stipulates that
professional development will be used to strengthen knowledge and skills for eliminating
opportunity gaps that lead to disparity in achievement. In order to support and expect high
academic achievement for all students, ACPS provides multiple pathways that meet diverse
needs and actively promote progress. ACPS strives to provide materials and assessments that
reflect the diversity of students and staff. By creating a plan of action to increase student
achievement on MCAP in alignment with these equity components, ACPS will reduce
disparities among underperforming subgroups and increase overall academic achievement.

b. Analysis. To support student achievement, provide an interpretation or justification for data
used to identify this need. (up to 1,000 characters).

MCAP Data 2018-2019
Grades 3-5 Math

● 54.7 students with disabilities scored 1-2
● 21.4% of students with disabilities scored a 4-5
● 36.5% of students in  low income families  scored a 1-2
● 36% of students in low income families scored a 4-5

Three year trend data for Grades 3 and 5 shows the gap between students with disabilities
and students without disabilities is widening. For the same subgroups, the gap in Grade 4
is closing.
Three year trend data in Grades 4 and 5 shows the gap between  students receiving
FARMS and non-FARMS is widening, with minimal gains in closing the gap in Grade 3.
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MCAP Data 2018-2019
Grades 6-8 Math

● 53% of students with disabilities scored a 1-2
● 5% of students with disabilities scored a 4-5
● 47.4% of students in low income families scored a 1-2
● 20.8% of students in low income families  scored a 4-5

Three year trend data for Grades 6 and 7 shows the gap between students with disabilities
and students without disabilities is widening. For the same subgroups, the gap in Grade 8
was closing.
Three year trend data for Grades 6 and 8 shows the gap between students who receive
FARMS and non-FARMS is closing, with the gap in Grade 7 widening.

MCAP DATA 2018-2019
Algebra 1

● 85% of students with disabilities scored 1-2
● 1.4% of students with disabilities scored a 4-5
● 40.5% of students in low income families scored 1-2
● 30.7% of students in low income families scored a 4-5

Three year trend data for Algebra 1 shows the gap between students with disabilities and
students without disabilities is widening.

Three year trend data for Algebra 1 shows the gap between students who receive FARMS
and non-FARMS is closing.

Interpretation or Justification: It is evident that students with disabilities and students who
receive FARMS require more intentional strategies and supports in order to access curricula
and make gains to close the gap between those subgroups and all students.

c. Identify the root cause (s) for area of focus #2 and describe how you intend to address them (up
to 1,000 characters).

The root causes for the underperforming subgroups include the following:
● Fewer opportunities for students from low income families to access text and digital

resources
● Lack of consistent evidence-based practices and capacity to implement research-based

practices and programs across schools
● Lack of consistent implementation of specially designed instruction and capacity to

implement based on individual student needs
● Limited pathways for students because of a lack of specialized support
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● Lack of mastery of basic math facts.
● Lack of proficiency with modeling and reasoning skills
● Inability to comprehend textual based problems due to reading deficiencies
● Lack of sufficient staffing to provide intervention support (with fidelity) at all grade

levels
● Lack of MDCCRS aligned high quality primary resources prior to the 2019-2020 school

year
● Disrupted systematic instruction and interventions due to the COVID-19 pandemic
● Fewer opportunities for students from low income families in rural areas  to access

virtual instruction due to COVID-19 Pandemic  because of technology and connectivity
“dead zones”

Addressing Root Causes
ACPS will provide professional learning for teachers and instructional resources to implement
specially designed instruction (SDI). The district will work to increase staff capacity in math
practices through the modeling of concepts by the math specialists. More than 100 district
produced tutorial videos are accessible to ACPS teachers, parents, and students to reinforce
instructional strategies in mathematics. Intervention programs are in place in Grades K-8 that
follow individual pathways for student learning. Research-based intervention programs are in
place at ACPS schools, with screeners being used to identify those students who would most
benefit from these programs.

d. Identify and describe evidence-based interventions to measure and address learning loss (up
1,000 characters)

Elementary School - iReady Mathematics, the online component of the iReady Classroom
math program provides students with differentiated instruction and supports them on their
individual paths to success.

Middle School - ACPS students in Grades 6-8 identified as needing Tier II intervention in
Mathematics use the HMH Math 180 Intervention program. All middle school students have
access to Moby Max which provides a personalized learning pathway based upon where the
student’s mathematical skill currently is and provides remedial, intervention, and enrichment
opportunities for students to address learning loss.

High School - All ACPS students through Pre-Calculus have access to ALEKS which
provides a personalized learning pathway based upon where the student’s mathematical skill
currently is and provides remedial, intervention, and enrichment opportunities for students to
address learning loss in high school level courses.
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Area of Focus #2: Academic Achievement and Growth – Mathematics
Students with Disabilities and Economically Disadvantaged Students

Using the chart below, identify goals, objectives, and strategies and/or evidence-based
interventions that will be implemented to ensure progress. In your response, include how your
educational equity policy impacted the selection and use of evidence-based
interventions/strategies to address the need. In addition, include timeline and funding source (s).
As you consider funding sources, take into consideration federal, State, and other available
sources.

Goals Objectives Identify priority
strategies and/or
evidence-based
interventions.
Describe the
impact of LSS’s
education equity
policy on the
selection of
interventions to
address needs.

Timeline Funding Source
(s)

Describe how you will
evaluate the effectiveness of
the intervention(s)/strategies.
Describe how you will use an
equity lens as described in the
Education Equity regulation
COMAR 13A.01.06 in your
evaluation.

1. To decrease
the gap in
Math
achievement
between the
FARMS
subgroup
compared to
all students
group

1A. Strengthen
conceptual
understanding
through utilization
of resources that
promote equitable
access

1B.Increase
interventions for
struggling math
students to ensure
academic
achievement for all
students

1A.1 Modeling of
strategies by math
specialists

1A.2 Increase use of
elementary
intervention program

1A.3 Promote use of
Moby Max for all
grade 6-8 students

1A.4 Promote use of
ALEKS for HS credit
courses through
Pre-Calculus

1B.1 Promote
utilization of district
created math strategy
videos

1B.2 Fully utilize
available licenses for
middle school math
intervention programs

End of
2021-2022
School Year

End of
2021-2022
School Year

End of
2021-2022
School Year

End of
2021-2022
School Year

End of
2021-2022
School Year

End of
2021-2022
School Year

Title I Part A

Title I Part C

Title I SIG

Title II Part A

Title III EL

Title III
Immigrant

Title IV Part

Title V RLIS
⛝ IDEA

McKinney
Vento

⛝  Local Funding

State Funding

ESSER Funds II
or III

Other (list
funding source)

***Using the following strategies,
evaluators (e.g. teachers, coaches,
schools and district administrators)
will ensure that the methods used
benefit all students, particularly
traditionally underrepresented groups
who may not have had access to equal
opportunities and quality instruction.

Monitor progress of coaching
sessions and professional learning
with meeting agenda and
evaluation/survey tools.

Meet regularly with staff in PLC
models.

Conduct walk-throughs and
observations with a focus on goals set
during planning meetings and
professional developments.

Analyze student data for growth and
progress toward individualized goals.

Disaggregate data to analyze trends
and progress.

Apply state curriculum rubrics to
realigned course content.
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2. To decrease
the gap in
Math
achievement
between the
students with
disabilities
subgroup
compared to
all students
subgroup

2A.Improve use of
specially designed
instruction (SDI)
with students with
disabilities.

2B Increase
intervention
practices and
programs for
struggling  students
with identified
disabilities

1B.3 Math specialists
will provide targeted
instruction to identified
students

2A.1 Provide training
on writing specific
goals and objectives
and matching
instructional practice to
identified areas of need
by collaborating with
general educators to
co-develop IEPs with a
focus on grade level
priority skills.

2A.2 Provide coaching
support for special
educators to ensure
SDI is implemented
and student progress
toward goals and
objectives are
monitored and adjusted
as needed.

2B. 1.  Build capacity
and improve
consistency and fidelity
with the use of
multi-sensory practices
in mathematics
instruction

2B.2  Increase use of
elementary
intervention program

2B.3  Fully utilize
available licenses for
middle school math
intervention programs

2B.4  Promote use of
Moby Max and
ALEKS as
supplementary

End of
2021-2022
School Year

End of
2021-2022
School Year

Monthly,
September
2021-June
2022

End of
2021-2022
School Year

End of
2021-2022
School Year

End of
2021-2022
School Year

End of
2021-2022
School Year

Assess individual growth targets as
identified by i-Ready for a typical
year

Use fidelity protocols to evaluate the
quality of instruction in intervention
programs.

Create, refine, and adjust intervention
groups based on student needs.

Assess student learning in classrooms
collaboratively with other teachers

Track usage of district created math
videos through ACPS IT

Monitor monthly usage of Moby Max
and ALEKS by school and teacher

Receive bi-annual status reports from
HMH on Math intervention programs
for middle school; Math 180

Measure the consistent
implementation of SDI with the SDI
fidelity protocol.
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individualised learning
programs in
mathematics

Area of Focus #3: School Climate and Culture Affecting School Success - Chronic Absenteeism
and Disproportionality

1. Based on the analysis of State and local data, identify the area of focus where the local school
system did not meet the goals (areas where the local school system is performing below
expectations).  In the response, provide the rationale for selecting the area of focus, including the
implementation of strategies and/or evidence-based interventions to support student achievement.
Describe priority strategies and/or evidence-based interventions to address disparities in
achievement and to improve student performance. As school systems respond to area of focus #1,
refer to page 15 to guide your response to address specific student groups.

2.
a. Description. Describe Area of Focus #3 and how it aligns with your LSS educational equity

policy. Describe the rationale for selecting the area of focus (up to 1,000 characters).

Fostering positive school climate and culture by addressing chronic absenteeism and
disproportionate discipline removals are key to “recognizing and removing institutional barriers
and ensuring that social identifiers are not obstacles to accessing educational opportunities and
supports that benefit each student. Achieving equity means implicit biases and students’
identities will neither predict nor predetermine their success in school” (ACPS Educational
Equity Policy).

b. Analysis. To support student achievement, provide an interpretation or justification for data used
to identify this need (up to 1,000 characters).

Needs Assessment- The results of the needs assessment (Maryland Report Card, MSDE
suspension data, school and district level attendance data and suspension data, anecdotal
evidence) guided the decision to focus on areas of disproportionality and chronic absenteeism.
Students of color and students with disabilities subgroups were identified as having a risk ratio
greater than two with an in-school as well as a cross-state measure based on an unduplicated
count of students who received a suspension or expulsion. The most significant of these
disproportionate impacts is in race and ethnicity. The following is data from the school that was
identified as fully disproportionate:
2016: Risk Ratio 4.85 and compared to the state 3.93
2017: Risk Ratio 4.46 and compared to the state 3.97
2018: Risk Ratio 3.93 and compared to the state 4.34
2019: Risk Ratio 3.62 and compared to the state 3.35

c. Identify the root cause (s) for area of focus #2 and describe how you intend to address them
(up to 1,000 characters).
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Root Causes and Intent to Address Identified Areas (Disproportionality) -The main root
cause is within the domain of bias, beliefs, and barriers. Staff have not had sufficient training to
recognize blind spots related to race, gender, religion, poverty, sexual orientation, and
disabilities. Three areas of focus have been identified to address the root cause: implicit bias
training, restorative practices training and coaching, and MTSS training and coaching.

Root Cause and Intent to Address Identified Areas (Chronic Absenteeism) -The root causes
identified are barriers or conditions that arise from factors outside of the school (lack of
transportation, poverty, trauma, health).  The other root causes involve negative school
experiences (academic or social struggles, perceptions of bullying, suspensions, parental
attitudes) and misconceptions about the importance of attendance (only unexcused matters,
attendance doesn’t matter until high school, sporadic absences are not a big deal).

The COVID-19 pandemic has negatively impacted the rates of chronic absenteeism and the
progress that was taking place with district-level training and coaching on implicit bias,
restorative practices, and MTSS.

d. Identify and describe evidence-based interventions to measure and address learning loss (up
1,000 characters).

● Expansion of implicit bias training for administrators and teacher leaders: beginning
with Russell McClain in 2019 and continuing with Natalie Gillard’s “Factuality” in
2021.  Continuation of Ruby Payne Understanding Poverty Framework  and Emotional
Poverty in 2019-2020.

● Use of SRSS screener expanded K-12.
● PST training: updated logs, intervention decision-making tools, and process guidelines

to strengthen MTSS at every school.
● In addition to the three secondary behavior specialists, increase in mental health

intervention capacity by adding five new mental health specialist (MHS) positions (9
total) and four Social-Emotional (SEL) Coaches.

● PBIS is fully implemented  at every school and additional funding/support is provided to
the four Community Schools through the Concentration of Poverty grant.

● Rollout of Peer Connections Mentoring Program to all comprehensive high schools.
● Toolbox training and materials for all elementary school counselors, SEL coaches, and

MHSs. Ripple Effects for secondary behavior specialists.
● Continued restorative practice training for all administrators and teacher leaders. Use of

restorative practice strategies to support individualized student needs from restorative
questions/impromptu conferences to implementation of Second-Step curriculum.
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Area of Focus #3: School Climate and Culture Affecting School Success - Chronic Absenteeism
and Disproportionality

Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions
that will be implemented to ensure progress. In your response, include how your educational equity
policy impacted the selection and use of evidence-based interventions/strategies to address the need. In
addition, include timeline and funding source (s). As you consider funding sources, take into
consideration federal, State, and other available sources.

Goals Objectives Identify priority
strategies and/or
evidence-based
interventions.
Describe the
impact of LSS’s
education equity
policy on the
selection of
interventions to
address needs.

Timeline Funding Source
(s)

Describe how you will evaluate
the effectiveness of the
intervention(s)/strategies.
Describe how you will use an
equity lens as described in the
Education Equity regulation
COMAR 13A.01.06 in your
evaluation.

To
significantly
reduce
out-of-scho
ol
suspensions
for
non-violent
infractions.

To
strengthen
the
available
MTSS
intervention
s for
behavioral,
academic,
and
social-emoti
onal needs.

To provide
technical
assistance

To continue
the roll out of
training
through  the
Fall of 2022,
on  providing
training on
disrupting
Implicit Bias,
Ruby Payne
Poverty
Framework,
and
Emotional
Poverty to
principals,
APs,
supervisors,
and selected
teacher
leaders.

By June
2022, finish
the rollout of
Restorative
Practices at
every school

1. Revise ISI
procedures for
Therapeutic
Intervention,
de-escalation
techniques, and
restorative guided
conversations

2. Employ the support
of behavior specialists
and monitor the use of
MTSS tiers for
behavior at the
schools: in middle
schools, SRSS data is
collected to identify
tier II and III students;
at the high schools a
systematic
identification of
students will occur
along with weekly
data collection on
student behaviors.
Interventions will be
designed and

Ongoing Title I Part A

Title I Part C

Title I SIG

Title II Part A

Title III EL

Title III Immigrant

Title IV Part

Title V RLIS

IDEA

McKinney Vento

Local Funding

State Funding

ESSER Funds II
or III

Other (list fundi

Data will reflect that in-school
interventions were utilized more
frequently while out-of-school
suspensions   decreased from Sept-Dec
and Jan-June 21-22 as compared to the
same time frames during the 18-19
school year.

Data will reflect a decrease in the total
number of chronically absent students as
compared to the 18-19 school year for
each school.

*The 18-19 school year was selected for
comparison due to the COVID-19
pandemic and subsequent school closures
and virtual learning during the 19-20 and
20-21 school years.
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and support
to all TSI
Schools.

in the district.
Each school
will have  a
fully-trained
team and will
continue to
support
implementati
on.

By
November
2021, all
schools will
have received
tools and
training on
analyzing
school-level
data,
choosing,
implementin
g, and
monitoring
appropriate
MTSS
interventions.

By
November
2021, all TSI
schools will
use initial
training and
support on
identified
report card
areas for
their action
plans.

consistently applied in
accordance with the
inventory. All schools
will use PBIS for Tier
I; PBIS referral forms,
Check in/Check out
and/or Check and
Connect for Tier II.
Peer Connections will
be rolled out to all
comprehensive high
schools  as a Tier
II/III intervention and
enrichment. All
schools will use the
Tier III integrated
support plan and a
systematic method for
tracking behavior
goals.

Use root cause
analysis of identified
areas for the TSI
Schools to develop
school-level
strategies.
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2021 Local ESSA Consolidated Strategic Plan Clarifying Questions and Commendations Form 

School System: __Allegany County___________________     Team Facilitator: Michelle Daley________ 

Based on the review of the local school system’s Local ESSA Consolidated Strategic Plan, the clarifying questions listed below require responses to 

complete the review process.  The clarifying questions are divided into reviewed sections. The final column lists commendations that demonstrate that the 

school system exceeded performance expectations presented a uniquely innovative approach to improving opportunities for all students. Please respond to 

all clarifying questions on or before the close of business on November 5, 2021. (Add additional rows, if required). 

Section Page 

Number Clarifying Questions/Comment School System’s Response(s) Commendations 

Area of Focus 

#1 

13-15 Can ACPS provide more detailed measures of 

progress? For example, what percentages of 

decrease will they aim for special education 

students scoring 1 or 2? 

For students with disabilities, we are aiming for a 

2% decrease for students scoring at a 1 or 2. 

For students who are economically 

disadvantaged, we are aiming for a 5% decrease 

for students scoring at a 1 or 2. 

ACPS provided a detailed overview of how 

the district will evaluate the effectiveness of 

the evidence-based strategies and 

interventions throughout the school year - 

including observations, refining 

intervention groups, monitoring the 

development of lesson plans, and use of 

fidelity protocols to evaluate instructional 

interventions. 

Area of Focus 

#2 

No clarifying questions for this area ACPS indicated several interventions 

across multiple grade levels to support 

students in mathematics achievement. 

ACPS included timeline and evaluation 

measures for each intervention and 

strategy identified. 

Area of Focus 

#3 ACPS reports that students of color and 

students receiving special education services 

have high-risk ratios. Which race/ethnic 

subgroup is the district referring to when it 

says, “people of color”? Which grade levels are 

these trends most frequently occurring? 

Black 

Grades 9-12 

The ACPS reviews discipline and attendance data 

at weekly pupil services team (PST) meetings. 

The team monitors effectiveness of the 

interventions for subgroups in need of 

improvement through the following methods: 

reviewing data to determine if there is a decrease 

in the number of disciplinary referrals and 

suspensions, examining if students who have 

ACPS has identified relevant framework 

and training to support administrators, 

teacher leaders, and teachers across the 

school district. 

How will the district monitor effectiveness 

of interventions for subgroups in need of 

improvement?  
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been put on a behavioral plan have a reduction in 

number of referrals and suspensions, and 

examining if students who had an attendance 

meeting due to accumulation of unlawful 

absences or were put on an attendance contract 

for chronic absenteeism have shown 

improvement. 

When comparing the attendance rates for the 

subgroups for the 20-21 school year, Black 

(788) students had a 90% attendance rate,

while White (7,643) students had a 93%

attendance rate.

Are students of color experiencing chronic 

absenteeism at higher rates too or just 

higher rates of suspension? 
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TRANSFERABILITY OF FUNDS CHART 

Local school systems may transfer ESSA funds by completing this page as part of the Local ESSA Consolidated Strategic Plan submission. Receipt of this chart as part of the 

Local ESSA Consolidated Strategic Plan will serve as the required 30-day notice to MSDE. An LEA may transfer all or a portion of funds it receives under each of the 

programs listed below. The school system must consult with nonpublic school officials regarding the transfer of funds.  In transferring funds, the school system must: (1) 

deposit funds in the original fund; (2) show as expenditure – line item transfer from one fund to another, and (3) reflect amounts transferred on expenditure reports. 

    TRANSFERABILITY OPTION WILL NOT BE UTILIZED 

Total FY 2022 

Allocation 

Funds Available 

for Transfer 

$ Amount to be 

transferred  

out of each 

program 

Programs to which an LEA May Transfer Funds 
$ Amount to be 

transferred into the 

program 

$ Title II, Part A – Supporting 

effective instruction state grants 

Title I, Part A – Improving basic programs operated by LEAs 

Title I, Part C – Education of migratory children 

Title I, Part D – Prevention and intervention programs for 

children and  youth who are neglected, delinquent, or at-risk 

$ 

Title II, Part A – Supporting effective instruction state grants 

Title III, Part A – State grants for English language acquisition 

and language enhancement 

Title IV, Part A – Student support and academic enrichment 

grants 

Title V, Part B – Rural education 

$ Title IV, Part A – Student support 

and academic enrichment grants 

Title I, Part A – Improving basic programs operated by LEAs 

Title I, Part C – Education of migratory children 

Title I, Part D – Prevention and intervention programs for 

children and youth who are neglected, delinquent, or at-risk 

Title II, Part A – Supporting effective instruction state grants 

$ 
Title III, Part A – State grants for English language acquisition 

and language enhancement 

Title IV, Part A – Student support and academic enrichment 

grants 

Title V, Part B – Rural Education 

X
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Comprehensive Support and Improvement 

(CSI), Targeted Support and Improvement 

(TSI) Schools, and SIG IV Schools

Please provide responses to address schools with areas of identification 

1. Comprehensive Support and Improvement (CSI) Schools.

a. For school systems with CSI schools, as a school system how are you

supporting your schools identified for low achievement? (up to 1,000

characters).

ACPS does not have any schools identified as CSI. 

b. How are you supporting your schools identified for low graduation rate?

(up to 1,000 characters).

N/A 

2. Targeted Support and Improvement (TSI) Schools.

a. For school systems with TSI schools, please list schools identified as a

Targeted Support and Improvement (TSI) schools, the student groups identified

in each school, and the number of students being served in each school (up to

1,000 characters).

Allegany High School: African American, Economically Disadvantaged, Two or more 

Races.  Total Population = 739 

Braddock Middle School: African American. Total Population = 607 

Center for Career & Technical Education: Special Education. Total Population = 242 

Mountain Ridge High School: Economically Disadvantaged, Special Education. Total 

Population = 758 

Washington Middle School: Special Education. Total Population = 605 
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b. If the LEA’s TSI schools conduct a root cause analysis, describe trends in the

findings of the root cause analysis in the LEA’s TSI schools, if there are any.

A common root cause across the identified TSI school groups is the rate of students chronically 

absent. This category comprises a large point portion on the report card, which affects rates 

greater than other categories. Another identified factor is small subgroups. One student can 

move a percent greatly when the subgroup is small. This is especially the case in race categories. 

c. Describe the process the local school system is using to plan and implement its

support for TSI schools.

(up to 1,000 characters).

We created and delivered a guidance document and training PowerPoint through a meeting 

with the identified school administrators. 

d. How are you supporting TSI schools by their student group

identifications?      Please provide funding sources.

(up to 1,000 characters).

The training includes information of the identified groups,  points that were achieved, and the 

greatest area of need. It also includes training on Root Cause Analysis and resources such as 

Maryland Resource Hub, Center on School Turnaround, Attendance Works, and Evidence 

Based Solutions that are able to be used to implement strategies. 

e. Please provide the name(s), position, address and email address of the staff with

primary responsibility for administering/coordinating the LEA's TSI program.

 Trina Simpson, Assistant Supervisor of Assessments and Accountability.

trina.simpson@acpsmd.org

 John Logsdon, Supervisor of Federal Programs.

john.logsdonjr@acpsmd.org

mailto:trina.simpson@acpsmd.org
mailto:john.logsdonjr@acpsmd.org
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Code of Maryland Regulations (COMAR) Reporting Requirements 

(Click the link above to access the Educational Equity regulation) 
 

Title 13A STATE BOARD OF EDUCATION 

Subtitle 01 STATE SCHOOL ADMINISTRATION 
 

Chapter 06 Educational Equity 
 

Authority: Education Article, §2-205(c) and (h), Annotated Code of Maryland 

.01 Purpose 
 

.01 Purpose. 
The purpose of this chapter is to establish as a matter of policy and priority that: 

A. Each Maryland public school will provide every student equitable access to the educational 

rigor, resources, and supports that are designed to maximize the student’s academic success and 

social/emotional well-being; 

B. Each local school system’s procedures and practices provide for educational equity and 

ensure that there are no obstacles to accessing educational opportunities for any student; and 

C. Achievement will improve for all Maryland students and achievement gaps will be 

eliminated. 

 

.02 Scope. 
This chapter applies to all local school systems, the Maryland State Department of Education, 

and entities that provide educational services to children birth—age 21, including licensed 

childcare facilities and programs. 

 

.03 Definitions. 
A. In this chapter, the following terms have the meanings indicated. 

B. Terms Defined. 

(1) “Accountability measures” means those Maryland accountability framework indicators in 

place to guarantee oversight of opportunities, resources, and educational rigor that will lead to 

achievement for all students. 

(2) “Educational equity” means that every student has access to the opportunities, resources, 

and educational rigor they need throughout their educational career to maximize academic 

success and social/emotional well-being and to view each student’s individual characteristics as 

valuable. 

(3) “Educational opportunities” means all students have access to rigorous, well-rounded 

academic programs and experiences that enrich their educational career and prepare them for 

academic and career success. 

(4) “Equity lens” means that for any program, practice, decision, or action, the impact on all 

students is addressed, with strategic focus on marginalized student groups. 

(5) “Individual characteristics” means the characteristics of each individual student, which 

include but are not limited to: 

(a) Ability (cognitive, social/emotional, and physical); 

(b) Ethnicity; 

(c) Family structure; 

about:blank
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(d) Gender identity and expression; 

(e) Language; 

(f) National origin; 

(g) Nationality; 

(h) Race; 

(i) Religion; 

(j) Sexual orientation; and 

(k) Socio-economic status. 

 

.04 Requirements — Educational Equity in Maryland. 
A. The Maryland State Department of Education shall establish systems of structure and 

support for school systems, students, teachers, and other stakeholders that ensure educational 

equity and excellence. 

B. Each local school system shall develop an educational equity policy and regulations, to be 

reviewed every 3 years, with the goal of providing educational equity to all students. 

C. The policy and regulations shall: 

(1) Be designed to create and maintain environments that are equitable, fair, safe, diverse, 

and inclusive; 

(2) Be based on the goal of providing educational equity for all students; 

(3) Direct the identification and utilization of resources to provide equitable access to 

educational opportunities and services, by among other steps, the use of disaggregated student 

data to analyze trends and identify gaps and equitable solutions; 

(4) Identify partnerships with the Maryland State Department of Education, local 

government agencies, and stakeholders to support educational equity; 

(5) Provide tailored and differentiated professional learning to build capacity for cultural 

responsiveness to address areas of inequity identified by the school system; 

(6) Ensure equitable access to effective teachers for all students; 

(7) Require that an equity lens be used in all staff recruiting, hiring, retention, and promotion 

processes; 

(8) Require that an equity lens be used in reviews of staff, curriculum, pedagogy, 

professional learning, instructional materials, and assessment design; 

(9) Provide the access and opportunity for all students to successfully read on level by the 

end of grade 2; 

(10) Direct that equity be addressed in the Local Every Student Succeeds Act (ESSA) 

Consolidated Strategic Plan; 

(11) Identify the school system’s process for analyzing data to develop goals, objectives, 

strategies, and timelines for the implementation of equitable and culturally competent practices 

in each school; 

(12) Identify the method of evaluation to measure the effect of equitable practices in the 

school system and schools; and 

(13) Designate an individual responsible for the facilitation, monitoring, and implementation 

of the system equity initiatives within the Local ESSA Consolidated Strategic Plan. 

 

.05 Monitoring and Reporting. 
A. Each local school system shall: 
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(1) Address implementation of the equity policy through its Local ESSA Consolidated 

Strategic Plan; 

(2) Beginning September 1, 2019, include its equity initiatives as an integrated component of 

its Local ESSA Consolidated Strategic Plan; and 

(3) Beginning September 1, 2020, and every 3 years thereafter, in its Local ESSA 

Consolidated Strategic Plan, submit to the State Superintendent an analysis of the results of the 

accountability measures related to data collected on achieving equity goals and objectives that 

will be published and made accessible to the public. 

B. The Maryland State Department of Education shall: 

(1) Conduct needs assessments for the Department and local school systems; 

(2) Convene the Network for Equity and Excellence in Education with representation from 

each local school system and other stakeholders to review statewide progress and to develop 

implementation and peer review guidelines for this chapter; 

(3) Develop a guide for implementation of equity initiatives at the local level which includes 

sample components of high-quality equity policies, guidance around how to apply an equity lens 

within priority birth—age 21 focus areas as defined by the Department, and strategies on how to 

measure and evaluate the application of an equity lens; and 

(4) Review and assess progress of the Department and local school systems on implementing 

the requirements of this chapter. 

C. Beginning December 1, 2020, and every 3 years thereafter, the State Superintendent shall 

report progress on the implementation of this chapter to the State Board, publish the data, and 

make it easily accessible for public viewing. 

D. Beginning in 2020 and annually thereafter, the State Board of Education and the 

Superintendent will recognize schools, school staff, and local school systems that demonstrate 

the most significant advances in promoting equity and excellence. 

 

Administrative History: 

Effective date: November 18, 2019 (46:23 Md. R. 1066) 

 

 

 



COMAR 13A.04.07 Gifted and Talented Education 

(Click the link above to access the Gifted and Talented Education regulation) 

Gifted and Talented Early Submission Date 

1st submission to the MSDE GT Program Manager for 

review:  
Window opens August 2, 2021 

Conditional approval granted to LSSs On or before September 30, 

2021 

COMAR 13A.04.07 Gifted and Talented Education 

COMAR 13A.04.07.06 specifies that local school systems shall report the following information 

in their Local ESSA Consolidated Strategic Plan.  

1. The process for identifying gifted and talented students

Gifted and Talented students are those identified by local school systems according to

COMAR 13A.04.07.02 (Identification of Gifted and Talented Students) and receiving

services according to COMAR 13A.04.07.03 (Programs and Services).

The Acceleration and Enrichment Programs (AEP) are provided to identified students (PK-

12) through grade and content acceleration, differentiated instruction, accelerated courses,

flexible/ability groupings, curriculum compacting, online course offerings (criteria-based)

and extension activities.  Various types of identification tools are used to allow a broader

screening of students.  Input from teachers and parents are a key factor.  Classroom

performance and work habits determine interest areas that students choose in order to be

actively engaged when completing assignments. Conferencing allows a teacher to

personally know a student’s interests and promote rigorous coursework in his/her areas of

strength.  Test scores are examined as potential success indicators, but are not the final

determinant to enter an accelerated program.

Changes made to the continuum of programs and services during the pandemic: 

Sages 3, universal screener administration was delayed due to copyright issues with virtual 

administration. Testing was postponed until Spring of 2021 for the 2nd and 3rd graders upon 

return to in person instruction. If the student remained virtual, the student was then tested in 

the fall of 2021 when returning to in person instruction. Data collection from diagnostics 

including DIBELS and iReady as well as benchmark grade level and DIBELS assessments 

were used until face-to-face instruction resumed. In the spring of 2021, SAGES 3 

administration resumed as well as in the fall of 2021 for students who were new to the county 

or remained virtual in the spring.   

GT elementary services were delivered virtually and quarantining procedures were followed 

by any hands-on projects developed by the students. A positive of virtual instruction was 

the adaptation of online instructional programs and ways to communicate and collaborate 

virtually with peers and the GT teacher. Professional development was also held virtually 

and recorded as well as shared for review. As the county adopted a new LMS, a Schoology 
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group with resources was developed for support and ongoing collaboration with all GT 

teachers.  

2. The number of gifted and talented students identified in each school*

*The number of GT students in each school and local school system will be derived from

2020-21 Attendance Data Collections provided to the MSDE Office of Accountability

*The local school system does not need to include any information in this cell.

3. The percentage of gifted and talented students identified in the local school system in

2020-21*

*Local school systems must report the percentage and how it was calculated in this cell.

LSS Totals GT Enrollment: 375 Total Enrollment: 3,660 GT %:  9% 
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Each of the schools GT teachers (elementary) and guidance counselors (middle school) send a 

coded GT roster to the county supervisor of GT. Aspen, the Allegany County data system is 

then updated yearly with a GT tag by the supervisor. Due to enrollment changes while being 

virtual, enrollment was collected in February when the majority of students were back to face-

to-face instruction. 

The tables are separated by ES (labeled grades 3-5) and MS (labeled grades 6-8). The 

denominators are the enrollment of February 2021 and the numerators are the identified GT 

students according to guidance counselor rosters at the middle school level and the AEP teachers 

at the elementary level. Students have also been “tagged” as GT students in our county data 

management system based on this data. 

4. The schools that have been exempted from the identification of a significant number of

gifted and talented students and the rationale in 2020-21

N/A 

5. The continuum of programs and services

Gifted and talented students possess unique potential and needs which can be addressed 

through regular curriculum modifications and specialized programs.  Services may be 

required outside the regular school program in order to maximize the potential of these 

students.  Thus, a menu of program options is available for gifted, highly able, talented, and 

potentially talented students whose abilities and/or aptitudes demand experiences that are 

beyond those normally provided by school programs.  Instructional strategies are not 

appropriate for all students therefore these programs and options are specialized to meet the 

needs of all learners.  This continuum of programs and options help to meet the diverse, 

developmentally appropriate needs of various gifted learners.  The goal is to identify 

potential, expand the potential, and develop the potential into productive behavior through 

the areas of giftedness.  

Acceleration and enrichment services will be an integral part of the general education school 

day.  Services will be designed to supplement and build on the basic academic skills and 

knowledge learned in the regular classroom at all grade levels to ensure continuity as each 

student progresses through the program.  Services will not be designed solely to accelerate 

the usual rate of progress; they will be expected to broaden the scope of activities afforded 

the gifted and talented student.  Educational opportunities may occur in the regular classroom, 

a resource classroom, or in optional voluntary environments.  Extra-curricular activities may 

be available to enhance and showcase the talents of advanced learners. Students are 

recognized for having different and varied gifts and talents.  Therefore, strategies for 

differentiating instruction will be utilized by classroom teachers.  In addition, the following 

curricular and instructional options will be available to advanced students.  Instructional 

needs and abilities will be matched with the appropriate option(s).  

Gifted & Talented Page 3



 
 

 

 

 

 
 

Gifted & Talented Page 4



6. Data-informed goals, targets, strategies, and timelines for 2021-22.

Goal: Progr  Program Implementation Goals: 
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● Provide opportunities for all students to demonstrate advanced learning capabilities or

the potential for advanced learning.

● Universal Screeners SAGES 3 will be used by all AEP teachers for screening

purposes.

● Professional development of SAGES 3 and understanding identifying characteristics

will be provided.

● Identify strengths of students through observations to guide instructional decisions.

● Recognize students who may be in need of gifted and talented educational services.

● Provide enrichment and differentiation for students who have been traditionally

underserved in Gifted and Talented Programs.

● Provide support to classroom teachers in implementing differentiated and

performance-based instruction that extends and enriches the curriculum.

PROGRAM EVALUATION 

Ongoing evaluation is necessary to determine the strengths and weaknesses of any instructional 

program.  When needed, revisions should be made to improve program options and to better meet the 

needs of students.  As indicated, numerous criteria will be used for accurate and meaningful evaluation 

of Acceleration and Enrichment programs.  Among them are surveys, interviews with students, activity 

logs, portfolios, product rubrics, management plans, county assessments, standardized tests, and student 

successes.  Information on gifted student education and the Acceleration and Enrichment program 

options are available to parents and community members. 

Goals must be established using the equity lens as defined in COMAR 13A.01.06, 

Educational Equity. Consult with your local school system equity point of contact. 

 Goal: 

Data collection of GT program to include subgroups to identify and promote access and   

representation within Allegany County’s GT program.  

Target 

Disaggregating data by 

gender, race/ethnicity, 

socioeconomic status and 

disability status with the 

purpose of examining 

subgroups and levels of 

representation within 

Allegany County’s GT 

program.  

Strategy(ies) 

Using tools within our ASPEN data 

system to better identify the data 

and disaggregate to identify 

representational strengths and 

needs of Allegany County’s GT 

population.  

Timeline(s) 

Fall 2021-

Winter 2022 

 Goal: Professional Development and mentor support for new GT teachers. 
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Target(s) 

Provide support and 

professional 

development to new 

GT teachers.  

Strategy(ies) 

Training in SAGES 3 universal screener, 

ongoing mentor support from a master GT 

teacher. Attending Supervisor PD sessions as 

scheduled in the school year. Access to MEGS 

and other GT and Equity based professional 

development opportunities.  

Timeline(s) 

Fall 2021-

ongoing 
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.01 Scope. 

COMAR 13A.07.01 Comprehensive Teacher Induction and Mentoring 

Comprehensive Teacher Induction Program 
Title 13A STA TE BOARD OF EDUCATION 

Subtitle 07 SCHOOL PERSONNEL 

This chapter applies to a comprehensive induction program for new teachers. The purpose of this 
regulation is to provide guidance for local school systems to establish a high-quality induction 
program that addresses critical professional learning needs of new teachers, improves 
instructional quality, and helps inductees achieve success in their initial assignments, 
resulting in improved student learning and higher retention in the profession. 

The induction program that each local school system designs shall reflect coherence in structure 
and consistency in focus to ensure an integrated, seamless system of support. 

Recognizing that "one-size-fits-all" induction programs do not meet the needs of new teachers, 
these regulations establish the components of an induction program, allowing local school 
systems to build on their current programs . 

. 04 General Requirements. 
A. Each local school system shall establish and maintain a comprehensive induction program for 
all new teachers. 
B. The comprehensive induction program shall be designed to provide participating teachers 
with the knowledge and skills necessary to be successful in their classrooms and schools to 
enable them to stay in the profession. 

Local school systems shall use the Maryland Teacher Professional Development Planning Guide 
develop the program, which shall include the following professional learning activities: 
(1) Before the school year begins, orientation programs for all teachers new to the local school 
system; 
(2) Ongoing support from a mentor, including regularly scheduled meetings during non
instructional time; 
(3) Regularly scheduled opportunities for new teachers to observe or co-teach with skilled 
teachers; 
(4) Follow-up discussions of the observations and co-teaching experiences; 
(5) Ongoing professional development designed to address new teacher needs and concerns; and 
(6) Ongoing formative review of new teacher performance, including classroom observations, 
reviews of lesson plans, and feedback based on clearly defined teaching standards and 
expectations. 
D. The district shall consider the need for staffing to: 
( 1) Plan and coordinate all induction activities; 
(2) Supervise new teacher mentors; 
(3) Communicate with principals and other school leaders about induction activities; and 
(4) Oversee the evaluation of the comprehensive induction program. 
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E. The comprehensive induction program may provide annual training for principals, assistant 
principals, and school-based professional development staff to familiarize them with the factors 
that contribute to teacher attrition and retention, the learning activities and schedule for induction 
program participants, the role of mentors and expectations for supporting mentors' work in 
schools, and the importance of school-level coordination of support for new teachers . 

. 05 Participation in the Comprehensive Induction Program. 
A. All teachers new to the profession shall participate in all induction activities until they receive 
tenure. Veteran teachers, in their first year of teaching in the district, shall participate in all 
induction activities designed for veteran teachers for a minimum of 1 year. 
B. To the extent practicable given staffing and fiscal concerns, local school systems shall adopt 
at least one of the following options for teachers during their comprehensive induction period: 
(1) A reduction in the teaching schedule; 
(2) A reduction in, or elimination of, responsibilities for involvement in non-instructional 
activities other than induction support; or 
(3) Sensitivity to assignment to teaching classes that include high percentages of students with 
achievement, discipline, or attendance challenges. 

Comprehensive Teacher Induction Program 

Section A- Comprehensive Teacher Induction Program (CTIP) Team Members 

1. Please list the supervisor(s) of your CTIP. Include the names, positions, and 
responsibilities of those individuals. 

Katherine Loughrie: 

Supervisor Title II/ Professional Leaming/Secondary Social Studies/New Teachers 

• Responsibilities related strictly to the Teacher Induction Program include: 

o Develops, implements, and oversees the New Teacher Academy 

• Assists principals with assigning school-based mentors to non
tenured teachers. 

• Develops assignments, activities, and discussion topics for non
tenured teachers and mentors. 

• Procures materials and resources for non-tenured teachers (i.e. 
Better Learning Through Structured Teaching by Fisher and Fry, 
Mindset by Carol Dweck, ''Critical Thinking Educator Wheel," 
"ADD/ADHD Educator Wheel," etc.) 

• Creates a Schoology course for first-year teachers containing 
multiple resources as well as online assignments related to Student 
Leaming Objectives (SLOs), the Gradual Release of Responsibility 
Instructional Framework, and the Universal Design for Learning. 
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• Acts as a liaison between teacher-mentor specialists, teacher 
mentors, non-tenured teachers, administrators, special education 
specialists, instructional supervisors, and technology specialists. 

• Plans and implements the New Teacher Orientation for first-year 
teachers. 

• Plans and implements system-wide quarterly meetings of first-year 
teachers 

• Develops and administers surveys to participants of the New 
Teacher Academy. 

• Analyzes results of New Teacher Academy surveys and makes 
adjustments to the program as deemed necessary. 

2. Please provide information on your mentors. 

Type of l\lentor Amount 

Full Time Mentors 0 

Part Time Mentors 4 

Full Time Teachers 91 

Total Number of Mentors 95 

3. Please provide the total number of probationary teachers being served by your CTIP. 

For the 2021-2022 school year, 92 probationary teachers are being served by the ACPS 
CTIP. 

4. Please provide the average mentee to mentor ratio (example: 15:1). 

This year, ACPS assigned all non-tenured teachers a school based mentor resulting in a 
1 :1 mentee to mentor ratio. Due to a limited number of full-time teachers in the county's 
alternative school, RESTART, one of the RESTART teachers is serving as a mentor to 
two probationary teachers. The part-time mentors include three Teacher-Mentor 
Specialists. These ELA and Mathematics specialists serve as mentors to the mentors of 
the probationary teachers, resulting in each Teacher-Mentor Specialist serving 
approximately 30 teacher mentors (they are required to meet with each teacher mentor 
once per quarter). The fourth part-time mentor is a Special Education Specialist that 
meets with every probationary special education teacher once per month. 

Section B- Comprehensive Teacher Induction Program Training and Supervision 

1. Please describe the training that your mentors receive before and during their tenure as a 
mentor. When does this training occur? What is the content? 
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At the beginning of the year, prior to their first meeting with their mentees, the 
Supervisor of the CTJP provides all teacher mentors with clear expectations of what is 
expected of them in their role as a mentor (see attached). Teacher mentors are also 
provided with a Yariety ofresources (i.e. discussion topics - see attached) to assist them 
in their role. In addition, the Teacher-Mentor Specialists meet with the teacher mentors 
at least once per quarter to provide additional coaching and guidance ( quarterly meetings 
are required). If some teacher mentors require additional assistance, the Teacher-Mentor 
Specialists will meet with them as often as needed. 

Mentors were also provided with the opportunity to participate in the MSDE-sponsored 
CPD courses "Supporting Teachers: A Primer for New Mentors and Coaches" and 
"Shrinking the Change: Leveraging Feedback to Improve School Culture." 

2. Please describe how school system administrators are trained on the roles and 
responsibilities of mentors. When does this training occur? What is the content? 

School system administrators work with the Supervisor of the CTIP to assign 
probationary teachers school-based mentors. Prior to assigning the mentors, the roles and 
responsibilities of the mentors are relayed to the administrators. In addition to providing 
administrators with the expectations of the mentors, administrators are also provided with 
copies of the assignments given to the probationary teachers and mentors (Please see 
attached.) 

3. Who evaluates the efficacy of individual mentors? What are the criteria and how is the 
data collected? 

Men tees will meet with the Supervisor of the CTJP at system-wide meetings at least once 
per quarter. Any mentoring issues can be discussed at these meetings, if not before via 
email and/or telephone. Besides the system-wide meetings, probationary teachers will 
have an opportunity to evaluate the program a minimum of two times throughout the year 
via survey evaluations. For instance, the end of the year survey asks mentees to note how 
often they met with their mentors, if their mentors made themselves available when 
requested, the areas in which their mentors assisted them, and recommendations to 
improve the mentor-mentee program. 

Administrators and content supervisors will also evaluate the efficacy of the individual 
mentors by conducting walkthroughs and formal and informal observations to determine 
teacher effectiveness. In addition, Teacher-Mentor Specialists will be meeting with 
mentors at least once per quarter to provide coaching and guidance. 

Simply put, the efficacy of the mentors will be based on observation/evaluation data, 
anecdotal data, and survey results. The Supervisor of the CTJP will analyze the data, and 
adjustments will be made to meet the professional learning needs of the new teachers. 
For instance, if the results of the data indicate that the relationship between the mentor 
and men tee is solid, in that the probationary teacher is meeting expectations and is 
receiving ample support from his/her mentor, the mentee will have the same mentor until 
the men tee is tenured. If a mentor/mentee relationship is strained/not effective in that the 
mentee is not getting the support he/she needs based on conversations with 
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administration, emails to the Supervisor of the CTIP, observations made by the Teacher
Mentor Specialists, survey results, etc. , the Supervisor of the CTIP will work with school 
administrators to determine the problem(s), make adjustments, and assign a new mentor 
if necessary. 

Section C- Comprehensive Teacher Induction Program Overview 

1. Please describe your initial orientation process and the ongoing professional learning that 
is offered to probationary teachers throughout the school year. 

First-year teachers attend an orientation and are enrolled in an online Schoology course. 
The Schoology course contains a variety of resources and materials, as well as several 
assignments for the first-year teachers to complete. The assignments are related to 
Student Leaming Objectives (SLOs), the Gradual Release of Responsibility instructional 
framework, and the Universal Design for Leaming. In addition, first-year teachers are 
assigned a school-based mentor; they attend system-wide meetings at least once per 
quarter; they write a bi-weekly reflection and submit the reflection to their assigned 
mentors; they meet face-to-face with their assigned mentors a minimum of once a month 
and as needed; they attend two meetings throughout the school year (topics for these 
meetings include, but are not limited to, classroom management, specially designed 
instruction, and restorative practices); they complete one activity each month (a list of 
required and optional activities is provided to first-year teachers - see attached); they 
write reflections on the completed activities; and they submit each activity reflection to 
their assigned mentors. 

Second - and third-year teachers meet face-to-face with their assigned mentors a 
minimum of once a month and as needed; they complete a needs assessment to determine 
areas of focus; they complete two activities each month ( a list of activities is provided to 
them); they write reflections on the completed activities and submit the reflections to 
their assigned mentors; and they write monthly reflections and submit the reflections to 
their assigned mentors. 

(Please see attached documents). 

2. Please describe what opportunities probationary teachers have for observation, informal 
feedback, and co-teaching with his/her mentor or peers. 

As mentioned above, probationary teachers are given a list of activities to complete. 
Some of the activities are optional, while others are required. Examples of some of the 
required activities include asking their mentors to observe them, observing a teacher 
other than their mentor with a focus on classroom management, and observing a second 
teacher with a focus on the components of the Gradual Release of Responsibility 
instructional framework. Essentially, as requested, non-tenured teachers are able to 
observe veteran teachers, and specific professional learning needs will be addressed by 
the mentor, or another educator in the Allegany County Public Schools, upon request. 
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3. How are the needs and concerns of new teachers assessed and addressed through ongoing 
supports, informal feedback, and follow-up? 

As also mentioned above, probationary teachers are required to submit reflections to their 
mentors. First-year teachers submit these bi-weekly and second- and third-year teachers 
submit them monthly. The mentor teachers are expected to read the reflections and 
provide feedback to the probationary teachers as necessary. Additionally, probationary 
teachers meet with their mentors at least once per month, they attend system-wide 
meetings with the Supervisor of the CTIP, and they complete a minimum of two 
evaluation surveys. 

4. Please describe how your district uses action plans and relevant data to improve the 
instructional practice of your probationary teachers. 

Evaluation ratings, test scores/performance reports, informal walkthrough data, and 
anecdotal data compiled by mentor teachers will provide insight to the effectiveness of 
the probationary teachers. If data indicates that a teacher is struggling with delivering 
quality instruction, the mentor, the Supervisor of the CTIP, the Teacher-Mentor 
Specialists, content supervisors, and school administrators will work together to provide 
the probationary teacher with the tools he/she needs to be effective. Such tools may 
include providing additional resources such as training for online programs, conducting 
extra observations of the probationary teacher ( conducted by the content supen-isor and 
school-based administrator) that include pre-and post-conferences to help with 
preparation and to identify areas of strength and areas in need of improvement, and 
providing the probationary teacher with more opportunities to observe highly effective 
teachers. Coaching opportunities will also be provided to probationary teachers in an 
attempt to improve instruction. 

Section D- Comprehensive Teacher Induction Programmatic Evaluation 

1. Please explain how the efficacy of your mentoring program will be evaluated. Be sure to 
include how you plan to use teacher evaluation data, teacher perception data, and new 
teacher retention data. 

Anecdotal data, survey data, evaluation data, and data related to the five-year attrition 
rate is analyzed by the Supervisor of the CTIP, and the results are shared with content 
supervisors, administrators, and the Chief Academic Officer. If the data indicates a need/ 
weakness/necessary change in the program, such information will be discussed, and 
possible changes/solutions will be presented and ultimately put into practice. For 
instance, if the attrition rate increases, if the survey results indicate that non-tenured 
teachers are not feeling supported, and/or if teacher evaluation data indicates that non
tenured teachers are struggling, these issues will need to be addressed and changes will 
be implemented. An example of this occurred last year when second- and third-year 
teachers indicated a need for school-based mentors (prior to this year, three Teacher 
Specialists met with second- and third-year teachers once per quarter). This need was 
communicated through conYersations between the Supervisor of the CTIP as well as 
through the data obtained from the end of the year survey. As a result, a change was 
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made to the program in that the Teacher Specialists are now mentors to the teacher 
mentors, and all non-tenured teachers have a 1: 1 school-based mentor. 

Examples of some of the data that has been collected regarding the ACPS mentoring 
program include the following: 

• In a recent survey, 100% of probationary teachers stated that their mentors made 
themselves available when requested. 

• When asked what topics their mentors provided the most assistance with, the 
following topics had a response rate of 50% or higher: 1) Logistics (57.1 %); 2) 
Instruction (66.7%); 3) Lesson Planning (66.7%); 4) Overall Welfare (66.7%); 5) 
Providing Resources (71 .4%) 

• As a result of providing a comprehensive new teacher induction program, the 
ACPS retains over 90% of its teachers over a five-year period. When teachers 
leave the ACPS, they tend to leave for teaching opportunities closer to their 
families. 
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At:e_s ...--..,..,---
Al lEGANY COUNTY PUBUC SCHOOLS 

2021 New Teacher Orientation 

Agenda 

Thursday, August 5th- Allegany College of Maryland 
B:00 a.m. - 8:15 a.m. Re~istration an d Welcome 

-Two MSOE credi ts f or NTA 

,,,,.rs. Loughrie 

B:15 a.m. - 8:30 a.m. 
B:30 a.m. - 9:15 a.m. 

9:15 a.m. -9:3{) a.m. 
9:30 a.m. -10:lS ,u,-,. 

10:15 a.m. - 11: 15 a.m. 

11:15 a.-n. -12:30 p.m. 
:2:35 p.m. -1:15 p.,.,... 
1:15 p.m.-1;45- p.m. 

l:45 p.M. - 2:00 p,m. 

2:00 p.m. - 2:15 p.m. 

-Initial Statement on Social Media 
- /0 Photos 

Student Sers•ice Learning (R;, 
Asp.,n/Gmsil (R) 
Break 

Schoo logy/Google Clsssroom lR) 

Breakout Sessions with Supervisors 

Lunch on Your Own 

Mrs. Fisher 

Mrs. ~ 
Mrs .. Gro,e, Mrs. ~ 

Mr. Huber 

Weighted Grad"! (R) 11,~rs. Simpson 

GRRUDL Why, What, How (R) Mrs. Loughrie 

-Better Leaming Thro1Jqh Strucwred Teaching (Fisher & Frey, 2014) 
-GRRUDL Al ignment 3.0 
-GRRUDL l esson Pion Template 
.".sy n,: hro nous Expectst ions via Schoo-logy 

- Introduction to 5choology 

-TPE Process/Resources 

-5 LO Activity 

-Book Srudy 
Questions) Concerns, 'tNrap-Up 

Mrs. Loughrie 

tbs. loughrie 

Monday, August 16th -Allegany High School Cafeteria 
B:00 a.m. -S:15 a.m. 

8:15 a.m. -8:30 a.m. 

S:30a.m.-9:15 a.m. 

'3:15 :a.m. - 10:lS a.m. 

'.i.0:15 a.m. - l{):25 a.m. 

:.0:2.5 a.m. -1-0:35 :s.m. 
rn:35 a.m. -10:45 a.m. 
10:45 a.m. -10:55 :s.m. 

:0:55 a.m. -11:05 l!.m. 

::.t:05 a.m. -11:15 ~.m. 
11:15 a.m. -11:20 a.m. 

11:30 a.m. 

RegistrHion ar,d Welcome 
1h'-2lcom~ 

Personnel, AESOP, Retireme'lt, 

I n;urance, Cer tifica.tion 

Payroll, Ta~ Defernad Annuities 

Break 

r ... ' trs. Loughrie 

Mr. Blank, Dr. ~ . 

Centra: Office Personnel, Ele(:ted BOE 

!o,':r. Witson, Mrs. Harden, 

Mrs. Tyler, Mr. Rice 

Mr. McKenzie, Mrs. Ric", fll.r. 
Nichol 

Hc2ardous Materials/Cu.to dial Service:; Mr. High 

Safl!t',' at School Mr. ~ 

Health lit School Mn. ~ 
Asynchronous. Expect2tions 1•ia Schoolo~ Mrs. Loughrie 

Mentor/Mentee Assignrrent! and Expectations Mrs. Loughrie 
Closing Remark; Mr,. lough rie 
Lunch Proeided by . .t\CEA 
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New Teacher Academy 

(First-Year Teachers) 

At the end of the New Teacher Academy, each first-year teacher will earn two MSDE credits if all 

expectations have been met. 

The expectations are as follows: 

• Attend the New Teacher Orientation in August. 
• Complete a bi-weekly reflection and electronically submit it to the teacher mentor 

assigned to you. 

o Bi-weekly reflections are due by 8:00 a.m. every other Monday beginning September 

20th. 

• Meet face-to-face or via a Google Hangout video-conference once a month with your teacher

mentor to discuss any concerns and/or questions you may have, and to discuss your bi-weekly 

reflections. 

• Complete one activity (list provided) each month. Write a brief reflection for each activity, and 

share the document with your mentor to discuss at your monthly meetings. 

• Attend and participate in two additional scheduled professional learning sessions. You will 

attend a professional learning session half of the day, and you will have planning time the other 

half of the day. You will need to use this budget#: 11-203-2030900-163-??-???-000-0000-

602000-P2202 *. All sessions will be held in the Continuing Education Building at Allegany 

College of Maryland. 

o Teachers will need to request an "All-Day" substitute for each of the following days: 

• Wednesday, October 13th 

Elementary - PL: 8:00 a.m. -11:00 a.m. 

Planning: 12:00 p.m. - 3:00 p.m. 

Secondary - Planning: 8:00 a.m. -11:00 a.m. 

PL: 12:00 a.m. - 3:00 p.m. 

• Wednesday, February 16th 

Secondary - PL: 8:00 a.m. -11:00 a.m. 

Planning: 12:00 p.m. - 3:00 p.m. 

Elementary- Planning: 8:00 a.m. -11:00 a.m. 

PL: 12:00 a.m. - 3:00 p.m. 

• Complete all required asynchronous activities via Schoology. 
o Introduction to Schoology - due by 8/23 
o TPE Process/Resources - due by 10/1 
o SLO Activity - due by 10/1 
o GRRUDL Module - due by 10/1 
o UDL Module - due by 10/1 
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New Teacher Academy 
(2nd and 3rd Year Teachers} 

The expectations are as follows: 

• Complete a monthly reflection and electronically submit it to the 
teacher mentor assigned to you. 

o Monthly reflections are due by 8:00 a.m. the third Monday of every 
month beginning September 20th. 

• Prior to meeting with your teacher mentor, complete the "New Teacher Needs 
Assessment". Send this to your mentor by September 13th. 

• Meet face-to-face or via a Google Hangout video-conference once a month with 
your mentor to discuss any concerns and/or questions you may have, and to 
discuss your monthly reflections. During the meetings, you will work with your 
mentor to complete the "Mentor/Mentee Log Sheet." 

• Complete two activities (list provided) each month. Write a reflection for each 
activity and share the document with your mentor to discuss at your monthly 
meetings. 

Mentor/Mentee Log 
Na me_· _ ___ ______ Mentor:. ___________ Cu.: 

G'ade Lewl<SobjeetA~: 

What's Working: 

Teacher's Follow Up: 

Next Meeting Date if Scheduled: 

Imwctioul Plannmg 
• Pl~l...~-u.tn...hfoi.._nn~1rn,;1•~ 

1.M<l .:1H1k!' 

• 01:11'11:WIUli:- «imniand ~f .:11mo..11l,u 
1-.Mt~l •nJ r-,:Jat-,.~• 
J\~.>L."~ ;1,tu,km n,,.~'11~ Ill ~l~lt 

rn-.in,..,:u.~ 
• IJcrnifte,; ,1 \ano..'i) U(fl...,.Klf1\.""1. 

{>ft.mu~~k.~"fl&'CU.•:..~1n 
lftt,~lk'#:1 

Teacher/Leamer lntendio,, 
Muinwm~ ll re.rr:.::1tul un.i °'LfJP-111!1~ r 
rdJ1a.~•·nh..illd:m .. 

• M1unu,in~ • .:1111mnt ~'lf t u~ h 
np,;-.1.b!:Hift~ 

• b l.il'lh~-... rw,.-..a.iur._"1, UA.i jllltU1A:~ 

lh.11 Pf"""''''~ lwrninp 
MClfUt!~"" ~111.t..:m hc!N\ U;f 

School: _ ___________ _ 

Focus/Challenges: 

Mentors F ollowU p: 

Focus: 

Jmlroctional Del:ive,y 
• l rllfl'L'"tU.:fll~ -.,r..:l)t.WI ~' 
• t '-t11T111~.l1h.~ ._.._rL".:i..:iPl""" fat l&Xl'llfl{I 

• ),~.1t1t~"1mlmt-.inm,M1,11.'.UMltlli.l 

1.-..irsin..• 
1-."J.Jlu.,;t'>, :iJIHI~ pt:f'hvm.lllC~ •• .iJJw., 

Professional Rapons1l,ilities 
• l)(tr-. ..... ,r,n ... ,d'f'-•&1.iflll~•.u..t 

pn:,f,.-..u,.."IIUh••I In rt:n.vJW11n!:' J1111._"I-
• Mtunll:nni •dfocti\en::IM1ioo.~1p-118 

I~ k b.',..,;,:1w• r111.-ul)' 
~urlJ:..:~~),\?ly • oi...,·cl:yitnl! 
wJll'U~!~IIO.::tM!Wlfln!ft'lllffl4 
t,111.• u.c<. .-1 .:-ne"!'-~ .,. ,..-,t4~N 
~rrnnb.adl\Wl tcs 
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New Teacher Reflection Journal 

{First-Year Teachers) 

This reflection journal should be submitted to your mentor by 8:00 a.m. every other Monday. 

Name: Click here to enter te>.t. End of Week Date: Click here to enter te:.:t. 

What success did I experience in the classroom the last two weeks? 

Click ht·,e t 1J enter te,:t. 

In what ways did my students challenge me the last two weeks? 

Click here to f:'nter tl'xt. 

What instructional challenges did I experience the last two weeks? 

Click here to ~nter text. 

What would I repeat the last two weeks? 

Click here to enter text. 

What would I do differently? 

Click here to enter text. 

In what way(s) can my mentor assist me? 

Click htre to er,ter text. 

Is there any additional information I would like to provide related to my teaching experience the last 
two weeks? 

Click here to enter text. 
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New Teacher Reflection Journal 

(Second/Third-Year Teachers) 

This reflection journal should be submitted to your mentor by 8:00 a.m. on the third Monday of 

each month. 

Name: Click here to er;ter k:. t. End of Week Date: Click lv0 re tr1 en1er te:-:t. 

What success did I experience in the classroom this month? 

Click here to t:ntt' r text. 

In what ways did my students challenge me this month? 

Click here to enter text. 

What instructional challenges did I experience this month? 

Click here to en1t::r text. 

What from this month would I repeat? 

Click hPrc to ,.nter text. 

What would I do differently? 

Click hue to enter tc xt. 

In what way(s) can my mentor assist me? 

Click here to enter text. 

Is there any additional information I would like to provide related to my teaching experience this 
month? 

Click her!c' to t:'ntu tc::L. 
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Needs Assessment for New Teachers 

Please complete the following assessment and send it to your assigned mentor prior to your 
first meeting (by 9/13). The information provided will assist your mentor in supporting your 
professional growth. 

Name: 

School: 

Subject/Grade Level: 

1. What experience do you have in education? Include your student 
teaching/internship experiences. 

2. What do you believe are your three strongest assets as an educator? 

3. List three areas of concern that you have as a new teacher. 

Rate your skill level in the following areas: 

1- Developing, 2 - Confident, 3 -Accomplished 

Mark a check in the corresponding box. 

1 2 3 
Lesson Planning 
Organizing my classroom 
Maintaining student discipline 
Obtaining instructional resources and materials 
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Managing my time and work 
Diagnosing student needs 
Evaluating student progress 
Creating and administering formative assessments 
Motivating students 
Assisting students with special needs 
Understanding the curriculum 
Using a variety of teaching methods 
Facilitating group discussions 
Grouping for effective instruction 
Understanding the teacher evaluation process 
Dealing with stress 
Parent conferencing and communication 
Setting appropriate levels of expectations for student achievement 
Supporting school improvement goals 

Please list any additional professional needs that you have as a new teacher. 
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Monthly Activities for First-Vear Teachers 

Each month, complete one of the following activities. Some activities will require 
the help and cooperation of your assigned mentor. Record the date the activity 
was completed next to the selected activity, and write a brief reflection of the 
activity in the space provided below. Please be sure to discuss the importance of 
the activity in terms of how the activity assisted you with your teaching. Items in 
bold must be completed . 

Date Activity 

1. Ask your mentor teacher to observe you. Schedule a time for a 
follow-up discussion. 

2. Review state assessments and the district testing schedule. 

3. Meet with the media specialist to learn about available resources. 

4. Observe a teacher other than your mentor - focus on classroom 
management. 

5. Observe a second teacher in the building-focus on the 
components of GRRUDL. 

6. Review the School Improvement Plan. 

7. Meet with an inclusion teacher to discuss specially designed 
instruction (SDI). 

8. Arrange a second observation by your mentor. Schedule a time for 
a follow-up discussion. 

9. Meet with the PBIS coordinator and discuss the PBIS program 
(purpose, goals, etc) . 

10. Attend (with permission of the coordinator) a PBIS meeting. 

11. Create a lesson using Nearpod. 

12. Search Newsela and/or Discovery Education for resources. 

13. Attend an extracurricular activity. 

14. Record yourself teaching a lesson. View the recording and note 
strengths and weaknesses. 
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15. Meet with a school-based administrator and discuss classroom 
management techniques as well as restorative practices. 

16. Meet with the testing coordinator to discuss testing procedures 
and expectations. 

17. Participate in a mock parent/teacher conference with your 
mentor. 

18. Read the Faculty and Student Handbook. 

19. Meet with your school's Behavior Specialist. Ask about his/her 
role and how he/she can assist you. 

20. Meet with your School Counselor. Ask about his/her role and how 
he/she can assist you. 

Month/ Activity (#) Reflection 
September - # 

October - # 
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November-# 

December - # 

January - # 
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February - # 

March - # 

April - # 

May-# 
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Monthly Activities for Second/Third-Year Teachers 

Each month, complete two of the following activities. Some activities will require 
the help and cooperation of your assigned mentor. Record the date the activity 
was completed next to the selected activity, and write a brief reflection of the 
activity in the space provided below. Please be sure to discuss the importance of 
the activity in terms of how the activity assisted you with your teaching. 

Date Activity 
1. Ask your mentor teacher to observe you. Schedule a time for a 

follow-up discussion. 

2. Review state assessments and the district testing schedule. 

3. Meet with the media specialist to learn about available resources. 

4. Observe a teacher other than your mentor - focus on classroom 
management. 

5. Observe a second teacher in the building - focus on the 
components of GRRUDL. 

6. Review the School Improvement Plan (SIP). 

7. Attend a SIP meeting. 

8. Meet with an inclusion teacher to discuss specially designed 
instruction (SDI). 
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9. Meet with your school's Special Education Facilitator 
(SEF). Discuss the SEF 1s role and how he/she can assist you. 

10. Read an article of interest, or on a topic related to an identified 
area of need, in an accredited educational journal. (May repeat this 
activity as needed). 

11. Arrange a second observation by your mentor. Schedule a time for 
a follow-up discussion. 

12. Observe a teacher in another classroom - focus on an area of 
interest/need. (May repeat this activity as needed.) 

13. Meet with the PBIS coordinator and discuss the PBIS program 
(purpose, goals of, etc). 

14. Attend (with permission of the coordinator) a PBIS meeting. 

15. Create a lesson using Nearpod. 

16. Search Newsela and/or Discovery Education for resources. 

17. Attend an extracurricular activity. 

18. Record yourself teaching a lesson. View the recording and note 
strengths and weaknesses. 

19. Meet with a school-based administrator and discuss classroom 
management techniques as well as restorative practices. 

20. Meet with the testing coordinator to discuss testing procedures 
and expectations. 

21. Participate in a mock parent/teacher conference with your 
mentor. 

22. With permission of the SEF, attend an IEP meeting. 

23 . Meet with the 504 coordinator. Discuss his/her role and any 
questions regarding the 504 process. 

24. Meet with your school's Behavior Specialist. Ask about his/her 
role and how he/she can assist you. 

25. Meet with your School Counselor. Discuss student concerns. 
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26. Meet with the school's technology coordinator. Discuss any 
questions or concerns regarding technology in the classroom. 

27. Volunteer to chaperone a school event. 

28. Meet with the Financial Secretary and discuss fundraising, 
purchases, etc. 

29. Meet with the school's Pupil Personnel Worker. Discuss his/her 
role within the school. 

30. Meet with a counselor or administrator and discuss the role of the 
Pupil Service Team. 

Month/ Activity (#) Reflection 
September - # 

September - # 

October - # 
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October - # 

November-# 

November-# 



CTIP Page 23

December-# 

December - # 

January-# 
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January - # 

February-# 

February - # 
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March-# 

March - # 

April - # 

April - # 
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May - # 

May-# 
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Message Sent to Mentors of First-Year ACPS Teachers 

Thank you very much for your willingness to serve as a mentor for a first-year ACPS teacher in your 
school. (Please see the attached assignments/materials) 

Your responsibilities are as follows: 

• Meet the logistical needs of the first-year teacher, as necessary; 
• Read the first-year teacher's bi-weekly reflections and provide personal face-to

face responses, as necessary; 
• Assist the first-year teacher with the completion of assigned monthly activities (1 

per month), as needed (teachers have a copy of this to share with you); 
• Read the first-year teacher's reflection for each activity (may discuss during 

meetings); 
• Meet face-to-face a minimum of once per month with the first-year teacher 

(please use the "Monthly Discussion Topics" as a guide) and complete the 
"Mentor/Mentee Log Sheet" each month. 

All correspondence between you, as a mentor, and the first-year teacher is confidential unless there are 
concerns related to the physical and/or mental well-being of the first-year teacher, another staff member, 
a student, etc. If there is a concern, please immediately share that concern with your school's principal. 

Please keep in mind that the bi-weekly reflections, activities, and monthly meetings are requirements 
for first-year teachers to earn two MSDE credits at the end of the school year. If first-year teachers do 
not meet all requirements, they will not earn the two MSDE credits. It will be up to mentors to be 
certain first-year teachers have met the requirements of bi-weekly reflections, monthly activities, and 
monthly meetings. 

Each mentor will receive a stipend of $600.00 at the end of the first semester and a stipend of $600.00 at 
the end of the second semester. Stipends are funded via Title IIA. (The only exceptions to receiving 
stipends are educators representing the Department of Special Education. Mentoring is embedded in their 
job duties). In addition, a Mentor Specialist will meet with you once per quarter, or as needed, to assist 
you. 

Each mentor is asked to keep a binder or an electronic folder with all communications (bi-weekly 
reflections, log sheet, discussion checklist, etc.) between the mentor and the new teacher. I am 
requesting you keep this folder of communications for a minimum of three years in the event that 
MSDE would request such documentation for auditing purposes. If that would be the situation, names 
would be blacked out, and would not be identifiable. 

The #1 reason teachers leave the profession during the first five years is due to a lack of professional 
support. It is the goal of the ACPS to provide any needed professional support in the effort to maintain 
highly qualified teachers in the ACPS. 

The first weekly reflection will be due to you by 8:00 a.m. on Monday, 

September 20th· Please let me know if you have any questions. 

Again, thank you very much for your willingness to act as a mentor for a first year ACPS teacher. 
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Monthly Discussion Topics for Teacher Mentors of 

First-Year Teachers 

The following includes month-by-month listings of suggested (not required) 
discussion topics that are designed to promote interaction between mentors and 
new teachers. Mentors are to put their initials next to each item that is discussed, 
as well as the date on which the discussion took place. 

September 

Initials/ Topic 
Date 

Review calendar for upcoming events. 

Location of resources (supplies, copy machines, lab equipment, 
curriculum guides, student and faculty handbooks, etc.) . 

Review of first day/week activities - provide guidance on organizing 
the first day and first week. 
Review of ASPEN, AESOP, and Schoology. 

Discuss course syllabi, classroom discipline procedures, evacuation 
procedures, grading policies, and attendance policies. 

Discuss parent/teacher conferences (i.e. what to prepare, how to 
conduct, etc.). 

October 

Initials/ Topic 
Date 

Review calendar for upcoming events. 

Review the need for emergency lesson plans. 

Discuss the observation and evaluation process. 

Share parent/teacher conference experience. 

Confirm the teacher has access to information for students with 
IEPs and 504s. 
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I Discuss procedure for posting grades. 

November/December 

Initials/ Topic 

Date 
Review calendar for upcoming events. 

Discuss how to keep students engaged and productive during the 
holiday season. 

Discuss the importance of parent communication. 

Review and discuss observation(s). 

Discuss issues with classroom management and discipline. 

Review snow day procedures. 

Share concerns/successes of students. 

January 

Initials/ Topic 

Date 
Review calendar for upcoming events. 

Discuss assessment issues. 

Discuss strategies for working with struggling students. 

Review the highs and lows of the semester. 

Provide ways to strengthen home/school connections - letters, 
emails, newsletters, etc. Emphasize how parent contact can be 
made to acknowledge something positive. 

Review procedure for posting grades. 
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February/March 

Initials/ Topic 
Date 

Review calendar for upcoming events. 

Discuss learning resources to suggest to parents when they ask how 
they can help support their student's learning. 

Discuss upcoming observations and walkthroughs {evaluation 
process). 

Discuss upcoming parent/teacher conferences. 

Review state testing requirements and procedures. 

Share some professional organizations in your mentee's discipline 
or area of interest. 

April/May 

Initials/ Date Topic 
Review calendar for upcoming events. 

Discuss strategies for dealing with "spring fever". 

Discuss end of the year procedures . 

Review grading procedures {final grades). 

Reflect on the highlights of the year. 
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Message Sent to Mentors of Second/Third-Year ACPS Teachers 

Thank you very much for your willingness to serve as a mentor for a new ACPS teacher in your 
school. (Please see the attached assignments/materials). 

Your responsibilities are as follows: 

• Meet the logistical needs of the teacher, as necessary; 
• Read the teacher's "Needs Assessment" and focus on areas in need of improvement (will 

be submitted by September 13th); 
• Read the teacher's monthly reflections and provide personal face-to-face responses, 

as necessary; 
• Assist the teacher with the completion of assigned monthly activities (2 per month), as 

needed; 
• Read the teacher' s reflection for each activity (may discuss during meetings); 
• Meet face-to-face a minimum of once per month with the teacher (please use 

the "Monthly Discussion Topics" as a guide) and complete the "Mentor/Mentee Log 
Sheet" each month. 

All correspondence between you, as a mentor, and the teacher is confidential unless there are concerns 
related to the physical and/or mental well-being of the teacher, another staff member, a student, etc. If 
there is a concern, please immediately share that concern with your school's principal. 

Please keep in mind the monthly reflections, activities, and monthly meetings are requirements for this 
program. It will be up to mentors to be certain teachers have met these requirements. 

Each mentor will receive a stipend of $600.00 at the end of the first semester and a stipend of $600.00 
at the end of the second semester. Stipends are funded via Title IIA. (The only exceptions to receiving 
stipends are educators representing the Department of Special Education. Mentoring is embedded in 
their job duties) . In addition, a Mentor Specialist will meet with you once per quarter, or as needed, to 
assist you. 

Each mentor is asked to keep a binder or an electronic folder with all communications (needs 
assessment, monthly reflections, log sheet, discussion checklist, etc.) between the mentor and the new 
teacher. I am requesting you keep this folder of communications for a minimum of three years in the 
event that MSDE would request such documentation for auditing purposes. If that would be the 
situation, names would be blacked out, and would not be identifiable. 

The # 1 reason teachers leave the profession during the first five years is due to a lack of professional 
support. It is the goal of the ACPS to provide any needed professional support in the effort to maintain 
highly qualified teachers in the ACPS . 

The first monthly reflection will be due to you by 8:00 a.m. on Monday, September 

20th. Please let me know if you have any questions. 

Again, thank you very much for your willin6>ness to act as a mentor for a new ACPS teacher. 
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Monthly Discussion Topics for Teacher Mentors of 

Second/Third-Vear Teachers 

The following includes month-by-month listings of suggested (not required} 
discussion topics that are designed to promote interaction between mentors and 
new teachers. Mentors are to put their initials next to each item that is discussed, 
as well as the date on which the discussion took place. 

September 

Initials/ Topic 
Date 

Review calendar for upcoming events. 

Review results of state assessments. 

Review of first day/week activities - provide guidance on organizing 
the first day and first week. 

Review district policies (i.e. field trips, attendance, grading, etc.) as 
well as course syllabi, classroom discipline, and evacuation 

procedures. 
Discuss area(s) of need identified through completion of the "New 
Teacher Needs Assessment". 

Discuss parent/teacher conferences (i.e. what to prepare, how to 

conduct, etc.}. 

October 

Initials/ Topic 
Date 

Review calendar for upcoming events. 

Provide ways to incorporate the teacher into the larger school 
community. 
Review state and district curriculum guidelines and standards. 

Share parent/teacher conference experience. 

Confirm the teacher has access to information for students with 
IEPs and 504s. 

Share experiences, especially in those areas where the teacher is 
having difficulty (see 11Needs Assessment'). 
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November/December 

Initials/ Topic 
Date 

Review calendar for upcoming events. 

Discuss student motivation. 
Discuss the importance of documentation. 
Review and discuss observation(s). 

Provide advice on classroom management/discipline. 
Review snow day procedures. 

Share concerns/successes of students. 
Discuss coping strategies for stress. 

Review observation(s) and define goals for professional growth 
based on observation comments. 

Revisit pedagogical issues such as multiple intelligences, 
technology in the classroom, etc. 

Discuss area(s) of need identified through completion of the "New 
Teacher Needs Assessment". 

January 

Initials/ Topic 
Date 

Review calendar for upcoming events. 
Discuss upcoming assessments. 
Discuss strategies for working with struggling students. 

Review the highs and lows of the semester. 
Provide ways to strengthen home/school connections - letters, 
emails, newsletters, etc. Emphasize how parent contact can be 
made to acknowledge something positive. 
Revisit classroom management strategies. 

Discuss what mentor/new teacher activities have been most/least 
helpful, and discuss possible changes. 
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February/March 

Initials/ Topic 

Date 
Review calendar for upcoming events. 

Discuss learning resources to suggest to parents when they ask 
how they can help support their student's learning. 
Share evidence-based instructional strategies. 
Discuss upcoming parent/teacher conferences. 

Review state testing requirements and procedures. 

Encourage your mentee to read professional journals/articles. 
Focus on area(s) of need ("New Teacher Needs Assessment'1

). 

April/May 

Initials/ Topic 

Date 
Review calendar for upcoming events. 
Discuss strategies for dealing with "spring fever". 
Discuss end of the year procedures. 

Discuss professional development opportunities available in the 
summer. 
Reflect on the highlights of the year. 

Discuss things the teacher would or would not repeat the 
following year. 
Discuss improvement in identified area(s) of need. 
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2021-2022 Title I, Part A Application and Monitoring Tool 

The Maryland State Department of Education's (MSDE) Title I Part A Application is a consolidated document that includes the Title I, Part A program 
application and monitoring tool, evidence of implementation, and additional sample resources for each required component (provided as links). The 
information provided within the revised application and monitoring tool will ensure that all Local Education Agencies (LEAs) are prepared to effectively 
address key provisions of each component provided under Title I, Part A under Elementary and Secondary Education Act of 1965, as amended by the 
Every Student Succeeds Act {ESSA). This consolidated document ensures transparency between the application and monitoring of the Title I, Part A 
Program requirements. 

Explanation of Terms 

Term in Application Explanation of Term in Application 

COMPONENT NAME The Title I Component 

LINKS Pertinent links to non-regulatory guidance, checklists, and other resources are 

provided, where appropriate. Additional information is forthcoming in a separate, 

stand-alone guidance document. 

REQUIRED Documents that are required with submission of the application. 

ATTACHMENTS 

NOTE TO LEA If documentation is needed prior to the program review, a note will be indicated in 

the identified component. 

STAFF RESPONSIBLE All staff involved with the implementation and oversight of each Title I Component 

ASSURANCE(S) By receiving funds under the Title I, Part A grant, as a grantee, the LEA agrees to 
comply with the terms and conditions under each component. Each component 
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CITATIONS 

EVIDENCE OF 

IMPLEMENTATION 

TABLES AND 

WORKSHEETS 

includes specific requirements over which the LEA has responsibility for oversight 
and implementation. During the 2021-2022 Title I, Part A Annual Program Review 
documentation will be reviewed to confirm that the LEA has complied with all 
assurances. 

For each assurance, this column provides the citation(s) from ESSA, the Code of 

Federal Regulations (CFR), the Uniform Grant Guidance (UGG}, or the Education 

Department General Administrative Regulations (EDGAR). 

Mandated documentation for evidence of implementation for each assurance and 

requirement. 

APPLICATION: Documentation listed is shared as a resource for LEA planning and preparation 

MONITORING: Documentation listed will be reviewed by the MSDE as part of the 

LEA's Annual Program Review (KEY POINT: The evidence of implementation is 

provided for planning and preparation purposes. The documentation will NOT be 

submitted with the application. 

See Excel template and Fiscal Guidance for instructions. 

2021-2022 Title I, Part A Application Submission Instructions: 

Submit via email a completed application to the LEA's MSDE POC based on the timeline on the cover page. 
• 1st Submission: August 2-31, 2021 

• Submission for Conditional Approval: September 30, 2021 

• Upon receipt of conditional approval, all subsequent submissions will be through the local ESSA Consolidated Strategic Plan Submission 
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• A completed application includes*: 

o all assurances checked including those that may not be applicable (N/A); 
o appropriate required attachments; 

o appropriate signatures on the attestations for Section 1112 (Superintendent, Equity Office/Point of Contact, and Title I 
Director/Coordinator) 

o completed Fiscal/Tables in Excel; and 
o an unsigned C-1-25. 

* If you are experiencing any technical difficulties in completing or submitting your application, please contact your MSDE POC. 
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Attestation - Section 1112 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as part of 

application submission. 
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 

information. 
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 

component and list below (i.e. A.l - means component A required attachment 1). Please use the space below to list the name of the addendum 
provided for each required attachment (i.e. - A.l LEA Collaboration would be written below after required attachment 1). 

ADDENDA: 
Required Attachment #1 - Coordination of the Oversight and Administration of the Title I, Part A Program Components 

Required Attachment #2 - Process for the Development of the Title I Application 

REQUIRED ATTACHMENTS: 
1. The LEA must include a written process explaining how all parties, inclusive of, but not limited to: Human Resources, Finance, School administration 

and personnel, curriculum, assessment, etc. are involved in the oversight and administration of Title I, Part A Program Components. 
2. The LEA must include a written process explaining how the application is developed with timely and meaningful consultation with teachers, 

principals, other school leaders, paraprofessionals, specialized instructional support personnel, charter school leaders (in a local educational agency 
that has charter schools), administrators (including administrators of programs described in other parts of this title), Equity Point of Contact/Office, 
other appropriate school personnel, and with the parents of children in schools served under this part. (Section 1112(a)(l)(A)) 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with 

this component. 

Name Title Department 

John W. Logsdon Supervisor of Federal Programs Title I 

Steven Wilson Director of Human Resources Human Resources 
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Lawrence McKenzie, CPA Chief Financial Officer Finance 

Dr. Kim Kalbaugh, Ed.D. Chief Academic Officer Instruction 

Dr. Sarah B. Welsh, Ed. D. Coordinator, Equity & Student Outcomes Equity 

Application: Attestation - Section 1112 Citation Evidence of Implementation 
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and 

respond to each preparation 
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA's 

{Check One) Annual Program Review 
X YES 1. The LEA ensures that all parties, 1112(a)(l)(A) Examples of activities demonstrating that the LEA meets statutory 

inclusive of, but not limited to: requirements for the programmatic and fiscal implementation and oversight 
0 NO Human Resources, Finance, School of the Title I, Part A program and documentation supporting the 

administration and personnel, implementation of the written process must include: 
• N/A curriculum, assessment, etc. are 1. Sign-in, agenda, and notes (SAN) from LEA Title I Meetings 

involved in the oversight and demonstrating collaboration with other LEA offices* 
administration of Title I, Part A 2. Written communication demonstrating collaboration with other LEA 
Program Components listed above. offices 

3. LEA fiscal monitoring of school-level budgets 
(Required Attachment #1) 

4. Other documentation to support the LEA has implemented its written 
process, if applicable. 

* Agenda topics and notes must reflect the specific component of Title I, Part 
A and the sign-in sheets must reflect the involvement of pertinent LEA offices. 

X YES 2. The LEA ensures that this 1112(a)(l)(A) Documentation supporting the implementation of the written process which 
application is developed with timely must include: 

• NO and meaningful consultation with 1. SANE from stakeholder meetings demonstrating timely and meaningful 
teachers, principals, other school consultation regarding the Title I application 

0 N/A leaders, paraprofessionals, 2. Written communication from stakeholder engagement demonstrating 
specialized instructional support timely and meaningful consultation regarding the Title I application 
personnel, charter school leaders (in 3. Survey data from stakeholder engagement demonstrating timely and 
a localeducationalagencythathas meaningful consultation regarding the Title I application, if applicable 
charter schools), administrators 4. Other documentation to support the LEA has implemented its written 
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(including administrators of process, if applicable. 
programs described in other parts of 
this title), Equity Point of 
Contact/Office, other appropriate 
school personnel, and with the 
parents of children in schools served 
under this part. 

(Required Attachment #2) 
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Resources: 

Staff Credentials: Glossary of Terms 

Disparity Data Chart 

A. STAFF CREDENTIALS AND CERTIFICATIONS 

Maryland Educational Equity Guidebook Focus 4: Educator and Staff Capacity 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 

All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as part of 
application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the addendum 
provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

ADDENDA: 

A.1.a.l . Process for Assuring the Teachers in Title I Schools Meet Certification and Licensure Requirements 

A.1.a.2. Process for Assuring that Paraprofessionals in Title I Schools Meet Licensure and Certified Status 

A.1. b. Coordination of Certification and Licensure Notification with HR, Title I Office and School Administration 

A.1.c. Process for Identifying Disparities in Low-Income/Minority Schools for Students Being Taught by Ineffective, Inexperienced or Out-of Field Teachers 

A.1.c.1. Procedures for Addressing Disparities between Low Income and Non Low Income Schools 

A.1.d. ACPS Process for Parent Notification regarding Parents' Right to Know Professional Qualifications 

A.2. MET and NOT MET Certified Status 

A.2.a. Certification and Licensure Plans with Timelines 

A.3 . Number of Paraprofessionals in Title I Schools who have MET and NOT MET Certified Status 

A.4.a. Ineffective Teachers Data Collection Tool 

A.4.b. Out of Field Teachers Data Collection Tool 

A.4.c. Inexperienced Teachers Data Collection Tool 

A.4.d. Disparity Data 
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REQUIRED ATTACHMENTS: 

1. A written process to ensure the LEA: 
• has all teachers and paraprofessionals in Title I schools meet applicable State certification and licensure requirements. 
• coordinates certification and licensure notification between Human Resources, the Title I Office, and school administration. 
• identifies (using the previous school year data) disparities, plan to address disparities, and processes for the implementation (planning, 

interim check-in, analysis of outcomes) that result in low-income and minority students being taught at a higher rate than other students by 
ineffective, inexperienced or out-of-field teachers. Per the Maryland ESSA Consolidated Plan, LEAs will be expected to address the data with 
a specific focus on how the support will differ for schools that receive Title I, Part A funds. Maryland uses a gap and threshold model to 
identify gaps. Any gap greater than 5% or any individual category that is over 5% is considered to have disparities. 

• has a timeline to notify parents. 
2. Listing of the percentage and number of teachers who have met and not met licensure and certification status for the 2021-2022 school year in each 

Title I School including the area of certification. If applicable, provide a written action plan for teachers who meet conditional certification status with 
timeline to complete certification requirements.* 

3. Listing of the percentage and number of paraprofessionals who have met and not met qualification status for the 2021-2022 school year.* 
4. Data used to identify disparities (from 2020-2021), accompanied by communication from the LEA office generating the data (Human Resources, 

Accountability/Data, etc.) demonstrating data was generated from LEA records. The data must include the number and percentage of inexperienced, 
ineffective, and out-of-field teachers teaching low-income & minority students. The data will be disaggregated for low income (Title I and non-Title I 
schools) and for minority students (major racial/ethnic groups: American Indian/Alaska Native, Asian, Black/African American, Hispanic, Multiple, 
Native Hawaiian/Pacific Islander, and White). The MSDE has provided a sample chart that may be used in required attachment #4. 

*The data will be submitted on the submission for Conditional Approval and updated, as needed, for the Final Submission with the Local ESSA 

Consolidated Strategic Plan on November 15th
• 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with 

this component. 

Name Title Department 

John Logsdon Supervisor of Federa l Programs Title I 

Steven Wilson Director of Human Resources Human Resources 

Glenn Rice Supervisor of Human Resources Human Resources 
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Kathryn Loughrie Supervisor of Title II Title II 

Nil Grove Chief Technology Officer Information Technology 

Application: Staff Credentials and Certification Citation Evidence of Implementation 
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and 

respond to each preparation 
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

(Check One) LEA's Annual Program Review 
X YES 1. The LEA ensures that it has a 1111(g)(2)(J) Documentation supporting the implementation of the written process 

written process that all 1112(c)(6) which must include: 
• NO teachers in Title I schools meet 1. List of teachers and their certification status for each Title I school 

applicable State certification including: 
• N/A and licensure requirements, 0 Number and percentage of teachers who have certification and 

including any requirements for licensure in Title I schools for the 2021-2022 school year. 
certification obtained through 0 Number and percentage of teachers who do not have 
alternative routes to certification and licensure in Title I schools for the 2021-2022 
certification. school year. 

(Required Attachment #1 and #2) 2. Copies of 2021-2022 Principal Attestations with dates and signatures for 
each Title I school. 

3. Other documentation to support the LEA has implemented its written 
process, if applicable. 

X YES 2. The LEA ensures it has a 1111(g)(2)(J) Documentation supporting the implementation of the written process 
written process to include 1112(c)(6) which must include: 

• NO multiple coordinated efforts 1. Multiple* dated communications and meetings between Human 
with certification and licensure Resources, the Title I Office, and school administration (SAN/emails) • N/A notification between Human 2. Other documentation to support the LEA has implemented its written 
Resources, the Title I Office and process, if applicable. 
school administration. * Regular, ongoing collaboration throughout the year (based on the 
(Required Attachment #1} frequency in the written process) 

X YES 3. The LEA ensures that all Documentation supporting the implementation of the written process 
paraprofessionals working in 1112(c)(6) which must include: 
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0 NO Title I schools meet applicable llll(g)(2)(J) 1. List of paraprofessionals and their qualifications - AA degree or higher, 

State qualification completed two years of study at an institution of higher education, 

0 N/A requirements. and/or PRAXIS to include: 

Mark N/A if 0 Number and percentage of paraprofessionals who have met 

• there are no paraprofessionals qualifications status 
in the Title I schools; 0 Number and percentage of paraprofessionals who have not 

• paraprofessionals are not met qualifications status 

assigned instructional duties 2. Documentation demonstrating paraprofessional's assigned duties in 

(Required Attachment #1 and #3} Title I schools for the SY 2021-2022 must include: 

0 Samples of guidance, memoranda, training materials and/or 
agenda of meetings for principals and teache rs 

3. Other documentation to support the LEA has implemented its written 
process, if applicable. 

X YES 4. The LEA ensures it has a written llll(g)(l)(B) Documentation supporting the implementation of the written process 

process and evidence of 1112(b)(2) which must include: 

0 NO implementation to identify and l. The implementation of the procedures (from 2020-2021 SY) for 

address any disparities that result identifying and, If applicable addressing disparities. (e.g. race; poverty 

0 N/A in low-income and minority data; teacher evaluation data (ineffective-inexperienced, out-of-field 
students being taught at a higher teachers) 
rate than other students by 2. Multiple* SAN and email documenting processes for the 
ineffective, inexperienced or implementation (planning, interim check-in, analysis of outcomes) of 
out-of-field teachers. identifying and addressing disparities in collaboration with human 
(Required Attachment #1 and #4) resources, certification, or other LEA offices showing disparity data, 

teacher placement, teacher support, etc. 
3. Other documentation to support the LEA has implemented its written 

process, if applicable. 
* Regular ongoing collaboration throughout the year (based on the 
frequency in the written process) 

X YES 5. The LEA ensures it has a written 1112(e)(l)(A)(i)( Documentation supporting the implementation of the written process 
process that includes 1-111) which must include: 

• NO timelines/dates used to annually 1112(e)(l)(B)(ii) 1. Multiple dated communications at the beginning of the school year 
notify parents about: 1112(e)(l)(B)(i) which must include: 

0 N/A a. that they may request 0 A copy of the dated cover letter sent to parents, which includes 
information regarding professional notice of parent's right to request teacher qualification 
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qualifications of their child's information 
teacher and of paraprofessionals 0 Communication/ notification to parents (newsletter, memo, 
who provide instructional services letter, school calendars, etc.) 
to their children. 2. Copies of requests for information from parents on teacher and/or 
b. if their child has been assigned paraprofessional qualifications, if applicable. 
to a teacher or substitute for four 3. Evidence that parents have been provided information on the level of 
or more consecutive weeks who achievement and academic growth on State academic assessments of 
does not meet Maryland's their students. 
certification and licensure 4. A dated written notice to parents regarding when their child has been 
requirements at the assigned grade assigned a teacher or substitute for 4 or more consecutive weeks who 
level. A timely notice has been does not meet Maryland's certification and licensure requirements at 
provided to parents. the assigned grade level. This notice must include the teacher's name 
c. information on the level of and content area. 
achievement and academic growth 5. Copies of the timely responses provided to parents, if applicable 
of the student, If applicable and 6. Other documentation to support the LEA has implemented its written 
available, on each of the State process, if applicable. 
academic assessments required 
under this part. 
(Required Attachment #1) 
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Resources 

Schoolwide Program Non-Regulatory Guidance 

MSDE Schoolwide Program Checklist 

8. SCHOOLWIDE PROGRAMS 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 
All required attachments must be included as either l} narrative statements or items embedded below, or 2) standalone addendums provided as 

part of application submission. 
1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 

information. 
2. If a LEA chooses to include required attachments as addendums to the appl ication, please label all required attachments to align with the 

component and list below (i.e. A.1 - means component A required attachment 1}. Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

ADDENDA: 

8.1. Process for Developing, Implementing and Monitoring Schoolwide Plans 

8.2. Headstart MOU 

8.3 Not applicable 

8.4. Process for LSS Support to Reduce Overuse of Discipline Practices that Remove Students from Classrooms 

B.4. Efforts for LSS Support to Reduce Overuse of Discipline Practices that Remove Students from Classrooms 

B.S. ACPS Process for Supporting Career and Technical Education 

REQUIRED ATTACHMENTS: 

1. The LEA must include a written process for developing, implementing, and monitoring requirements in all Schoolwide Program Schools. 
2. An agreement, such as an MOU, which outlines the coordination activities between the LEA and Head Start programs and, if feasible, 

other early childhood programs as feasible. (Section 1119(b}}. 
3. If applicable, the approval letter from MSDE to waive a Title I school with less than 40% poverty. 
4. Written Process for how the LEA supports efforts to reduce the overuse of discipline practices that remove students from the classroom. 
5. Written process for how the LEA supports programs that coordinate and integrate (A} CTE content through coordinated instructional 

strategies that may incorporate experiential learning and promote skill attainment, and (8} work-based learning opportunities that 
provide students in-depth interaction with industry professionals, and if appropriate, academic credit. 
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NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review randomly selected Title I schoolwide program Plans, which 

should be submitted prior to the Program Review date. The specific due date will be determined between the MSDE Title I P0C and LEA Title I 
Coordinator. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 

compliance with this component. 

Name Title 

John Logsdon Supervisor of Federal Programs 

Michael McGowan Elementary Supervisor 

Jacqueline Enright Elementary Supervisor 

Trina Simpson Assistant Supervisor of Assessments 
and Accountability 

Sarah Welsh Equity Coordinator 

Joe Brewer CTE Supervisor 

Consolidating Funds in a Schoolwide Program: Is the LEA consolidating funds? 
0 YES X NO 

If Yes, continue below. Check one: 

• Federal funds • Federal, State, local funds. 

Office 

Title I 

Elementary 

Elementary 

Assessments and Accountability 

Special Education/Student 
Services/ELL 

Career and Technology Education 

The LEA submitted a waiver to operate a schoolwide program in a school with less than 40 percent poverty. (Section 1114{a)(1)(B) 
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0 YES X NO 

(Required Attachment #3} 

Application: Schoolwide Programs Assurances Citation Evidence of Implementation 
The LEA will Application: Documentation listed is shared as a resource for LEA planning and 
respond to preparation 

each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA's 
(Check One} Annual Program Review 

DYES 1. The LEA ensures that it 1114(a)(l) 1. SANE documentation demonstrating collaboration on the consolidation of 
consolidates and uses funds under funds 

X NO this part, together with other 2. LEA Budget documents to support the consolidation of funds and the 
Federal, State, and local funds, in individual funding sources 

D N/A order that the LEA ensures in order 3. Methodology of how percent contribution from each program was 
to upgrade the entire educational calculated 
program of a school that serves an 4. Disbursement method for consolidated funds 
eligible school attendance area in 

which not less than 40 percent of 
the children are from low-income 
families, or not less than 40 percent 
of the children enrolled in the 
school are from such families. 

i. Describe how the LEA will assist 
schools in consolidating funds for 
schoolwide programs. 

ii. ff the LEA is not consolidating 
funds, describe how the system 
coordinates financial resources to 
develop schoolwide programs. 

XYES 2. The LEA ensures the 1114(b)(2) 1. Selected copies of Schoolwide Plans 
implementation of a Schoolwide 34 C.F.R. § Documentation supporting the implementation of the four Schoolwide 

D NO 200.26(a) Components: 
1114(b)(6) Comprehensive Needs Assessment: 
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0 N/A Program includes the following four 1114(b)(2)(7)( 1. Qualitative and quantitative data collected, including culture/climate, 
components: i-iii)(I-V) demographics, student performance, student attendance, behavior, and 

1114(b)(2) family and community involvement. 
• Comprehensive Needs 1114(b)(S) 2. As needed, evidence of interviews, focus groups, or surveys . 

Assessment 3. Tools or processes to identify the strengths and needs of students, 
• Schoolwide program Reform teachers, school and community . 

Strategies* 4. Examples of how the data is used by the administration, teachers and 
• Parent, Family and Stakeholder parents to guide decisions and instruction . 

Engagement 5. Examples of how data is reviewed in a disaggregated format to look at 
• If applicable, coordination and progress and needs of all student groups . 

Integration of Federal, State, 6. Examples of how the needs assessment is used for a cycle of ongoing 
and Local services and continuous improvement engaging all stakeholders. 
programs. 

Schoolwide program Reform Strategies: 
1. Examples of how schoolwide program reforms increase the quality and 

* MSDE's Title I Office strongly quantity of inst ruction. 
encourages LEAs to implement 2. Evidence that the reform strategies align with the needs assessment and 
"evidence-based" interventions/ address the needs of all students including low achieving, accelerated, 
strategies/activities/ program, Tiers etc. 
1-3. At minimum the 3. Evidence to demonstrate the effectiveness of reforms. 
interventions/strategies/ activities/ 4. Applicable adjustments were made or are planned to be made to address 
program for non-CSI schools should students not making progress. 
demonstrate a rationale that meet 
the "Demonstrate a Rationale" Parent, Family and Stakeholder Engagement: 
requirement. {Level 4) 1. Evidence of the involvement of parents/families/stakeholders, 

teachers, principals, and other school staff in the development of t he 
To demonstrate a rationale, the schoolwide program plan must include: 
intervention should include: 1) A a. SAN from School Improvement meetings and/or other 
well-specified logic-model that is meetings demonstrating involvement 
informed by research or an of parents/families/stakeholders, teachers, principals, and 
evaluation that suggests how the other school staff. 
intervention is likely to improve b. Written communication, including email, letters, newsletters, 
relevant outcomes; and 2) An effort website 
to study the effects of the C. Surveys and survey data, if applicable. 
intervention, ideally producing 
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promising evidence or higher, that If appropriate and applicable, coordination and integration of Federal, State, 
will happen as part of the and Local programs: 
intervention or is underway 1. SAN from meetings involving other Federal, State, and local programs 
elsewhere (e.g., this could mean (Title Ill, Title IV, Judy Center, Headstart, Library, Health Department, 
another SEA, LEAs,orresearch Department of Social Services, etc.) 
organization is studying the 2. If applicable, evidence that federal, state, and local resources are braided 
intervention elsewhere), to inform 
stakeholders about the success of 

to maximize the impact of the schoolwide program plan. 

that intervention. (Non-Regulatory 
Guidance: Using Evidence to 
Strengthen Education Investments) 

• Schoolwide Program 
Non-Regulatory Guidance 

• MSDE schoolwide i;:1rogram 
Checklist 

• Early Learn ing in ESSA 
Non-Regulatory Guidance 

X YES 3. The LEA ensures all schoolwide 1114(b)(3) Documentation supporting the implementation of the written process and 
program plans and its evidence of implementation of the LEA Monitoring Plan, including the annual 

• NO implementation are regularly review of schoolwide program plans including the four components, which 
monitored and revised as necessary must include: : 

• N/A based on student needs. 1. Schoolwide program monitoring tool(s) 
2. SAN from program monitoring visit(s) 

Required Attachment #1 3. LEA Schoolwide program monitoring visit(s) schedule 
4. Schoolwide Program monitoring reports 
5. Email communication 
6. Documentation demonstrating how findings for the LEA annual review 

process are addressed at the school level (samples) 
7. A description of how the LEA will examine relevant academic 

achievement; include data analysis charts, tools, and/or tables 
8. Other documentation to support the LEA has implemented its written 

process, if applicable. 
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X YES 4. The LEA ensures it has a process 1114(b)(4) Documentation must include multiple (at least 2) examples of how the 
for making the schoolwide program schoolwide plan is made available to parents/family members and the public. 

0 NO plan available to the LEA, parents, Examples may include: 
and the public. 1. Schoolwide Program Plan on school website; handbooks, etc. • N/A 2. Schoolwide Program plans available to the public 

X YES 5. The LEA ensures that it has 1114(b)(7} 1. SAN from collaboration meetings regarding transitions 
strategies for assisting preschool (A)(iii)(V) 2. Timelines with evidence of implementation 

• NO children in the transition from early 3. Documentation of articulation meetings, if applicable 
childhood programs to local 

0 N/A elementary school programs, if 
applicable. 

Required Attachment #2 

X YES 6. The LEA has a written process for 1112(b)(ll) Documentation supporting the implementation of the written process, which 
how the LEA supports efforts to may include: 

• NO reduce the overuse of discipline 1. SAN from collaboration meetings between Title I and Student 
practices that remove students from Services/Discipline Office 

• N/A the classroom. 2. Written communication between Title I and Student Services/Discipline 
Office 

Required Attachment #4 3. SANE from professional learning related to behavior support strategies 
(multi-tiered system of support (MTSS}, restorative practices, positive 
behavioral interventions and supports (PBIS), etc.) 

4. Data reports and analysis demonstrating the implementation of the 
written process 

5. Other documentation to support the LEA has implemented its written 
process, if applicable. • YES 7. The LEA has a written process for 1112(b)(12) Documentation supporting the implementation of the written process, which 

how the LEA supports programs that (A-B) may include: 
0 NO coordinate and integrate (A) Career 1. SAN from collaboration meetings between Title I and CTE and/or 

and Technical Education (CTE) Work-Based Learning Office 
X N/A content through coordinated 2. Written communication between Title I and CTE and/or Work-Based 

instructional strategies that may Learning Office 
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incorporate experiential learning 3. SANE from professional learning related to CTE and/or Work-Based 
and promote skill attainment, and Learning 
(B} work-based learning 4. SANE from school events and/or LEA events related to CTE and/or 
opportunities that provide students Work-Based Learning 
in-depth interaction with industry 5. Data reports and analysis demonstrating the implementation of the 
professionals, and if appropriate, written process 
academic credit. 6. Other documentation to support the LEA has implemented its written 

process, if applicable. 
Required Attachment #5 
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C. TARGETED ASSISTANCE SCHOOLS 
Resources: 

MSDE Targeted Assistance Program Checklist 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 

All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.l LEA Collaboration would be written below after required attachment 1). 

ADDENDA: 

C.1. Process for a One year Transition to Schoolwide 

C.2. Abbreviated Process (with Letter of Intent and MSDE response.) 

C.3 Process for Developing, Implementing, and Monitoring Targeted Assistance Requirements with Timeline (with Monitoring Tool) 
C.4. MOU with Head Start 

REQUIRED ATTACHMENTS: 

The LEA must include the following documents in their Title I, Part A Application: 

1. If applicable, a written process for a one year process for transitioning a Targeted Assistance School to a Schoolwide Program. 

2. If applicable, to use the abbreviated planning process, a Letter of Intent to the MSDE Title I Director to begin a schoolwide planning 
process for a Targeted Assistance School to transition to a Schoolwide Program or a newly entering Title I School to become a Schoolwide 
Program in the 2021-22 School year. 

3. A written process for developing, implementing, and monitoring requirements in all Targeted Assistance Schools including a timeline for 
identifying eligible students who are most in need of services, who are failing, or at risk of failing to meet the State's challenging student 
academic achievement standards, including how students are ranked using multiple academic selection criteria. 

4. An agreement, such as an MOU, which outlines the coordination activities between the LEA and Head Start and, if feasible, other early 
childhood programs. (Section 1119(b)) 
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STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 

Name Title Department 

John Logsdon Supervisor of Federal Programs Federal Office 

Laura Michael Title I Specialist Title I 

Betsy Green Title I Specialist Title I 

Tracey Wharton Principal Parkside Elementary School 

Lora Puffenberger Principal Westmar Middle School 
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Application: I Targeted Assistance Schools 
The LEA will Assurances 
respond to 

each assurance 

(Check One) 

X YES I 1. The LEA ensures that it has a 
written process for transitioning a 

D NO I Targeted Assistance Program to a 
Schoolwide Program (Required 

• N/A I Attachment #1 and #4} 
List Title I school(s) and School ID 
number below OR attach a list of for 
Targeted Assistance Schools the LEA 
is proposing to transition to SW in 
SY 2021-22. 

School 
Name 

School Indicate 
Numbe New 

r Title I 

School 
or 

Current 
TAS 

School 

Parksid I 2902 
e 

New 

Elemen 
tary 

Citation 

1114(a)(l)(B) 
1114(b)(l)(A) 

Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA's Annual Program Review 

Documentation supporting the implementation of the written process 
which must include: 

1. LEA process for transitioning a Targeted Assistance Program to a 
Schoolwide Program 

2. Other documentation to support the LEA has implemented its written 
process, if applicable. 
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X YES la. Abbreviated Planning Option for 1114(b}(l)(A) Documentation of the planning process must include: 
a new Title I school or an existing 1. Evidence of the intent to either transition a Targeted Assistance School 

__ NO Targeted Assistance School or have a newly entering Title I school operate as a Schoolwide Program 
Transitioning to a Schoolwide Title I 2. A letter from the LEA to MSDE of the school's intent to enter Title I as a 

_N/A Program Schoolwide program or, if applicable, to transition from Targeted 
Assistance School to a Schoolwide Program. 

The LEA has a new school that will 3. SAN and SANE documents for the following evidence of planning and 
enter Title I status in the 2021-2022 LEA technical assistance: 
school year or an existing Targeted 0 Planning meetings and lists of participants that show 
Assistance school that plans to stakeholder participation in decision making 
transition from a Title I Targeted 0 Whole-school improvement orientation meetings for school 
Assistance Program to a Schoolwide community, including training for school staff, parents, and 
Program beginning in the community members on the programmatic and compliance 
2021-2022 school year, and the requirements of a Schoolwide program 
school would like to undergo the 0 Planning team roster (Planning team must consist of school 
abbreviated planning process staff, district staff, community leaders, and parents, and should 
described by MSDE. work in coordination with the School Improvement Team) 

0 Meeting schedule 
(NOTE: see MSDE Targeted 0 Communications, including emails, communication log, notices 
Assistance School Guidance for on web pages, etc. 
more details on this option). 4. Documentation showing the results of the implementation of the LEA 

planning process and its recommendation for each school that is to 
Required Attachment #2 become a Schoolwide Program. 

__ YES lb. Year Long Planning Option: 1114(b)(l) Documentation of the planning process must include (For each Targeted 
Assistance School transitioning}: 

_ NO The LEA has a school that is 1. Evidence of the intent to either transition a Targeted Assistance School 
planning transitioning from a Title I or have a newly entering Title I school operate as a Schoolwide Program 

X N/A Targeted Assistance Program in the 2. A copy of the letter from the LEA to MSDE of the school's intent to 
2020-2021 School Year to a enter Title I as a Schoolwide program or, if applicable, to transition from 
Schoolwide Program beginning in Targeted Assistance School to a Schoolwide Program. 
the 2021-2022 School Year using the 3. SAN/SANE documents for the following evidence of planning and LEA 
yearlong planning process described technical assistance: 
by MSDE. 0 Planning meetings 
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0 Lists of participants that show stakeholder participation in 
{NOTE: see MSDE Targeted decision making 
Assistance School Guidance} 0 Whole-school improvement orientation meetings for school 

community, including training for school staff, parents, and 
Required Attachment #1 community members on the programmatic and compliance 

requirements of a Schoolwide program 
0 Planning team roster (Planning team must consist of school 

staff, district staff, community leaders, and parents should work 
in coordination with the School Improvement Team) 

0 Meeting schedule 
0 Plan approval process 
0 Communications, including emails, communication log, notices 

on web pages, etc. 
4. LEA Process for Approving a Targeted Assistance School Transition Plan. 
5. At completion, the LEA planning process documentation and plan for 

each school to be submitted to MSDE. 
X YES 2. The LEA ensures it has a written lllS{c}(l}{B) If a LEA has any Targeted Assistance Schools at the time of its Annual 

process for developing, Program Review, documentation supporting the implementation of the 
D NO implementing, and monitoring written process must include: 

requirements for Targeted 1. Weighted selection criteria 
D N/A Assistance Programs including a 0 Data sources for multiple selection criteria (by school} 

timeline for identifying eligible 2. Master ranking (all students ranked showing most needy students 
students who are at most in need served by grade and subject area) 
of services, who are failing, or at 3. Targeted Assistance teachers and para schedules with matching student 
risk of failing to meet the State's roster 
challenging student academic 4. Service delivery model 
achievement standards, including 5. Description of how services will be delivered to Targeted Assistance 
how students are ranked using students at each school. (Push-in, pullout, etc.) 
multiple academic selection 6. Documentation that the school complies with Title I student-to-teacher 
criteria . ratio of no more than 8:1 in a small group setting 

7. School master schedules 
Required Attachment #3 8. Exit criteria by school 

9. Other documentation to support the LEA has implemented its written 
process, if applicable. 
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LEA School-level Monitoring: 
1. Evidence of implementation of the LEA School-level Monitoring Plan 

must include: 
0 SAN from program monitoring 
0 Program monitoring tool{s) 
0 Program monitoring feedback reports 
0 Email communication 

2. LEA schedules with dates for regular review for each Title I Targeted 
Assistance Program. 

X YES 3. The LEA ensures the 111S{b)(2)(A-G) Program's resources to help eligible children meet the state's challenging 
implementation of a Targeted academic standards may include: 

• NO Assistance Program includes the 1. Programs, activities, and academic courses necessary to provide a 
following seven components: well-rounded education. 

• N/A Targeted Assistance Program Methods and instructional strategies to strengthen the academic program 
Checklist of the school may include: 

1. Expanded learning time, before- and after-school, and summer 
1. Use program's resources to help programs and opportunities 

eligible children meet the state's 2. A schoolwide program tiered model to prevent and address behavior 
challenging academic standards; problems, and early intervention services, coordinated with similar 

2. Use methods and instructional activities and services carried out under the Individuals with Disabilities 
strategies to strengthen the Education Act {20 U.S.C. 1400 et seq.). 
academic program of the Coordination with the regular education program may include: 
school; 1. SAN from collaboration meetings 

3. Coordinate with and support the 0 Timelines with evidence of implementation 
regular educational program 2. Documentation of coordination between regular education program 
which may include services to and Title I 
preschool children in the 

transition from early childhood Professional Development may include: 
programs; 1. Data sources demonstrating the need for identified professional 

4. Provide Professional development 
Development; 2. SANE documents from professional development 

5. Strategies to increase the 3. Professional development schedules, plans, and/or calendars 
involvement of parents of 4. SANE from building capacity for school-level training to educate school 
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eligible children; personnel with parental assistance on how to work with parents as 

6. If appropriate and applicable, equal partners {see Parent and Family Engagement Checklist under 

coordinate with Federal, State, Building Capacity requirements) 

and local programs; NOTE: these items may be available in component D - Parent and 

7. Each Title I Targeted Assistance Family Engagement. 
School will provide the LEA 
assurances that it will: Strategies to increase the involvement of parents of eligible children may 

(i) help provide an include: 

accelerated, high quality 1. NOTE: these items may be available in component D - Parent and 

curriculum; Family Engagement. 

{ii) minimize the removal of 
If appropriate and applicable, coordination and integration of Federal, children from the regular 

classroom during regular State, and Local programs may include: 

school hours for instruction 1. SAN from meetings involving other Federal, State, and local programs 

provided under this part: {Title Ill, Title IV, Judy Center, Headstart, Library, Health Department, 

and Department of Social Services, etc.) 

(iii) on an ongoing basis, 2. If applicable, evidence that federal, state, and local resources are 

review the progress of braided to maximize the impact of the schoolw ide program plan. 

eligible children and revise 
the targeted assistance 
program under this section, 
if necessary, to provide 
additional assistance to 
enable such children to 

meet the challenging State 
academic standards. 

Required Attachment #3 and #4 
X YES 4. The LEA ensures that progress of 1115 Documentation supporting the implementation of the written process 

participating children is reviewed on {b)(2)(G){iii) which may include: 
0 NO an ongoing basis and programs are 1. LEA schedules with dates for regular review for each Title I Targeted 

revised if necessary to provide Assistance Program 
0 N/A additional assistance to eligible 2. SAN documentation of data review meetings 

children. 3. Documentation of program adjustments based on data review and 
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progress monitoring 
Required Attachment #3 4. Student progress monitoring (evidence of progress/lack of progress) 

5. Other documentation to support the LEA has implemented its written 
process, if applicable. 
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D. PARENT AND FAMILY ENGAGEMENT 

Resources 

Parent and Family Engagement District-Level Checklist 

Parent and Family Engagement School-Level Checklist 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 

All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. -A.l LEA Collaboration would be written below after required attachment 1). 

ADDENDA: 

D.1. Process for LEA Monitoring the Implementation of the Parent Family Engagement Plan Requirements and School Parent Compact 

D.2. ACPS Parent Family Engagement Policy and Plan 

D.3 Process for the Annual Evaluation of the Content and Effectiveness of the LEA's Parent and Family Engagement Plan and Tool 

REQUIRED ATTACHMENTS: 

The LEA must attach a copy of the following documents in their Title I, Part A Application: 

1. A written process to ensure that the LEA monitors the implementation of Parent Family Engagement requirements specified in section 
1116 including the requirements for Parent and Family Engagement Plan and School-Parent Compact. 

2. LEA's 2021-2022 Title I Parent and Family Engagement Policy/Plan that is distributed to parents/families. 
3. Tool used for annual evaluation of the content and effectiveness of the LEA's Parent and Family Engagement Policy/Plan. 

NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review randomly selected Title I school Parent and Family 
Engagement Plans and School-Parent Compacts, which should be submitted prior to the Program Review. If these items are available in multiple 
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languages, they should be submitted in all languages available. The specific due date will be determined between the MSDE Title I POC and LEA 
Title I Coordinator. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person{s) responsible for ensuring 

compliance with this component. 

Name Title Office 

John Logsdon Supervisor of Federal Programs Title I 

Laura Michael Title I Specialist Title I 

Betsy Green Title I Specialist Title I 
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Application: Parent and Family Engagement Citation Evidence of Implementation 
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning and 

respond to each preparation 
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

{Check One) LEA's Annual Program Review 
X YES Local Educational Agency Section 1116 LEA Parent and Family Engagement Plans Evidence: 

1. The LEA ensures that the District (a)(1)(2)(A)(B)( 
• NO Policy/Plan complies with all C)(D)(3)(B) District-Level Written Policy/Plan Evidence must include: 

requirements including parent 1. SANE from parent input meetings 
• N/A outreach, written policy, 2. Announcements/Fliers 

reservation, annual evaluation, and 3. Translated documents, if applicable 
building capacity. Section 1116 (a) 4. Receipts for accommodations/ interpreters, if applicable 

5. Example of how the LEA's Parent and Family Engagement Policy/Plan is 
Parent and Famil~ Engagement distributed and available. (Examples may include district/school 
District-level Checklist website, student handbook, or school newsletters, etc.) 

6. SANE from parent meetings specific to Section 1112. 
Required Attachment #2 7. SANE or other evidence that the LEA provides coordination, technical 

assistance, and other support to school 
8. Completed district level evaluations/surveys addressing: 

0 barriers to greater participation by parents; 
0 the needs of parents and family members to assist with the 

learning of their children, including engaging with school 
personnel and teachers; 

0 strategies to support successful school and family interactions; 
0 use of findings from evaluation to design/revise the 

policy/plan incorporating evidence-based strategies for more 
effective parental involvement. 

9. Communication/outreach regarding the distribution of 

evaluation/survey of LEA Parent and Family Engagement Policy/Plan 
10. Results/summary of parent feedback. i.e., data ana lysis, narrative, etc. 
11. Revisions to policy/plan are made based on evaluation, if applicable 

District-Level Reservation: Evidence must include: 
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12. SANE from parent meetings specifying agenda item on Title I PFE funds 
13. Announcements/Fliers for meetings 

X YES School Level Section 1116 
School Level Parent and Family Engagement Plans Evidence-must include: 

2. The LEA ensures that Title I (b)(c)(d)(e) 
1. School level plan(s) • NO schools comply with all 
2. Example of how the school's Parent and Family Engagement Plan is requirements including general 

distributed (Examples may include school website, student handbook, • N/A requirements, reservation, policy 
school newsletters, plans sent home via backpack/ orientation packet) 

involvement, shared responsibility, 
3. SANE from Title I annual meeting(s) specifying information about Title I 

and building capacity. 
and parents rights to be involved 

Policy Involvement Evidence must include: 
Parent and Famil~ Engagement 

4. SANE from parent input meetings 
School-Level Checklist 

5. Announcements/Fliers of outreach/events 
6. Translated documents, if applicable 
7. Receipts for accommodations (transportation for parents, childcare, 

translation), interpreters, etc., if applicable 
8. How parents are informed about the Schoolwide plan and can make 

comments if plan is not satisfactory 

Reservation Evidence must include: 
9. SANE from parent meetings specifying agenda item on Title I PFE funds 
10. Announcements/Fliers for meetings 

Shared Responsibility (School-Parent Compact) evidence must include: 
1. School-Parent Compact(s) 
2. SANE from parent meetings specifying agenda item for review and 

input on the school-parent compact 
3. Announcements/Fliers for meetings 
4. Translated school-parent compacts, if applicable, 
5. Example of how the school's School-Parent Compact is distributed and 

discussed. (Examples may include SAN from parent/teacher 
conferences and may include school website, student handbook, 
school newsletters, plans sent home via backpack/ orientation packet) 
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X YES 3. Building Capacity for 1116(e)(l-6) LEA and School-Level Documentation must include: 
Involvement 1. SANE from LEA technical assistance to schools 

D NO The LEA ensures that the Title I LEA Building Capacity evidence must include: 
Office and all Title I schools build 1. SANE from parent meetings, outreach or events with topic specific 

D N/A capacity of parent/family, agenda items 
community and school personnel 2. Announcements/Fliers for outreach/events 
for effective involvement of 3. Handouts/resources from parent outreach/events, staff development, 
parents and family members in etc., as appropriate 
improving student academic 4. Translated documents, if applicable 
achievement. 5. Receipts for accommodations (transportation for parents, childcare, 

translation), interpreters, etc., if applicable 
1. Provide assistance to School-Level Building Capacity evidence must include: 
parents/families in understanding the 1. SANE from parent meetings, outreach or events with topic specific 
State academic standards, State and 

agenda items 
local academic assessments, and how 

2. Announcements/Fliers for outreach/events to monitor a child's progress, and how 
3. Handouts/resources from parent outreach/events, staff development, to work with educators to improve the 

etc., as appropriate achievement of their children. 
2. Provide materials and training to 4. Translated documents, if applicable 

help parents work with their children 5. Receipts for accommodations (transportation for parents, childcare, 
to improve academic achievement, translation), interpreters, etc., if applicable 
such as literacy training and using 
technology. 
3. Educate school personnel (teachers, 
specialized instruction support 
personnel, principals and other school 
leaders} with parental assistance on 
how to work with parents as equal 
partners in their child's educational 
process. 
4. To the extent feasible and 
appropriate, coordinate and integrate 
parental involvement programs and 
activities with other Federal, State, and 
local programs, including public 
preschool programs, and conduct 
other programs such as parent 
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resource centers. 
5. Ensure information related to school 
and parent/family programs, meetings, 
and other activities is shared with 
parents in a format and, to the extent 
practicable, in a language the parents 
can understand. 
6. Provide such other reasonable 
support (provide literacy training, pay 
reasonable and necessary expenses 
associated with local parental 
involvement activities, including 
transportation and child care costs, 
provide a variety of meeting times and 
locations) for parental involvement 
activities as parents may request. 

X YES 4. The LEA ensures that all Title I 1116(f) Accessibility evidence may include: 
schools, to the extent practicable, 1. Translated documents, if•applicable 

• NO provide full opportunities for the 2. Receipts for accommodations/ interpreters, if applicable 
participation of parents with 

• N/A limited English proficiency, parents 
with disabilities, and parents of 

migratory children. 
X YES 5. The LEA ensures it has a written 1116(a)(2)(B) Evidence of LEA monitoring processes of Parent and Family Engagement 

process for monitoring the 1116(e)(l-14) requirements may include: 
• NO implementation of Parent and 1. SANE from technical assistance, including topic specific agenda items 

Family Engagement requirements 2. Training and/or evaluation feedback results, if applicable • N/A in Title I schools. 3. Data charts, tools, and/or tables demonstrating engagement of 
(Required Attachments #1 and #3) parents and family members in improving student academic 

achievement,, if applicable 
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 

Resources 

Non-Regulatory Guidance: Equitable Services 

Consultation Checklist 

Affirmation of Consultation Form 

Intent to Participate Form 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 
All required attachments must be included as either 1) narrative statements or items embedded below, or 2} standalone addendums provided as 
part of application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

ADDENDA: 

E.1.a. Process for Inviting Private School Officials and Ongoing Consultation to Provide Equitable Services 

E.1.b.i. Oversight, Monitoring, Supervising and Evaluating the Equitable Services Program 

E.1.b.ii. Procedures for Ordering and Storing Materials and Equipment for Non Public Schools 

E.l.b.iii. Process for Evaluating the Title I program in Non Public Schools 

E.1.c M Process for Developing a Formal agreement (MOU} with other LEA to provide services to private school students and timeline for 
securing signatures 

REQUIRED ATTACHMENTS: 
The LEA must include the following documents in their Title I, Part A Application: 

1. A written process for: 

(a} inviting private school officials and ongoing consultation with private school officials to provide equitable participation to 
students in private schools; 

(b} oversight, monitoring, supervising, and evaluating the Title I program serving private school students to include: 
(i} ordering and storing of materials and equipment for use in the program provided to private school children 
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(ii) evaluating Title I Program for private schools regarding how the services will be academically assessed and how the 
results will be included in the overall evaluation of the effectiveness of the Title I program 

(c) Developing a formal agreement (MOU) with other LEA to provide services to private school students 

• NOTE: The school system must submit the following documents in Appendix Hof the Local ESSA Consolidated 

Strategic Plan. These documents are not required attachments for the Title I application. 
o Consultation timeline 

o Signed Affirmation of Consultation 

o Complaint procedures/dispute resolution process 

Include the total number of participating students on the Equitable Services Tables in Appendix H. Please add "O" if no services are provided. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component 

Name Title Office 

John Logsdon Supervisor of Federal Programs Federal 

Laura Michael Title I Specia list Title I 

Betsy Green Title I Specialist Title I 

Ellen Sause Non Public Title I Specialist Title I 

Application: Participation of Children Enrolled Citation Evidence of Implementation -
The LEA will in Private Schools Assurances Application: Documentation listed is shared as a resource for LEA planning and 

respond to each preparation 
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

{Check One} LEA's Annual Program Review 
X YES 1. Delivery of Services 1117(b)(l)(C)(G) 1. Copies of contracts or agreements with individuals under contract 

The LEA ensures it (check all that with the LEA (hourly employees) 
• NO apply): 2. Payroll lists for Title I staff providing Title I services to participating 

X Provides services directly to the private school children 
• N/A eligible private school students. 3. Third party vendor documentation that the LEA has transferred Title I 

• Enters into a third oartv funds to another LEA 
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contract to provide services to 4. If applicable, formal agreement (MOU} with other LEA to provide 
eligible private school students. services to private school students. 
D Enters into a formal agreement 0 If applicable, communication with other LEA(s) regarding 
(MOUs) with other LEA(s) to timeline for formal agreement (MOU). 
provide services to private school 0 If applicable, signed MOU with other LEA. 
students. 

Please identify LEAs involved. 
N/A 

Provide the date(s) services will 
begin: This position was vacant 
and has now been filled. Services 
will begin on October 11, 2021. 

Required Attachment #le 
X YES 2. Invitation to Private School 1117(a}(l)(A} 1. Approved list of private schools, church exempt, and publicly funded 

Officials 1117(b)(l)(b)(S} schools. 
• NO The LEA ensures it has a written 2. Forms of outreach may include: emails, phone logs, or certified mail 

process for inviting private schools receipts, etc. 
D N/A to participate in the Title I, Part A 3. List of addresses for low-income children generating funds provided 

program. by private school officials (this may be from surveys or actual FARMs, 
CEP or other data) 

Reauired Attachment #la 
X YES 3. Ongoing Consultation 1117 (b)(l-5) 1. Evidence Consultation Topics are addressed: 

The LEA ensures it has a written 0 SANE documentation including topic specific agendas; emails, 
0 NO process for ongoing consultation notes from phone calls 

with private school officials to 2. If applicable, the LEA should have a signed letter from the private 
D N/A provide equitable participation to school designee if the official is representing a consortium of private 

students in private schools, schools. 
including how the LEA ensures 
that services to private school 
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students start at the beginning of 
the school year. 

Required Attachment #la 
X YES 4. Equitable Services to Students 1117(a){l){A) 1. List of participating private school children 

The LEA ensures it provides 8501(c) 2. Multiple selection criteria used to select for services 
• NO services to private schools' 

students in an equitable manner 
• N/A based on the needs of the 

participating private school. 

X YES 5. Teachers and Families 1117(1)(8) 1. Evidence of professional development for teachers: 
Participation 0 Agenda topic-specific SANE 

• NO The LEA ensures that families and 0 List of professional development activities provided or 
teachers of the children scheduled to be provided to the classroom teachers 

• N/A participate, on an equitable basis, 2. Evidence of family engagement activities: 
in services and activities 0 Agenda topic-specific SANE 
developed pursuant to Section 0 List of family engagement activities scheduled or to be 
1116. scheduled for families of participating students 

X YES 6. Dispute Resolution 1117(b)(2-6) 1. If applicable, copy of communication and/or SANE between LEA, 
The LEA ensures it has a written 1117(c){2) MSDE, and/or private school official working toward resolution 

• NO dispute resolution process for 2. If applicable, evidence of resolving disagreements 
resolving disagreements with 

• N/A private schools participating in the 

Title I, Part A program prior to 

escalation to the State 
Ombudsman. 

X YES 7. Supervision and Evaluation 1117(b){l) Evidence LEA Supervises: 
The LEA ensures it has a process 1117 (d)(l) LEA Program Oversight • NO for oversight, monitoring, 1. Schedules of Title I staff 
supervising, and evaluating the 2. Timeline/schedules for monitoring visits • N/A Title I program serving private 3. LEA written process and procedures for monitoring Title I services in 
school students. private schools 

4. Monitoring feedback on student progress to Title I staff providing 
Required Attachment #1b & c services or private schools officials (including letters, emails, reports, 

or notes, if applicable) 
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5. Sample lesson plans and student work 
6. Oversight of third party vendor services 

Qualifications of staff providing services: 

1. Teachers providing services meet state certification and licensure 
requirements 

2. Paraprofessionals providing instructional support are under direct 
supervision of teachers that meet state certification and licensure 

(May not apply to LEAs that use a third party provider, unless the LEA has 
required the third party provider/contractor to employ teachers that meet 
state certification and licensure requirements and qualified 
paraprofessionals.) 

Ordering and Storing of Materials and Equipment Oversight: 
1. Title I property labels 
2. Inventory list 

Evidence of Evaluation must include: 

1. Progress reports/EOY reports on effectiveness of services 
2. SANE documenting modification to program, if applicable 
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH 

Resources 

Non-Regulatory Guidance: Education for Homeless Children and Youth Program 

Shelter Housing for Children and Youth Tracking Certification 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 

All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.l LEA Collaboration would be written below after required attachment 1). 

REQUIRED ATTACHMENTS: 

1. A written process that includes how the Title I office will coordinate with the Homeless Education Liaison/Office, which includes: 
a. how the LEA will provide educationally related support services in a coordinated effort, to address the needs of homeless 

students, in accordance with the McKinney-Vento Homeless Education 

b. the LEAs method for determining the homeless reservation set-aside, whether by a needs assessment or some other method. 
2. If applicable, a written process that includes: 

a. a description of how the LEA calculated the excess costs of providing transportation to homeless students; 
b. the calculations that the LEA used to arrive at the figure on this section. 

3. Per COMAR 13A.05.09.03, provide a list of all currently active shelter sites in the county that serve homeless children and families. 

ADDENDA: 

F.1.a.b. Process for Collaboration between Title I and Homeless Coordinator 

F.1.b. and F.2. Method to Determine the Homeless Reservation Set- Aside Including Transportation 

F.3. Current List of Shelters is in the Application 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 
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Name Title Office 

John Logsdon Supervisor of Federal Programs Title I 

Gene Pustolski Pupil Personnel Worker & Hearing Pupil Personnel (Homeless) 
Officer, ACPS 

Application: Education for Homeless Children Citation Evidence of Implementation 
The LEA will and Youth Assurances Application: Documentation listed is shared as a resource for LEA planning and 

respond to each preparation 
assurance I Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

(Check One) LEA's Annual Program Review 
X YES 1. The LEA ensures that Title I funds 1113(c)(3)(A)(i) 1. Email or written communication regarding the needs of homeless 

provide educationally related students and families 
• NO support services in a coordinated 2. Consultation Meetings with the LEA homeless education 

effort in the LEA, to address the coordinator/liaison and Title I Office (SAN) 
• N/A needs of homeless students, in 0 Copy of needs assessment or method used to determine 

accordance with the needs/set-aside 
McKinney-Vento Homeless 0 Copy of homeless enrollment data 
Education Act. 0 Copy of support services data (based on educationally related 

support services provided) 
Required Attachment #1 

X YES 2. The LEA has a written process and 1113(c)(3)(A)(c Documentation supporting the implementation of the written process 
ensures that it uses a method for )(i) which must include: • NO determining the homeless 1. Collaboration meetings to determine the reservation (SAN) 
reservation set-aside, whether by a 0 Funds used for full or part of the homeless education liaison or • N/A needs assessment or some other additional staff 
method (e.g., past homeless student 0 Funds used for excess transportation 
enrollment and support services cost 0 Funds used for instruction and support services 
data), and how the liaison was 
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consulted or involved in that 2. Written/email communication with LEA homeless education 
process. coordinator/liaison) of agreed reservation set-aside for allowable 

activities. 
Required Attachment #1 and #2 3. Other documentation to support the LEA has implemented its written 

process, if applicable. 
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SHELTER HOUSING FOR CHILDREN AND YOUTH TRACKING CERTIFICATION 

SY 2021-2022 

I certify the following shelters provide assistance to homeless families, children and youth. The Local Educational Agency's Homeless 
Education Coordinator/Liaison is in regular contact and communication with the shelter director and staff to coordinate efforts for school 
enrollment and participation for all students. 

Local Educational Agency: _Allegany County Public Schools ______________________ _ 

Homeless Education Coordinator/Liaison: _Gene Putstolski __ 301-876-9216. ___ 301-678-3166 ______________ _ 

Name Telephone Cell Phone 

Homeless Education Coordinator/ Liaison's Email: __ gene.pustolski@acpsmd.org, _ ______________ _ 

NAME OF SHELTER/CONTACT PERSON ADDRESS/TELEPHONE/EMAIL POPULATION SERVED 

Union Rescue Mission/David Ziler 16 Gulf Memorial Dr. Cumberland Homeless families, children and youth, 
301-724-1585 dwziler@gmail.com single females, single males 

Family Crisis Resource Center/ Sarah 146 Bedford St. #1 Cumberland Families, children and youth-
Kaiser 301-759-9244 srhkaiser@live.com Victims/Survivors of abuse 

HRDC Laura's Anchor/ Nicole Clark 16-18 Arch Street Cumberland Single women- Families and children 
301-783-1822 

nclark@alleganyhrdc.org 
YMCA Housing/ Mechelle Lee 205 Baltimore Ave Cumberland Homeless families, single females, single 

301-724-5445 males 
mechelle@cumberlandymca.org 

- - --~me~ 08/19/2021 _______ _ 

Signature - Homeless Education Coordinator/Liaison Date 
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Return to application 

G. SUPPORT FOR FOSTER CARE STUDENTS 

Resources 
Non-Regulatory Guidance: Ensuring Educational Stability for Children in Foster Care 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.l - means component A required attachment 1). Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

ADDENDA: 
G.1. ACPS-DSS MOU 
G.2 Statement- Foster Care Transportation 

REQUIRED ATTACHMENTS: 

1. A written agreement facilitated by the local child welfare agency and the LEA Foster Care Point of Contact among stakeholders, (including 
Title I Coordinator) describing how they will coordinate and collaborate to determine the educational stability of foster care students 
(MOU/MOA) including transportation, school of origin and best interest decisions. 

2. If applicable, a written process that includes: 

a. a description of how the LEA calculated the excess costs of providing transportation to foster care students; 
b. the calculations that the LEA used to arrive at the figure on this section. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 
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Name Title Office 

John Logsdon Supervisor of Federal Programs Title I 

Gene Pustolski Pupil Personnel Worker Pupil Personnel {Foster) 

Application: Support for Foster Care Students Citation Evidence of Implementation 
The LEA will Assurances Application: Documentation listed is shared as a resource for LEA planning 
respond to and preparation 

each assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of 
(Check One)} the LEA's Annual Program Review 

X YES 1. The LEA ensures it collaborates llll(g)(l)(E) 1. Collaboration with the child welfare agency, inclusive of the LEA 
with the State and local child foster care point of contact and the local education agency. (SAN) 

• NO welfare agency (DSS) to develop and 2. Copy of signed and dated MOU/MOA (transportation, best 
implement clear written procedures interest, school of origin) 

• N/A and practices to ensure educational 3. Email communication 
stability for children in foster care. 
Required Attachment #1 

X YES 2.The LEA ensures that it uses a llll(c)(S) 1. Email or written communication regarding the needs of foster care 
method for determining the foster students 

• NO care transportation set-aside, 2. Consultation Meetings with the LEA foster care point of contact 
whether by a needs assessment or and Title I Office (SAN) 

• N/A some other method (e.g., past 0 copy of needs assessment used 
foster care student enrollment and 0 copy of foster enrollment data 
support services cost data), and 0 copy of support services data 
how the foster care point of contact 
was consulted or involved in that 
process. 

Required Attachment #2 
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Resources 

Non-Regulatory Guidance: English Learners and Title Ill 

MSDE Title I and Title Ill Questions and Answers 

H. ENGLISH LEARNERS 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 

All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 

component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the 

addendum provided for each required attachment (i.e. -A.1 LEA Collaboration would be written below after required attachment 1). 

ADDENDUM: 

H.l. Parent Notification Process for EL Program 

REQUIRED ATTACHMENTS: 

1. The LEA must include a written process for the coordinated effort to inform parents about the ESOL program placement, including the 
ESOL placement timeline. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 

Name Title Office 

John Logsdon Supervisor of Federal Programs Title I 

Kathy Eirich Assistant Supervisor of Special Education Office of Student Support 
Services 
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Tiffany Mock Instructional Specialist, Office of Student Support 
ELL Specialist, Certified ESOL Teacher Services 

Application: English Learners Assurances Citation Evidence of Implementation 
The LEA will Application: Documentation listed is shared as a resource for LEA planning and 

respond to each preparation 
assurance Monitoring: Documentation fisted will be reviewed by the MSDE as part of the 

(Check One) LEA's Annual Program Review 

X YES l. The LEA ensures that Title I 1112(e)(3) Evidence of a coordinated effort to inform parents about the ESOL 

supports a coordinated effort to Program placement, which must include: 

D NO inform parents about the ESOL l. Distribution of dated and completed English and/or translated 

Program placement through sending versions of the ESOL Parent Notification Letter specifying the 

• N/A the Parent Notification Letter. student's placement in an ESOL Program with parent signature or 
documentation of due diligence to obtain the parent's signature. 

Required Attachment #1 2. Documentation of distribution of the letters within 30 days of the 
beginning of the school year or within two weeks of the student's 
placement in a language instruction educational program (ESOL 
program). 

3. SAN documentation and/or written communication documenting 
collaboration between the Title I and Title Ill offices pertaining to: 

0 Parent notification 
0 English Learner (EL) screening and placement 
0 ESOL placement timeline 

X YES 2. The LEA ensures that Title I 1116(e)(4) Evidence of intentional practices to implement effective outreach to 
supports collaboration with federal, 1116(f) parents/families of Els regarding their education, which must include: 

D NO state, and local programs to develop 1112(e)(3)(C)(ii) l. SANE documenting English Learner parental participation in parent 
intentional practices to implement and family engagement events 

D N/A effective outreach to 2. SANE documenting specific events held for parents/families of 
parents/families of Els regarding English Learners regarding how to increase their awareness of the 
their education. American Educational System. (For example: English to Speakers of 

Other Languages (ESOL} Parent Orientations, and workshops on 
how to help your Els to be successful on the ACCESS for Ells, etc.) 
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3. Copy of Parent/Family Communication Logs 
4. Translated documents or flyers 
5. Receipts for accommodations (transportation for parents, childcare, 

translation), interpreters, etc., if applicable 
6. Translated school improvement team invitation letter/flyer sent to 

parents/families of Els and sign-in sheet (SAN/SANE) 
NOTE: some of these items may be available in component D- Parent 
and Family Engagement. 

X YES 3. The LEA assures it has a report llll(h)(2) 1. Sample of the LEA's report card 
card, that is concise, presented in an 2. SAN and/or written communication documenting the ongoing 

D NO understandable and uniform format, collaboration between the Title Ill and Title I Coordinators 
and to the extent practicable, in a 3. SANE, emails, and/or communication to parents/families 

D N/A language that parents can demonstrating the report card data was shared in a language that 
understand; and accessible to the the parents/families can understand. 
public. 

55 

Title I Part A Page 53



I. SCHOOL IMPROVEMENT - TARGETED SUPPORT AND IMPROVEMENT SCHOOLS 

NOTE: All LEAs with Title I TSI Schools are expected to complete Component I: School Improvement - Targeted Support and Improvement 
Schools. Mark N/A for assurance 1 only if there are no Title I TSI schools in the LEA. Mark N/A for assurance 2 only if there are no Title I funds 
being set-aside for TSI. 

Resources 
Link for School Improvement Resource Hub 

Maryland's TSI Understanding Document (Provided in the Guidance Document) 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 

All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the 
addendum provided for each required attachment {i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

ADDENDUM: 

I. Process for School Improvement - Targeted Support and Improvement Schools Required Attachment 

REQUIRED ATTACHMENTS: 

1. The LEA must include a written process explaining how the LEA will carry out responsibilities under Section 1111(d) (TSI) (Section 
1112(b)(1)(3}) for Title I Targeted Support and Improvement Schools (Section 1111{d)(2)) 

a. For each school identified, in partnership with stakeholders, develop and implement a school-level TSI plan to improve student 
outcomes for each student group identified for improvement (Section 1111(d)(2)(B)). 

b. Process for approving school-level TSI plans {Section 1111(d){2)(B)(iii)) 
c. Process for monitoring school-level TSI plans (Section 1111 {d){2){B)(iv)) 

d. Process for identifying and addressing resources inequities impacting TSI schools (Section 1111(d)(2)(C)). 
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NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review selected Title I Targeted Support and Improvement 

Intervention Plan(s), which should be submitted prior to the Program Review date. The specific due date will be determined between the MSDE 
Title I POC and LEA Title I Coordinator. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 

Name Title Office 

Dr. Kim Kalbaugh Chief Academic Officer Academics 

John Logsdon Supervisor of Federal Programs Federal Programs 

Trina Simpson Assistant Supervisor of Assessments & Accountability 
Assessments & Accountability 

Application: Targeted Support and Improvement Citation Evidence of Implementation 
The LEA will School Assurances Application: Documentation listed is shared as a resource for LEA planning and 

respond to each preparation 
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

(Check One) LEA's Annual Program Review 
DYES 1. The LEA ensures it has a written llll(d)(2), Documentation supporting the implementation of the written process 

process for planning, approving, 1112(b)(1)(3) which must include: 
• NO implementing, and monitoring the 1. Needs Assessment, with documentation to include: 

components of each Title I TSI 0 Needs Assessment Tool 
X N/A School. 0 Summary of Results, with focus on identified student 

group(s) 
N/A = There Required Attachment #1 0 Root Cause Analysis Tool (recommended) 
are no Title I 0 SAN, e.g. School Staff and Parent/Community Members, 
TSI Schools. Training Dates and Materials, 

0 Written Summary of Results 
2. SAN Documentation 

0 SIT Meetings, Other Stakeholder Meetings 
0 Schedule for Conducting the Needs Assessment 
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3. Analysis of Resource Inequities that affect lower performance in 
identified student group(s} 

o Written Method for Conducting Analysis 
o SAN for Meetings, e.g., between School and LEA Staff 
o Written Summary of Findings of Analyses 

A written process for implementing the school level Title I TSI plan 
including: 
1. Evidence-based strategies that are aligned with findings of the 

Needs Assessment and Resource Inequities Analyses 
2. Communications with LEA departments and partnerships with 

entities outside the LEA 
3. List of staff and organizations involved in plan development 
4. SAN/SANE from meetings, training, staff development 
5. Communications Logs, emails, etc. 
6. Copies of formal agreements, contracts, etc. 

Evidence of Stakeholder involvement, which must include: 
1. SAN/SANE 
2. Communication logs 

Documentation for monitoring and evaluating Title I TSI school plans: 
1. Analysis of academic progress of identified student groups, and 

timelines that include: 
o Written Monitoring tool(s) and schedule 
o Summary Results of Assessments 

o Procedure for making changes in Strategies/Interventions 
based on growth in the identified student group(s} needs, if 
applicable 

2. Other documentation to support the LEA has implemented its 
written process, if applicable 
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DYES 2. The LEA ensures it has a written Documentation supporting the implementation of the written process 
process for determining how it will which must include: 

• NO allocate additional Title I and 1. If applicable, written process for determining allocation of 
local/other funds set aside for each additional Title I funds to schools 

X N/A Title I TSI School, if applicable. 2. SAN from meetings e.g.: Finance Office Staff to develop budget 
3. Emails, communication logs 
4. Other documentation to support the LEA has implemented its 

written process, if applicable. 

J. FISCAL REQUIREMENTS 

Resources: 
Non-Regulatory Guidance: Supplement Not Supplant 
Non-Regulatory Guidance: Within-District Allocations {Draft for Public Comment) 
Skipped School Addendum 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS: 
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission. 

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information. 

2. If a LEA chooses to include required attachments as addendums to the application, please label :all required attachments to align with the 

component and list below (i.e. A.1 - means component A required attachment 1). Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

ADDENDA: 

J.1. Skipped Schools Approval Letter and Addenda- Not Applicable 

J.2. Neglected and Delinquent- Not Applicable 

J.3. and J.S. Use of Title I Funds to Support Education for Homeless Children and Youth (Including Transportation) 
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J.4. Homeless Liaison Job Description- Not Applicable 

J.6. Education for Foster Care Students 

J.7. Supplement, Not Supplant Methodology 

J.7. Process for Supplement, Not Supplant 

J.8. Process for Documenting and Monitoring School Level use of Title I Funds and Title I Funded Positions 

Requirement 9 Job Description for Title I Specialists and the Non Public Specialist 

Requirement 10 Procedures for the Allocation to Schools for Parent/Family Engagement 

Requirement 10 FY 22 Parent and Family Engagement Individual School Allocations 

REQUIRED ATTACHMENTS: 
1. If applicable, Skipped School Approval Letter and Skipped School Addendum. 

2. If applicable, Neglected & Delinquent: Include a description of how Title I funds support a coordinated effort in the LEA, to address the 
needs of Neglected, Delinquent or At-Risk students in accordance with the Title I, Part D Prevention and Intervention Programs for 
Children and Youth who are Neglected, Delinquent or At-Risk. Also, list each institution and the amount of funding provided. 

3. Education for Homeless Children and Youth : Include a description of how Title I funds provide educationally related support services as a 
coordinated effort in the LEA, to address the needs of homeless students, in accordance with the McKinney-Vento Homeless Education 
Act. 

4. If applicable, Education for Homeless Children and Youth - Homeless Liaison: Include a job description of the Homeless Liaison position 
(funded portion of the position can only be for duties related to homeless education as outlined in McKinney-Vento). 

5. If applicable, Education for Homeless Children and Youth - Transportation: Include 1) description of how the LEA calculated the excess 
cost of providing transportation to homeless students; 2) the calculation that the LEA used to arrive at the amount in this section. 

6. If applicable, Education for Foster Care Students - Transportation: Include 1) description of how the LEA calculated the excess cost of 
providing transportation for Foster Care students; 2) the calculation that the LEA used to arrive at the amount in this section. Note: As 
part of developing and implementing its transportation procedures, an LEA must address any additional costs incurred in providing 
transportation to maintain children in foster care in their schools of origin. Additional costs incurred in providing transportation to the 
school of origin should reflect the difference between what an LEA otherwise would spend to transport a student to his or her assigned 
school and the cost of transporting a child in foster care to his or her school of origin. 

7. The LEA must include a written process for Supplement, not Supplant, which includes how the LEA: 

• uses Federal funds received under this part only to supplement the funds that would, in the absence of such Federal funds, be made 
available from State and local sources for the education of students participating in programs assisted under this part, and not to 
supplant such funds. 
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• provides the methodology used along with a supporting narrative that demonstrates and explains how the methodology is used to allocate State 
and local funds to each school receiving assistance under this part ensures that such school receives all of the State and local funds it would 
otherwise receive if it were not receiving assistance under this part. 

8. The LEA must include a written process for documenting and monitoring the school-level use of Title I funds and Title I funded positions, including: 
• School-level Fiscal responsibility 

• Approval of school-level expenditures that are reasonable, necessary, allowable, and allocable 
• Appropriate use of school-level Title I funded positions based on approved job descriptions 
• Roles and responsibilities of paraeducators 

9. District-level Administration: Include a job description for all centrally-funded district-level administration positions 

10. The LEA must include a written process for how the Parent and Family Engagement Allocations are determined, ensuring at least 90% is distributed to 
schools. The LEA must provide a list of all Title I school's individual parent and family engagement allocations. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with this 
component. 

- -
Name Title Office 

Lawrence McKenzie Chief Financial Officer Finance 

John Logsdon Supervisor of Federal Programs Federal Office 

Nil Grove Chief Technology Officer Information Technology 

Steve Wilson Director of Human Resources Human Resources 

Application: Fiscal Requirements Assurances Citation Evidence of Implementation 
The LEA will Application: Documentation listed is shared as a resource for LEA planning and 

respond to each preparation 
assurance Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

(Check One) LEA's Annual Program Review 
X YES 1. The LEA ensures that all Title I, 2 CFR Part 200 Documentation supporting the implementation of the written process 

Part A expenditures are aligned Subpart E which must include: 
• NO with the Federal Cost Principles 200.403 1. Systems and structures for monitoring and approving school-level 

(reasonable, necessary, allowable, 200.404 fiscal responsibility 
• N/A and allocable), including the use of 200.405 2. Systems and structures for monitoring and approving school-level 
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school-level Title I funds and all expenditures that are reasonable, necessary, allowable, and 
Title I funded positions. allocable 

3. LEA monitoring of the appropriate use of school-level Title I funded 
Required Attachment #8 positions based on approved job descriptions 

4. LEA monitoring of the appropriate use of Title I funded 
paraeducators, including roles and responsibilities. 

5. Other documentation to support the LEA has implemented its 
written process, if applicable. 

X YES 2. The LEA ensures that it uses 1118(b}(1) Documentation supporting the implementation of the written process 
Federal funds received under which must include: 

• NO this part only to supplement 1. The approved methodology and supporting narrative provided with 
the funds that would, in the the Title I, Part A Application for the applicable school year. 

• N/A absence of such Federal funds, 2. Most current, dated copy of the district's supplement, not supplant 
be made available from State policy and procedures document, if applicable, (only if there have 
and local sources for the been any changes to number 1). 
education of students 3. Semi-annual certification (district, schoolwide program, and 
participating in programs targeted assistance). 
assisted under this part, and 4. Time and effort for split funded staff (district, schoolwide program, 
not to supplant such funds. and targeted assistance), to include: 

0 Job descriptions 
0 Time and effort reporting 

Required Attachment #7 
0 Personnel Activity Reports (PARs) 
0 Written procedures to review Time and Effort 

5. Other documentation to support the LEA has implemented its 
written process, if applicable. 

X YES 3. The LEA ensures compliance 1118(b)(2) Documentation supporting the implementation of the written process 
with the supplement not supplant which must include: • NO requirement by demonstrating that 1. LEA Internal Controls and Written Procedures 
the methodology used to allocate 2. Allocation Amount and Expenditures for non-Title and Title I • N/A State and local funds to each schools (both Schoolwide Program and Targeted Assistance) 
school receiving Title I, Part A 3. Distribution of staff and funding per the approved methodology for 
funds ensures that such school non-Title I and Title I schools (both Schoolwide Program and 
receives all of the State and local Targeted Assistance) 
funds it would otherwise receive if 
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it were not receiving Title I, Part A 4. List of Title I schools and non-title I schools inclusive of the 
funds. distribution method used by the local Educational Agency for the 

applicable school year. 
Required Attachment #7 5. LEA Transaction Level Reports of Expenditures 

6. Other documentation to support the LEA has implemented its 

X YES 4. The LEA ensures that all Title I 1118(b)(l)-(2) 
written process, if applicable. 

1. Allocation Amount and Expenditures for non-Title and Title I 
schools receive State and local 1114(a)(2)(B) schools demonstrating receipt of State and local funds for children • NO funds necessary to provide services with disabilities and English Learners. 
required by law for children with 

• N/A disabilities and English Learners. 

(Derived from NRG Q17.) 
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REQUIREMENTS 

(align with the Fiscal Tables provided in 

Excel) 

Requirement 1- Equitable Services 
Table 7-8 
An LEA must reserve off the top of the 
LEA's Title I, Part A allocation the 
proportional share of funds for Title I 
services to eligible private school 
students based on consultation with 
private school officials. This includes 
costs associated with instructional 
support, family engagement, 
administrative costs, professional 
development, etc. 

Requirement 2- Parent and Family 
Engagement-
Table 7-9.1 
LEA must reserve at a minimum, 1% of its 
allocation (after Equitable Services is 
deducted from the total allocation) for 
parental involvement and at least 90% of 
those funds must be distributed to the 
schools with priority given to high-needs 
schools Parent input is required for 
expenditure Title I Parent and Family 
Engagement spending plan. 

J. FISCAL REQUIREMENTS 

Citation 

1117(a)(4)(A) 

Link to 
Non-regulatory 
Guidance 

1116 (a)(3)(A) 
1116(a)(3)(C) 

Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and preparation 

Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA's Annual 

Program Review 

Evidence of Equitable Services Expenditures to show Proportional Share 
1. LEA reservations are in the LEA budget and line items can be followed from the 

budget 

2. LEA Transaction Level Reports of Expenditures demonstrating total spending and 
remaining funds dated within 30 days of the Annual Program Review 

3. Records of expenditures, as applicable 
o Salary/wages information 

o Invoices/purchase orders, for materials, instructional supplies 
o Invoices, including 3rd party vendor invoices 

4. Evidence of professional development for teachers, if applicable: 
o Purchase orders and invoices for costs related to professional 

development activities for Title I funded staff that show that these costs 
are charged to administration. 

5. Evidence of family engagement activities: 
o Purchase orders and invoices for costs related to parent involvement 

activities. 

Evidence of Parent and Family Engagement Expenditures 
1. Evidence of implementing the written process for allocating of 90% to schools 
2. School/LEA reservations are in the LEA budget and line items can be followed 

from the budget 

3. LEA Transaction Level Reports of Expenditures demonstrating total spending and 
remaining funds dated within 30 days of the Annual Program Review 

4. Invoices, contracts, etc. 
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Requirement 3 - Neglected & 1113(c){3){A){ii) Evidence of Neglected & Delinquent Expenditures 
Delinquent Reservation 1113( c){3 ){A){iii) 1. LEA reservations are in the LEA budget and line items can be followed from the 
Table 7-9.1 budget 
LEAs are required to reserve Title I funds 2. LEA Transaction Level Reports of Expenditures demonstrating total spending and 
if N&D programs exist in the LEA. Title I remaining funds dated within 30 days of the Annual Program Review 
funds support a coordinated effort in the 3. Invoices, contracts, etc. 
LEA, to address the needs of neglected, 4. Memorandum of Understanding (MOU) 
delinquent, and at-risk students, in 

accordance with the Title I, Part D, 

Prevention and Intervention Programs for 

Children and Youth Who Are Neglected, 
Delinquent or At-Risk. 

Requirement 4 - Homeless Children and 1113(c){3){A)(i) Evidence of Homeless Children and Youth Expenditures 
Youth Reservation: 
Table 7-9.1 1. LEA reservations are in the LEA budget and line items can be followed from the 
Funds are reserved to provide support to budget 
children experiencing homelessness. The 2. LEA Transaction Level Reports of Expenditures demonstrating total spending and 
LEA has a plan for the use of the funds. remaining funds dated within 30 days of the Annual Program Review 

3. Invoices, contracts, etc. 

Costs associated with Instructional/Educational Support Services may include: 
1. Tutoring Services, especially in shelters or other locations where homeless 

students live 

2. Extended learning time (before and after school, Saturday classes, summer 
school) 

3. Counseling services to address mental health issues related to homelessness 
that is impeding learning 

4. GED testing for school-age students 
5. Parental involvement specifically oriented to reaching out to parents of homeless 

students 
6. Fees for AP and 1B testing 
7. Items of clothing, student fees, required records, medical and dental services, 

outreach services 
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Homeless Liaison (If applicable): 
1. Cost associated with Homeless Education Coordinator/Liaison position 
2. Reservation is in the budget 
3. Job description 
4. Schedules (note who monitors/oversight) 

Transportation (If applicable): 
1. Cost associated with Homeless Education Transportation 
2. Reservation is in the budget 
3. LEA calculation of excess cost for providing transportation 
4. Invoices/payment schedule for transportation 

Requirement 5 - Education for Foster Sec. Transportation (If applicable): 
Children 1113(c)(3)(A)(i) 1. Cost associated with Foster Care Student Transportation 
Table 7-9.1 of ESEA and 2. Reservation is in the budget 
Funds are reserved to provide support to Non-Regulatory 3. LEA calculation of excess cost for providing transportation 
children in foster care. The LEA has a Guidance: 4. Invoices/payment schedule for transportation 
plan for the use of the funds. Ensuring 5. Contracts 

Educational 
Stability for 
Children in 
Foster Care 
Program 

Requirement 6- Districtwide Title I 34 CFR Part Expenditures 
Instructional Programs 200.77 1. LEA reservations are in the LEA budget and line items can be followed from the 
Table 7-9 .2 budget 
LEAs must reserve funds for Districtwide 2. LEA Transaction Level Reports of Expenditures 
instructional programs for Title I schools. 3. Invoices, contracts, etc. 
Requirement 7 - Districtwide 34 CFR Part Evidence of Districtwide professional development Expenditures, if applicable: 
Professional Development 200.77 1. LEA reservations are in the LEA budget and line items can be followed from the 
Table 7-9.2 budget 
LEAs may reserve funds for Districtwide 2. LEA Transaction Level Reports of Expenditures 
professional development programs for 3. Invoices, contracts, etc. 
Title I schools such as: 
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Professional development for Title I 
schools that is above and beyond what 
the Local Educational Agency program 
provides for all schools. 

Requirement 8- Administration 34 CFR Part Evidence of Administration Expenditures, if applicable: 
Table 7-9.3: 200.77 LEA reservations are in the LEA budget and line items can be followed from the 
LEA may reserve funds for the cost of budget 
administering Title I Part A program. 1. LEA Transaction level Reports of Expenditures 
Funds reserved for Administration can 2. Invoices, contracts, etc. 
only be used to administer the Title I Part 3. Indirect costs at the approved yearly rate 
A program in public schools. Indirect cost 4. Travel, Office Supplies, and technology for Title I 
if charged to the grant is an 5. Job Descriptions for Administrative Office/Personnel showing alignment of 
administrative cost. assigned duties to budget 

Required Attachment #10 

Requirement 9 - Support for Title I TSI Section Expenditures 
Schools llll{d)(2) 1. LEA Title I, Part A set-aside funding, if applicable, is in the LEA budget and line 
Table 7-9.4 items can be followed from the budget 

2. LEA non-Title I funding is listed, if applicable 
3. LEA Transaction Level Reports of Expenditures 
4. Invoices, contracts, etc. 

Requirement 10 - Carryover Estimate 1127 1. LEA Financial Report showing status of carryover was redistributed to 
Table 7-9.4 1117{a)(4)(B) participating areas and schools in accordance with allocation procedures 

2. Funds remaining resulting from school's unspent parent involvement funds are 
redistributed to Title I schools {if applicable) 

3. Waiver intent indicated in the Title I Application, if applicable 
Requirement 11 -Audits 1. Single audits are conducted annually 
The SEA ensures that the State and the Uniform Grant 2. Copies of single audit reports (2 most recent) and Corrective Action (when 
LEAs are audited annually, if required, Guidance {UGG) applicable) 
and that all corrective actions required 200.501(b) 3. LEA response to findings, if applicable 
through this process are fully 4. MSDE follow-up reviews of findings, if applicable 
implemented. 5. All required corrective actions from the audit findings are fully implemented 

within the agreed timeline, if applicable 
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6. Independent auditor's report shows that the LEA has corrected all actions 
required, if applicable 

Requirement 12 - Rank Order 1113{a)(3)(A) 1. Local finance budget reports match amounts reported in the approved Allocation 
The LEA ensures that it complies with the 34 CFR Part 200, Worksheet. 
requirements of Title I when allocating 200.77-200.78 2. If applicable, Charter Schools are included in the ranking 
funds to eligible school attendance areas Code of Federal 3. If applicable, Skipped Schools have been approved by MSDE. 
or schools in rank order of poverty based Regulations 4. LEA provides and can document that skipped schools are receiving supplemental 
on the number of children from low (CFR) funds from other State or local resources that is at least equal to the PPA of the 
income families who reside in an eligible school that is below them in rank order. 
school attendance area. Allocation to 5. If applicable, Continuing Eligibility schools meet the statutory definition. 
each eligible school is based on PPA. 

Requirement 13 - Equipment and EDGAR 34 CFR 1. LEA Inventory 
Related Property 80.32, UGG 2. Policies and procedures addressing the procurement, recording, custody, use and 
Equipment must-be used in the program §200.314 disposition of Title I equipment 
or project for which it was acquired as 3. Annual physical inventory of Title I equipment 
long as needed, whether or not the 4. Lease agreements, if applicable 
project or program continues to be 5. Expenditure Reports, if applicable 
supported by Federal funds. When no 6. LEA Transaction Level Reports of Expenditures, if applicable 
longer needed for the original program 
or project, the equipment may be used in 
other activities currently or previously 

supported by a Federal agency. 

: 

EDGAR 34 CFR 80.32, UGG §200.314 

Education Department General 
Administrative Regulations {EDGAR) 

Elements: 

Property records must be maintained 

that include a description of the 
property, a serial number or other 

identification number, the source of 
property, who holds title, the acquisition 
date, and cost of the property, 
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percentage of Federal participation in the 
cost of the property, the location, use 
and condition of the property, and any 
ultimate disposition data including the 
date of disposal and sale price of the 
property. 

A physical inventory of the property must 
be taken and the results reconciled with 
the property records at least once every 
two years. ! 

A control system must be developed to 
ensure adequate safeguards to prevent 
loss, damage, or theft of the property. 
Adequate maintenance procedures must 
be developed to keep the property in 
good condition. 

Requirement 14- Use of Technology 34 C.F.R. § 80.20 1. Copy of acceptable use policy for staff and students stipulating constraints and 
Devices {added in SY practices of the user. 
Sub-grantees must adequately safeguard 2015-2016) 2. Documentation that the LEA has implemented their procedures for monitoring 
all assets and must ensure that they are and enforcement of their acceptable use policies. 
used solely for authorized purposes 3. Staff Training {SANE) 

4. Corrective Actions, if applicable. 
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Addendum: Progress Monitoring through Growth Measures and Outcomes 

Section 1112(a)(3)(B)(i) 

(B) APPROVAL-The State educational agency shall approve a local educational agency's plan only if the State educational agency determines 

that the local educational agency's plan-(i) provides that schools served under this part substantially help children served under this part meet 
the challenging State academic standards; 

PROGRESS MONITORING REQUIRED ATTACHMENT 

The LEA must include a written process for analyzing State and District Level area(s) of academic growth measures, which must include the 

following criteria for Districtwide Instructional Initiatives (Table 7-9.2), Districtwide Parent and Family Engagement Activities (Table 7-9.1), and 

Districtwide Targeted Support and Improvement Activities (Table 7-9.2/7-9.4): Growth Target, Goals/Objectives, Rationale using an equity lens 

(including how this strategy supports the needs of student groups, if applicable), Implementation Strategies/Evidence-based strategies, Timeline 

and Monitoring Dates, List of Funding Sources to include Title I, Part A, Metric used to Measure Growth, Progress Monitoring Measures, Interval 

Checks, Baseline Data, and Outcomes related to strategies. The LEA may use the chart provided or a LEA-level data tracking system that contains 
all of the requirements above. 

ADDENDA: 

ACPS Process for Progress Monitoring Districtwide Instructional Initiatives 

PROGRESS MONITORING EVIDENCE OF IMPLEMENTATION 

Documentation supporting the implementation of the written process for analyzing State and District Level area(s) of academic growth measures 
• Analyzed area(s) of academic growth measures 

o data charts, tables, and tools 

o data analysis summary to include baseline and final outcome measures, were goals met, were outcomes achieved 
• Sign-in, Agendas, and Notes from data analysis meetings 
• Growth Targets, Objectives/Goals 
• Progress monitoring timelines, interval checks 
• List of funding sources 
• Metrics used 

• List of Evidence Based Strategies/Interventions 
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• Other documentation to support the LEA has implemented its written process for analyzing State and District Level area(s) of academic 
growth measures, if applicable 

Title I, Part A Application 2021-2022 Program Strategies and Evidence-based intervention(s) Growth Measures and Outcomes 

Use for Districtwide Initiatives, Districtwide Parent and Family Engagement Activities and Districtwide Targeted Support and Improvement 

Activities 

Based on the analysis of State and local data, identify the areas of focus for Title I, Part A schools in the local education agency (including areas 

where Title I, Part A is performing below expectations or student groups within Title I, Part A are performing below expectations and/or areas 

where Title I, Part requires opportunities for acceleration or expanded learning opportunities). In the response, provide the rationale for selecting 

the district-wide area of need based on the needs assessment. Include the implementation of strategies and/or evidence-based interventions 

paid for by Title I, Part A to support student achievement and growth. Describe priority strategies and/or evidence-based interventions to 

address disparities in achievement and to improve student performance. Then report the outcomes related to the strategies and interventions 
implemented and whether the goals set were attained. 

If you have already included some areas of focus in your LEA Consolidated Strategic Plan that are funded by Title I, Part A, they should be 
incorporated here. 

Area of Growth for Title I, Part A- Needs assessment driven for English Language Arts 

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and 
Improvement School activities related to English Language Arts? 
_x_ YES _NO 
If Yes, complete the table below: 

Districtwide Goals Provide Timeline List Funding Metric used to What Baseline and 
Strategies and Rationale-throu and Source(s) to measure growth measures will final 
Evidence-base gh an equity monitoring include Title I, Part be used at outcome 
d lens (including dates A funding intervals to measures. 
interventions how this check for Were goals 

strategy progress met, was 
supports the strategy 
needs of effective. 
students groups, 
if applicable) 
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Summer To increase Rationale- After Title I Both programs will After School Pre and Post 
School and student identified School Description- use program pre Program- daily Program 
After School achievement targeted Program: After School and and post tests, attendance Tests, 
Program for in reading assistance 40 sessions Summer Program student surveys, data, teacher student, 
Targeted students are after Fixed Charges teacher surveys, and observations. teacher, and 
Assistance reading below school which include parent surveys. parent 
School, grade level and between unemployment, Summer surveys. 
Westmar need extended January 5- worker's comp., School 
Middle learning time June 10, medical, life, LTD, Program- daily 

opportunities. 2022. Retirement attendance 
Dates TBD. Targeted data, teacher 
Summer Assistance School observations. 
School Title I Teacher. 
Program: Amounts for After 
16 sessions School: $2,393.10 
between x .0802 rate;:; 
June 14- $191.92 Amounts 
July 29, for Summer 
2022. School: $1,914.48 
Dates TBD. X .0802 ;::; $153.54 
Monitoring Expected 
Dates: Outcome: to meet 
12/9/22, fiscal 
1/13/22, requirements. 
2/24/22, 
3/24/22, 
4/21/22, 
5/26/22, 
6/23/22 

Area of Growth for Title I. Part A- Needs assessment driven for Mathematics 
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Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and 
Improvement School activities related to Mathematics? 
• YES _x NO 
If Yes, complete the table below: 

Districtwide Goals Provide Timeline List Funding Metric used to What Baseline and 
Strategies and Rationale-throu and Source(s) to measure growth measures will final 
Evidence-base gh an equity monitorin include Title I, Part be used at outcome 
d lens (including g dates A funding intervals to measures. 
interventions how this check progress Were goals 

strategy met, was 
supports the strategy 
needs of effective. 
students groups, 
if applicable) 
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Area of Growth for Title I, Part A Needs assessment driven for School Quality and Student Success 

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and 
Improvement School activities related to School Quality and Student Success? 
• YES_X,NO 
If Yes, complete the table below: 

Districtwide Goals Provide Timeline and List Funding Metric used to What Baseline 
Strategies Rationale-throug monitoring Source(s) to measure growth measures will and final 
and h an equity lens dates include Title I, be used at outcome 
Evidence-bas (including how Part A funding intervals to measures. 
ed this strategy check progress Were goals 
interventions supports the met, was 

needs of strategy 
students groups, effective. 
if applicable) 
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Area of Growth for Title I, Part A Needs assessment driven for Parent and Family Engagement 

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and 
Improvement School activities related to Parent and Family Engagement Activities? 
• YES X NO 
If Yes, complete the table below: 

Districtwide Goals Provide Describe the Timeline and List Funding Metric used to What Baseline 
Parent and Rationale-t process for Progress Source(s) to measure growth measures will and final 
Family hrough an building Check dates include Title I, {i.e. surveys, be used at outcome 
Engagemen equity lens strong parent Part A funding program intervals to measures. 
t Activities (including partnerships evaluation, check progress Were goals 

how this attendance) met, was 
strategy strategy 
supports effective. 
the needs 
of students 
groups, if 
applicable) 
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8/2021 

Attestation - Section 1112 REQUIRED ATTACHMENT #1 

Coordination of the Oversight and Administration of the 

Title I, Part A Program Components 

HUMAN RESOURCES 

1. The Human Resource Office oversees the hiring process for all employees. 

2. The Human Resources Office maintains certification /licensure information for teachers. HR 

notifies the Title I Office, principals and teachers (by email) when certificates are due to expire 
and teachers need to be observed and evaluated. 

3. The Human Resources Office maintains certification /licensure information for paraprofessionals. 

If paraprofessionals are not certified or licensed at the time of hire, they must agree to obtain 
the certification or they will not be rehired. 

4. The Human Resource Office meets and/or communicates with the Supervisor of Federal 

Programs as part of the hiring process, during the identification of staffing needs for schools, 
obtaining disparity data, during the comparability process if staffing changes are required and to 
verify certification/licensing information. 

5. Human Resources signs the Attestation in the Title I Application. 

6. Human Resources provides a list of teachers and their certification status to the Title I Office. 

7. Human Resources provides a list of instructional assistants and their certification status to the 
Title I Office. 

8. Human Resources provides a list of teacher assistants and their certification status to the Title I 
Office. Assistants who work in PreK classrooms and who provide close adult support through 

special education do not provide instruction to students and do not need to be licensed or 
certified. 

9. Human Resources provides certification/licensure information regarding the hiring of long term 
substitutes to principals or the Title I Office. 

10. Human Resources provides information to principals to verify certification/licensure status of 
staff in Title I schools in order for Attestations to be accurate. 

11. Human Resources is involved in Comparability and hires or moves personnel if necessary. 

12. The Human Resources Office provides Ineffective Teachers and Out of Field Teachers data for the 
Disparity Report and completes those sections of the final report. 
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13. Human Resources Office provides responses to parent requests for teacher or instructional 
assistant certification/licensure information. 

FINANCE OFFICE 

1. The Finance Office oversees the financial portion and audits of the Title I Program. 

2. Discussion issues include most current supplement/not supplant methodology, school 

allocations for local funding, C-125 approval, salary schedules, fixed charges, expenditure 

oversight, audit requirements and exceptions, budget category identification, and LSS internal 
controls and written procedures. 

3. Indirect costs support salaries for personnel that do Title I work in the Finance Office. 

4. Title I supplies a list of Title I personnel to Finance who assigns budget costs to Title I for the 

appropriate personnel. The Title I Administrative Assistant in the Federal Office verifies that 
appropriate costs are assigned to Title I. 

5. The Finance Office provides salary and benefit information for Title I staff. 

6. The Finance Office approves C-125 forms, budget amendments and carryover reports. 

7. The Finance Office works with the Title I Office to determine the amount of Carryover for the 
report. 

8. The Finance Office assures that Supplement/Not Supplant guidelines are implemented and 
reviews them annually. 

9. The Finance Office provides school allocation information to the Title I Office for use in School 
Improvement Plans. 

SCHOOL ADMINISTRATION 

1. A Title I Administrators' Meeting is held during the summer. At this meeting Title I requirements 

are reviewed, effective instructional practices are shared, input into the Title I program is given, 
and input for the Title I Application is given. 

2. Title I administrators follow a monthly calendar which identifies requirements for the Title I 
program. 

3. The Supervisor of Federal Programs meets with administrators at Elementary Council Meetings 
to share Title I information. 

4. School administrators prepare the school Title I budget to support the School Improvement Plan 

and complete the spending approval process, plan and/or provide professional development 

utilizing Title I funds, oversee parent programs utilizing Title I funds (including efforts to invite 

parents of English Learners) and evaluate Title I personnel and meet monthly with Title I 

specialists to oversee implementation of the Title I program. 

5. School administrators, or their designee, record expenditures in the online Title I "red book." 

6. School administrators notify the Supervisor of Federal Programs information regarding the 

certification/licensure status of long term substitutes. 

7. School administrators provide staffing information for the Comparability Report and ,sign the 
Comparability Memo. 

8. School administrators sign the Attestation regarding certified/licensed staff. 
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9. School administrators work with the Supervisor of Federal Programs in the staff evaluation 
process for Title I funded staff. 

10. School administrators work with staff and parents to develop/revise the School Parent Compact, 
Title I budget, and Family Engagement Plan. 

11. School administrators lead the School Improvement Plan process and monitor implementation 
of the plan. 

12. School administrators assist in the completion and implementation of the Title I Four 

Components for Schoolwide Programs or the Title I Seven Components for Targeted Assistance 
Schools addenda to the School Improvement Plan. 

13. School administrators work with the Supervisor of Federal Programs and Title I Specialists to 
implement an effective Title I program at their school. 

14. School administrators schedule Title I funded staff to promote effective instructional support for 
students. 

15. School administrators support Title I funded staff by providing professional development 

opportunities, scheduling planning time with classroom teachers, providing instructional 
materials, and giving feedback from observations. 

CURRICULUM SUPERVISORS 

1. The Supervisor of Federal Programs meets with the elementary supervisors to discuss and plan 
professional development, to coordinate integration of curriculum, staffing, long term 

substitutes, extended learning opportunities, Title I school initiatives, and supplemental 
materials as needed. 

2. The Supervisor of Professional Development provides Inexperienced Teachers data for the 
Disparity Report. 

ASSESSMENTS & ACCOUNTABILITY 

1. The Supervisor of Federal Programs meets with the Assistant Supervisor of Assessments and 

Accountability to discuss and get information regarding school improvement planning, needs 
assessment, data sources and reporting, and how to address needs. 

2. The Assistant Supervisor of Assessments and Accountability ensures that Title I specialists have 
access to testing data. 

3. The Assistant Supervisor of Assessments and Accountability collaborates with the Title I staff to 
revise the Title I Four Components for the Schoolwide Programs and the Title I Seven 

Components for the Targeted Assistance Schools addenda to the School Improvement Plan 
template. 

4. The Assistant Supervisor of Assessments and Accountability schedules School Improvement 

training sessions and Title I schools' School Improvement Plan review meetings. Title I Specialists 
attend the training sessions and meetings. 

5. The Assistant Supervisor of Assessments and Accountability provides documentation to the Title 
I Office regarding notification to parents of student achievement on state tests. 
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6. The Assistant Supervisor of Assessments and Accountability shares school level Report Card 
information with the Title I Office. 

HOMELESS OFFICE 

1. The Supervisor of Federal Programs and the Homeless Coordinator shall meet annually to 

prepare the Homeless section of the Title I Application and to share information regarding the 

homeless program. 

2. The Homeless Coordinator will provide information such as the number of homeless students, 

their grade levels, and other information to determine the amount of funding that will be 

required for education of homeless students. 

3. The Homeless Coordinator will provide a list of Homeless shelters to the Title I Office. 

4. The Homeless Coordinator will contact the Supervisor of Federal Programs as needed to update 

and request funds for the education of homeless students as needs develop. 

5. ACPS has an agreement with Queen City Taxi to provide cab services. The system notifies the cab 

company regarding the pick up and drop off locations, a form that the service was provided is 

signed by the family, and ACPS is billed for the service. Student Services is in charge of the 

services. 

6. The Supervisor of Federal Programs will meet with the Allegany County Homeless Task Force as 

meetings occur. 

FOSTER CARE OFFICE 

1. The Supervisor of Federal Programs will meet with the Pupil Personnel Worker in August to 

discuss the needs assessment, foster care enrollment and support services cost data. A copy of 

the MOU from the Department of Social Services is needed which identifies the procedures and 

practices to ensure the educational stability for children in foster care. A budget line item is 
developed for the Title I Budget. 

ENGLISH LEARNERS OFFICE 

1. The Supervisor of Federal Programs meets with the Assistant Supervisor of Special Education 

and/or the ELL Specialist in July-August to arrange for discussion regarding the parent 

notification letters, English Learner screening and placement, and ESOL placement timeline. 

2. The ELL Specialist supplies a list of EL students in each Title I school, including home languages, 

to the Title I Office. 

3. The ELL Specialist notifies the Title I Office of needs for translators for parent meetings. 

4. Plans for the intentional outreach to parents of EL students are made which include: invitations 

to events and decision-making teams, increasing awareness of the American educational system, 

communication logs, translated documents or flyers, interpreters and the LSS report card. 
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5. ACPS will utilize A Guide to School for Families of English Learners and/or the powerpoint 

provided by MSDE to share information with parents of EL students regarding the American 
education system. 

EQUITY OFFICE 

1. The Supervisor of Federal Programs meets with the Administrative Coordinator of Equity to 
review the system's overuse of discipline plan. Ongoing discussions also take place at bimonthly 
combined council meetings and weekly supervisor update communications. 

2. The Community Schools and Concentration of Poverty grant, through the Equity Office, funds 4 
school community coordinators (at George's Creek, John Humbird, South Penn, and Westernport 
Elementary schools) who determine needs for resources and supports for student groups at the 
school level. The community school coordinators collaborate with Title I funded family 
engagement coordinators at those schools to plan and implement parent and family 
engagement activities to reduce barriers to participation. 

3. Community School Coordinators also attend 2 Title I Parent Focus Group meetings, one in 
October and one in March, to provide input and information and gain insight into the needs of 
parents. 

4. The Title I Office and the Equity Office plan and implement an activity such as professional 
development or a parent and family engagement activity to increase opportunities for student 
groups. 

INFORMATION TECHNOLOGY (IT) 

1. IT coordinates and oversees the purchase of technology equipment with Title I funds. 
2. IT develops purchasing policies, physical inventory, equipment bar coding, procurement, 

recording and disposition of Title I equipment, control policies to prevent loss, damage or theft 
of equipment and staff training and the acceptable use policy. 

3. IT develops and implements the requirements for Repurposing Federal Equipment and Supplies 
to Combat COVID-19. 

4. IT provides student enrollment data for the Disparity Report. 
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Staff Credentials and Certifications- Required Attachment A.1.a.1. 
Process for Assuring that Teachers in Title I Schools 

Meet Certification and Licensure Requirements 

ACPS coordinates with other ACPS offices regarding the coordination of oversight and 
administration of Title I. This coordination with certification occurs through a variety of ways: 
meetings, conversations, emails, phone calls, etc. as appropriate. Multiple dated 
communications will be documented. 

Staff Credentials and Certifications 

1. Online applications for new teachers are submitted to Human Resources and are 
processed by the HR Department. 

2. HR staff reviews applications to ensure that applicants meet the certification 
requirements for a teacher under ESSA. 

3. HR staff collaborate with the Interview Team to set interviews, and interviews are given. 
The Supervisor of Federal Programs is a member of the Interview Team. 

4. The Interview Team sends a list of qualified candidates to principals who chooses the 
teacher. Human Resources and Federal Programs Supervisor ensure that only certified 
teachers are hired to be placed in Title I schools. 

5. Teacher annual assignment forms list certification information, including the date of 
expiration. Annual assignment forms are available to employees on the Employee Self 
Service site. 

6. Information regarding the recertification process is posted on the ACPS website. The 
document, Certification Information for ACPS Certified Personnel, outlines the 
requirements for certificate renewal, acceptable credit and the process for program and 
course work approval, and suggestions for developing a Professional Development Plan. 
The Supervisor of Staff Development is available to answer questions. Certification 
requirements are also listed on the ACPS Employee Portal. 

7. Human Resources utilizes the Tyler/Munis HR System to monitor and identify teachers' 
certification status. 

8. The Supervisor of Federal Programs has access to this program and is able to monitor 
certification status. 

9. Human Resources notifies individual employees at least six months to one year prior to 
the certificate expiration date and provides information and forms to complete 
regarding the recertification process. 
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10. Annually, paraprofessionals are required to complete online and in person professional 
development for Blood borne Pathogen Exposure Prevention, Sexual Misconduct: 
Staff-to-Student and Child Abuse: Mandatory Reporting. 

11. Human Resources notifies the principals and supervisors of teachers, including the 
Supervisor of Federal Programs, who needs to be evaluated during the current school 
year based upon certificate renewal needs. Supervisors and principals schedule 
observation times and follow-up conferences with individual teachers. 

12. The Finance Department is authorized to deduct the recertification fee from an 
employee's paycheck and this is noted on the employee's pay stub. 
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ALLEGANY COUNTY PUBLIC SCHOOLS 
VERIFICATION OF COMPLIANCE ATTESTATION 

To Whom It May Concern: 

In keeping with the requirement of the Every Student Succeeds Act (ESSA), 

1. The principal of each school operating a program under 1114 (SW) or 1115 (TA) js required to attest 

annually io writing as to whether such school is in compliance with the requirements of th is section. 

2. Copies of attestations shall be maintained at each school operating a program under 1114 or 1115 and the 

district office of the LSS. 

3. Shall be available to any member of the general public on request. 

I hereby attest to the following: 

Yes No 
Teachers 

All teachers hired to this school since the enactment of the Every Student Succeeds Act (ESSA) 

and supported with Title I funds meet state standards for credentials and certification. 

Paraprofessionals 

All paraprofessionals working in a program supported with Title I funds, regardless of their hiring 

date, have earned a secondary school diploma or its recognized equivalent. 

All paraprofessionals working in a program supported with Title I funds shall have: 

• Completed at least 2 years of study at an institution of higher education; 

• Obtained an associate's (or higher) degree; or 

• Met a rigorous standard of quality and can demonstrate, through a formal State 

or local academic assessment, knowledge of, and the ability to assist in 

instruction reading, writing, mathematics, or reading readiness, writing readiness 

and mathematics readiness. 

Paraprofessionals working in a program supported with Title I funds may be assigned to: 

• Provide one-on-one tutoring for eligible students, if the tutoring is scheduled at a time 

when a student would not otherwise receive instruction from a teacher; 

• Assist with classroom management, such as organizing instructional and other 

materials; 

• Provide assistance in a computer laboratory; 

• Conduct parental involvement activities; 

• Provide support in a library or media center; 

• Act as a translator; or 

• Provide instructional services to students working under direct supervision of a 
teacher 

Principal's Signature__________ __________ Date _______ _ 

School _______________________ _ 
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Staff Credentials and Certifications- Required Attachment A.1.a.2. 
Process for Assuring that Paraprofessionals in Title I Schools Meet 

Licensure and Certified Status 

ACPS coordinates with other ACPS offices regarding the coordination of oversight and 
administration of Title I. This coordination with certification occurs through a variety of ways: 
meetings, conversations, emails, phone calls, etc. as appropriate. Communication regard ing 
paraprofessionals will occur as the hiring process is required throughout the year. 

1. Online applications are submitted to Human Resources and are processed by the HR 
Department. 

2. HR staff reviews applications to ensure that applicants meet the minimum requirements 
for paraprofessional under ESSA. 

3. Interviews are given to qualified candidates. 

4. HR staff collaborate with the Interview Team to set interviews. 

5. Human Resources and Federal Programs Supervisor ensure that only licensed 
paraprofessionals are hired to be placed in Title I schools. 

6. Annually, paraprofessionals are required to complete online and in person professional 
development for Bloodborne Pathogen Exposure Prevention, Sexual Misconduct: 
Staff-to-Student and Child Abuse: Mandatory Reporting. 
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A.1.b. Coordination of Certification and Licensure Notification with HR, 

Title I Office and School Administration 

1. The Human Resources Office maintains certification /licensure information for instructional staff. 

2. The Human Resources Office provides certification and licensure information to the Supervisor 

of Federal Programs and school administrators regarding teachers and instructional assistants in 
each school. Information is provided in person or electronically. 

3. Information regarding teacher certification status is updated. 

4. Certification status is shared by Human Resources with regard to required observations for 
certificate renewal. 

Timeline for Coordination 

Time Action 

July- August A planning meeting to discuss how the Title I Office and the Human 
Resources Office will collaborate throughout the year. New hires' 
certification status is shared with the Title I Office by Human 
Resources. 

September The Certification Officer shares teacher certification status with the 
Supervisor of Federal programs. 

September Human Resources notifies the Supervisor of Federal Programs 
regarding the need for observations based on certificate renewal 
requirements and the Teacher/ Principal Evaluation schedule. 

December, April An interim check meeting will be held between the Title I and Human 
Resources Office. Human Resources notifies the Supervisor of Federal 
Programs of changes in licensure and certification status of teachers. 

June A meeting will be held with the Title I Office and the Human Resources 
Office to discuss the school year's collaboration efforts. 
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A.1.c. Process for Identifying Disparities in Low-Income/Minority 

Schools for Students Being Taught by Ineffective, 

Inexperienced or Out-of-Field Teachers 

Information used to identify disparities will be communicated to the Title I Office from data 
generated from Human Resources records or other offices in-person or electronically. 

1. Obtain student enrollment information from the September 30th enrollment for each 
elementary school based on Comparability data and reports from Information 
Technology. 

2. Identify the number of minority students based on the September 30th enrollment data at 
each elementary school. Obtain reports from Information Technology for data. 

3. Determine the number of teachers at each elementary school based on Comparability 
data. 

4. Low income schools are identified as Title I schools. Non Low income schools are 
identified as non-Title I schools. 

5. Human Resources will determine if there are any out of field or unqualified teachers in 
each elementary school. 

Ineffective Teachers 

1. Using results from the TPE system, Human Resources will identify the number of 
teachers who received an Ineffective rating at each elementary school. (no names) 

2. For all Title I schools, divide the number of Ineffective teachers by the total number of 
teachers to determine the percentage of Ineffective teachers in Title I schools. 

3. Repeat for non-Title I schools. 

4. Compare the Ineffective rates by subtracting the percentages to determine the 
disproportionality. 

5. Determine the percentage of minority students in Title I schools by dividing the number 
of minority students in Title I schools by the number of ineffective teachers in Title I 
schools. Repeat for non-Title I schools. 

6. Compare the Ineffective rates by subtracting the percentages to determine the 
disproportionality. 

Inexperienced Teachers 

1. Contact the Supervisor of Professional Development to determine the number of first, 
second and third year teachers in each school. 

2. Add the number of inexperienced teachers in Title I schools and divide by the total 
number of teachers in Title I schools to determine the percentage of inexperienced 
teachers. 

3. Repeat for non-Title I schools. 
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4. Contact IT to determine the number of students in each minority racial group in each 
school. 

5. Divide the number of students in each minority group by the number of inexperienced 
teachers in Non title I Schools and Title I schools. 

6. Subtract the results to determine the disproportionality for each racial group. 
7. Determine if the results are below the 5% limit. 

Out of Field or Unqualified Teachers 

1. Contact the Office of Human Resources to determine if there are any Out of Field or 
Unqualified Teachers teaching in any elementary schools. 

2. Follow the procedures for inexperienced teachers to determine these percentages. 
Record all information on the tables. 
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A.1.c.1. Procedures for Addressing Disparities between Low Income 

and Non Low Income Schools 

1. The Supervisor of Federal Programs will share Disparity Data charts with the Director of 
Human Resources and the Superintendent of Schools. Information is shared in person or 
electronically. 

2. Any discrepancies of 5% or greater that exist in Title I schools will be discussed during 
in-person meetings, phone conversations, or virtual meetings. 

3. Content supervisors will be asked by Human Resources to encourage Ineffective 
Teachers or Out of Field teachers to work towards becoming effective or to become 
certified in their field. Strategies may include a mentoring program or possible certification 
changes. Changes are subject to the approval of bargaining units and Human Resources 
as per the negotiated agreements. 

Planning, interim check-in, analysis of outcomes 
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Staff Credentials and Certifications- Required Attachment A.2. 
Number of Teachers in Title I Schools 

who have MET & NOT MET Certified Status 
98% of teachers in Title I schools have MET Certified status for the 

2021-2022 school year. 

2% of teachers in Title I schools have NOT MET Certified status for the 2021-2022 school year. 

Title I Total Number 01: Percentage Number of .Percentage 
Schools Number of Tea~hers of Teachers Teachers of Teaehe.J:s 

Teachers MET MET NOTMET NOJMEt 

Cash Valley 27 27 100% 0 0% 
Elementary 

George's 24 24 100% 0 0% 
Creek 

Elementary 

John 23 23 100% 0 0% 
Humbird 
Elementary 

Mt. Savage 17.5 17 97% .5 3% 
Elementary 

Northeast 22 21 95% 1 5% 
Elementary 

Parkside 18.S 17.5 95% 1 5% 
Elementary 

South Penn 42 42 100% 0 0% 
Elementary 

West Side 28 27 96% 2 4% 
Elementary 

Westernport 23 23 100% 0 0% 
Elementary 

Westmar 1 1 100% 0 0% 
Middle 

School (TAS) 

All Title I 226 222.5 98% 4.5 2% 
Schools 

* Action plans are in place for 1 full-time and 2 half day teachers who are not certified in the 
areas in which they are teaching. There are 3 other teachers who are not certified, but action 
plans are not in place for them because they are long term substitute teachers. 

Title I Part A Page 94



9/21/2021 

Timeline 

Time Frame Action 

May/June Interviews with prospective teachers are held. 

July-October Certification/licensure information for teachers is reviewed by Human 
Resources. 

July-October Human Resources notifies teachers of their certification/licensure 
status. If certification status is not complete, plans are developed to 
complete the process. 

If certification/licensure is due to lapse, Human Resources notifies the 
teacher so that a plan can be developed. 

January/May The Supervisor of Federal Programs contacts Human Resources and/or 
the teacher to check on the progress of those needing to complete the 
certification/licensure process. 

July/January Teachers whose certificates are due to expire are contacted by Human 
Resources. Supervisors and principals are notified about observations 
that need to occur in order to complete the certificate renewal 
process. 

The renewal fee is taken from the employee's paycheck. 

Upon receipt of Human Resources sends copies of renewed certificates to teachers. 
renewed certificate The date of certificate expiration is listed on the Employee Self Service 
information from - Certification site on acpsmd.org and is always available to employees. 
MSDE 
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Certification and Licensure Plan for Teacher in Title I School 
2021-2022 

Name of Teacher: Yuan Xu 

Teaching Assignment and School: Chinese Immersion Teacher - West Side 
Area of Certification to be Obtained: Chinese Immersion/ Elementary Education 
Date: SY 2021-2022 

Information Requested Results 

List requirement(s) needed for certification eligibility, as Needs additional coursework in order to be eligible for 
provided by ACPS Human Resources or MSDE. certification as a Chinese Immersion Teacher. He is 

currently on a 2-year conditional certificate. 

Outline the requirements (with a timeline) which you have Needs to achieve 6 credit hours within the 2-year span in 
been provided for meeting certification. Attach a list of order to be eligible for either another conditional certificate 
requirements. if coursework requirements are not achieved. 

What has the ACPS Human Resources Office If after the second conditional certificate he has not met 
communicated will happen if you do not meet the the requirements, he will become a substitute or will no 
certification requirements according to the timeline? longer be employed by ACPS. 

Teacher's Signature: __ ....;y.,___,__, --1Xtu,..+-,+-( ..... , _____________ _ Date: 9L~/~ 2-/ 

Teacher and principal should retain a copy of this plan. 

~ . 
N . 
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Certification and Licensure Plan for Teacher in Title I School 
2021-2022 

Name of Teacher: Katie Wilson 

Teaching Assignment and School: Special Education Teacher - Parkside and Frost 
Area of Certification to be Obtained: Special Education 
Date: SY 2021-2022 

Information Requested Results 

List requirement(s) needed for certification eligibility, as Pass the S~ecial Education Praxis or complete 
provided by ACPS Human Resources or MSDE. coursework of the Master's of Arts in Teaching of Special 

Education of which she is currently enrolled. At the 
present time, she has a conditional certificate. 

Outline the requirements (with a timeline) which you have Pass the Special Education Praxis or complete 6 hours of 
been provided for meeting certification. Attach a list of additional coursework towards the conditional certificate in 
requirements. order to be eligible for a second certificate. 

What has the ACPS Human Resources Office If she does not achieve certification after the second 
communicated will happen if you do not meet the conditional certificate, she will become a substitute or will 
certification requirements according to the timeline? be no longer employed by ACPS. 

Teacher's Signature: ~ t( 0 ~ Date: q{ °I /1- I 
Teacher and principal should retain a copy of this plan. 

A)_ I a_, 

~ 
r--,..) 
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Certification and Licensure Plan for Teacher in Title I School 
2021-2022 

Name of Teacher: Kyndra Dawson 

Teaching Assignment and School:½ day library/media and½ day pre-K teacher 
Area of Certification to be Obtained: Library/Media 
Date: SY 2021-2022 

Information Requested Res1.:1lts 

List requirement(s) needed for certification eligibility, Ms. Dawson is serving this year as the .5 Media Teacher at Parkside 
as provided by ACPS Human Resources or MSDE. Elementary School. The other .5, she serves as a PRE-K Teacher. She is 

filling the Media position on an emergency basis. Ms. Dawson is a certified 
Early Childhood/ Elementary Teacher as per requirements of the Maryland 
State Department of Education. Due to the lack of certified candidates with 
Library Science/ Media Certification, Ms. Dawson agreed to fill this position 
for the 2021-2022 school year. It is her desire to move to a full time 
elementary position at the conclusion of the school year. 
To achieve certification in Library Science/ Media, Ms. Dawson would be 
required to pass the Praxis for Library Science. 

Outline the requirements (with a timeline) which you Pass the Library Science/Media Praxis and/or take courses designed to 
have been provided for meeting certification. Attach meet the requirements of this certification. 

I a list of requirements. 

What has the ACPS Human Resources Office If certification requirements are not met, Ms. Dawson will be required to 
communicated will happen if you do not meet the take the Library Science/Media Praxis to continue in this split position. 
certification requirements according to the tim_eline? 

~4~oA/\)\/\___. Q/.2/J /~zr 
Teacher and principal should retain a copy of this plan. 

~ 

~ 
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A.3. Number of Paraprofessionals in Title I Schools 
who have MET & NOT MET Certified Status 

100% of paraprofessionals in Title I schools have MET Certified status for the 
2021-2022 school year. 

0% of paraprofessionals in Title I schools who have NOT MET Certified status for the 2021-2022 school 
year. 

Title I Schools Total Number Number of Per<:entage of Number-of Pe-rcentage of 
of IAs Paraprofessio Parapr;0fess o ParaproJessio Par:a_pr.ofessio 

nals MET nals MET nals nals N©iT, MEli 
NOT MET 

Cash Valley 16 16 100% 0 0% 

Elementary 

George's 5 5 100% 0 0% 

Creek 
Elementary 

John Humbird 9 9 100% 0 0% 

Elementary 

Mt. Savage 5 5 100% 0 0% 

Elementary 

Northeast 2 2 100% 0 0% 

Elementary 

Parkside 3 3 100% 0 0% 

Elementary 

South Penn 24 24 100% 0 0% 

Elementary 

West Side 6 6 100% 0 0% 

Elementary 

Westernport 3 3 100% 0 0% 

Elementary 

Westmar 1 1 100% 0 0% 

Middle 

Totals: 74 74 100% 0 0% 
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Allegany County Public Schools 

Title I 

Ineffective Teachers Data Collection Tool - For FY22 
(September 30, 2020 Data) 

- - -
Title I Schools Num6er, of. l)ejfeclhtei T:eaiJie s 

Ji ac.1)·fng 1rn 
ll1tle I cliioo.ls 

BEALL 0 

CASH VALLEY 0 

CRESAPTOWN 0 

GEORGE'S 0 
CREEK 

JOHN HUMBIRD 0 

MT SAVAGE 0 
ELEM 

NORTHEAST 0 

SOUTH PENN 0 

WESTSIDE 0 

WESTERNPORT 0 

Non lit•le I Schopl~ N.um6e_r, o'f lne.ffective Teaehe11s 
Teaching in 

Non liitle I Sc,fiao)s 

BELAIR 0 

FLINTSTONE 0 

FROST 0 

PARKSIDE 0 
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Allegany County Public Schools 

Title I 

There were O ineffective teachers in Title I schools, and there were O ineffective teachers in Non 

Title I Schools. There were no disparities. 

I verify that the data in this report was prepared for the Supervisor of Federal Programs 

for the Disparities Report by Glenn Rice, Supervisor of Human Resources. 

Date 

2 
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Allegany County Public Schools 
Title I 

Out of Field Teachers Data Collection Tool - For FY22 

(September 30, 2020 Data) 

Title I Number of!0.ut of field T.:gtal NJJmber of Fhir:eeot~g.e Qt @ut of 
Schools Teactier.s Teacliling iffi Teacher,s feaching in F-AgJ.tl 1Tea&Hers 

Title I Sct:iools Title I S·cliools teaetiing 1n :Uitle I 
!iStijtfoJs 

-
BEALL 0 34 0% 

CASH 0 28 0% 
VALLEY 

CRESAPTO 0 
WN 

24 0% 

GEORGE'S 0 
CREEK 

25 0% 

JOHN 0 
HUMBIRD 

25 0% 

MT 0 
SAVAGE 

19 0% 

ELEM 

NORTHEAS 0 
T 

24 0% 

SOUTH 0 
PENN 

48 0% 

WESTSIDE 1 31 3% 

WESTERN 0 
PORT 

24 0% 

Total 1 282 0% 

A.4-b. 
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Allegany County Public Schools 

Title I 

Non Title I Number of Out of Field 
Schools Teachers Teaching in 

Non Title I Scnoo1s 

-

BELAIR 1 

FLINTSTONE 0 

FROST 0 

PARKSIDE 1 

Total 2 

1iotal Number of Percentage of Out of 
Teachers Teaching in FielH Teacliers 
Non Title I Schools Teaclii'!Win Non "fitle I 

.Sctiools 
- -

20 5% 

19 0% 

19 0% 

21 5% 

79 3% 

The percentage of out of field teachers in Title I schools is 0%, and the percentage of out 
of out of field teachers in non Title I schools is 3%. The difference is 3% which is below 
the 5% threshold; therefore, there is no disparity. 

I verify that the data in this report was prepared for the Supervisor of Federal Programs 
for the Disparities Report by Jean Harden, Certification Officer in the Human Resources Office. 

Date 
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Allegany County Public Schools 

Title I 

Inexperienced Teachers Data Collection Tool - FY22 
(September 30, 2020 Data) 

, 

Jitl,e I f;luntber, of 1:atJil Numb)}] of BeJreentage of 
Eleme lnexp;erienced 'feacJ1e' s ih lnex:Q_er,ie c:ed 
ntai;y T~acljer,s I 

eacli Ilfle I T:iacl:ler.s in eacl:1 
Schoo·I ffictUng in Seh'"'dol "FftJe S tioo1 

s Tsitle I Schools 
- IL, -

BEALL 2 34 6% 

CASH 2 28 2% 
VALLEY 

CRESA 3 
PTOWN 

24 13% 

GEORG 1 
E'S 

25 4% 

CREEK 

JOHN 2 25 8% 
HUMBIR 

D 

MT 2 
SAVAGE 

19 11% 

ELEM 

NORTH 4 
EAST 

24 8% 

SOUTH 14 
PENN 

48 29% 

WEST 5 31 16% 
SIDE 

WESTE 3 24 13% 
RNPOR 

T 

Total 38 282 13% 

A.4.C 
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Allegany County Public Schools 

Title I 

Non Number of 
Title I Inexperienced 
Eleme Teachers 
ntary Teaching in 

School Non Title I 
s Schools 

BEL AIR 1 

FLINTST 2 
ONE 

FROST 2 

PARKSI 8 
DE 

Total 13 

Total Number of Percentage of 
Teachers in Inexperienced 

each Non Title I Teachers in Each 
School Non Title I School 

20 5% 

19 11% 

19 11% 

21 38% 

79 16% 

13% of teachers in Title I Schools are inexperienced. 16% of teachers in non Title I 
schools are inexperienced. The difference is 3% which is below the 5% threshold. There 

is no disparity. 

I verify that the data in this report was prepared for the Supervisor of Federal Programs 

for the Disparities Report by Kate Loughrie, Supervisor, New Teacher Induction. 

,111 ~, 
Date 

2 
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A.4.d. ACPS Narrative - Analysis of Disparity Data 
For FY22 (September 30, 2020 Data) 

There was no discrepancy between low-income and minority students being 
taught by ineffective teachers in Title I and Non Title I Schools because ACPS had no 
ineffective teachers. There was no disparity. 

The discrepancy between low-income and minority students being taught by out 
of field teachers in Title I and Non Title I Schools was 3% higher in Non Title I Schools. 
There was 0% difference for American Indian/Native American, 1 % difference, higher in 
Non Title I Schools for Asian Students, 2% higher in Title I Schools for Black/African 
American Students, 0% difference for Hispanic Students, 4 .7% difference, higher for 
Title I Schools, for Multiple Race Students, 0% difference for Native American/Pacific 
Islander Students. All minority subgroup discrepancies were below the 5% threshold; 
therefore, there was no disparity. 

The discrepancy of low-income and minority students being taught by 
inexperienced teachers in Title I and Non Title I Schools was 3% higher in Non Title I 
Schools. There was 0% difference for American Indian/Native American, 1 % difference, 
higher in Non Title I Schools for Asian Students, 2% higher in Title I Schools for 

Black/African American Students, 0% difference for Hispanic Students, 4.7% difference, 
higher for Title I Schools, for Multiple Race Students, 0% difference for Native 
American/Pacific Islander Students. All minority subgroup discrepancies were below 
the 5% threshold ; therefore, there was no disparity. 

Since no disparities were identified, there is no plan to address disparities. 
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Disparity Data - For FY22 

(September 30, 2020 Data) 

DISPARITY CHARTS 
Disparities of low-income & minority students being taught by inexperienced, ineffective, 

and out of field teachers 

# 

Title 0 
I 

Non 0 
Title 

I 

Diffe 0 
renc 

e 

INEFFECTIVE TEACHERS 

Non Title I schools - 0 ineffective teachers/ 79 Total Teachers = 0% 

Title I schools - 0 ineffective teachers I 282 Total Teachers = 0% 

The difference is 0% which is below the 5% threshold - No Disparity 

% # % # % # % # % # % 

0% 0 0% 0 0% 0 0% 0 0% 0 0% 

0% 0 0% 0 0% 0 0% 0 0% 0 0% 

0% 0 0% 0 0% 0 0% 0 0% 0 0% 

Ineffective 
teachers 
teaching 

White 
students 

# % 

0 0% 

0 0% 

0 0% 

There are no ineffective teachers in ACPS elementary schools. There is no discrepancy. 

A .Y. d. 
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Disparity Data - For FY22 

(September 30, 2020 Data) 

DISPARITY CHARTS 

A-Y-d. 

Disparities of low-income & minority students being taught by inexperienced, ineffective, 

and out of field teachers 

Title 
I 

Non 
Title 

I 

Diffe 
renc 

e 

OUT OF FIELD TEACHERS 

Non Title I schools - 2 inexperienced teachers I 79 Total Teachers = 3% 

Title I schools - 1 inexperienced teacher/ 282 Total Teachers = 0% 

The difference is 3% which is below the 5% threshold- No Disparity 

Am_plqal'I Asi~ BJaclc/ Out of Field 
Indian/ Students African Htspan1e Multiple Na,.0v;e teachers 

~lasian Amenoan students R~-ce Hawaiian/ teaching 
Native students sfudtmts l?Ji~ific White 

st:Udenls lslan:der students 
sJudenfs 

# % # % # % # % # % # % # % 

4 0% 19 1% 122 4% 53 2% 277 9.2 2 0% 2,5 84 
% 10 % 

1 0% 18 2% 17 2% 13 2% 36 4.5 0 0% 720 90 
% % 

0% Non Title I ntle I is 0% Title I is 0% 
difference is 1% 2% difference 4.7% difference 

- No higher- higher- - No higher- - No 
disparity No No disparity No disparity 

disparity disparity disparity 

The discrepancy in each subgroup is less than the 5% threshold; therefore, there is no 
disparity 

Title I Part A Page 108



Disparity Data - For FY22 

(September 30, 2020 Data) 

DISPARITY CHARTS 

A.Y.d. 

Disparities of low-income & minority students being taught by inexperienced, ineffective, 

and out of field teachers 

Title 
I 

Non 
Title 

I 

Diffe 
renc 

e 

INEXPERIENCED TEACHERS 

Non Title I schools - 13 inexperienced teachers/ 79 Total Teachers= 16% 

Title I schools - 38 inexperienced teachers/ 282 Total Teachers = 13% 

The difference is 3% which is below the 5% threshold - No Disparity 

American Asian Black/ Hispanic Multiple Native White 
Indian/ Students African students Race Haw.aiian/ students 

Alaskan American students Pacific 
Native students Islander 

students students 

# % # % # % # % # % # % # % 

4 0% 19 1% 122 4% 53 2% 277 9.2 2 0% 2,5 84 
% 10 % 

1 0% 18 2% 17 2% 13 2% 36 4.5 0 0% 720 90 
% % 

0% Non Title I Title I is 0% Title I is 0% 
difference is 1% 2% difference 4.7% difference 

- No higher- higher- - No higher- - No 
disparity No No disparity No disparity 

disparity disparity disparity 

The discrepancy of low-income & minority students being taught by 

inexperienced teachers is below the 5% threshold in each subgroup. There is no 
disparity. 
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Disparity Data - For FY22 

(September 30, 2020 Data) 

DISPARITY CHARTS 
Disparities of low-income being taught by inexperienced teachers 

Discrepancy between New Teachers Teaching Poverty Students 
in Title I and Non Title I Schools 

Schools Number of New Enrollment Percent 
Teachers 

Title I 38 2,987 1% 

Non Title I 13 804 2% 

The difference is 1 % which is below the 5% threshold. There is no discrepancy. 

A .Y. d. 
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Schoolwide Programs- Required Attachment B. 1. 

Process for Developing Schoolwide Programs 

1. Free and Reduced Meal percentages are obtained from the Food and Nutrition Office to 

determine school eligibility for Title I. Rank order is determined and staffing is planned. 

2. The Supervisor of Federal Programs notifies school administrators of upcoming changes. 

3. A Title I Administrators Technical Assistance meeting (virtually or in person) is held in early 

August. Title I requirements are discussed and monitoring issues are addressed. Administrators 
are given documents to be shared with staff and parents. 

4. School Improvement Plans are developed which include the required Title I schoolwide 

components. Title I specialists provide the template for the Title I 4 Components for Schoolwide 

Programs or the Title I 7 Components for the Targeted Assistance Programs and provide 

technical assistan-ce based on the needs of the administrators to ensure the plans incorporate 

requirements. Title I specialists attend school level meetings, meet with administrators, and 

communicate by email and/or phone calls to support the development of the School 
Improvement Plan. 

5. The School Improvement Team, also referred to as the Leadership Team at some of the schools, 

is composed of administrators, parents, community members, Title I specialists, ELA and Math 

specialists, teachers, para professionals, family engagement coordinators, special education 
teachers, and other stakeholders as determined by the principals. 

6. Stakeholder input is gathered from multiple sources. Title I Spring Parent Meetings for Parent 

Input, school-level action team meetings with parents and/or community members as members 

or guests, Google Form surveys, paper surveys, and Title I Annual Meetings and/or Back to 
School Night questionnaires. 

7. A Title I Review Team reviews the required components following submission of the School 

Improvement Plan to ensure that all Title I schoolwide components are included. Title I 

specialists provide technical assistance to Title I schools in the development of the required 

components. The Review Team consists of the Supervisor of Federal Programs, Title I specialists, 
a Title I school principal and a Title I school assistant principal. A rubric is used, and If 

information is missing, feedback is given to the school for updating by mid-January. 

Process for Implementing Schoolwide Plans 

1. The Supervisor of Federal Programs and Title I specialists meet at least monthly with school 

administrators to ensure that Title I requirements are being addressed. 

2. A Title I Administrators' Monthly Calendar is emailed to each administrator. The calendar lists 

activities that need to be completed to meet Title I requirements. 

Process for Monitoring Schoolwide Plans 

1. The Supervisor of Federal Programs meets with school administrators to address concerns, verify 
activities for Title I, and to evaluate Title I staff. 

1 
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REV 9/2021 

2. Title I specialists attend Leadership Team meetings and other committees as possible. Title I 

requirements for documentation are shared and compiled. They visit schools to help maintain 

Title I Compliance Notebooks and meet with school administrators to ensure that Title I 

requirements are being met. 

3. In January, the Parent Family Engagement Plan is reviewed to monitor if activities are being 
completed. 

4. In July, the Title I specialists complete the documentation process by compiling and storing 

documentation that is maintained for 5 years plus the current year. 

Timeline 

Time Action 

February Free and Reduced Meal percentages are obtained. 

March - May Title I schools and staff are identified 

August Title I School Administrators Technical Assistance meeting is 
held and Title I requirements are reviewed. 

September - June Documentation is maintained, school plans are implemented 
to meet Title I requirements. Monthly calendars of Title I 
activities are shared with Title I Administrators. Specialists 
attend school meetings and work with administrators to 
complete Title I requirements. 

September Supervisor of Federal Programs, Family Engagement 
Coordinators and Title I specialists review School Parent 
Compacts utilizing the MSDE checklist. 

November-December Parent Family Engagement Plans are reviewed by the 
Supervisor of Federal programs and Title I specialists utilizing 
the MSDE checklist. 

December The Title I Components Review Team consisting of the 
Supervisor of Federal programs, Title I school principal, Title I 
school assistant principal and Title I specialists review each 
school's Title I Components section of the School Improvement 
Plan. 

January Schools review Parent and Family Engagement Plans to 
monitor for completion and further planning. 

July Title I Compliance Documentation is completed and stored. 

2 
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B.2. 
_(t-

i' l 

I. 

A Memorandum of Understanding Between the Allegany County Board of Education, AUegany 
County Human Resources Development Commission Head Start, and Allegany County Infants and 

Toddlers Program, and Allegany County famlly Child Care Professionals 

Parties to the Memorandum of Understanding (MOU) 
A. Allegany County Board of Education hereafter referred to as "BOE" 

B. Allegany County Human Resources Development Commission Head Start 
hereafter referred to as "HRDC Head Start" 

C. Allegany County Infants and Toddlers Program 
D. Allegany County Child Care Professionals Association (ACCCPA) 

Hereinafter, the BOE includes all Departments of the agency. HRDC Head Start includes Allegany County 
Human Resources Development Commission Early Head Start program, and the Office of Child Care. 

II. 

Ill 

Purpose of MOU 
A. To develop successful linkages between Heat Start, Public Schools including 

Child Find, the Infant and Toddlers Program, and Allegany County Family Child 
Care Professionals. 

B. To work together effectively to increase school readiness by meeting the needs of 
and providing opportunities for children birth through five so that all children may 
experience school success. 

C. To create shared and consistent goals for all preschool children and their families. 
D. To promote collaboration among the parties. 

Authority/program Description 
A. The BOE is authorized under Maryland Education Law, Section 3-103, 3-104, Section 

4-108 and I.D.E.A. Part B Section 619. These sections establish a county board of 
education for each county school system, give them general power as a corporate body, 
and change them to maintain a reasonably uniform system of public schools that are 
designed to provide quality education and equal educational opportunity for all children. 

B. Head Start is a nation-wide Federal grant program funded by the U.S. Department of 
Health and Human Services. It is a comprehensive child development program for 
families with young children in the areas of education, social services, health, disabilities, 
and family involvement. Head Start preschool programs are for children from 3 to 5 
years of age and their families. 

Head Start is mandated in the Head Start Act: Public Law 110-134 "improving Head start 
for School Readiness Act of 2007" to assume a leadership rote in the development of 
partnerships with community agencies and service providers. Each Head Start, Migrant 
and Seasonal, an American Indian/Alaska Native Head Start program must have a 
written agreement with the local school system (LSS) or local education agency (LEA) to 
coordinate and collaborate to best meet the needs of children and their families. 

C. Allegany County Infants and Toddlers Program is implemented in accordance 
with Part C of I.D.E.A. The program is an interagency effort among the Board of 
Education of Allegany County, The Allegany County Department of Social Services and 
the Allegany County Health Department. The goal is to provide early intervention 
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services to children birth to three who are experiencing developmental delays or who 
have a diagnosed condition with a high probability of delay. 

D. Allegany County Child Care Professionals Association works in accordance with 
guidelines set forth by COMAR 13a. 08.01.02-1 regulated by MSOE. 

1v. Action Plan 
A. Guiding Principles 

1. Create and maintain a meaningful partnership to ensure acceleration of school 
readiness and eliminate the "achievement gap." 

2. Develop successful linkages within the context of the No Child Left Behind Act of 
2001, the Head Start Act (42 U.S.C. 9832), the Bridge to Excellence as codified 
in litle 5, Subtitle 2 of the Education Article of the Annotated Code of Maryland, 
and the Sub-cabinet's Achieving School Readiness. 

3. Plan and implement strategies based on practice and research that have proven 
To support children's school success. 

4. Respect the uniqueness of each agency's needs and resources. 
5. Promote the involvement of all other members of the early care and education 

community. 
6. Continue implementation of research based prekindergarten curriculum by Head 

Start. Identified curricula is: Creative Curriculum, The Investigator's Club and 
GOLD Assessment System. 

B. Joint Planning Actions (Memorandum of Action) 
1. Support the development of regional and/or school-specific agreements 

that model this MOA. 
2. Solicit information from all stakeholders for suggested ways of building 

knowledge and understanding of each other's programs. 
3. Assure that the jurisdiction-specific agreements are included in Annual Updates 

to the School System's Master Plan. 
4. Align compatible, measurable curricular standards, using Maryland's College and 

Career Ready Standards (MCCRS) and the Head Start Child Outcomes 
Framework. 

5. Promote the effective and efficient use of facilities and ~pace utilization to meet 
prekindergarten requirements of the Bridge to Excellence in Public School Act. 

6. Develop an action plan that will: 1) detail the steps necessary to implement this 
MOA, and 2) establish a forum to address mutual issues as they arise. 

7. Evaluate measurable results of this MOA and children's progress according to 
existing data and the Kindergarten Readiness Assessment (KRA). 

8: Institute a reciprocal process whereby HRDC Head Start, BOE, Infants and 
Toddlers, and Office of Child Care representatives would participate on early 
Childhood planning committees. 

9. Coordinate recruitment to maximize services for eligible children. 
10. Develop strategies that address the needs of children with disabilities, homeless 

children, non-English speaking children, or other special populations. 
11. Document, disseminate and publicize collaboration success and best practices 

-~· 
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including Joint registration and a school readiness fair. 
12. Coordinate and disseminate HRDC Head Start, BOE, and Child Care 

Administration and Family Support Services calendars to include family and 
professional development activities. 

c. Artlculatloo Agreement 

D. 

E. 

1 . 
2. 

3. 
4. 

5. 

Develop effective transition procedures and practices. 
Create a curriculum articulation process, including joint professional 
development.between HRDC Head Start, BOE, and Child Care (i.e., KRA, 
MCCRS, Head Start Child Outcomes Framework). 
Use curriculum and assessment systems that align with MCCRS. 
Coordinate calendars of events and professional development to reinforce 
collaboration. • • I • 

Develop effective procedures and practices for sharing information for children in 
The wrap around program (i.e., screenings, assessment, family information}. 

Family !nvo!vement All parties to this agreement will encourage local agreements that 
address on-going communication between parents and teaching staff and continued and 
enhanced family support as children move from Head Start and/or licensed family care 
to public schools through strategies that include, but are not limited to: 
1. Holding joint meetings and activities for all families whose children attend public 

pre-kindergarten and/or HRDC Head Start programs, or are in a licensed family 
Care setting. 

2. Encouraging participation in the parent-teacher organizations in every school with 
Head Start. 

3. Developing articulation meetings between families, parents, counselors and 
school point persons including transition mechanisms. 

4. Holding regular, interactive parent-teacher meetings that address the needs of 
Each student who is dually enrolled or receiving services from the public schools, 
Including children with disabilities and non-English speaking children. 

Joint Staff Development All parties to this agreement encourage HRDC Head Start 
prograrn.s ~nd the .BOE to: _ . , , , . 
1 _- . . Include· each other's staff in applicable training opportunities, Including, but not 

limited to, the Maryland Model for School Readiness and other professional 
development opportunities. 

2. Offer appropriate credit/credentialing for joint professional development. 
3. Establish and maintain a working relationship with colleges to review and align 

Early childhood coursework between MSDE, community colleges, four-year 
colleges, and the Allegany County Child Care Professionals Association 
(ACCCPA). 

4. Produce a joint needs assessment plan for professional development. 
5. Jointly plan training based on needs assessments. 
6. Identify and disseminate successful staff development practices. 
7. Identify and disseminate opportunities for shared resources including pursuit of 

grant funding. 
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V. lmp!ementatlon; All parties to this agreement will encourage local agreements that identify a 

mechanism for on-going HROC Head Start, ACCCPA, BOE, and Infants and Toddlers Program 
communication, including, but not limited to, creating or using an existing steering committee 
with HROC Head Start, BOE, ACCCPA, and Infants and Toddlers Program representation. 

VI. Termination for Default: If either party fails to full-fill its obligations under this Agreement or 
otherwise violates any provisions of the Agreement, the Agreement may be terminated by 
written notice to the defaulting party. The notice shall specify the acts or omissions relied upon 
as cause for termination. 

VII. Termination for Convenience: Performance under this Agreement may be terminated in 
accordance with this clause in whole, or from time to time in part, whenever either party shall 
determine that such termination is in the best interest. It is understood that this Agreement may 
be terminated for the convenience of the parties or for performance deemed to be 
unsatisfactory. 

VIII. Modification: This Agreement may be modified as BOE and HRDC Head Start mutually agree 
in writing. Except for the specific provision of the Agreement which is thereby modified, the 
Agreement shall remain in full force and effect after such modification and shall be subject to 
the same laws, obligations, conditions, provisions, rules and regulations, as it was prior to the 
modification. 

IX. Term of Contract; The term of the Agreement shall be one (1) year from the date this 
Agreement is executed. This Agreement may be renewed as BOE and HROC Head Start 
mutually agree in writing. 

X. Signatures: 

Interim endent of School Date 

tH;~~i~~~- Date 

Infants and Toddlers Program Coordinator Date 

Date ' 
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8.3. Not Applicable 
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2019 REV 7 /2021 

Schoolwide Programs - Required Attachment B. 4. 

Efforts to Reduce Overuse of Discipline Practices that 

Remove Students from Classrooms 

Allegany County Public Schools follows the Multi Tiered Systems of Support model in the areas of 

behavior and academics. Three times a year ACPS completes a universal behavior screener on each 

student. This tool can be used to target possible Tier II behavior students. ACPS is currently 

implementing Positive Behavior Interventions and Supports in their everyday practices. Each 

participating school has developed a PBIS team to include administrators, coaches, teachers, staff 

members and district level representatives. These teams work to develop school wide behavioral 

expectations for the school community. The teams meet weekly to review students receiving Tier II 

interventions to determine if data shows the intervention is appropriate. If teams determine a student is 

not maintaining or improving behaviors with Tier II interventions Tier Ill interventions may be more 

appropriate (individual interventions). Tier Ill teams would then develop an integrated support plan for 

the student. This allows students to continue developing and learning social, emotional and behavioral 

competence, to support their academic engagement. This also allows educators to maintain positive, 

predictable and safe environments that promote strong interpersonal relationships with students 

through teaching, modeling and encouragement and decrease office discipline referrals. 

1 
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Schoolwide Programs- Required Attachment B.5. 

Allegany County Public Schools 

Process for Supporting Career and Technical Education 

1. Middle school students take Technology Education classes in grades 6, 7 and 8. 

2. Grade 9 students take Technology Education classes. 

3. Grade 8 students visit the Center for Career and Technology Education. Students visit classrooms 

and are given information about the requirements and variety of programs that the CCTE offers. 

4. Grade 10 students are offered the opportunity to visit the Center for Career and Technology 
Education in order to investigate an interest in attending the CCTE. 

5. The Center for Career and Technology Education offers programs of study for students in Grades 
11 and 12. 

6. Hands on education includes the opportunity to build a house which is offered for sale to the 

community. Hands on experience is available for a variety of building trades. The auto mechanics 

class also provides hands on experience in auto repair and maintenance. Welding classes are 

hands on. Nursing and law enforcement students participate in internships with local agencies. 

Electronics courses are offered. Students participate in nationwide competitions in all trades. 

7. Elementary schools share career and technology information through stories read in ELA 

instruction, through presentations made by guest classroom presenters or guest readers, Career 
Days, or STEM activities. 

NOTE: No middle or high schools are Title I schools. 

1 Title I Part A Page 119



7/2021 

Targeted Assistance Schools- Required Attachment C.1 . 
Process for One Year Transitioning from a Targeted Assistance School to a Schoolwide 

Program 

1. The Supervisor of Federal Programs considers whether or not the Targeted Assistance 
School has previously been a Title I school and whether or not the administrator and/or 
teachers have experience documenting compliance with Title l requirements. 

2. The Supervisor of Federal Programs meets with the administrator of the Targeted 
Assistance School to consider the one year process and determine, based on the needs 
of the school, whether or not to request a one year process for transitioning the school to 
a schoolwide program. 

3. The Supervisor of Federal Programs writes a Letter of Intent to the MSDE Title I Director 
to request permission to begin the planning process. 

4. The school implements the Targeted Assistance School process of developing, 
implementing, and monitoring a Targeted Assistance Plan and collects documentation of 
evidence while awaiting approval from MSDE. 

5. Once ACPS receives written notification from MSDE that the transition has been 
approved, the school revises its plan and serves all students. 
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Targeted Assistance Schools- Required Attachments C.2. 
Abbreviated Process for Transitioning a Targeted Assistance School to a Schoolwide Program 

1. The Supervisor of Federal Programs considers whether or not the Targeted Assistance 
School has previously been a Title I school and whether or not the administrator and/or 
teachers have experience documenting compliance with Title I requirements. 

2. The Supervisor of Federal Programs meets with the administrator of the Targeted 
Assistance School to consider the one year process and determine, based on the needs 
of the school, whether or not to request a one year process for transitioning the school to 
a schoolwide program. 

3. The Supervisor of Federal Programs writes a Letter of Intent to the MSDE Title I Director 
to request permission to begin the abbreviated planning process. 

4. The school implements the Targeted Assistance School process of developing, 
implementing, and monitoring a Targeted Assistance Plan and collects documentation of 
evidence while awaiting approval from MSDE. 

5. The Supervisor of Federal Programs submits additional documentation of the 
Schoolwide planning processes that were undergone with the school community. This 
will include: samples of SANE documentation including evidence to support the ongoing 
planning activities, methods for gathering input from and communicating with 
stakeholders, demonstration that the school has discussed and included each of the 4 
schoolwide components during their planning process, and a summary of support 
received from the district. 

6. Once ACPS receives written notification from MSDE that the transition has been 
approved, the school revises its plan and serves all students. 
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ALLEGA NY COUNTY PUBLIC SCHOOLS 

/08 Washington Street• P.O. Box 1724 • Cumberland, MD 2150/-1724 
Telephone (301) 759-2000 • www.acpsmd.org 

June 2, 2021 

Ms. Paula M. Harris, Director 
Title I and School Improvement 
Maryland State Department of Education 
200 W. Baltimore street 
Baltimore, MD 21201-2595 

Dear Ms. Harris: 

Members of t/,e Board of Education 
Crystnl 111. Bender, President 

Robert S. Farrell, Vice President 
Debra L. Frank 

Tammy M. Fraley 
David A. Bohn, DC 

Superintendent of Schools 
Jeffrey S. Blank 

Based on the 2020 Free and Reduced percentages, Allegany County Public Schools has 
identified the schools which will be served by Title I for the 2021-2022 school year. This will 
include the addition of two schools and the removal of two currently identified Title I schools, 
summarized as follows: 

• The addition of Westmar Middle School (75. 78%) as a targeted assistance school. 

• The addition of Parkside Elementary School (61.80%). Parkside was a targeted assistance school 

during the 2018-2019 school year and ACPS would like permission to provide a school wide 

program in 2021-2022. 

• The continuation of Northeast Elementary (58.74%). ACPS is asking permission to grandfather 

this school since they are below the district average of 60.14%. 

• The removal of Beall Elementary (57.30%). 
• The removal of Cresaptown Elementary (55.40%). 

ACPS will continue to provide Title I services to ten schools: nine elementary schools with 
school wide programs and one middle school with a targeted assistance program during the 
2021-2022 school year as listed below: 

John Humbird Elementary - 102.58% 
South Penn Elementary - 99.20% 
George's Creek Elementary- 87.70% 
Westernport Elementary - 77.34% 
Westmar Middle - 75.78% 
West Side Elementary - 64.26% 
Mt. Savage Elementary- 62.90% 
Cash Valley Elementary- 62.64% 
Parkside Elementary - 61.80% 
Northeast Elementary - 58. 74% 

"Great Teaching. Great Learning. Eve,y Student. Eve,y Day." 

C,1. 

Title I Part A Page 122



ALLEGANY COUNTY PUBLIC SCHOOLS 

108 Washington Street• P.O. Box 1724 • Cumberland, MD 2150/-1724 
Telephone (301) 759-2000 • www.acpsmd.org 

Members of the Board of Education 
Crystal M. Bender, President 

Robert S. Farrell, Vice President 
Debra L. Frank 

Tammy M. Fraley 
David A. Bohn, DC 

Superinre11de11I of Schools 
Jeffrey S. Blank 

Please advise us on these proposed changes. Thank you for your assistance. 

Sincerely, 

~ Lo , 

Supervisor of Federal Programs 

C: Luke Dillon, Title I and School Improvement Education Specialist 

"Great Teaching. Great Learning. Every Student. Every Day. " Title I Part A Page 123



EQUITY AND EXCELLENCE 

July 13, 2021 

Mr. John Logsdon 
Title I Coordinator 
Allegany County Public Schools 

108 Washington Street 
Cumberland, MD 21502 

Dear Mr. Logsdon: 

Mohammed Choudhury 
State Superintendent of Schools 

On Ju ly 8, 2021, Luke Dillon, Title I and School Improvement Education Program Specialist from the Title I -
Program Improvement and Family Support Branch in the Division of Curriculum, Instructional Improvement, 
and Professional Learning conducted a Schoolwide Planning Review for your request for Schoolwide Title I 
status for Parkside Elementary School and Targeted Assistance Title I status for Westmar Middle School. 

Based on the information provided and the recommendation for approval from Allegany County Public Schools 
(ACPS), the fact that Parkside Elementary School was previously a Title I School, as well as the percentage of 

FaRMs students at both schools, the MSDE Office of Title I grants conditional approval for Schoolwide status 
for Parkside Elementary School. Targeted Assistance status is permissible for Westmar Middle School starting 

in the 2021-2022 school year. 

In order for Parkside Elementary School to be fully approved for Schoolwide Title I status, ACPS will need to 
provide additional documentation of the Schoolwide planning processes that were undergone with the 
Parkside Elementary School community. By October 29, 2021, ACPS will provide samples of SANE 
documentation including evidence to support ongoing planning activities, methods for gathering input from 

and communicating with stakeholders, demonstration that the school has discussed and included each of the 4 
Schoolwide components during their planning process, and a summary of support received from the school 

district. Please refer to the MSDE Title I Guidance regarding the abbreviated transition process for 
transitioning a Targeted Assistance school to a Schoolwide school. 

If you have any questions, please contact Luke Dillon, Title I and School Improvement Education Program 
Specialist, at Luke.Dillon@Maryland.gov or by phone at 410-767-0805. 

Sincerely, 

p~ lttVYis 
Paula M. Harris, M.Ed. 
Director ofTitle I - Program Improvement & Family Support 
Division of Curriculum, Instructional Improvement and Professional learning 

c: · Patricia Crafton 

Luke Dillon 

200 West Baltimore Street • Baltimore, MD 21201 • 410-767-0100 • 410-333-6442 TTY/TDD 

MarylandPublicSchools.org 

L.L. 
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Targeted Assistance Schools- Required Attachment C.3. 

Process for Developing, Implementing, and Monitoring 

Targeted Assistance Requirements with Timeline 

1. The Supervisor of Federal Programs meets with the administrators of the Targeted Assistance 

School to discuss guidelines and implementation of the program. Meetings may be held in 
person or virtually. Electronic sign-ins are acceptable. 

2. A staff orientation meeting is held to share information regarding the targeted assistance 

program. The meeting may be held in person or virtually. Electronic sign-ins are acceptable. 

3. The Targeted Assistance Planning Team is selected including administrators, teachers, support 
staff, parents and a community stakeholder. 

4. The Planning Team meets to develop the Multi-Criteria Selection Tools for reading and math. 

Classroom teachers complete the selection tool for each student. Parents are asked for input 

regarding their child's need for instructional assistance from Title I. The meeting may be held in 
person or virtually. Electronic sign-ins are acceptable. 

5. A Title I Review Team reviews the required components following submission of the School 

Improvement Plan to ensure that all Title I schoolwide components are included. Title I 

specialists provide technical assistance to Title I schools in the development of the required 

components. The Review Team consists of the Supervisor of Federal Programs, Title I specialists, 

a Title I school principal and a Title I school assistant principal. If information is missing, feedback 
is given to the school for updating by mid-January. 

6. The tools are scored and rank order lists are made. The Planning Team prioritizes the 

instructional needs and students are selected for participation in the Title I Program. 

7. The principal is responsible for developing a schedule for the Title I teacher. 

8. The Planning Team develops a School Parent Compact which is distributed and discussed on 
parent conference day or posted on Schoology. 

9. The Planning Team is responsible for planning parent programs which may be held in person or 
virtually. 

10. The Title I teacher completes monthly reports which are submitted to the Federal Office by 

email. 

11. Student progress is reviewed at the end of each marking period according to the Exit Criteria 

established by the Planning Team. Students may exit targeted assistance according to the 
Process of Exiting Students. 

TIMELINE FOR IDENTIFYING STUDENTS 

Timeframe Action 

April/May Teachers complete Multi Criteria Selection Forms 

June Title I Specialist tallies selection lists and develops rank order lists 
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July Teachers evaluate if the students most in need of service have been 

identified. 

Targeted Assistance Planning Team prioritizes the instructional needs 

August/September Principal arranges a schedule for the Title I teacher. The teacher 

meets with students from the beginning of the school year in person 

or in a course on Schoology. 

September-May The Title I Specialists meet with the Title I Teacher at least monthly to 

monitor implementation of the program, to ensure students are 

being served in rank order, and to provide support. 

The Title Specialists meet with the principal at least monthly to 

monitor implementation of the program and to provide technical 

assistance with compliance. 

Quarterly Classroom teachers administer evaluation tools. Title I Teacher 

gathers the data. Grade level teams meet in person or virtually to 

evaluate student progress to determine if students are progressing 

based on the exit criteria. Title I services to students may be ended 

based upon progress and the needs of other students. 
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School: 

Rubric for the Title I Seven Components 
School Improvement Plan 

Required Title I Targeted Assistance Components 

Title I Components Evidence Found 
YES NO 

A Meeting Challenging Academic 
Standards 

• Quantitative Data 

• Qualitative Data 

• Strengths, needs of students, 
educators, school and community 

• Contributing factors to academic 
strengths and needs 

• How data is utilized to guide 
decision making- RANK ORDER 

• How disaggregated data is 
reviewed to look at student proqress 

• How needs assessment is part of a 
cycle on ongoing continuous 
improvement which engages all 
stakeholders 

B Additional Strategies 
• Expanded learning time 

oooortunities are offered 

• Strategies to meet challenging 
behaviors are implemented 

• Describes evidence that is being 
collected to demonstrate the 
effectiveness of the reforms 

C Pre School Transitions 

• Strategies to promote assistance to 
families/students in transitioning to 
new school programs 
(i.e. Head Start, middle school) 

D Professional Development 

Academic Year: 2021-2022 

Comments/Discussion 
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Rubric for the Title I Seven Components 
School: . - - ----School Improvement Plan Academic Year: 2021-2022 

• Use of data to determine 
professional development needs 

E Increasing Parent Engagement 

• Programs are planned with input 
from parents/families 

• Parents, families and community 
members are involved in developing 
the targeted assistance plan 

• Teachers, administrators and other 
school staff are involved in 
developing the targeted assistance 
plan 

F Coordination and Integration of 
Federal, State and Local Services 
and Programs 

• Identify all federal, state and local 
proQrams and services 

• Evidence of coordination with other 
Federal, State or Local proqrams 

G Targeted Assistance Implementation 

• Regular review dates are scheduled 

• Data review meetings are held 

• Documentation of adjustments to 
program based on data review and 
progress monitoring 

• Student progress monitoring 

Feedback: 
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I. 

A Memorandum of Understanding Between the Allegany County Board of Education, Allegany 
County Human Resources Development Commission Head Start, and Allegany County Infants and 

Toddlers Program, and Allegany County Family Child Care Professionals 

Parties to the Memorandum of Understanding (MOU) 
A. Allegany County Board of Education hereafter referred to as "BOE" 

B. Allegany County Human Resources Development Commission Head Start 
hereafter referred to as "HRDC Head Start" 

C. Allegany County Infants and Toddlers Program 
D. Allegany County Child Care Professionals Association (ACCCPA) 

Hereinafter, the BOE includes all Departments of the agency. HRDC Head Start includes Allegany County 

Human Resources Development Commission Early Head Start pro_gram, and the Office o.f Child Care. 

II. 

Ill 

Purpose of MOU 
A. To develop successful linkages between Heat Start, Public Schools including 

Child Find, the Infant and Toddlers Program, and Allegany County Family Child 
Care Professionals. 

B. To work together effectively to increase school readiness by meeting the needs of 
and providing opportunities for children birth through five so that all children may 
experience school success. 

C. To create shared and consistent goals for all preschool children and their families. 
D. To promote collaboration among the parties. 

Authority/Program Description 
A. The BOE is authorized under Maryland Education Law, Section 3-103, 3-104, Section 

4-108 and 1.D.E.A. Part B Section 619. These sections establish a county board of 

education for each county school system, give them general power as a corporate body, 
and change them to maintain a reasonably uniform system of public schools that are 
designed to provide quality education and equal educational opportunity for all children. 

B. Head Start is a nation-wide Federal grant program funded by the U.S. Department of 
Health and Human Services. It is a comprehensive child development program for 

families with young children in the areas of education, social services, health, disabilities, 
and family involvement. Head S1art preschool programs are for children from 3 to 5 
years of age and their families. 

Head Start is mandated in the Head Start Act: Public Law 110-134 "improving Head start 
for School Readiness Act of 2007" to assume a leadership role in the development of 
partnerships with community agencies and service providers. Each Head Start, Migrant 
and Seasonal, an American Indian/Alaska Native Head Start program must have a 
written agreement with the local school system (LSS) or local education agency (LEA) to 
coordinate and collaborate to best meet the needs of children and their families. 

C. Allegany County Infants and Toddlers Program is implemented in accordance 
with Part C of 1.0.E.A. The program is an interagency effort among the Board of 

Education of Allegany County, The Allegany County Department of Social Services and 
the Allegany County Health Department. The goal is to provide early intervention 

c.~. 
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services to children birth to three who are experiencing developmental delays or who 
have a diagnosed condition with a high probability of delay. 

D. Allegany County Child Care Professionals Association works In accordance with 
guidelines setforth by COMAR 13a. 08.01.02-1 regulated by MSDE. 

1v. Action Piao 
A. Guiding Principles 

B. 

1. Create and maintain a meaningful partnership to ensure acceleration of school 
readiness and eliminate the "achievement gap." 

2. Develop successful linkages within the context of the No Child Left Behind Act of 
2001, the Head Start Act (42 U.S.C. 9832), the Bridge to Excellence as codified 
in Title 5, Subtitle 2 of the Education Article of the Annotated Code of Maryland, 
and the Sub~binet's Achieving School Readiness. 

3. Plan and implement strategies based on practice and research that have proven 
To support children's school success. 

4. Respect the uniqueness of each agency's needs and resources. 
5. Promote the involvement of all other members of the early care and education 

community. 
6. Continue implementation of research based prekindergarten curriculum by Head 

Start. Identified curricula is: Creative Curriculum, The lnvestjgator's Club and 
GOLD Assessment System. 

Joint Plaooioq Actions (Memorandum of Action) 
1. Support the development of regional and/or school-specific agreements 

that model this MOA. 
2. Solicit information from all stakeholders for suggested ways of building 

knowledge and understanding of each other's programs. 
3. Assure that the jurisdiction-specific agreements are included in Annual Updates 

to the School System's Master Plan. 
4. Align compatible, measurable curricular standards, using Maryland's College and 

Career Ready Standards (MCCRS) and the Head Start Child Outcomes 
Framework. 

5. Promote the effective and efficient use of facilities and space utilization to meet 
prekindergarten requirements of the Bridge to Excellence in Public School Act. 

6. Develop an action plan that will: 1) detail the steps necessary to implement this 
MOA, and 2) establish a forum to address mutual issues as they arise. 

7. Evaluate measurable results of this MOA and children's progress according to 
existing data and the Kindergarten Readiness Assessment (KRA). 

8: Institute a reciprocal process whereby HRDC Head Start, BOE, Infants and 
Toddlers, and Office of Child Care representatives would participate on early 
Childhood planning committees. 

9. Coordinate recruitment to maximize services for eligible children. 
10. Develop strategies that address the needs of children with disabilities, homeless 

children, non-English speaking children, or other special populations. 
11. Document, disseminate and publicize collaboration success and best practices 

.,, 
L 
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including Joint registration and a school readiness fair. 
12. Coordinate and disseminate HRDC Head Start, BOE, and Child Care 

Administration and Family Support Services calendars to include family and 
professional development activities. 

c. Artlculatfon Agreement 

1 . Develop effective transition procedures and practices. 
2. Create a curriculum articulation process, including joint professional 

development,between HRDC Head Start, BOE, and Child Care (i.e., KRA, 
MCCRS, Head Start Child Outcomes Framework). 

3. Use curriculum and assessment systems that align with MCCRS. 
4. Coordinate calendars of events and professional development to reinforce 

collaboration. 
1 

• 

5. Develop effective· procedures and practices for sharing information for children in 
The wrap around program (i.e., screenings, assessment, family information). 

D. Family Involvement All parties to this agreement will encourage local agreements that 
address on-going communication between parents and teaching staff and continued and 
enhanced family support as children move from Head Start and/or licensed family care 
to public schools through strategies that include, but are not limited to: 
1. Holding joint meetings and activities for all families whose children attend public 

pre-kindergarten and/or HRDC Head Start programs, or are in a licensed family 
Care setting. 

2. Encouraging participation in the parenHeacher organizations in every school with 
Head Start. 

3. Developing articulation meetings between families, parents, counselors and 
school point persons including transition mechanisms. 

4. Holding regular, interactive parent-teacher meetings that address the needs of 
Each student who is dually enrolled or receiving services from the public schools, 
Including children with disabilities and non-English speaking children. 

E. Joint Staff Development All parties to this agreement encourage HRDC Head Start 
prograrn.s filnd the .BOE to: .. . • . , . . 
1 _- . . Include· each other's staff In applicable training opportunities, including, but not 

limited to, the Maryland Model for School Readiness and other professional 
development opportunities. 

2. Offer appropriate credit/credentialing for joint professional development. 
3. Establish and maintain a working relationship with colleges to review and align 

Early childhood coursework between MSDE, community colleges, four-year 
colleges, and the Allegany County Child Care Professionals Association 
(ACCCPA). 

4. Produce a joint needs assessment plan for professional development. 
5. Jointly plan training based on needs assessments. 
6. Identify and disseminate successful staff development practices. 
7. Identify and disseminate opportunities for shared resources including pursuit of 

grant funding. 
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V. Implementation: All parties to this agreement will encourage local agreements that identify a 
mechanism for on-going HRDC Head Start, ACCCPA, BOE, and Infants and Toddlers Program 
communication, including, but not limited to, creating or using an existing steering committee 
with HROC Head Start, BOE, ACCCPA, and Infants and Toddlers Program representation. 

VI. Termination for Default: If either party fails to full-fill its obligations under this Agreement or 
otherwise violates any provisions of the Agreement, the Agreement may be terminated by 
written notice to the defaulting party. The notice shall specify the acts or omissions relied upon 
as cause for termination. 

\ 

VII. Termination for Convenience: Performance under this Agreement may be terminated in 
accordance with this clause in whole, or from time to time in part, whenever either party shall 
determine that such termination is in the best interest. It is understood that this Agreement may 
be terminated for the convenience of the parties or for performance deemed to be 
unsatisfactory. 

VIII. Modification: This Agreement may be modified as BOE and HRDC Head Start mutually agree 
in writing. Except for the specific provision of the Agreement which is thereby modified, the 
Agreement shall remain in full force and effect after such modification and shall be subject to 

the same laws, obligations, conditions, provisions, rules and regulations, as it was prior to the 
modification. 

IX. Term of Contract; The term of the Agreement shall be one (1) year from the date this 
Agreement is executed. This Agreement may be renewed as BOE and HRDC Head Start 
mutually agree in writing. 

X. Signatures: 

Interim eri endent of School Date 

l1-1¾;-~~~-
HR0xec~ irector Date 

Infants and Toddlers Prog(am Coordinator Date 

Date ' 
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Parent and Family Engagement- Required Attachment D. 1. 

Process for LEA Monitoring the Implementation of the 

Parent Family Engagement Plan Requirements and School Parent Compact 

1. The Title I Office provides technical assistance to Title I School administrators. Administrators are 

given a notebook containing the MSDE School Parent Compact Checklist and MSDE School Level 

Parent/Family Engagement Plan Checklist as well as a Parent/Family Engagement Activity 
Checklist. 

2. School administrators receive, by email, a monthly Title I Calendar of activities with reminders 

regarding Title I required activities including parent/family engagement for building parent 
capacity. 

3. The Family Engagement Coordinators meet monthly in person or virtually with Title I staff to 

review school activities and requirements for the parent program. The coordinators and Title I 

staff review school parent compacts in September by utilizing the MSDE School Parent Compact 
Checklist. Feedback is given to school administrators. 

4. The Title I Review team for the Title I Components reviews the Parent/Family Engagement Plans 

for each Title I school utilizing the MSDE School Level Parent and Family Engagement Plan 

Checklist. Feedback is given to school administrators. This meeting may be held in person or 

virtually, and electronic sign ins are acceptable. 

5. The Title I Specialists work with school administrators on a monthly basis to monitor the 

implementation of parent activities and fiscal spending and to provide assistance in preparing 

SANE documentation for parent/family engagement activities for building parental capacity and 

for gaining parental input including: Title I Annual Meetings, Mid Year Monitoring Meetings, and 

Title I Spring Meetings. These meetings provide opportunities for parents to give input on school 

parent compacts, parent/family engagement plans, and spending of the 1 % reservation and may 
be held in person or virtually. Electronic sign ins are acceptable. 

6. Title I Specialists assist Title I schools by providing a Mid Year Parent Survey and an 

end-of-the-year Parent Interest Survey and in summarizing and sharing the results of the surveys 

to improve parent programs. Surveys may be distributed to parents or posted online 

electronically. Summarized results may be shared during in person or virtual meetings. 
Electronic sign ins are acceptable. 

7. The Title I Specialists work with each school to develop a summary of the school's parent 

engagement plan which is then distributed to families or posted on Schoology. 

8. The Title I Specialists assist schools in organizing Spring Parent Meetings to get feedback and 

input on the district and school parent/family engagement plans, the school parent compact, 

1 
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and the budget for parent and family engagement. Meetings may be held in person or 

electronically, and electronic sign ins are acceptable. 
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School-Family-Community Policy FILE:KAB 

The Board of Education of Allegany County, in its effort to provide quality education for 
all students, seeks a full partnership with the parents and agencies in our county. 

The Board recognizes that parents need a full understanding of the educational 
opportunities for their children and that schools need maximum involvement of parents in 
the school improvement process. Research has shown that parent involvement results in 
mutually supportive relationships between home and school that enhances the academic 
and social development of students. 

Schools also need the support of other members of the community, including parent 
organizations, public libraries, businesses and faith-based organizations to promote 
effective education. Community groups will be helped to recognize the investment in 
education is investment in the community. Further, community groups will be encouraged 
to help schools develop and implement innovative programs that promote educational 
goals and support high academic expectations for all students. 

The Board: 

• Welcomes parents and community members and makes their involvement an 
integral part of the school improvement process. 

• Affords parents, agencies and community members the opportunity for input into 
the decision/policy-making process. 

• Encourages parents and community members to participate as part of a learning 
team for the children in our schools. 

• Encourages patents to support their children's academic progress by attending 
meetings with school personnel, by participating in events sponsored by the 
school, and by participating in parent-teacher organizations in the school. 

• Encourages teachers and administrators to communicate with parents about the 
programs in each school and the progress of each child in the school; respecting 
the diversity of parenting styles, family structures, special needs and individual 
circumstances, values, and cultures of the population in Allegany County. 

• Promotes open and ongoing communication among home, school and the 
community. 

• Encourages schools to offer training for parents that will help them create a home 
learning environment which will foster the social, emotional, and intellectual 
development of their children from birth. 

• Encourages continued use of school volunteers in a variety of capacities. 

July 8, 2003 

D.2, 
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Communication 

The Title I Office ensures 

information related to school and 

parent/family programs, meetings, 

and other activities is shared with 

parents using: 

•.. • Schoology 
•:• Black Board Connect 

•!• Fliers/Invitations 

•:• Phone Calls 

•:• Social Media Posts 
•!• Translated Documents 

Resource for Parents 

Mid-Atlantic Equity Consortium 

{MAEC} 

www.maec.org 

Participation 

The Title I Office, to the extent 

practicable, provides assistance for full 

participation of all parents/family 

members in parent/family engagement 

activities: 

•:• Provides timely information 

about school programs 

•!• Provides translated documents 
•:• Works with schools to plan for 

parents with disabilities 
•!• Assists with transportation as 

reasonable 
•!• Assists with childcare as 

reasonable 
•!• Provides a variety of meeting 

times and locations as 

requested by parents, including 

virtual meetings 

•:• Provides literacy training 

• The Tltle I Office welcomes input on this plan. 

Please email comments to Mr. John logsdon, 
Supervisor of Federal Programs, at 

john.logsdonjr@acpsmd.org 

Allegany County Public Schools 

Title I 

2021-2022 

Parent/Family Engagement Plan 

,~ togi:thcr .... - - · 

... strong strong· . ~-- · ~ 
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.... ~ n ..,.P,..!ren~~ J,!.t 
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Expectations for Family 

Engagement 

ACPS Title I Office 

We support parent and 
family engagement in 

education. We promote 
efforts to build school and 
family partnerships and to 
build parent capacity for 

increasing student 
achievement. 

v 
-~ 
• 
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ALLEGANY COUNTY PUBLIC SCHOOLS 

Parent/Family Engagement 

This plan was developed in consultat ion 

with parents of participating children. 
The Title l Office reaches out to all 
parents by giving surveys, meeting with 

parents/family members, and by 
providing support with parent/ family 
engagement activities at all Title I 

schools to plan in-person and/ or virtual 
programs and activities. 

Parent and Family Input 

Annually, the Title I Office invites 
parents/families from each Title l school 
to review, provide feedback, revise, and 
evaluate the ACPS Title I Parent/Family 
Engagement Plan. During this meeting, 
parents/family members are involved in 
decisions regarding how funds reserved 
for parent/family engagement are used, 
barriers to participation, needs to assist 
with learning at home, and strategies 
for successful communication. 

This plan is posted in all Title I schools, 
at www.acpsmd.org, and on all Title I 
schools' web pages. 

Parents and Families as Equal Partners 

The Title I Office supports building the 

capacity of all within ACPS in planning 

and implementing effective 

parent/family engagement activities to 

improve student academic 

achievement and school performance: 

•!• Provides teachers with 

information on "Working with 

Parents as Equal Partners" 

•!• Shares parent/family 

engagement feedback 

following activities 

•:• Shares parent/ family survey 

results 

•!• Holds monthly meetings with 

Family Engagement 

Coordinators 

•:• Communicates regularly with 

administrators 

•:• Visits schools regularly to 

assure that school level 

parent/family engagement 

activities are implemented 

Building Parent Capacity 

The Title I Office engages in 

many activities to assist parents 

in supporting their students' 

academic achievement: 

❖ Supports parents as they use 

the Schoology platform 

❖ Provides information on grade 

level standards and ways to 

help at home 

❖ Assists with school level math, 

literacy, STEM, and assessment 

parent events 

❖ Holds district level parent 

events 

❖ Shares parent input with staff 

on working with parents as 

equal partners to improve 

meeting the needs of students 

❖ Meets with family engagement 

coordinators to support parent 

activities 

❖ Coordinates with other 

programs such as ACPS after 

school programs, Raising a 

Reader, LEAP, Judy Centers, 

Head Start, Libraries, Health 

Department, etc. 
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D. 3. Process for the Annual Evaluation of the Content and Effectiveness of the 

LEA's Parent and Family Engagement Plan 

1. An on line survey is created and parents who attend the Title I spring meetings and focus group 

meetings are invited to complete it. Paper copies of the surveys are provided to those who 
request them. 

2. Parent input and comments were summarized and used to revise the plan. 

3. The results of the survey are tallied at the conclusion of each school's meeting and recorded on a 

chart. Survey results were shared with the administrators at the Title I Administrators Technical 
Assistance Google Meeting. 

4. The Title I Office reviews and updates the LEA plan according to parent recommendations. 

1 
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ACPS Title I Application Parent Input for 
2021-2022 
Please answer the following questions to assist us in planning districtwide initiatives for the 
2021-2022 school year. Your input is important to us. Thank you. 

1. I accept the ACPS Parent and Family Engagement Plan as amended. 

Mark only one oval. 

CJ ves 
CJ No 

2. Recommendations: 

3. Choose one. 

Mark only one oval. 

CJ 100% of the parent and family reservation should be distributed to the Title l schools. 

CJ 10% of the parent and family reservation should be set aside for countywide parent and 
family engagement activities. 

D. '3. 
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4. Please list your suggestions for countywide parent and family engagement 

activities. 

5. Choose one. 

Mark only one oval. 

(=:) Schools with the highest poverty should receive a higher per pupil amount for parent 
and family engagement. 

(=:) All Title I schools should receive the same per pupil amount for parent and family 
engagement. 

This content is neither created nor endorsed by Google. 

Google Forms 
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Allegany County Public Schools 
Title I 

Evaluation of Content and Effectiveness of the 
ACPS Title I Parent and Family Engagement Plan 

(54 adults completed the ACPS Title I Application Parent Input for 2021-2022 survey evaluating 
the content and effectiveness of the ACPS Title I Parent and Family Engagement Plan.) 

Statement Results 

1. I accept the ACPS Parent and Family Yes- 53 
Engagement Plan as amended. No-1 
(The date was change~ from 
2020-2021 to 2021-2022, and a 
formatting error was corrected. No 
other changes were made.) 

2. Recommendations: No recommendations. 

3. Choose one. 100% of the parent and family reservation 
should be distributed to the Title I schools.-
42 

10% of the parent and family reservation 
should be set aside for countywide parent 
and family engagement activities.-11 

4. Please list your suggestions for I would worry that participation by 
countywide parent and family parents/caregivers would be less with county 
engagement activities. activities as it would likely require 

transportation from their "home school" area. 

Handwriting- With everything virtual, I feel this 
is an area that kids could use help with and 
parents could use some help (booklets) for 
use over the summer. Print and cursive for 
older kids. 

5. Choose one. Schools with the highest poverty should 
receive a higher per pupil amount for parent 
and family engagement.-21 

AH Title I schools should receive the same per 
pupil amount for parent and family 
engagement.- 35 

D. 3. 
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Participation of Children Enrolled in Private Schools- Required Attachment E.1.a 

Process for Inviting Private School Officials and Ongoing Consultation to 

Provide Equitable Services 

1. Check MSDE's website for Approved Non Public Schools. 

2. Mail a written invitation to each administrator at these schools to attend a Federal Programs 

Meeting and a Title I Consultation Meeting in March/April either in-person or virtually. Invitation 

contains a request to fax a response regarding attendance at the meeting to the Federal Office. 
Electronic signatures are acceptable. 

3. Track responses and phone schools that do not respond by the given date. 

4. Phone each administrator with a reminder to attend the meeting (in-person or virtually) within 1 
week prior to the meeting date. 

5. At the Title I Consultation meeting, determine a date for an August meeting. 

6. At the August meeting, determine a date for the January meeting. 

7. At the January meeting, announce the date for the March/April meeting. 

8. Arrange meetings with individual administrators as needed. 

9. Utilize the MSDE Consultation Topics checklist to assure all topics are addressed. 

10. Consultation meetings may be held in person or virtually. Electronic signatures are acceptable. 
Emails for consultation purposes are acceptable. 

1 
Title I Part A Page 142



2019 REV 7/ 2021 

Participation of Children Enrolled in Private Schools- Required Attachment E.1.b.i. 

Oversight, Monitoring, Supervising, and Evaluating the Equitable Services Program 

OVERSIGHT/ MONITORING / SUPERVISING / EVALUATING 

1. Three consultation meetings are held with Non Public administrators each year. Meetings may 

be held virtually or in person. Pertinent information may be emailed. 

2. The Non Public teacher completes monthly reports which outline activities at each school, new 

or removed students from the Title I Program, lesson planning forms, student progress, and 

samples of student work . 

3. Monthly school Title I classroom visits are made following a rotating schedule. A monitoring 

form is completed following each visit . Visits may be done in person or virtually. 

4. The Supervisor of Federal Programs completes an annual observation of the non public teacher 

and checks in with principals regarding the implementation of the Title I Program. 

5. The non public teacher meets with the Title I specialist on issues regarding the implementation 

of the program on a monthly basis. 

6. The non public teacher and the Title I specialist meet in December/January and May to complete 

student evaluations and plan the instructional focus for upcoming instruction. 

7. The non public teacher completes evaluation narratives for parents on each school's grading 

period schedule . Copies are forwarded to the Federal Office for review. 

8. Participating students are pre and post tested utilizing the TERA, TEMA or WRAT to identify 

learning goals and to measure growth. 

9. Parents are asked to complete an annual evaluation . Evaluations may be sent home as hard 

copies or electronically. 

10. Teachers in the non public schools are asked to complete an annual evaluation. Evaluations may 

be given as hard copies or electronically. 

11. Data is summarized and utilized to determine the effectiveness of the program. The data is 

shared at the August Consultation meeting with non public administrators. 

School Site Visits: 

Visit Date Non Public School 

September Beginnings Montessori School 
Calvary Christian Academy 

October Bishop Walsh School 
Lighthouse Christian Academy 

November Beginnings Montessori School 

December Calvary Christian Academy 
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January Bishop Walsh School 

February Lighthouse Christian Academy 

March Beginnings Montessori School 
Calvary Christian Academy 

April Bishop Walsh School 

May Lighthouse Christian Academy 
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Participation of Childr~n Enrolled in Private Schools- Required Attachment 
E.l.b.i.1.Procedures for Ordering and Storing 

Materials and Equipment 
for Nonpublic Schools 

1. The non public Title I teacher or nonpublic administrators may request the purchase 
of materials or equipment for the Title I program in their respective schools. 

2. The Supervisor of Federal Programs reviews the request. 

3. If approved, the Title I Office orders the materials. 

4. Items are received by the Federal Office and receipts, purchase orders, or invoices are 
approved for payment. The items are delivered to the nonpublic school by the Title I 
specialist. 

5. Items are added to the nonpublic school inventory after they are marked/stamped 
"Property of ACPS Title I." 

6. The nonpublic teacher inventories the materials and equipment annually. Items that 
are worn out are disposed of according to ACPS policy. 

7. Materials ordered for the nonpublic school are stored in the Title I room in cabinets 
or rooms that may be locked. 

8. Items purchased with Title I funds are used only by the nonpublic teacher with 
students who qualify for Title I services. 
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Participation of Children Enrolled in Private Schools- Required Attachment E.1.b.iii. 

Process for Evaluating the Title I Program in Non Public Schools 

1. The Supervisor of Federal Programs completes an evaluation of the non public teacher annually. 

2. Non public reports are monitored on a monthly basis. 

3. The non public teacher meets with the Title I Specialist{s) monthly. Meetings may be held in 

person or virtually. 

4. The non public teacher and the Title I Specialist{s) meet in December and May to complete 

student evaluations and plan the instructional focus for upcoming instruction. 

5. In April/May, parents ofTitle I students in the non public schools are asked to complete an 

evaluation. The responses are tallied and recorded on the Summary of Data chart. The target is 

for 70% of the parent responses to be favorable. Parents may be contacted by email or virtually 

or information may be distributed in hard copies. 

6. In April/May, classroom teachers of Title I students in the non public schools are asked to 

complete an evaluation. The responses are tallied and recorded on the Summary of Data chart. 

The target is for 70% of the teacher responses to be favorable. 

7. The Summary of Data chart also notes the monthly progress of students. The target is that 70% 

of students will show Progress or Little Progress in Reading/Math. 

8. The Summary of Data chart also notes the progress of students by the non public teacher in a 

narrative form. The target is that 70% of students will show growth in Reading/Math. 

9. The Summary of Data chart also notes the pre and post test growth of individual students. The 

target is that there will be a 5 point growth by 70% of students in Reading/Math. 

10. A percentage of the goals that were met is determined. A successful program evaluation will 

show that 70 percent of the evaluation goals were met. 

11. Evaluation data is shared at the August Consultation meeting and included in the updated non 

public administrators' notebooks. The Evaluation Section contains copies of student evaluation 

results as well as parent and teacher survey results and the Evaluation Summary. 

12. Surveys may be sent electronically. 

13. Site visits will be made at the location from which the non public teacher is teaching. If 

instruction is being done virtually, visits will occur when the teacher is scheduled to work with 

students from the identified school. 

14. Meetings may be held in person or virtually. Electronic signatures are permissible. 

School Site Visits are completed on a rotating basis. They may be virtual or in person. 

Visit Non Public School School 
September Beginnings Montessori School 

Calvary Christian Academy 
October Bishop Walsh School 

Lighthouse Christian Academy 
November Beginnings Montessori School 
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December Calvary Christian Academy 

January Bishop Walsh School 

February Lighthouse Christian Academy 

March Beginnings Montessori School 
Calvary Christian Academy 

April Bishop Walsh School 

May Lighthouse Christian Academy 
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Participation of Children Enrolled in Private Schools
Required Attachment E.1.c. 

Process for Developing a Formal Agreement (MOU) with Other LEA to Provide Services to 
Private School Students and Timeline for Securing Signatures 

1. In July, the Supervisor of Federal Programs emails Title I points of contact from 
neighboring counties, Garrett and Washington, to request whether or not there are 
students who live in Allegany County Public Schools' district and attend non-public 
schools which participate in Title I programs in their district. 

2. The document, "Allegany County Public Schools, Title I, Non Public School Information, 
2021-2022, " is included in the email as an attachment. The Supervisor of Federal 
Programs requests that the points of contact complete and return the document. 

3. If "No" is checked indicating the county does not have eligible students from Allegany 
County Public Schools who attend a non-public school in that district, no further action is 
taken. 

4. If "Yes" is taken, a meeting is scheduled with the Supervisor of Federal Programs and 
the county's Title I point of contact. During this meeting, a memorandum of 
understanding is written detailing how the systems will collaborate on the type of service 
to be provided to the student. The MOU is signed and dated by both attendees. A copy 
of the MOU is retained by both systems. 

Timeline for Securing Signatures on the MOU 

July 1, 2021 Supervisor of Federal Programs sends a 
letter by email to the points of contacts of 
neighboring counties, Garrett and 
Washington. The letter included the Allegany 
County Public Schools, Title I, Non Public 
School Information, 2021-2022 document is 
included in the email. 

August A Non Public Consultation Meeting is held 
and information is shared with non public 
principals. 

August/September Data and information is confirmed. 

August/September Supervisor of Federal Programs meets with 
the Title I Point of Contact (if students are 
eligible) to write, date, and sign the MOU. 
Both maintain a copy of the MOU. 
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Participation of Children Enrolled in Private Schools

Required Attachment E.1.c. 
2021-2022 MOUs with Other Districts Regarding Equitable Services 

Not applicable. Currently, ACPS does not have any MOUs with other LEAs regarding Equitable 
Services. 
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Education for Homeless Children and Youth- Required Attachment F. 1.a.b. 

Process for Collaboration between Title I and Homeless Coordinator 

1. The Supervisor of Federal Programs and the Homeless Coordinator shall meet annually in 
July/August in person or virtually to share information regarding the education of homeless 
students. A follow-up meeting is held in September. An interim meeting is held in January, and 
an analysis is done in June. Electronic sign-ins are acceptable. The Supervisor of Federal 
Programs and the Homeless Coordinator also communicate by email ongoing. 

2. The Homeless Coordinator will meet with the Department of Social Services to develop an MOU 
with ACPS. 

3. The office of the Chief Academic Officer will provide a copy of the MOU to the Federal Office. 
4. The Homeless Liaison collects information on the number and needs of the homeless students 

and discusses these needs with the Supervisor of Federal Programs during quarterly 
collaboration meetings. Based on this discussion, Title I may support homeless students by 
providing school supplies, basic clothing needs, graduation cap and gown, gym uniform, 
counseling for homelessness anxiety, food, immunizations, medical or dental fees, hearing aids, 
glasses, fees for GED, AP testing, or extended learning opportunities. 

5. ACPS has an agreement with Queen City Taxi to provide cab services to transport students to and 
from the school of origin. The system notifies the cab company regarding the pick up and drop 
off locations, a form that the service was provided is signed by the family, and ACPS is billed for 
the service. Student Services is in charge of the services and payment. 

6. It is the practice of the ACPS Transportation Office to maintain homeless students in their school 
of origin. This is done by placing students on existing bus routes and through the use of special 
education buses. 

7. The Supervisor ofTransportation will contact the Supervisor of Federal Programs if an 
emergency arises that Title I may need to address, so that arrangements can be made for Title I 
to support necessary transportation services. 

Title I, Part A funds may be used to provide a wide variety of services to homeless students. In addition 

to providing services to assist homeless students in meeting the State's challenging academic standards, 

Title I, Part A funds may be used to provide services to homeless children and youths, including those in 

Title I schools, that may not ordinarily be provided to other Title I students. (ESEA section 

1113(c}(3)(C)(ii)). For example, to help homeless students effectively take advantage of educational 

opportunities, an LEA may use Title I, Part A funds to provide, where appropriate, items or services 

including, but not limited to- • Items of clothing, particularly if necessary to meet a school's dress or 

uniform requirement;• Clothing and shoes necessary to participate in physical education classes;• 

Student fees that are necessary to participate in the general education program; 29 In general, under the 

ESSA transition provisions, as clarified by the Consolidated Appropriations Act, 2016, during the 

2016-2017 school year, States and LEAs must continue to implement Title I, Part A in accordance with 

the requirements that were in effect prior to enactment of the ESSA (i.e., the requirements under the No 

Child Left Behind Act). 39 • Personal school supplies such as backpacks and notebooks;• Birth 

certificates necessary to enroll in school; • Immunizations; • Food; • Medical and dental services; • 

Eyeglasses and hearing aids;• Counseling services to address anxiety related to homelessness that is 
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impeding learning;• Outreach services to students living in shelters, motels, and other temporary 

residences;• Extended learning time (before and after school, Saturday classes, summer school) to 

compensate for lack of quiet time for homework in shelters or other overcrowded living conditions; • 

Tutoring services, especially in shelters or other locations where homeless students live; • Parental 

involvement specifically oriented to reaching out to parents of homeless students;• Fees for AP and 1B 
testing; • Fees for college entrance exams such as SAT or ACT; and • GED testing for school-age students. 

Two principles govern the use of Title I, Part A funds to provide such services to homeless students. First, 

the services must be reasonable and necessary to assist homeless students to take advantage of 

educational opportunities. (ESEA section 1113(c)(3)(A); 2 CFR § 200.403(a)). Second, Title I, Part A funds 

must be used only as a last resort when funds or services are not available from other public or private 

sources, such as the USDA1s National School Lunch Program and Breakfast Program, public health clinics, 

or local discretionary funds (sometimes provided by the PTA) used to provide similar services for 

economically disadvantaged students generally. {See ESEA section 1115(e)(2)) 

Timeline 

Time Action Persons Responsible 

July/August Meeting with Supervisor of Federal Programs and John Logsdon 
Homeless Coordinator Gene Pustolski 

As scheduled Homeless Coordinator meets with Department of Gene Pustolski 
Social Services DSS Representative 

When Agreement is shared with Supervisor of Federal Chief Academic Officer 
Agreement is programs 

completed 

Ongoing Homeless Coordinator updates Supervisor of Federal Gene Pustolski 
Programs as needs for Homeless students arise 

Ongoing Agreement with Queen City Taxi for transportation ACPS 
services is in place Queen City Taxi 

Ongoing Supervisor of Transportation notifies the Supervisor of Supervisor of 
Federal Programs as transportation for homeless Transportation 
students is required beyond the ability of the Supervisor of Federal 
Transportation Office to arrange for transportation for Programs 
homeless students 
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Education for Homeless Children and Youth- Required Attachment F.1.b. And F.2. 
Method to Determine the Homeless Reservation Set-aside Including Transportation 

l. The funding reservation is reviewed with the Homeless Coordinator in July or August in a 
meeting with the Supervisor of Federal Programs. Meeting is held in person or virtually, and 
electronic sign-ins are acceptable. (In previous years, $500 has been set aside for materials and 
$500 has been set aside for transportation to support homeless youth. These funds were not 
utilized in FY21 because needs of homeless youth were met using other programs and funding 
sources.) 

2. A survey is conducted, and ACPS pupil personnel workers complete it to inform the Title I office 
of the needs of homeless youth and families. The Supervisor of Federal Programs and the Lead 
Pupil Personnel Worker agree on amounts for materials and for transportation to meet those 
needs. 

3. A follow-up meeting is held in late September. The Supervisor of Federal Programs and the 
Homeless Coordinator communicate by email throughout the year. A mid year meeting is held in 
January, and an analysis is done at the end of the year. 

4. It is the practice of the ACPS Transportation Office to maintain homeless students in their school 
of origin . This is done by placing students on existing bus routes and through the use of special 
education buses. Funding is available from Special Education or Title I for emergency 
transportation services as needed. 
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SHELTER HOUSING FOR CHILDREN AND YOUTH TRACKING CERTIFICATION 

SY 2021-2022 

I certify the fol lowing shelters provide assistance to homeless families, children and youth. The Local Educational Agency's Homeless 
Education Coordinator/Liaison is in regular contact and communication with the shelter director and staff to coordinate efforts for school 
enrollment and participation for all students. 

Local Educational Agency: _Allegany County Public Schools _____________________ _ 

Homeless Education Coordinator/Liaison: _Gene Putstolski __ 301-876-9216 ___ 301-678-3166 _____________ _ 
Name Telephone Cell Phone 

Homeless Education Coordinator/ Liaison's Email: __ gene.pustolski@acpsmd.org _______________ _ 

NAME OF SHELTER/CONTACT PERSON ADDRESS/TELEPHONE/EMAIL POPULATION SERVED 

Union Rescue Mission/David Ziler 16 Gulf Memorial Dr. Cumberland Homeless families, children and youth, 
301-724-1585 dwziler@gmail.com single females, single males 

Family Crisis Resource Center/ Sarah 146 Bedford St. #1 Cumberland Families, children and youth-
Kaiser 301-759-9244 srhkaiser@live.com Victims/Survivors of abuse 

HRDC Laura's Anchor/ Nicole Clark 16-18 Arch Street Cumberland Single women- Families and children 
301-783-1822 

nclark@alleganyhrdc.org 

YMCA Housing/ Mechelle Lee 205 Baltimore Ave Cumberland Homeless families, single females, single 
301-724-5445 males 

mechelle@cumberlandymca.org 

~~·~ ________________ 08/19/2021 ______ _ 

Signature - Homeless Education Coordinator/Liaison Date 

49 

Title I Part A Page 153



ACDSS/MOA/18-006 

Educational Stability Memorandum of Agreement 

This Memorandum of Agreement (Agreement) is entered into by the Department of 
Human Services, Allegany County Department of Social Services (CWA) and Allegany 
County Public Schools (LEA), collectively referred to as the "Parties" and individually as 
"Party". The Parlies agree as follows: 

I. PURPOSE 

The purpose of this Agreement is to establish joint procedures by which the Parties will suppon 
the educational stability, school enrollment, transportation, and opportunity for school success of 
students in foster care, consistent with the requirements set forth in federal and State laws and 
regulations. 

II. STATUTORY AUTHORITY 

A. Every Student Succeeds Act, 20 U.S.C §6301 (ESSA) 
B. Fostering Connections to Success and Increasing Adoptions Act, 20 U.S.C. §63 l 2(c)(5) 

(Fostering Connections) 
C. Family Educational Rights and Privacy Act, 20 U.S.C. § 1232g (FERPA) 
D. Education Article §7-I01(b)(2)(ii) 
E. Human Services Article §1~20I(c) 

III. BACKGROUND 

Whereas, ESSA, Fostering Connections, FERPA, and related State laws and regulations require 
public school systems and local departments of social services to work together to support the 
educational stability and success of children in foster care; and 

Whereas, these laws provide that when a student is initially placed in foster care or changes out
of-home placements, the student may remain in the school of origin and receive transportation to 
that school, unless changing schools is in the student's best interests; and 

Whereas , ifthere is a determination that it is in the student's best interests to change schools~ the 
student is entitled to enroll immediately in the school serving the out-of-home placement's 
geographic artendance area; and 

Whereas, these laws also direct public school systems and local departments of social services to 
monitor and support the educational stability and success of students in foster care in other ways. 

G.1. 
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including ensuring the prompt transfer of school records and the maintenance and sharing of 

school records in accordance with FERPA. 

IV. DEFINITIONS 

A. Academic .school year - The period beginning on the first day of school for students 
in August or September and ending with the last day of school for students in June. 

8. Additional transportation costs - The difference between what an LEA otherwise 
would spend to transport the student to the school serving the geographic attendance 
area of the out-of-home placement and what an LEA must spend to transport the 
student from the out-of-home placement to the school of origin. 

C. Best interests determination - The CW A's decision regarding whether or not it is in 
the best interests of the student to remain in the school of origin or to transfer to a 
new school, taking into consideration the multiple factors specified in COMAR 
07.02.11.12. 

D. Child welfare agency (CWA) - Includes a local department of social services 
created or continued in a county or in Baltimore City under §3-201 of the Human 
Services Article, the Montgomery County government under §3-402 of the Human 
Services Article, and a local department of juvenile services. 

E. Enroll/Enrollment - Attending classes and participating fully in school activities. 

F. Foster care -

a. 24 hour substitute care for children placed away from their parents or 
guardians and for whom the CWA has placement and care responsibility. 

b. Foster care includes, but is not limited to, placements in foster family homes, 
homes of relatives through kinship care. group facilities, emergency shelters, 
residential facilities, child care institutions, and pre-adoptive homes. 

c. Foster care does not include placement of a child in any of the following 
placements: a detention facility; a forestry camp; a training school; a State
owned and State-operated facility that accommodates more than 25 children; 
or any other facility operated primarily for the detention of children who are 
determined to be delinquent. 

G. Immediate -As promptly as possible, without delay. 

H. LEA Foster Care Liaison and CWA Point of Contact (POC)- The LEA and CW A 
staff people designated to work with the CWA and LEA, respectively, in connection 
with the identification, enrollment, and provision of support to students who are in 
foster care. 
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I. Local education agency (LEA) - Any of the 24 Jocal public school systems in the 
State. 

J. Local zoned school- School serving the catchment area of the student's out-of-home 
placement. 

K. Out-of-home placement - Location where CWA places the child when in foster 
care. 

L. School of origin - The school the student attended prior to placement or change of 
placement in out-of-home care or the school in which the child was last enrolled. 
School of origin also includes feeder schools the student has not yet attended, but was 
zoned to attend, public prekindergarten, and public charter schools. 

V. DETERMINATION AND NOTIFICATION OF BEST INTERESTS DECISION 

A. Basic Procedure 

I. The CWA point of contact or caseworker will immediately notify the LEA Foster 
Care Liaison for the school of origin and also the LEA Foster Care Liaison of the 
local zoned school when a student is placed in foster care or a student's out-of
home placement changes. 

2. This notification prompts the need for a best interests determination by the CW A 
in accordance with the provisions set forth below regarding whether the student 
will remain at the school of origin or whether the student will change schools. 

3. For every student in an out-of-home placement, the presumption is that the 
student will remain in the school of origin so that the student may benefit from 
school stability and educational continuity. 

4. The best interests determination must occur within five (5) business days of the 
student's placement in foster care or the change of the out-of-home placement. 

5. The CWA shall seek the LEA 's input in the best interests decision through the 
LEA Foster Care Liaison or other school of origin representative, such as a school 
counselor, classroom teacher, school social worker, school psychologist, pupil 
personnel worker, special education coordinator, coach, or other representative 
from an extracurricular activity in which the student is involved. 

6. The CWA shall consider the student's preference in making the best interests 
decision, if appropriate. 
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7. The CWA shall make all reasonable efforts to include additional persons who are 

able to contribute relevant information to the best interests determination made 

under this section, unless doing so would create undue delay in placement. 
Individuals who have knowledge of the student may include, but not be limited to: 

the parent; current and prior custodians; the student's attorney; parent surrogate 

for educational decisions, if applicable; and any other significant person who has 

knowledge of the student. 

8. Participation in the best interests determination process may occur through in

person meetings, phone caJJs, teleconferences, emails, or other electronic means. 

9. The student shall remain enrolled in the school of origin until a best interests 

detennination is made. The transportation of the student to the school of origin 

during that time period is the responsibility of the CWA. 

B. Factors to Assess to Determine the Student's Best Interests for School Placement 

In detennining the student's best interests for school placement, the CWA shall, in 

consultation with the LEA, consider the factors set forth in COMAR 07.02.11.12, and as 
set forth in the Best Interests Determination Form, School Enrollment of Student in 
Out of Home Placement (Best Interests Form), which is attached hereto. 

C. Documentation and Notification 

1. The caseworker shall document the best interests determination on the Best 

Interests Form and include a copy in the student's case file in the statewide 

automatic child welfare information system. Additional documentation in the 

case file should include the best interests factors considered, participants involved 

in the collaboralive process, and the school placement decision. 

2. Documentation of the best interests determination shall be maintained in both the 

CWA case file and the LEA student record. 

3. Once the CW A makes the best interests determination, the CW A POC must 

notify the LEA Foster Care Liaison in the LEA serving the school of origin and 

the LEA serving the local zoned school (if different) of the decision. 

D. Best Interests Determinations Made by the LEA Prior to December 10, 2017 
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I. If the LEA determined prior to December lO, 2017, that it was in the student's 

best interests to continue to attend the school of origin, the decision will remain in 
effect until the CWA determines that it is no longer in the student's best interests 
to attend the school of origin. 

2. The LEA and CWA will follow the transportation procedures set forth in Section 
Vll of this Agreement. 

VI. SCHOOL ENROLLMENT IF IN THE STUDENT'S BEST INTERESTS TO 
ENROLL IN THE SCHOOL SERVING THE OUT-OF-HOME PLACEMENT'S 
GEOGRAPIDC ATTENDANCE AREA 

A. After receiving notification from the CWA that it is not in the best interests of the 
student to remain at the school of origin, the LEA Foster Care Liaison of the local 
zoned school will alert the new school of the pending enrollment of the student. 

8 . The CWA caseworker, or another person who is authorized to enroll the student, must 

enroll immediately the student in the local zoned school serving the out-of-home 
placement. 

C. The LEA serving that area must enrol] the student immediately, even if the student 

does not have the entire school record at the time of enrollment. Only the folJowing 
documentation is required at the time of enrollment: 

1. Documentation that the child is in foster care, including: 

(a) The parts of the most recent court order establishing legal custody or a 
letter on the letterhead of the placement agency that has custody of the 
child explaining that the child is in foster care; and 

(b) A written statement of the address of the out-of-home placement. The 
written statement need not be in the form of a lease, utility bills, etc. 

2. Identification of the person who is authorized to enroll the student, including: 

(a) Documentation that identifies the person as a CWA caseworker, or 
someone else authorized to enroll a child; and 

(b) Photo identification. 

D. The local zoned school is responsible for promptly obtaining the student's education 
record from the school of origin. The CW A shall promptly present any additional 
required documentation after enrolling the student. 
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Vil. TRANSPORTATION TO THE SCHOOL OF ORIGIN IF THE STUDENT 
REMAINS ENROLLED IN THE SCHOOL OF ORIGIN 

A. The LEA will provide transportation Lo the student's school of origin during the 

academic year for the duration of the student's time in an out-of-home placement, as 

long as the CW A finds that it continues to be in the student's best interests to attend 

the school of origin. The LEA shall establish the most appropriate and cost-effective 

transportation for the student to remain enrolled there. 

B. For students whose out-of-home placement is in a group facility, the CWA will 

advise the LEA if transportation to school is provided and funded by the facility. 

C. Within two (2) school days of learning that, pursuant to the best interests decision, a 

student in foster care will remain enrolled in the school of origin, the LEA will advise 

the CW A of the transportation plan for the student. 

D. The LEA will arrange and implement the student's transportation to the school of 

origin within five (5) school days of learning of the best interests decision. 

E. The LEA will examine existing transportation options available for the student. 
including incorporating the student into an existing bus route, modifying an existing 

bus route, use of public buses, use of transportation routes provided through other 
school systems, and private transportation services. 

F. The LEA will assess whether the student is entitled to transportation services under 

another entitlement, including as a related service under Individuals with Disabilities 

Education Act (]DEA) or Section 504 of the Rehabilitation Act, or some other locally 

funded program. If the student is entitled to re<:eive transportation services through 

another entitlement, the LEA will provide and fund such transportation services. 

G. When the LEA has exhausted all appropriate no-cost options and transportation of a 

student to the school of origin will require "additional costs," the CW A will assess 
and notify the LEA if resources are available for foster parents or other custodians to 

provide transportation with mileage reimbursement or other adult ride share to the 

LEA or to a stop on an LEA existing route. 

H. The LEA will verify to the CWA that the transportation plan for a particular student 
is the most appropriate and cost-effective by completing the Transportation Plan 
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Form, Attending School of Origin form Out of Home Placement (Transportation 
Plan Form), which is attached hereto. 

I. If the CW A determines that it is more cost effective for the CW A to arrange and 

implement transportation, and it chooses to assume such responsibility, the CW A will 

notify the LEA in writing of its decision. The LEA will document the arrangement 

on the Transportation Plan Form, which is attached hereto, and include the written 

notification from the CWA. The CWA will request reimbursement from the LEA for 
monies that the LEA would have otherwise spent on transportation. 

J. In the five (5) school days during which the LEA is developing and implementing a 

transportation plan for the student to attend his or her school of origin, interim 

transportation will be provided by the CW A. Interim transportation should be 

addressed during the best interests determination. 

K. The CW A will reimburse the LEA for any additional costs incurred for the 

transportation of each student co that student's school of origin provided that the LEA 

produces a receipt proving such additional costs associated with each student. 

indicating clearly the period of time each student was transported to that student'~ 

school of origin. 

L. The CW A will reimburse the LEA within thirty (30) calendar days of receipt of a 
proper invoice and supporting documentation. 

M. The CWA will provide a contact for billing purposes, including a name, address, 

telephone number, and email address to ensure that invoices are directed to the proper 

individual and are paid promptly. 

N. The LEA's superintendent or designee may allow a student who exits foster care 

(through adoption, guardianship, or reunification with a parent) before the end of an 

academic year and relocates to a home outside of the school of origin's catchment 

area to remain in the school of origin until the end of the academic year if requested 

by the student's parent or guardian, and so long as transportation is provided by the 
parent or guardian, or the LEA or CW A agrees, in writing, to provide and pay for the 

student's transportation. 

VIII. INFORMATION SHARING AND CONFIDENTIALITY 

Consistent with the requirements of FERPA, the LEA will provide information to the CW A 

relating to the school enrollment and school performance of students in foster care, including 
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information relating to attendance, grades, and school disciplinary action. Such information 

sharing ensures that each student's educational needs are met and also improves the academic 

outcomes for these students. Pursuant to FERPA, the CWA has the authority to access the 

student's information without obtaining consent from the student in question or the student's 

parent. The CWA will re-disclose infonnation only to the extent necessary to address the 

student's educational needs as provided in FERPA. Pursuant to §1-20l(c) of the Human 
Services Article, all infonnation shared between the Parties is strictly confidential and shall not 

be re-disclosed, divulged, nor made known to any other party, without appropriate authorization. 
Violation of this provision is subject to prosecution. 

IX. TERM OF AGREEMENT 

This Agreement shall be effective on the date it is fully executed and shall be effective for five 

(5) years from that date. The Parties may agree to modify the Agreement at anytime by written 
consent. 

X. AMENDMENTS OR MODIFICATIONS 

Each Party expressly reserves the right to alter, vary, modify or waive any provision of the 
Agreement provided that such alteration, variation, modification, or waiver shall be valid when 
reduced to a writing which has been duly signed by each and every signatory to the original of 
this Agreement or the successor in office. 

XI. TERMINATION 

Either Party may terminate this Agreement on sixty (60) calendar days advance written notice to 
the other. 

Authorization by LEA: 

__ 
1~~Jf{d ~ 

(Signature) 

(Printed Name) 

8 

. .:.'-,.._ _,. _, - ~ ( / .; 
(Date) 

(Titie) 

.,./C/.JS;i_ 
(Title) 
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Allegany County Public Schools 
Best Interest Determination 
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BEST INTERESTS DETERMINATION FORM 
SCHOOL ENROLLMENT OF STUDENT IN OUT-OF-HOME PLACEMENT 
A copy of this documenr shalf be kept in the student's education rer;orrJ and uploaded to the statewide sutomated child welfare 

iriformation system. 

Student's Name:-------------- ------------------
State Assigned Student Identifier (SASID): __________ __ DOB: ______ _ 

Current School: Grade: ____ _ 

Previous School(s): _ 

Date of Best Interests Detennination Meeting: _____________________ _ 

Best Interests Detennination: A Checklist for Decision Making 

Remaining in the School of Origin 
Considerations 

• Social/emotional considerations - the student's social 
and emotional wellbeing wi/J be negatively affected if 
transferred to a new school (considerations include age 
of the student, location of siblings, etc.) 

• Length of anticipated stay in an out-of-home 
p I a c em en t location - in light of the anticipated short 
duration of the stay, the student would benefit from the 
continuity offered by remaining at the school of origin 
where meaningful relationships exist. 

0 Continuity of instruction - the student has experienced 
frequent school changes or has attended the school of 
origin for an extended period of time, and would be best 
se,ved by remaining at the school of origin 
(considerations include credits necessary for graduation 
and preparation for future instruction). 

0 Academic perfonnance - the transfer will significanffy 
and adversely affect the student's academic perfonnance. 

• Unique educational needs or academic and 
extracurricular interests - the student's special 
educational needs (IEP or 504 Plan) or unique academic 
and extracurricular interests cannot be met at the 
potential receiving school. 

0 Safety of the student • the school of origin is a safe 
environment for the student. 

• Transportation considerations - the advantages of 
remaining in the school of origin outweigh any potential 
disadvantages presented by the length of the commute. 

Transferring to a New School 
Considerations 

• Soclalfemotlonal considerations - the student's 
social and emotional weilbeing will be positively 
affeated or will not be substantially affected if 
transferred to the potential receiving school 
(considerations include age of the student. location of 
siblings, etc.) 

0 Length of anticipated stay in an out-of-home 
p I a c e me n t location - the student's current living 
situation appears to be stable and unlikely to change 
suddenly, so the student will benefit from establishing 
new relationships with school peers in the potential 
receiving school. 

D Continuity of instruction - the student has not 
attended the school of origin for very long and will be 
best served et the potential receiving school 
(considerations include credits necessary for 
graduation and praparatfon for future instrvction). 

D Academic performance - the transfer will not 
significantly and adversely affect the student's 
academic performance. 

D Unique educational needs or academic and 
extracurricular interests - the student's special 
educational needs (IEP or 504 Plan) or unique 
academic and extracurricular interests can be met at 
the potential receiving school. 

• Safety of the student - the new school V✓ill be a safer 
environment for the student. 

• Transportation considerations - the length of the 
commute to the school of origin is excessive and may 
adversely affect the student's conosntrailon, attitude, 
or readiness for school. 

Attach all documents relevant to the student's best interests determination. Check any that apply. 
t I Report Cards/Progress Reports IEP Plan or 50-4 Plan 

Achievement Data (test scores) Correspondence from individuals consulted. 
I Attendance Data Other:. ___________ _ 
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Best Interests Determination Meeting Participants 
In reaching the best interests determination, the CWA should make all roasonable efforts lo include or consult 

individuals with knowledge of the student (student's attorney, parent, parent surrogate, and legal guardian) in addition 
to representatives of the LEA and any other person with information relevant to the best interests determination, 

including the student, if appropriate. The following individuals provided input in determining the school placement, 

~ Relationship to Student Name Contact tnfonnation I 
l 

I 

! 

! 
I 
i 
I 

I 

I _,_ , __ 

l 
___ l --- ··--' I 

~ 
I -

I I 
I 

I 
i I 

I ! 
l 

-----

Best Interests Determination 

D It is not in the student's best interests to remain enrolled in the school of origin. The student wiil 
be enrolled in the school serving the current residence. 
Name of School: ______________ _____________ _ 

NOTE: If a change in enrollment Is ln the studenfs best Interests. enrollment should take place immediately at the new school. To 
enroll the student in the new school, all that Is needed is documentation showing that !he student rs in oul-of-home placement, thf' 
address of the out-of-placement. proof of allthorizalion to enroll the student In school, and identification of the person enrolling the 
s11.Jdent. All other educaUonal records will be provided to the new school promptly and in accordance with state and federal law. 

• It is in the student's best interests to remain enrolled in the school of origin. 
Name of School: ________________ _____ _______ _ 

Interim Transportation Plan 
Complete only if the student wI1I remain in the school of origin. 

While the LEA works to develop and establish a Transportation Plan for the student to attend the school 
of origin from the out..of~home placement, a period of time that could be up to five (5) school days, the 
student will be transported to the school of origin in the following manner: 

Considerations for the LEA In Establishing a Transportation Plan for the Student 
Comptete only if the stcJdenl will remem In the school of origin. 

In developing a Transportation Plan, the LEA should consider the following needs of the student 

Case Woner Name Case Worker Signature Date 
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TRANSPORTATION PLAN FORM 
ATTENDING SCHOOL OF ORIGIN FROM OUT-OF-HOME PLACEMENT 

Once completed, a copy of this documant shall be kept in the student's ectucation record and uploaded to the statewide sutom~ted 
child welfare information system. 

Student Name: _____________________________ _ 

Student DOB: ________ Student School ID No.: _______ Current Grade: 

Local Department of Social Services (CWA):. __________________ _ 

The LEA is responsible for implementing the Transportation Plan that will be in place within five (5) school 
days of the LEA teaming of the student's Best Interests Determination. In the interim, the CWA is 
responsible for implementing the student's interim transportation plan. 

The LEA verifies that: 

1. The following efforts were taken to identify a no-cost or low-cost transportation service from the 
student's out-of-home placement to the school of origin (i.e., transportation provided by foster 
resource; use of existing bus routes, other public transportation) (check all that apply): 
D Exploration of existing school bus routes and public transportation to determine if feasible to add 

a stop or make some other low/no-cost request. 
o Discussion with CWA regarding whether a foster parent or custodian can assist in transporting 

student and receive reimbursement from CWA for mileage. 
rJ Other: _____________________________ , 

2. After reviewing possible low-cost and no-cost transportation options for the student, the LEA has 
determined (check the applicable option): 
o No existing transportation option can be reasonably modified to maintain the student in the school 

of origin from the new Jiving placement. 
ll An existing transportation option can be reasonably modified to maintain the student in the school 

of origin from the new living placement. The modification consists of: ________ _ 

D An existing transportation option that can maintain the student in the school of origin from the new 
living placement exists. The existing option is: ________________ _ 

STUDENT'S TRANSPORTATION PLAN 

1. The most cost effective, appropriate transportation option for maintaining the student in the school of 
origin is: 

2. Additional costs for this transportation will be covered according to previously agreed upon 
procedures set by the LEA and CWA in the Educational Stability Memorandum of Agreement. 

3. These transportation procedures will be implemented on ________ , within five (5) school 
days of the LEA learning of the Best Interests Determination. (date) 

LEA AU!horizatlo11 (signature} (l)l1ntedneme) (title) (da11,) 

CWA Authorfz.atlon (slgneture) (primed name) (ti~e} (date) 
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Support for Foster Care Students- Required Attachment G.2. 
Foster Care Transportation Costs 

Title I funding is not utilized to provide transportation for foster care students. Social Services is 
responsible for these costs and the district is used as a backup plan. 
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English Learners- Required Attachment H.1. 

Parent Notification Process for ESOL Program 

1. ACPS does not receive Title Ill funds. 
2. At the time of school registration, potential ESOL students are identified by school 

administrators. 
3. A referral is made to the ELL Specialist. 
4. The Assessing Language Proficiency will be administered in person or on telephone 

pending COVID metrics by the ELL Specialist. 
5. Parents are notified of the screening results. The Parent Notification Letter for ESOL 

Program Placement is sent to the home through the U.S. Mail with an addressed and 
stamped envelope for return. If a signed copy is not returned, a second attempt is made 
by mail. If the signed letter is not received, an interpreter or staff will follow-up via 
phone. 

6. An EL tutor is assigned to the student, if eligible for services. 
7. The tutor arranges a time to meet with the student in consultation with the classroom 

teacher. Tutors will meet with students in person or on Schoology. 
8. The Title I Office and the ELL Specialist collaborate by phone, email, Google Meetings, 

and in person meetings to share parent notification for ESOL and other information. 

Timeline 

Time Action 

August - June - At time of Students are identified as having a potential need for ESOL 
Student Registration which services. The ELL Specialist is notified. 
may occur throughout the 
school year 

July-September, January The Title I Office requests information from the ELL Specialist 
regarding the identification of EL students in Title I schools. 

October The Title I Office and the ELL Specialist meet or correspond to 
review student lists, documentation such as the signed parent 
notification letters, and needs of parents of EL students. 

August or following student English Language Proficiency screening is administered by 
registration throughout the the ELL Specialist within 30 days of entrance into school. 
school year 

September and continuing as The ELL Specialist sends the screening results by mail the 
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testing occurs following day of or the day after the assessment. If, pending COVID 
registration of student into metrics, the assessment is done by phone, the ELL Specialist 
ACPS schools calls the parent to notify them of services the same day. 

September and throughout Students are assigned an EL tutor (who are certified teachers 
the school year as working on an hourly basis) who arranges a scheduled time 
registration occurs after with the classroom teacher. Tutors will meet with students in 
parent are notified- person or on Schoology. 

2 
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School Improvement - Targeted Support and Improvement Schools- Required Attachment 
1.1. Process for School Improvement - Targeted Support and Improvement Schools Required 

Attachment 
(ACPS does not have any Title I TSI schools for 2021-2022.) 

Section Process 

a. Process for Developing 1. Identify a team to complete a root cause analysis 
and Implementing a TSI of data for the identified subgroup. 
Plan to Improve Student 2. Utilize the charts and information in the Local 
Outcomes for Each School System Planning Guide for Targeted and 
Student Group Improvement Schools (TSI). 

3. Examine individual student data for members of 
the subgroup. 

4. Determine the needs of each individual student. 
5. Implement an evidence based strategy to support 

learning. Include opportunities for students to 
receive feedback on their work and incorporate 
improvements in new assignments. 

6. Plan a calendar of assessments to monitor 
progress and inform instruction. 

7. Adjust strategy as indicated. 
8. Elicit support of family members and provide 

strategies for them to assist at home. 

b. Process for Approving School 1. Form a committee to evaluate the TSI Plan 
Level TSI Plans including the Chief Academic Officer, Assistant 

Supervisor of Accountability and Assessment, 
Supervisor of Federal Programs, School Principal , 
Parent from the school , and/or content area 
supervisor as appropriate. 

2. Share the TSI Plan. 
3. Discuss the plan making suggestions for revisions. 
4. Elicit support from the members of the committee 

to accomplish the goals. 
5. Utilize a rubric for approving the plan. 

(Did the root cause analysis utilize data 
effectively? 
Were priority areas determined? 
Are the strategies that will be implemented 
evidence based? 
Are there assessments and planned times for 
monitoring student progress? 
Have benchmarks and goals been established? 
Is there a plan to modify strategies as necessary? 
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6. Provide feedback to the school for strengths and 
suggestions. 

c. Process for Monitoring School 1. Create a timeline or schedule for monthly 
Level TSI Plans committee meetings to review the plan to 

determine completed activities and activities that 
need to be done. Make plan revisions if 
necessary. 

2. Schedule student assessments and data analysis 
meetings to monitor progress and inform 
instruction. 

d. Process for identifying and 1. Utilize the data from the Disparities Report to 
addressing resources inequities identify areas of inequities regarding staffing. 
impacting TSI schools 2. Work with Human Resources to remove 

disparities. 
3. Identify per pupil expenditure disparities and work 

with the Finance Office and/or supervisors to 
address this. 

4. Is full time early childhood instruction available? 
Work with the Finance Office and the Early 
Childhood Supervisor to address this. 
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Fiscal Requirements- Required Attachment J.1. 
Skipped Schools Approval Letter and Addenda 

ACPS has not Skipped Schools- Not Applicable. 
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Fiscal Requirements- Required Attachment J.2. 
Neglected and Delinquent 

Neglected and Delinquent- Not Applicable. 
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Fiscal Requirements- Required Attachments J.3. and J.5. 

Use of Title I Funds to Support Education for 

Homeless Children and Youth Including Transportation 

Title I funds may be used to support the education for homeless children and youth in the 

following ways: 

1. Transportation to and from the homeless shelter to the child's school of origin 
2. Tutoring beyond the school day 
3. School supplies 
4. Graduation cap and gown 
5. Gym uniforms 
6. Basic clothing or shoes 
7. Virtual learning 

Needs are determined by consultation with the Homeless Coordinator. 

Calculation of Funds: 

The policy of the ACPS Transportation Department is to maintain homeless students in their 
school of origin utilizing existing bus routes and special education buses. If this is not possible, 
Title I may pay alternative transportation costs.ACPS has an agreement with Queen City Taxi to 
provide transportation. Costs for Queen City Taxi include $2.50 for pick up then $2.50 for each 
mile. 200 miles x $2.50/mile = $500.00 

Title I allocates $500 for materials and $500 for transportation for use for homeless students 
based on past utilization.This amount has historically covered past needs. 

ACPS does not receive McKinney-Vento funding . 
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Fiscal Requirements- Required Attachment J.4. 
Homeless Liaison Job Description 

ACPS does not have a homeless liaison.- Not Applicable 
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Fiscal Requirements- Required Attachment J.6. 
Education for Foster Care Students 

Calculation of Extra Costs for Foster Care Students 

1 . Foster care students requiring transportation to the school of origin are routed on 
existing ACPS bus routes and special education buses. 
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Fiscal Requirements- Required Attachment J. 7. 

Process for Supplement, not Supplant 

1. In February, the Elementary Supervisors and the Supervisor of Federal Programs collect 

enrollment and staffing data with projections from the elementary principals. 

2. In May, actual enrollment and staffing is examined in conjunction with meetings with principals 

and retirement information from Human Resources. 

3. The hiring process begins in March/April. Interviews are conducted for known available 

positions. Assignments for the following year are offered in May and hiring continues throughout 

the summer. 

4. Recommendations are given to Human Resources and approved by the Superintendent and the 

Board of Education. 

5. Elementary Supervisors regularly check the enrollment and staffing to assure that procedures 

are being followed. 
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METHODOLOGYFORSUPPLEMENTNOTSUPPLANT 

Purpose 

To describe how the school system allocates state and local funds 

Definitions 

Supplement - means to "build upon" or "add to". 

Supplant - means to "replace" or "take the place of". 

Policy Statement 

3.7.a. 

FILE: DFAB 

The Board of Education of Allegany County works to ensure that Title I schools receive the same amount 
of state and local funding they would receive regardless of their Title I status. Title I funds are used to 
supplement, not supplant, state and local funds . Federal law prohibits recipients of federal funds from 
replacing state, local , or agency funds with federal funds. 

Legal Reference 

Policy Cross Reference Adopted Reviewed Revised: Jan. 14, 2020, 1st Reading 
Feb. 4, 2020, 2nd Reading 
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METHODOLOGY FOR SUPPLEMENT NOT SUPPLANT FILE: DFAB-R1 

The Board of Education of Allegany County uses a combined approach methodology. Staffing is based 
on student enrollment; salary amounts are not considered. Some categories of funding are made on a per 
pupil basis . Some funding is based upon an equal amount distributed to each school. 

The Board of Education of Allegany County uses the following guidelines for the distribution of state and 
local funds to schools: 

Category Student Enrollment Per Pupil Amount Per School Allotment 

Staffing X X 

Class Size X 

Instructional Materials X 

Equipment/Repairs X 

Office Supplies X 

Consumable Supplies X 

Operations Allotment Based on operational needs of school 

According to policy DFAB Methodology for Supplement Not Supplant, schools should apply the following 
guidelines: 

STAFFING 

POSITION RECOMMENDATIONS 
Principal 1 principal per school 

Assistant Principal Based on student enrollment: 
Elementary - 0 or 1 AP 
Middle and High - 1 or 2 AP 

Secretary Elementary - 1 
Middle and High - 2 

Nurse Each school has at least 1 
Media Specialist Elementary- 1 per school 

Middle/High - 1 technician per school, hourly employee 
Special Education Facilitators Time assigned based on caseload 
School Psychologists Time assigned based on caseload 
School Social Workers Time assigned based on caseload 
Classroom Teachers Staffed based on student enrollment 

Instructional Assistants Staffed based on student enrollment 
Speech Pathologists Based on IEP requirements 
Special Education Teachers Based on IEP requirements 
Special Education Instructional Assistants Based on IEP requirements 
Resource Teachers (Art, Music, Physical Elementary - Based on students receiving 1 class in each subject 
Education) per week 

Middle/High School - Based on student enrollment 
School Counselor Elementary - 1 per school 

Middle/High - 2 per school unless student enrollment< 300 
EL Tutor Based on EL qualifvino student enrollment 
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METHODOLOGY FOR SUPPLEMENT NOT SUPPLANT FILE: DFAB-R2 

The Chief Financial Officer is responsible for the allocation of state and local funds . The Board of 
Education of Allegany County's budget is compiled and approved by local county government. An annual 
audit of the organization is required by COMAR and performed by an approved audit firm . MSDE 
auditors come to the district every two years and perform an audit of the financial and statistical reports 
that relate to State Aid to Education Programs as well as other monitoring visits periodically. 
Approximately every six years, the Department of Legislative Services of the Maryland General 
Assembly's Office of Legislative Audits conducts an audit of the financial management practices of school 
districts within the state. 

Board Reviewed 
01/14/2020 

Superintendent Approved 
01/14/2020 
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Allegany County Public Schools 
Fiscal 2022 School Allocations 

Office Equip Repair School (Other) Operations Total 

Allotment Allotment Allotment Allotment Allotment 

EJementary Schoo]s 
Beall Elementary $ 3,519 $ 3,000 $ 29,415 $ 1,125 s 37,059 

Bel Air Elementary $ 2,274 $ 3,000 $ 14,820 $ 1,275 $ 21,369 

Cash Valley Elementary $ 2,584 $ 3,000 $ 17,604 $ 1,275 $ 24,463 

Cresaptown Elementary $ 2,660 $ 3,000 $ 19,635 $ 1,275 s 26,570 

Flintstone Elementary $ 2,214 s 3,000 $ 14,444 $ 1,900 $ 21,558 

Frost Elementary $ 2,144 $ 3,000 $ 13,090 $ 1,275 $ 19,509 

George's Creek Elementary s 2,432 s 3,000 $ 17,152 $ 1,275 s 23,859 

John Humbird Elementary $ 2,366 $ 3,000 $ 16,475 $ 1,200 s 23,041 

Mount Savage Elem/Middle* $ 1,561 s 3,000 $ 13,015 $ $ 17,576 

Northeast Elementary $ 2,562 $ 3,000 $ 19,108 $ 1,900 $ 26,570 

Parkside Elementary $ 2,067 $ 3,000 $ 12,789 $ 1,900 $ 19,756 

South Penn Elementary $ 3,801 $ 3,000 $ 33,176 $ 1,900 $ 41,877 

West Side Elementary $ 2,834 $ 3,000 $ 23,246 $ 1,125 $ 30,205 

Westernport Elementary $ 2,497 s 3,000 $ 17,002 s 1,125 $ 23,624 

$ 35,515 $ 42,000 $ 260,971 $ 18,550 $ 357,036 

High Schools 
Allegany High $ 5,550 $ 3,000 $ 60,674 $ 1,900 $ 71,124 

CCTE $ 5,050 $ 4,000 $ 24,717 $ 1,900 $ 35,667 

Fort Hill High $ 5,121 $ 3,000 $ 54,731 $ 1,900 $ 64,752 

Mountain Ridge High $ 5,740 $ 3,000 $ 63,307 $ 1,900 $ 73,947 

$ 21,461 $ 13,000 $ 203,429 $ 7,600 $ 245,490 

Middle Schools 
Braddock Middle $ 4,633 $ 3,000 $ 48,091 $ 1,900 s 57,624 

Mount Sav~ge Elem/Middle* $ 2,757 $ 2,900 $ 31,465 $ 1,900 $ 39,022 

Washington Middle $ 2,741 $ 3,000 $ 48,467 $ 1,900 $ 56,108 

Westmar Middle $ 4,660 $ 3,000 $ 21,911 $ 1,900 $ 31,471 

$ 14,791 $ 11,900 $ 149,934 $ 7,600 $ 184,225 

Other 
Eckhart School $ 1,000 $ 7,673 $ 1,250 $ 9,923 

$ 1,000 $ $ 7,673 $ 1,250 $ 9,923 

$ 72,767 $ 66,900 $ 622,007 $ 35,000 $ 796,674 
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ALLEGANY COUNTY PUBLIC SCHOOLS 

SCHOOL OPERATIONS ALLOCATIONS 

FISCAL YEAR 2022 

LOCATION 

ALLEGANY HIGH SCHOOL 

BEALL ELEMENTARY SCHOOL 

BEL AIR ELEMENTARY SCHOOL 

BRADDOCK MIDDLE SCHOOL 

CENTER FOR CAREER & TECHNICAL EDUCATION 

CASH VALLEY ELEMENTARY SCHOOL 

CRESAPTOWN ELEMENTARY SCHOOL 

FUNTSTONE ELEMENTARY SCHOOL 

FORT HILL HIGH SCHOOL 

FROST ELEMENTARY SCHOOL 

GEORGES CREEK ELEMENTARY SCHOOL 

JOHN HUMBIRD ELEMENTARY SCHOOL 

MOUNT SAVAGE ELEMENTARY/MIDDLE SCHOOL 

MOUNTAIN RIDGE HIGH SCHOOL 

NORTHEAST ELEMENTARY SCHOOL 

PARKSIDE ELEMENTARY SCHOOL 

SOUTH PENN ELEMENTARY SCHOOL 

WASHINGTON MIDDLE SCHOOL 

WEST SIDE ELEMENTARY SCHOOL 

WESTERNPORT ELEMENTARY SCHOOL 

WESTMAR MIDDLE SCHOOL 

ECKHART 

OPERATIONS ALLOCATION 

$ 1,900.00 

$ 1,125.00 

$ 1,275.00 

$ 1,900.00 

$ 1,900.00 

$ 1,275.00 

$ 1,275.00 

$ 1,900.00 

$ 1,900.00 

$ 1,275.00 

$ 1,275.00 

$ 1,200.00 

$ 1,900.00 

$ 1,900.00 

$ 1,900.00 

$ 1,900.00 

$ 1,900.00 

$ 1,900.00 

$ 1,125.00 

$ 1,125.00 

$ 1,900.00 

$ 1,250.00 

$ 35,000.00 
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PER PUPIL ALLOC. SCHOOL OFFICE ALLOTMENT FY 2022 

5.43500 

08/23/21 

PER TOTAL LEVEL TOTAL TOTAL TOTAL 

09/30/20 PUPIL PUPIL FIXED AND OFFICE EQUIP OFFICE AND 

SCHOOL ENROLL RATE ALLOC ALLOC LOCATION ALLOTMENT REPAIR EQUIPMENT 

11 ·202-2021S00-250-XX· 11-202-2021S00·250-XX 

XXX-000-0000-807000 XXX-000-0000-761000 

BEALL ELE 445 5.43500 2,419 1,100 40-208 3,519 3,000 6,519 

BEL AIR 216 5.43500 1,174 1,100 40·211 2,274 3,000 5,274 

CASH VALLEY 273 5.43500 1,484 1,100 40-217 2,584 3,000 5,584 

CRE5APTOWN 287 5.43500 1,560 1,100 40-223 2,660 3,000 5,660 

FUNT5TONE 205 5.43500 1,114 1,100 40-226 2,214 3,000 5,214 

FROST 192 5.43500 1,044 1,100 40-232 2,144 3,000 5,144 

GEORGE'S CREEK 245 5.43500 1,332 1,100 40-23S 2,432 3,000 5,432 

JOHN HUMBIRD 233 5.43500 1,266 1,100 40-238 2,366 3,000 5,366 

MT SAVAGE Elementary 186 5.43500 1,011 550 40-241 1,561 3,000 4,561 

NORTHEAST 269 5.43500 1,462 1,100 40-2S0 2,562 3,000 5,562 

PARKSIDE 178 5.43500 967 1,100 40-253 2,067 3,000 5,067 

SOUTH PENN 497 5.43500 2,701 1,100 40-2S6 3,801 3,000 6,801 

WESTSIDE 319 5.43500 1,734 1,100 40-262 2,834 3,000 5,834 

WESTERNPORT 257 5.43500 1,397 1,100 40-265 2,497 3,000 5,497 

3,802 20,665 14,850 35,515 42,000 77,5151 

ALLEGANY 736 5.43500 4000 1550 60-205 5550 3000 8550 

FORT HILL 657 5.43500 3571 1550 60-229 5121 3000 8121 

MOUNTAIN RIDGE 771 5.43500 4190 1550 60-247 5740 3000 8740 

2,164 11,761 4,650 16,411 9,000 25,411 
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CCTE 258 5.43500 3,500 1,550 60·220 s,050 ! 4,ooa I 9,050 

258 3,500 1,550 5,050 4,000 9,050 

BRADDOCK 604 5.43500 3,283 1,350 50-214 4633 3,000 7,633 

Mt. Savage Middle 383 5.43500 2,082 675 50-244 2757 2,900 5,657 

WESTMAR MIDDLE 256 S.43500 1,391 1,350 50-268 2741 3,000 5,741 

WASHINGTON 609 5.43500 3,310 1,350 50-259 4660 3,000 7,660 

1,852 10,066 4,725 14,791 11,900 26,691 

ALTERNATIVE SCH 0 5.16750 0 1,000 70-280 1,000 1,000 

0 0 1,000 1,000 1,000 

TOTAL ENROLLMENT 8,076 45,992 26,775 72,767 66,900 139,667 

DISTRIBUTION OF CHECK: 
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Allegany High 
Beall Elem 
Bel Air 
Braddock 
Career Center 
Cash Valley 
Cresaotown 
Flintstone 
Fort Hill 
Frost Elementarv 
George's Creek 
John Humbird 
Mount Savage Elementary 
Mount Savage Middle 
Mountain Ridge 
Northeast 
Parkside 
South Penn 
Washington Mid 
West Side 
Westernport 
Westmar Middle 

Alternative school 

!other-Transition , home/hosp (11} 

Regular Allottment 

Regular Allottment 

Total Enrollm, 

Special One-Time Allottment 

Special One-Time Allottment 
Does not include less than 4 credits 
and West Virginia and 4 adjustments 

Allocation Sheet for Schools 
FY 2022 

Allocation Per Student $ 
Grade K-12 (Incl sped) 

7S .23 s 

Student Enrollment 

Actual 9/30/2020 
736 
391 
197 

604 
258 
234 
261 
192 
657 
174 
228 
219 
173 
383 
771 
254 
170 
441 
609 
309 
226 
256 

7,743 

7,743 

582,549 

582,549 
7,743 

7,743 

Special 
School 

Allocation 
55,369 
29,415 
14,820 
45,439 
19,412 
17,604 
19,63S 
14,444 
49,426 
13,090 
17,152 
16,475 
13,015 
28,813 
58,002 
19,108 
12,789 
33,176 
45,815 
23,246 
17,002 
19,259 

-

-
582,505 

!I 582,S06 jj II 

Per Student $ 75 .24 
75.23556761 Use for dist. 

Per Student 

\finshare/fy2008/schallocations2008.xls 

High/ 
Middle 

Allocation 
5,305 

-

2,652 
5,305 

-
-

5,305 
-

2,652 
5,305 

-

-
2,652 

-
2,652 

-

7,673 
39,501 

39,501 II 

s 7S.23 

Regular Special Total 
School One-Time School School 

Allocation Allocation Allocation Code 
60,674 60,674 03 Allegany High 
29,415 29,415 05 Beall Elem 
14,820 14,820 07 Bel Air 
48,091 48,091 08 Braddock 
24,717 24,717 26 Career Center 
17,604 17,604 09 Cash Valley 
19,535 19,635 10 Cresaotown 
14,444 14,444 13 Flintstone 
54,731 S4,731 14 Fort Hill 
13,090 13,090 15 Frost Elementary 
17,152 17,152 16 George's Creek 
16,475 16,475 17 John Humbird 
13,015 13,015 22 Mount Savage 
31,465 31,465 20 Mount Savage 
63,307 63,307 38 Mountain Ridge 
19,108 19,108 21 Northeast 
12,789 12,789 23 Parkside 
33,176 33,176 24 South Penn 
48,467 48,467 27 Washington Mid 
23,246 23,246 30 West Side 
17,002 17,002 31 Westernport 
21,911 21,911 29 Westmar Middle 

0 -

7,673 7,673 47 Alternative school 
622,007 622,007 622,007 

0 Add/Substract to Alternative Sc 

I 622,00711 ~ 622,00711 11 622,001 I 

Use far dist. 

Title I Part A Page 184



Allegany High 
Beall Elem 
Bel Air 
Braddock 
Career Center 
Cash Vallev 
Cresaptown 
Flintstone 
Fort Hill 
Frost Elementarv 
Geori,e's Creek 
John Humbird 
Mount Savarle Elementary 
Mount Saval!e Middle 
Mountain Ridge 
Northeast 
Parkside 
South Penn 
Washineton Mid 
West Side 
Westerncort 
westmar Middle 

Alternative school 

!other-Transition, home/hosp (11) 

Regular Ailottment 

Regular Allottment 

Total Enrollm, 

Special One-Time Allottment 

Special One-Time Allottment 
Does not include less than 4 credits 
and West Virginia and 4 adjustments 

Allocation Sheet for Schools 
FY 2022 

Allocation Per Student S 
Grade l<-12 {Incl sp ed) 

Student Enrollment 
Actual 9/30/2020 

736 
391 
197 
604 
258 
234 
261 
192 
657 
174 
228 
219 
173 
383 
771 
254 
170 
441 
609 
309 
226 
256 

7,743 

7,743 ii 

75.23 

Special 
School 

Allocation 
55,369 
29,415 
14,820 
45,439 
19,412 
17,604 
19,63S 
14,444 
49,426 
13,090 
17,152 
16,47S 
13,015 
28,813 
58,002 
19,108 
12,789 
33,176 
45,815 
23,246 
17,002 
19,259 

582,506 

582,50611 

582,549 

582,549 Per Student S 75.24 
7,743 75.23556761 Use for dist. 

Per Student 
7,743 

II 

\finshare/fy2008/schallocations2008.xls 

s 

High/ 
Middle 

Allocation 
S,305 

-
. 

2,652 
5,305 

-
-
-

5,305 
-

-

2,652 
5,305 

-
-

2,652 
-

2,652 
-

7,673 
39,501 

39,501 ]i 

s 75.23 

Regular Special Total 
School One-TT me School School 

Allocation Allocation Allocation Code 
60,674 60,674 03 Al!e11:any Hil!h 
29,415 29,415 OS Beall Elem 
14,820 14,820 [o7 Bel Air 
48,091 48,091 Ins Braddock 
24,717 24,717 26 Career Center 
17,604 17,604 09 Cash Valley 
19,635 19,635 10 Cresaotown 
14,444 14,444 13 Flintstone 
54,731 54,731 14 Fort Hill 
13,090 13,090 15 Frost Elementarv 
17,152 17,152 16 Geor2e's Creek 
16,475 16,475 17 John Humbird 
13,015 13,015 22 Mount savage 
31,465 31,465 20 Mount Sa11a11.e 
63,307 63,307 38 Mountain Rid~e 
19,108 19,108 21 Northeast 
12,789 12,789 23 Parkside 
33,176 33,176 24 South Penn 
48,467 48,467 27 Washin~ton Mid 
23,246 23,246 30 West Side 
17,002 17,002 31 Westerncort 
21,911 21,911 29 Westmar Middle 

0 . 

7,673 7,673 47 Alternative school 
622,007 622,007 622,007 

0 Add/Substract to Alternative Sc 

I 622,00711 II 622,007111, 622,007 

Use for dist. 
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Fiscal Requirements- Required Attachment 
J.8 Process for Documenting and Monitoring School Level use of Title I Funds and Title I 

Funded Positions 

SCHOOL LEVEL FISCAL RESPONSIBILITIES 

1. The principal and Supervisor of Federal Programs meet to discuss the use of Title I 
personnel assigned to the school. 

2. The principal or designee meets with appropriate staff to determine the use of Title I 
funds. Parent input is obtained for planning the parent family engagement budget. 

3. The Supervisor of Federal Programs reviews and approves the planned expenditures for 
each Title I school. 

4. The principal or designee researches the requested items to determine costs and 
completes the Spending Approval Form prior to placing the order. The form requires the 
Supervisor of Federal Programs to verify that the four cost principles (reasonable, 
necessary, allowable and allocable) are met. The principal signs the Approval Form and 
emails it to the Supervisor of Federal Programs for authorization. 

5. When approval is received the order is placed by the principal or designee. 
6. The projected cost is recorded in the Redbook online fiscal system and is updated when 

the invoice is received. 
7. When the order arrives, the principal or designee checks the accuracy of the order. 
8. When the school receives the invoice, the Redbook is updated with accurate 

information, the principal dates and signs the invoice and specifies the category to which 
the expense is assigned. The invoice is sent to the Federal Office for processing. 

9. The principal or designee meets with the Title I specialist to review implementation of the 
SIP, expenditures and to monitor spend down of funds. 

1 O. At the beginning of each school year, the principal shares the responsibilities of Title I 
instructional assistants with the staff. In team meetings the role and responsibilities of 
other Title I staff are discussed. 

APPROVAL OF SCHOOL-LEVEL EXPENDITURES THAT ARE REASONABLE, 
NECESSARY, ALLOWABLE AND ALLOCABLE 

1. The Supervisor of Federal Programs meets with Title I administrators for a technical 
assistance meeting and reviews fiscal procedures and fiscal terms prior to the beginning 
of the school year. 

2. The Supervisor of Federal Programs reviews each school's spending plan when the Title 
I school budgets are submitted and screens them for appropriate use of Title I funding 
based on reasonable, necessary, allowable and allocable guidelines. 

3. The Supervisor of Federal Programs receives Spending Approval Forms from principals. 
The forms include information on the items requested, cost, budget category and how 
the expenditure supports strategies in the School Improvement Plan. 

1 
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4. If the expenditure meets the criteria for reasonable, necessary, allowable and allocable, 
the Supervisor of Federal Programs approves the expenditures and notifies the principal. 

5. When the invoice is received in the Federal Office, the secretary processes the invoice 
and it is signed by the Supervisor of Federal Programs. 

6. The Supervisor of Federal Programs monitors spend down and expenses on a regular 
basis with the Federal Programs secretary. 

APPROPRIATE USE OF SCHOOL-LEVEL TITLE I FUNDED POSITIONS BASED ON 
APPROVED JOB DESCRIPTIONS 

1. The Supervisor of Federal Programs monitors job descriptions for Title I personnel and is 
involved in the hiring process. 

2. The Supervisor of Federal Programs meets with Title I school administrators and 
describes the role of Title I personnel. 

3. The Supervisor of Federal Programs visits Title I schools and meets/observes/evaluates 
Title I personnel. The Supervisor of Federal Programs verifies that job responsibilities 
are being fulfilled. 

ROLES AND RESPONSIBILITIES OF PARAEDUCATORS 

1. During virtual learning, Title I funded paraprofessionals working in Title I schools: 
• Plan with teachers 
• Maintain a planbook including names of students in each group, the subject, a 

brief description of activity, have teacher initial plans, spend no more than 10% of 
time doing clerical activities 

• Provide one on one tutoring for students if the tutoring is scheduled at a time 
when the student would not otherwise receive instruction from a teacher 

• Assist with classroom management, such as organizing instructional and other 

materials 
• Act as a translator or interpreter 
• Provide instructional services to students working under the direct supervision of 

a teacher through Schoology or Google Meet 
2. During in person learning, Title I funded paraprofessionals working in Title I schools: 

• Plan with teachers 
• Maintain a planbook including names of students in each group, the subject, a 

brief description of activity, have teacher initial plans, spend no more than 10% of 
time doing clerical activities 

• Provide one on one tutoring for students if the tutoring is scheduled at a time 
when the student would not otherwise receive instruction from a teacher 

• Assist with classroom management, such as organizing instructional and other 
materials 

2 
Title I Part A Page 187



REV 9/2021 

• Act as a translator or interpreter 
• Provide instructional services to students working under the direct supervision of 

a teacher 

3 
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POSITION: 
REPORTS TO: 
SALARY: 

J.9. P2002-10 

-NOTICE OF VACANCY-

Title I School Support Specialist 
Supervisor of Federal Programs 
Unit 1 Salary Schedule (Ten Month) + 20 per diem days 

QUALIFICATIONS: 
Applicant should possess the following skills, knowledge and abilities, in order to meet the minimum 
requirements for this position: 

• Masters Degree in Reading, Curriculum, or Administration 
• Five (5) years of successful teaching experience in the Allegany County Public Schools 
• Knowledge of Title I 
• Knowledge of evidence based instruction 
• Knowledge of the Maryland College and Career Ready Standards 
• Knowledge of assessment analysis 
• Regular on time attendance 

ESSENTIAL JOB FUNCTIONS: 

• 
• 

• 

• 
• 

• 

• 
• 
• 

Establish a system of intensive and sustained support and improvement for Title I schools 
Provide technical assistance to Title I schools by: 

• assisting in the completion of the needs assessment 
+ analyzing student assessment data 
+ identifying and addressing instructional needs and professional development needs 
• implementing a professional development plan for Title I schools based upon each 

school's needs and scientifically based research instruction 
Work with Title I schools to ensure School Improvement Plan (SIP) contains the required 
school-wide components 
Provide mentoring and coaching experiences for school-wide Title I personnel 
Analyze benchmark data and assist teachers to plan lessons which meet the learning needs of 
students 
Attend grade level team meetings to plan instruction and to provide job embedded professional 
development opportunities for teachers 
Actively participate as a member of each School Improvement Team and/or other school teams 
Write, implement, and maintain required documentation for grants 
Assist with ESEA Consolidated Plan 

• Monitor school budget expenditures 
• Complete reports as assigned 
• Assist with school parent/family programs 
• Assist with the annual Title I Administrators Technical Assistance Meeting 
• Arrange/provide professional development for Title I district wide sessions 
• Arrange/assist with district wide parent/family engagement events and school Title I parent 

meetings 
• Work with other departments as needed 
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• Research evidence based instructional strategies 
• Attend local, state and national educational conferences 
• Assume all other assigned responsibilities 

PROCEDURES FOR FILING APPLICATIONS: 
• A person presently employed by the Board of Education needs to use the School Recruiter System 

to apply 

Letters must be received in the Human Resources Office uo later than 4:00 p.rn., Monday, July_ 
20_, and addressed to: 

Supervisor of Human Resources 
Board of Education of Allegany County 
P. 0. Box 1724 
108 Washington Street 
Cumberland, MD 21501-1724 

Date: day, July , 2020 

In accordance with state law, anyone hired wl10 will have contact with our school children, must be fingerprinted and submit to a 
criminal background investigation. 

The Board of Education of Allegany County is an equal opportunity employer and does not discriminate on the basis of 
race, color, sex, age, national origin, religion or disability in matters affecting employment or the provision of service, 
programs or activities in compliance with the Americans with Disabilities Act of 1990, Section 504 of the 
Rehabilitation Act of 1973 and the Individuals with Disabilities Education Act. 

AN EQUAL OPPORTUNITY EMPLOYER 
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ALLEGANY COUNTY PUBLIC SCHOOLS 

108 Hi1shing1011 Street• P.O. Box 17]4 • Cumberland, MD 2 15()/ . J 714 
Ti •ll'phmu- (3()/J 759- ](Jf)fi • 11·u·11:mp.1·mrl.mg 

POSITION: 
REPORTS TO: 

P2002-10 

-NOTICE OF VACANCY-

Title I Equitable Services Specialist 
Supervisor of Federal Programs 

Mem~rs t1ft/1e 8,/lml ,~f' t,·,1uc-nli"11 
Cr>'Stal M. lknder. Pres ident 

Robert S. Farrd L Vice 1'1-esidcnt 
Debra L. Frnnk 

T,1mmy l'\·L Frnlcy 
fh vid A. B,.1lm. OC 

Supl!ri11tmden, <~f' Sdtoof.~ 
foffrey S. Ulank 

SALARY: Hourly Rate Based on Most Recent Per Diem Rate 

QUALIFICATIONS: 
Applicant should possess the following skills, knowledge and abilities, in order to meet the minimum 
requirements for this position: 

• Masters Degree in Reading, Curriculum, or Administration 
• Five (5) years of successful teaching experience in the Allegany County Public Schools 
• Knowledge of Title I 
• Knowledge of Equitable Services Requirements 
• Knowledge of the Maryland College and Career Ready Standards 
• Knowledge of assessment analysis 
• Regular on time attendance 

ESENTIAL JOB FUNCTIONS: 
• establish a system of intensive and sustained support and improvement for Title I 

programs in Non Public schools 
• update Non Public resource notebooks for schools 
• check the list of poverty level children for address-eligible children, collect forms, 

prepare information for schools 
• monitor the programs - checking to make sure all children have met eligibility 

requirements, the Title I teacher is maintaining a list of children who are being 
provided services, checking the planning book that documents what specific 
instructional services have been provided, making sure that the Title I teacher is 
maintaining a schedule, materials, equipment is labelled, inventoried, and stored 
safely 

• assist with planning consultation meetings with Non Public administrators 
• consult with private school officials on all required topics 
• make sure that the Title I teacher is coordinating with the regular classroom teacher 

( and documenting) 
• help the Title I teacher develop and complete progress reports to be sent to parents 

and teachers (keep a copy for the records) 
• check in with the principal (and document) to ensure that the principal is satisfied 

with the services 
• maintain Non Public monthly reports documentation 

"Great Teaching. Great Learning. Every Student. Every Day." Title I Part A Page 191



ALLEGANY COUNTY PUBLIC SCHOOLS 

108 lh1shi11gton S1reer • P.O. Box 172-1 • Cumberland. .11.1D 2 I 501-1724 
Tdephom· (30!) 759-J(J()fJ • u·w11:iup.wrd.org 

• complete monitoring visits to Non Public 
schools 

/1-lembcrs ,,,-,1,,, B,Hml 1!f'l::1h1t·11ti<m 
Crystal f\·I. Bc'ndcr. President 

Robert S. farrelL Vi.::<· 1'1-e~idcnt 
Dc-hra L. Frank 

Tammy M. FraiL:y 
Om·id A .. ffohn, DC' 

Supaimeudtwr of Sdwols 
Jethcy S. Bl:mk 

• meet with the Title I team on a regular basis to provide updates 
• monitor family involvement activities and documentation 
• maintain documentation for Title I monitoring process 
• complete reports as assigned 
• work with other departments as needed 
• assume all other assigned responsibilities 

PROCEDURES FOR FILING APPLICATIONS: 
• A person presently employed by the Board of Education needs to use the School Recruiter System 

to apply 

Letters must be received in the Human Resources Office no later than 4:00 p.m., Monday, .July_ 
2021, aud addressed to: 

Director of HR 
Board of Education of Allegany County 
P. 0. Box 1724 
108 Washington Street 
Cumberland, MD 21501-1724 

Date: day, July , 2021 

In accordance with state law, anyone hired who will have contact with our school children, must be fingerprinted and 
submit to a criminal background investigation. 

The Board of Education of Allegany County is an equal opportunity employer and does not discriminate on the basis of 
race, color, sex, age, national origin, religion or disability in matters affecting employment or the provision of service, 
programs or activities in compliance with the Americans with Disabilities Act of 1990, Section 504 of the 
Rehabilitation Act of 1973 and the 1ndividuals with Disabilities Education Act. 

AN EQUAL OPPORTUNITY EMPLOYER 
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Fiscal Requirements- Requirement 10 
J.10. Procedures for the Allocation to Schools for 

Parent/Family Engagement 

1. Parents /families are consulted about the procedures for allocating parent 
funding to schools during the spring Title I Parent Meetings. 

2. The Supervisor of Federal Programs determines the allocation for each 
school. 

3. The allocation for Non Public schools is determined and subtracted from 
the LSS Title I allocation . 

4. This amount is multiplied by .01 to determine the Parent/Family 
engagement allocation. 

5. 100% of the 1 % allocation is given to schools. 

6. Each Title I school 's allocation is determined by dividing the FARMS 
enrollment as of September 30th of the previous school year into the 
parent/family allocation amount to determine a per pupil allocation. 

7. Each Title I school's FARMS September 30th enrollment is multiplied by 
this per pupil allocation to determine the total allocation. 

8. Principals are informed of the allocation amount for planning purposes. 

9. If the district plans any district wide parent/family engagement activities, 
this funding is taken from the remainder of the LSS allocation.The funds 
are not deducted from school allocations. 

10. Family Engagement Coordinators' salary and benefits are included in the 
school's Title I allotment; not in a school 's parent/family allocation. 
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Requirement 1 0: FY22 Title I Schools PFE Allocations 

l Title I Schools PFE AUocation~----

1 John Humbird $2,673.85 J 

I South Penn __ _____ $5,583.01 

George's Creek ' 

; Westernport 

, Westmar Middle 
-·-- ,._ ·- ------·--- -

West Side 

$2,899.65 

$2,982.83 

$3,042.25 

$3,731.51 

~ t _:5_ay ag_€l _____ , ____ $2,133.14-1- _________ _ 

Cash Valley ' $2,941.24 
- -··· . ~ - ,_ - -- --,-. ··- ··-·· 

1 Parkside $2,067.78 

1 t.':!_ortheas~ _ 

Total: 

$3,107.61 
T··- - $31,162.aa 

' ..: 
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Participation of Children Enrolled in Private Schools- Required Attachment E.1.a. 

Process for Inviting Private School Officials and Ongoing Consultation to 

Provide Equitable Services 

1. Check MSDE's website for Approved Non Public Schools. 

2. Mail a written invitation to each administrator at these schools to attend a Federal Programs 

Meeting and a Title I Consultation Meeting in March/April either in-person or virtually. Invitation 
contains a request to fax a response regarding attendance at the meeting to the Federal Office. 
Electronic signatures are acceptable. 

3. Track responses and phone schools that do not respond by the given date. 

4. Phone each administrator with a reminder to attend the meeting (in-person or virtually) within 1 
week prior to the meeting date. 

5. At the Title I Consultation meeting, determine a date for an August meeting. 

6. At the August meeting, determine a date for the January meeting. 

7. At the January meeting, announce the date for the March/April meeting. 

8. Arrange meetings with individual administrators as needed. 

9. Utilize the MSDE Consultation Topics checklist to assure all topics are addressed. 

10. Consultation meetings may be held in person or virtually. Electronic signatures are acceptable. 
Emails for consultation purposes are acceptable. 

1 
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10/2021 

Date 

March 

March/April 

April 

April 22, 2021 

August 12, 2021 

January 13, 2022 

Allegany County Public Schools Title I 
Non Public Consultation Timeline 

Action Person Responsible 

Check MSDE's website for Approved Supervisor of Federal 
Non Public Schools Programs 

Mail a written invitation to each Supervisor of Federal 
administrator at the approved Non Programs, Non Public 
Public Schools to attend a Federal Administrators 
Programs Meeting with a Title I 
Consultation Meeting in March/April 
either in-person or virtually. 

Collect RSVPs that are emailed or Supervisor of Federal 
faxed to the Federal Office and phone Programs, Title I Staff 
schools that do not respond. 
One week prior to the meeting, call or 
email a reminder to each 
administrator. 

Hold the consultation meeting. Utilize Supervisor of Federal 
the MSDE Consultation Topics Programs 
Checklist to assure all topics are 
addressed. At the meeting, determine 
a date for the next meeting, in August. 

Hold the consultation meeting. Utilize Supervisor of Federal 
the MSDE Consultation Topics Programs. 
Checklist to assure all topics are 
addressed. At the meeting, determine 
a date for the next meeting, in 
January. 

Hold the consultation meeting. Utilize Supervisor of Federal 
the MSDE Consultation Topics Programs 
Checklist to assure all topics are 
addressed. At the meeting, determine 
a date for the next meeting, in 
March/April. 

*Consultation meetings may be held in-person or virtually. Electronic sign-ins are acceptable, 
and emails for consultation purposes are acceptable. 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
The goal of reaching agreement between ~ local education ag_ency (L~) and appropriatE} private school officials is 

grounded in timely, meaningful, and open communication on key issues that are relevant to the equitable participation of 

eligible private school students, t~achers and other educational personnel, and families in programs under the Every 

Student Succeeds Act (ESSA). 

A. How the children's needs will be identified; 

B. What services will be offered; 

C. How, where, and by whom the services will be provided; 

D. Timelines and due dates for all time sensitive information will be shared including signed affirmation and intent to 
participate forms as well as program applications as appropriate. 

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve 
those services; NOTE: [language of "acqde'}licajly" only applies to Title/] 

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other 

educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the 
proportion of funds allocated for equitable services is determined; 

G. How and when the LEA, consortium, or entity w ill make decisions about the del ivery of services to such children, 

including a thorough consideration and analysis of the views of the private school officials on the provision of services 
through a contract with potential third-party providers; 

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the 

children from low-income families in a participating school attendance area who attend private schools; or 

II. in the LEA's participating school attendance area who attend private schools with the proportion of funds 

allocated under subsection (a)(4}(A) based on the number of children from low-income families who attend 

private schools; 

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s) 
and in determining how carryover funds will be used, the LEA must consult with the appropriate private school 
officials. 

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency, 
consortium, entity, or third-party contractor; 

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a 

contract, the LEA will provide in writing to such private school officia Is an analysis of the reasons why it has 

chosen not to use a contractor; 

Affirmation of Consultation - 6/16/2021 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources-of data that are used under subsection (c) and section 1113{c)(i)to-determine-the -

number of children from low-income families in participating school attendance areas who attend private 

schools TITLE I ONLY 
M. When, including the approximate time of day, services will be provided; TITLE I ONLY 

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination 

with eligible funds available for services to private school children under programs covered by Section 

8501(b)(1) . TITLE I ONLY 
O. *Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE I ONLY 

P. *Transferring funds from Title II, Part A or Title IV, Part A into Title I, Part A, as applicable. TITLE I ONLY 

(*Revised as of 6/10/2021} 

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections 1117(b}(l) and 8501(c)(1)(5)). 

By signing this form, we agree that: 

timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 

participation of eligible private school children in the program. 

we participated in meaningful and timely discussion(s) on each Title program and have chosen to participate in 

the program(s) indicated above in Part II. 

timely and meaningful consultation will continue throughout the school year to discuss implementation and 

assessment of services provided under these Title programs. 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 
reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 
Equitable Services Ombudsman (ESSA Section 1117(b)(l)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 

Affirmation of Consultation - 6/16/2021 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
The goal of reaching agreement between a local education agency (LEA) and appropriate private school officials is 

grounded in timely, meaningtl!I, anj{ open-~omro1,,1n_icai1Q1196 ~ey is~u~s that ar~ rele_val]~_to th~ ~quitabl~_particjpation of -

eligible private school students, teachers and other educational personnel, and families in programs under the Every 

Student Succeeds Act (ESSA). 

PART I: CONTACT INFORMATION 

LEA INFORMATION CONTACT INFORMATION 

TELEPHONE NUMBER: 
~ 0 1- 1 S" 'f - .2. 0 Lf "' 

• Our organization represents a consortium of schools and will represent our schools. A formal letter will be 
provided. 

Title II, Part A E:J- Title Ill, Part A B"'" Title IV, Part A 
(ESSA Sect. 8501) (ESSA Sect. 8501) (ESSA Sect. 8501) 

PART Ill: CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 AND SECTION 8501 

A. How the children's needs will be identified; 
B. What services will be offered; 

C. How, where, and by whom the services will be provided; 

D. Timelines and due dates for all time sensitive information will be shared including signed affirmation and intent to 
participate forms as well as program applications as appropriate. 

E. How the services will be [academicalfy] assessed and how the results of that assessment will be used to improve 
those services; NOTE: [language of "academically" only applies to Title I] 

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other 

educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the 
proportion of funds al!ocjlted for equitable services is determined; 

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children, 

including a thorough consideration and analysis of the views of the private school officials on the provision of services 
through a contract with potential third-party providers; 

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the 

children from low-income families in a participating school attendance area who attend private schools; or 

II. in the LEA's participating school attendance area who attend private schools with the proportion of funds 

allocated under subsection (a)(4)(A) based on the number of children from low-income families who attend 

private schools; 

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s) 
and in determining how carryover funds will be used, the LEA must consult with the appropriate private school 

officials. 

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency, 
consortium, entity, or third-party contractor; 

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a 

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has 

chosen not to use a contractor; 

Affirmation of Consultation - 6/16/2021 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources of--dat-a-that-a-re-used--under subsection (e)--and-section-1113(c)(1} to-determine-the - - -- ------ -- -

number of children from low-income families in participating school attendance areas who attend private 

schools TITLE I ONLY 

M. When, including the approximate time of day, services will be provided; TITLE I ONLY 

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination 

with eligible funds available for services to private school children under programs covered by Section 

8501(b)(l). TITLE I ONLY 

0 . *Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE I ONLY 

P. *Transferring funds from Title II, Part A or Title IV, Part A into Title I, Part A, as applicable. TITLE I ONLY 

(*Revised as of 6/10/2021) 

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections 1117(b)(l} and 8501(c)(1}(5}). 

By signing this form, we agree that: 

0"" timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 

participation of eligible private school children in the program. 

if we participated in meaningful and timely discussion(s} on each Title program and have chosen to participate in 

the program(s) indicated above in Part II. 

c;;i/timely and meaningful consultation will continue throughout the school year to discuss implementation and 

assessment of services provided under these Title programs. 

DATE: -1?-~2 
DATE: 

~-12..-..11 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 
reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 
Equitable Services Ombudsman (ESSA Section 1117(b)(1)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 

The goal of reaching agreement bE:tween a local_educatiO!) agency {LEA) and app!~pri~!e P~!vate school '?fficials is 

grounded in timely, meaningful, and open communication on key issues that are relevanuo the equitable participation of 

eligible private school students, teachers and other educational personnel, and families in programs under the Every 

Student Succeeds Act (ESSA). 

NAME OF PRIVATE SCHOOL:/' I 
l.,...lX, V6v-. 

TELEPHONE NUMBER: 
301 7J..9 O?'j/ .J 

PRIVATE SCHOOL REPRESENTATIVE & ITLE: EMATL AD-DREs·s: ---- - --- - - - -- f-

'7)°'"' ~ e. I ~ c, """'- ;:uo ~ , J"\-'I ~""' ~ .s y- ; eQ c:..h cc. o.@ c.a..l va., eo. }i>J, IJ,e, 
• Our organization repre ents a consortium of schools and will represent our schools. A formal letter will be 

provided. 

PART II: INDICATE FEDERAL PROGRAM PARTICIPATION {Programs covered under ESSA Section 1117 and Section 8501) 

Title I, Part A psl. 
( ESSA Sect. 1117) 

Title I, Part C ~ 
(ESSA Sect. 8501 

Title II, Part A ~ 
(ESSA Sect. 8501 

Title Ill, Part A ~ 
(ESSA Sect. 8501) 

Title IV, Part A IQ 
(ESSA Sect. 8501) 

PART Ill: CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 AND SECTION 8501 

A. How the children's needs will be identified; 
B. What services will be offered; 

C. How, where, and by whom the services will be provided; 

Title IV, Part B J!i'.l 
(ESSA Sect. 8501) 

D. Time lines and due dates for all time sensitive information will be shared including signed affirmation and intent to 

participate forms as well as program applications as appropriate. 

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve 
those services; NOTE: [language of "academically" onfy applies to Title /] 

F. The size and scope of the equitable services to be provided to the eligible private school ·children, teachers, and other 
educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the 
proportion of funds allocated for.equitable services is determined; 

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children, 
including a thorough consideration and analysis of the views of the private school officials on the provision of services 
through a contract with potential third~party providers; 

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the 

children from -iow-income families in a participating school attendance area who attend private schools; or 

II. in the LEA's participating school attendance area who attend private schools with the proportion of funds 

allocated under subsection (af(4}(A) based on the number of children from low-income families who attend 

private schools; 

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s} 

and in determining how carryover funds will be used, the LEA must consult with the appropriate private school 
officials. 

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency, 
consortium, entity, or third-party contractor; 

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a 

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has 

chosen not to use a contractor; 

Affirmation of Consultation - 6/16/2021 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources-of-data·that--are-t1sed under subsection (c} and section 111-3(c)(1) to determine-the - -

number of children from low-income families in participating school attendance areas who attend private 

schools TITLE I ONLY 
M. When, including the approximate time of day, services will be provided; TITLE I ONLY 
N. Whether to provide services to eligible private school children by consolidating and using funds in coordination 

with eligible funds available for services to private school children under programs covered by Section 

8501(b)(l}. TITLE I ONLY 
O. *Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE I ONLY 

P. *Transferring funds from Title 11, Part A or Title IV, Part A into Title I, Part A, as applicable . TITLE I ONLY 

(*Revised as of 6/10/2021) 

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children {ESSA sections 1117(b){1} and 8501(c)(1)(5)). 

By signing this form, we agree that: 

rtl timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 

participation of eligible private school children in the program. 

~ we participated in meaningful and timely discussion(s) on each Title program and have chosen to participate in 

the program(s) indicated above in Part II. 

OZ( timely and meaningful consultation will continue throughout the school year to discuss implementation and 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 
reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 
Equitable Services Ombudsman (ESSA Section 1117{b)(l)) by Including It in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Maryland State Department ot Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
The goal of reaching agreement between a local education agency (LEA) and appropriate private school officials is 

grounded in timely, meaningful,_a_~d open_~ommunication on key issues tha! ar~re_l~va_nt to t~e ~quitable pa~icipation of 

ligible private school students, teacbe.rs and other educational personnel, andJamilies in pr.ograms.under the.Every_ ... _ .. 

Student Succeeds Act (ESSA). 

A. How the children's needs will be identified; 
B. What services will be offered; 

C. How, where, and by whom the services will be provided; 

D. Timelines and due dates for all time sensitive information will be shared including signed affirmation and intent to 
participate forms as well as program applications as appropriate. 

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve 
those services; NOTE: [language of "academically" only applies to Title/] 

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other 
educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the 
proportion of funds allocated for equitable service~ is determined; 

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children, 

including a thorough consideration and analysis of the views of the private school officials on the provision of services 
through a contract with potential third-party providers; 

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4}(A) based on all the 

children from low-income families in a participating school attendance area who attend private schools; or 

II. in the LEA's participating school attendance area who attend private schools with the proportion of funds 

allocated under subsection (a)(4)(A) based on the number of children from low-income families who attend 

private schools; 

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s) 
and in determining how carryover funds will be used, the LEA must consult with the appropriate private school 
officials. 

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency, 
consortium, entity, or third-party contractor; 

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a 

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has 

chosen not to use a contractor; 
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. Maryland State Department or Education 
Affirmatio-n of Consultatio·n Form 

Federal Program Under ESSA 
PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sourcesof:aata ~ha~nte us_e_d~unae~:su~Jettioh·(e}-and :sea:i.?n ~113(c){l) t~ de.ter~ine_~he 

number of children from loi.y•~ncome families in participating school atte'i"1dance areas who attend private 
schools TITLE I ONLY 

M. When, including the approximate time of day, services will be provided; TITLE I ONLY 

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination 

with eligible funds available for services to private school children under programs covered by Section 
8501(b)(l). TITLE I ONLY 

O. *Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE I ONLY 

P. *Transferring funds from Title II, Part A or Title IV, Part A into Title I, Part A, as applicable. TITLE I ONLY 

(*Revised as of 6/10/2021) 

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private·schoo/ officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections 1117{b}(1) and 8501{c)(1)(5)). 

By signing this form, we agree that: 

• timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 

participation of eligible private school children in the program. 

D we participated in meaningful ~md timely discussion(s) on each Title program and have chosen to participate in 

the program(s) indicated above in Part II. 

D timely and meaningful consultation will continue throughout the school year to discuss implementation and 

assessment of services provided unde 

LEA REPRESENTATIVE SIGNATURE: DATE: 

PRIVATE SCHOOL REPRESENTATIVE SIGNATURE: DATE: 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 

reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 

Equitable Services Ombudsman (ESSA Section 1117(b)(1)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 

Affirmation of Consultation - 6/16/2021 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
The goal of reaching agreemel}t ~~~ee13 a loc:;?1 egu.cation_ agency (LEA) and appropri~~e private schoQI offici_als is 

grounded in timely, meaningful, and open communication on key issues that are relevant to the equitable participation of 

eligible private school students, teachers ~nd other educational personnel, and families in progfams underthe Every 

Student Succeeds Act (ESSA}. 

A. How the children's needs will be identified; 
B. What services will be offered; 

C. How, where, and by whom the services will be provided; 

D. Timelines and due dates for all time sensitive information will be shared including signed affirmation and intent to 
participate forms as well as program applications as appropriate. 

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve 
those services; NOTE: [language of "academically" only applies to Title I] 

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other 

educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the 
proportion of funds allocated for equitable services is determined; 

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children, 

including a thorough consideration and analysis of the views of the private school officials on the provision of services 
through a contract with potential third-party providers; 

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the 

children from low-income families in a participating school attendance area who attend private schools; or 

IL in the agency's participating school attendance area who attend private schools with the proportion of funds 

allocated under subsection (a)(4)(A) based on the number of children from low-income families who attend 

private schools; 

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s) 

and in determining how carryover funds will be used, the LEA must consult with the appropriate private school 
officials. 

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency, 
consortium, entity, or third-party contractor; 

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a 

contract, the LEA will provide in writing to such private school officia Is an analysis of the reasons why it has 

chosen not to use a contractor; 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources of data that are used under subsection (c) and section 1113(c)(l)-to determine the 

number of children from low-income f~milies in participating school attendance areas who attend private 
schools TITLE I ONLY 

M. When, including the approximate time of day, services will be provided; TITLE I ONLY 
N. Whether to provide services to eligible private school children by consolidating and using funds in coordination 

with eligible funds available for services to private school children under programs covered by Section 
8501(b)(l). TITLE I ONLY 

Because an LEA must consult with appropriate private school officials during the design and development of the LEA's 
Title I program and before the LEA makes any decision that affects the opportunities of eligible private school students 
to participate (ESEA section 1117(b)(1), (3)), other topics of consultation must include, as appropriate: 

O. Administrative costs of providing equitable services including Indirect costs. 
P. Services and activities for teachers of participating private school students, if applicable. 
Q. Family engagement activities. 
R. Transferring funds from Title 11, Part A or Title IV, Part A into Title I, Part A. 

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the l£A and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections 111 l{b}(l) and 8501{c)(1){5)). 

By signing this form, we agree that: 

• timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 

participation of eligible private school children in the program. 

• we participated in meaningful and timely discussion(s) on each Title program and have chosen to participate in 
the program(s} indicated above in Part II. 

• timely and meaningful consultation will continue throughout the school year to discuss implementation and 

f se ed under these Title programs. 

ease share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 
reflects the results of agreement between the LEA and private school official and must be transmitted to the MS0E's 
Equitable Services Ombudsman (ESSA Sec~ion 1117(b)(l)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Allegany County Public Schools 
108 Washington Street - P.O. Box 1724 

Cumberland, MD 21501-1724 

COMPLAINT PROCEDURES FOR NON-PUBLIC SCHOOLS 

Allegany County Public Schools is committed to open communication with non-public 
schools in order to reach the goal of educating all students. Allegany County Public Schools is 
aware that disagreements may arise periodically. These disagreements need to be resolved in a 
timely fashion. The following procedures have been developed to handle complaints dealing 
with Title I programs, services and staff members. All Title I complaints are to be directed to the 
Supervisor of Federal Programs using the procedures outlined below. 

Filing a Complaint 

• Gather all information dealing with the complaint. 
• Fill out the Complaint form, being as specific as possible. 
• Send the Complaint Form to the Federal Office at the address listed on the form. 

Response from Supervisor of Federal Programs 

• The Supervisor of Federal Programs will review the completed Complaint Form. 
• The Supervisor will set up an appointment with the originators of the complaint in order 

to resolve the complaint. This will usually occur within five (5) working days after receipt 
of the complaint. 

Additional Steps (if required) 

• 

• 

• 

• 

• 

If the complaint cannot be resolved by the Supervisor of Federal Programs, a meeting 
will be set up with the Chief Academic Officer, the Supervisor of Federal Programs and 
the concerned parties. 

The Chief Academic Officer will work with the Supervisor of Federal Programs to resolve 
the complaint. 

If the issue is still unresolved, the Supervisor of Federal Programs will contact the 
Maryland State Department of Education's (MSDE) State Ombudsman for guidance. 
Meetings with the State Ombudsman may be scheduled in order to resolve the 
complaint. 

If additional steps beyond the Maryland State Department of Education are required in 
the resolution of the complaint, these steps will occur in accordance with the federal 
Every Student Succeeds Act legislation. 

Contact for Complaints 

Supervisor of Federal Programs 
Allegany County Board of Education 
Phone - 301-759-2046 Fax - 301-759-2422 

Effective: June 2005, revised July 2010, July 2017, 9/2021 
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Allegany County Public Schools 
108 Washington Street- P.O. Box 1724 

Cumberland, MD 21501-1724 

Non-Public Schools Complaint Form 

Name --------------------------------
Address ______________________________ _ 

Phone Number -------------- Date -----------
Nature of Complaint 

Do Not Write Below This Line 

Date Received in Federal Office -----------------------Date of Conference --------- ------------------
Date Resolved -----------------------------
Res o I u ti on 

Effective: June 2005, revised July 2010, July 2017, 9/2021 Title I Part A Page 208



Information for Equitable Services Table in Appendix H.

Non Public School Reading Math Total

Beginnings
Montessori

2 2 4

Bishop Walsh 5 6 11

Calvary Christian
Academy

3 2 5

Lighthouse
Christian Academy

0 0 0

10 10 20
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Appendix H: Equitable Services to Private Schools under ESSA 

This section applies to Title I, Part A and programs covered Title VIII, including: 
• Title I, Part A Improving Basic Programs Operated by Local Education Agencies
• Title I, Part C Migrant Education Program
• Title II, Part A: Preparing, Training and Recruiting High Quality Teachers, Principals and Other School Leaders
• Title III, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement Act
• Title IV, Part A: Student Support and Academic Enrichment Grants
• Title IV, Part B: 2l 5t Century Community Leaming Centers

EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS 
Services and other benefits to private school students must be secular, neutral, and non-ideological (Sec. 8501 (a)(2)), must be provided in a 
timely manner, and must be equitable in comparison to services and other benefits for public school children, teachers, and other educational 
personnel (Sec. 8501(a)(3)(A)). To ensure equity and opportunities for participation of nonpublic schools, the Maryland State Department of 
Education's Equitable Services Ombudsman is responsible for monitoring and enforcing the requirements relating to the participation of 
children in private schools. 

THE FOLLOWING DOCUMENTS MUST BE SUBMITTED IN APPENDIX H: 

D Consultation timeline 

D Signed Affirmation of Consultation Forms 

0 Complaint procedures/dispute resolution process for covered programs under ESSA 

Revised 12/9/21 
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EQUITABLE SERVICES ALLOCATIONS: 
Under sections 1 l 17(a)(4)(C) and 8501(a)(4)(C) of the ESEA, as amended by the ESSA, an SEA is required to annually provide notice of the 
amount of funds each LEA has detemtined are available for equitable services under applicable ESEA programs. Please enter each allocation 
based on the individual federal program for the current fiscal year. 

FY22 Allocations Title 1-A Title II-A Title IV-A Title IV-B 
Improving Basic Preparing, Training and Recruiting High Student Support and 21st Century 

Programs Quality Teachers, Principals and Other Academic Enrichment Community Learning 
School Leaders Grants Centers 

Total LEA 
Allocation $3,160,536 $448,396 $242,309 NA 

Total Equitable 
Services Allocation: $44,248 $40,701 $24,611 NA 

ATTESTATIONS- EQUITABLE SERVICES (Sec. 850l(a)): 

□ All documents are included in Appendix H for Title I-A, Title I-C, Title IIA, Title III, and Title IV A-B.

D Consultation timeline for each program

D Signed Affirmation of Consultation Forms 

D Complaint procedures/dispute resolution process for covered programs under ESSA 

D The LEA provided the equitable share allocation for each federal program as applicable. 

D The LEA ensures that private schools are provided with timely and meaningful consultation to participate in equitable services. 

D The LEA ensures that all participating private schools are not-for-profit private schools, church-exempt schools, and/or publicly funded 
schools and verified on MSDE's Nonpublic Schools Approval Webpage. 

John W. Logsdon Supervisor of Federal Programs Allegany County Public Schools 

LEA Equitable Services Point of Contact 
(please type or print) 

Revised 12/9/21 

Title Local Educational Agency 

j ohn.logsdonjr@acpsmd.org 

Email Address 
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Allegany County Public Schools 

2021-2022 Title I Consultation Schedule 

For Non Public Schools 

► April 22, 2021 at 1:30 PM

► August 12, 2021 at 9:00 AM

► January 13, 2022 at 1:30 PM

► March 23, 2022 at 1:30 PM

• You will receive a written invitation to these meetings.

• Invitations and meeting reminders may also be faxed, phoned, or

emailed. 

• Invitations will include an Intent to Attend form. Please fax your

response to 301-759-2422 as soon as possible. 

• Following each meeting, you will receive a copy of the minutes. Please

review the minutes to ascertain if they adequately reflect what occurred

at the meeting. Included with the minutes will be an Approval Form. You

may include any comments on this form. 

Please sign and fax this form to 301-759-2422 as soon as possible. 
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Allegany County Public Schools 

2021-2022 Title II Consultation Schedule 

For Non Public Schools 

► April 22, 2021 at 1:30 PM - Federal Programs Meeting and Title II

► Each quarter, or upon request

► Individual consultations to complete Non-Public Grant Planning and Consultation Form

due on September 10 

► Individual Consultations to complete Evaluation Report due in June

► Individual consultations to approve ACPS Planning Forms as submitted

► March 23, 2022 at 1:30 PM - Federal Programs Meeting and Title II
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Allegany County Public Schools 

2021 - 2022 Title IV, Part A Consultation Schedule 

For Non-Public Schools 

► April 22nd, 2021, at 1 :30 PM
(Federal Programs Meeting and Title IV, Part A) 

► Phone conferences and emails as needed to update the spending
and progress of the funding 

► January 13th, 2022, at 1 :30 PM
(Federal Programs Meeting and Title IV, Part A) 

► March 23rd, 2022, at 1 :30 PM
(Federal Programs Meeting and Title IV, Part A) 

Title I Part A Page 214



Maryland State Department of Education 

Affirmation of Consultation Form 

Federal Program Under ESSA 

Affirmation of Consultation Form 

Return�to application 

The goal of reaching agreement between a local education agency (LEA) and appropriate private school officials is 

grounded in timely, meaningful, and open communication on key issues that are relevant to the equitable 

participation of eligible private school students, teachers and other educational personnel, and families in programs 

under the Every Student Succeeds Act (ESSA). 
PART I: CONTACT INFORMATION 

LEA INFORMATION CONTACT INFORMATION 
NAME OF LEA: 

Allegany County Public Schools 

LEA REPRESENTATIVE & TITLE: 

John W. Logsdon, Supervisor of Federal Programs 

TELEPHONE NUMBER: 

301-759-2046

EMAIL ADDRESS:

john.logsdonjr@acpsmd.org

PRIVATE SCHOOL INFORMATION CONTACT INFORMATION 

EMAIL ADDRESS: 

□ Our organization represents a consortium of schools and will represent our schools. A formal etter will be
provided. 

PART II: INDICATE FEDERAL PROGRAM PARTICIPATION (Programs covered under ESSA Section 1117 and Section 8501) 

Title I, Part A □ Title I, Part C □ Title II, Part A . Title Ill, Part A □ Title IV, Part Title IV, Part B □
( ESSA Sect. 1117) (ESSA Sect. 8501) (ESSA Sect. 8501) (ESSA Sect. 8501) (ESSA Sect. 8501) (ESSA Sect. 8501) 

PART Ill: CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 AND SECTION 8501 

A. How the children's needs will be identified;

B. What services will be offered;

C. How, where, and by whom the services will be provided;

D. Timelines and due dates for all time sensitive information will be shared including signed affirmation and intent

to participate forms as well as program applications as appropriate.

E. How the services will be [academica!ly) assessed and how the results of that assessment will be used to improve

those services; NOTE: [language of "academica!ly" only applies to Title I)

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and

other educational personnel, as applicable, and the proportion of funds that is allocated for such services, and

how the proportion of funds allocated for equitable services is determined;

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such

children, including a thorough consideration and analysis of the views of the private school officials on the

provision of services through a contract with potential third-party providers;

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on

all the children from low-income families in a participating school attendance area who attend private

schools; or

II. in the agency's participating school attendance area who attend private schools with the proportion of

funds allocated under subsection (a)(4)(A) based on the number of children from low-income families

who attend private schools;
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Affirmation of Consultation Form 

Federal Program Under ESSA 

I. If applicable, total carryover funds available for the provision of equitable services under the respective
program(s) and in determining how carryover funds will be used, the LEA must consult with the appropriate
private school officials.

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government
agency, consortium, entity, or third-party contractor;

PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 
K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has
chosen not to use a contractor; TITLE I ONLY

L. The method or sources of data that are used under subsection (c) and section 1113(c)(l) to determine the
number of children from low-income families in participating school attendance areas who attend private
schools TITLE I ONLY

M. When, including the approximate time of day, services will be provided; TITLE I ONLY

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination
with eligible funds available for services to private school children under programs covered by Section
8501(b)(l). TITLE I ONLY

PARTV: AFFIRMATION OF CONSULTATION 
The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections 1117{b)(1) and 8501 {c){1}{5)}. 

By si&1Jing this form, we agree that: 
t3' timely and meaningful consultation occurred prior to the LEA making any decisions, which affected the 

participation of eligible private school children in the program. 
r;/ we participated in meaningful and timely discussion(s) on each Title program and have chosen to participate in

;the program(s) indicated above in Part II.

[if timely and meaningful consultation will continue throughout the school year to discuss implementation and 
ed 

DATE
5

_ /-2-.

DATE: 
-t317-�l

ONLY SIGN BELOW IF YOU BELIEVE THAT TIMELY AND MEANINGFUL CONSULTATION HAS NOT OCCURRED OR THAT THE 
PROGRAM DESIGN IS NOT EQUITABLE WITH RESPECT TO ELIGIBLE PRIVATE SCHOOL STUDENTS. 

PRIVATE SCHOOL REPRESENTATIVE SIGNATURE: DATE: 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 
reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 
Equitable Services Ombudsman (ESSA Section 1117(b}(1)} by including it in the Equitable Services Section of the Local 
ESSA Consolidated Strategic Plan 
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Federal Program Under ESSA 

The goal of reaching agreement between a local education agency (LEA} and appropriate private school officials is 

grounded in timely, meaningful, and open communication on key issues that are relevant to the equitable participation of 

eligible private school students, teachers and other educational personnel, and families in programs under the Every 

Student Succeeds Act (ESSA}. 

Our organization represents a consortium of schools and will represent 

provided. 
--· 

PAK! II: INDICATE FEDERAL PROGRAM PARTICIPATION (Programs covered under ESSA Section 1117 and Section 8501} 

Title I, Part A 'IQ 
( ESSA Sect. 1117) 

Title I, Part C 
ESSA Sect. 8501 

Title II, Part A 
(ESSA Sect. 8501) 

Title Ill, Part A 
(ESSA Sect. 8501) 

Title IV, Part A 
{ESSA Sect. 8501) 

PART Ill: CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 AND SECTION 8501 

A. How the children's needs will be identified;

B. What services will be offered;

C. How, where, and by whom the services will be provided;

Title IV, Part B 
(ESSA Sect. 8501) 

0. Time lines and due dates for all time sensitive information will be shared including signed affirmation and intent to

participate forms as well as program applications as appropriate.

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve

those services; NOTE: [language of "academically" only applies to Title I]

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other

educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the

proportion of funds allocated for equitable services is determined;

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children,

including a thorough consideration and analysis of the views of the private school officials on the provision of services

through a contract with potential third-party providers;

H. Whether to provide equitable services to eligible private school children -

L by creating a pool or pools of funds with all of the funds allocated under subsection (a}(4)(A) based on all the 

children from low-income families in a participating school attendance area who attend private schools; or 

II. in the LEA's participating school attendance area who attend private schools with the proportion of funds

allocated under subsection (a}(4}(A} based on the number of children from low-income families who attend

private schools;

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s)

and in determining how carryover funds will be used, the LEA must consult with the appropriate private school

officials.

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency,

consortium, entity, or third-party contractor;

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has

chosen not to use a contractor;
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Federal Program Under ESSA 

PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources of data that are used under subsection (c) and section 1113(c)(1) to determine the

number of children from low-income families in participating school attendance areas who attend private

schools TITLE I ONLY

M. When, including the approximate time of day, services will be provided; TITLE I ONLY

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination

with eligible funds available for services to private school children under programs covered by Section

8501{b)(l). TITLE I ONLY

0. ..Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE l ONLY

P. ..Transferring funds from Title II, Part A or Title IV, Part A into Title I, Part A, as applicable. TITLE I ONLY

(*Revised as of 6/10/2021) 

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections 1117(b)(1) and 8501(c)(1)(5)). 

By signing this form, we agree that: 

timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 

participation of eligible private school children in the program. 

we participated in meaningful and timely discussion(s) on each Title program and have chosen to participate in 

the program(s) indicated above in Part II. 

timely and meaningful consultation will continue throughout the school year to discuss implementation and 

assessment of services provided under these Title programs. 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 

reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 

Equitable Services Ombudsman (ESSA Section 1117(b)(l)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Federal Program Under ESSA 

The goal of reaching agreement between a local education agency (LEA) and appropriate private school officials is 

grounded in timely, meaningful, and open communication on key issues that are relevant to the equitable participation of 

eligible private school students, teachers and other educational personnel, and families in programs under the Every 

Student Succeeds Act (ESSA). 

PART I: CONTACT INFORMATION 

LEA INFORMATION CONTACT INFORMATION 

A. How the children's needs will be identified;

B. What services will be offered;

C. How, where, and by whom the services will be provided;

TELEPHONE NUMBER: 

� o 1- 1 er� - 2. o � c,, 

D. Time lines and due dates for all time sensitive information will be shared including signed affirmation and intent to

participate forms as well as program applications as appropriate.

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve

those services; NOTE: (language of "academically" only applies to Title I]

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other

educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the

proportion of funds allocated for equitable services is determined;

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children,

including a thorough consideration and analysis of the views of the private school officials on the provision of services

through a contract with potential third-party providers;

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the

children from low-income families in a participating school attendance area who attend private schools; or

II. in the LEA's participating school attendance area who attend private schools with the proportion of funds

allocated under subsection (a)(4)(A) based on the number of children from low-income families who attend

private schools;

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s)

and in determining how carryover funds will be used, the LEA must consult with the appropriate private school

officials.

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency,

consortium, entity, or third-party contractor;

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has

chosen not to use a contractor;
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Federal Program Under ESSA 

PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources of data that are used under subsection (c) and section 1113(c)(l) to determine the
number of children from low-income families in participating school attendance areas who attend private
schools TITLE I ONLY

M. When, including the approximate time of day, seivices will be provided; TITLE I ONLY

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination
with eligible funds available for seivices to private school children under programs covered by Section
8501(b)(l). TITLE I ONLY

O. *Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE I ONLY

P. *Transferring funds from Title It, Part A or Title IV, Part A into Title I, Part A, as applicable. TITLE I ONLY

(*Revised as of 6/10/2021)

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections 1117(b)(1) and 8501(c)(1)(5)). 

By signing this form, we agree that: 

� timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 
participation of eligible private school children in the program. 

if we participated in meaningful and timely discussion(s) on each Title program and have chosen to participate in 
the program(s) indicated above in Part II. 

�timely and meaningful consultation will continue throughout the school year to discuss implementation and 
assessment of services provided under these Title programs. 

-J?--2

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 

reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 

Equitable Services Ombudsman (ESSA Section 1117(b)(l)} by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Affirmation of Consultation Form 

Federal Program Under ESSA 

The goal of reaching agreement between a focal education agency (LEA) and appropriate private school officials is 
grounded in timely, meaningful, and open communication on key issues that are relevant to the equitable participation of 
eligible private school students, teachers and other educational personnel, and families in programs under the Every 
Student Succeeds Act (ESSA). 

NAME OF PRIVATE SCHOOL:/' 
I fl TELEPHONE NUMBER: 

L-o.. VO.v.., Oc�S '�.,. !;ca.de-.'- 301 7J9 017/ .J 

PRIVATE SCHOOL REPRESENTATIVE & ITLE: EMAIL ADDRESS: 
f �C<\"' � � I ll-. i.)Jll y1. � J""' � .-,. � J v ; ecu,� cc. 4@ c.c..l VGlv'- ea. /eJ. IJ.e. 

□ Our organization repre ents a consortium of schools and will represent our schools. A formal letter will be
provided.

PART 11: INDICATE FEDERAL PROGRAM PARTICIPATION (Programs covered under ESSA Section 1117 and Section 8501)

Title I, Part A fl[. 
( ESSA Sect. 1117) 

Title I, Part C i,c:J 
(ESSA Sect. 8501) 

Title II, Part A � 
(ESSA Sect. 8501) 

Title Ill, Part A ti:J 
(ESSA Sect. 8501) 

Title IV, Part A Kl 
(ESSA Sect. 8S01) 

PART 111: CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 AND SECTION 8501

A. How the children's needs will be identified;
B. What services will be offered;
c. How, where, and by whom the services will be provided;

Title IV, Part B � 
(ESSA Sect. 8501) 

D. Timelines and due dates for all time sensitive information will be shared including signed affirmation and intent to
participate forms as well as program applications as appropriate.

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve
those services; NOTE: [language of "academically" only applies to Title/]

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other
educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the
proportion of funds allocated for equitable services is determined;

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children,
including a thorough consideration and analysis of the views of the private school officials on the provision of services
through a contract with potential third-party providers;

H. Whether to provide equitable services to eligible private school children -
I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the

children from low-income families in a participating school attendance area who attend private schools; or
II. in the LEA's participating school attendance area who attend private schools with the proportion of funds

allocated under subsection (a){4)(A) based on the number of children from low-income families who attend
private schools;

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s)
and in determining how carryover funds will be used, the LEA must consult with the appropriate private school 
officials. 

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency,
consortium, entity, or third-party contractor;

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a
contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has
chosen not to use a contractor;
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PART IV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources of data that are used under subsection (c) and section 1113(c)(l} to determine the
number of children from low-income families in participating school attendance areas who attend private
schools TITLE I ONLY

M. When, including the approximate time of day, services will be provided; TITLE I ONLY

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination
with eligible funds available for services to private school children under programs covered by Section
8501(b)(l}. TITLE I ONLY

O. *Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE I ONLY

p. *Transferring funds from Title II, Part A or Title IV, Part A into Title I, Part A, as applicable. TITLE I ONLY

(*Revised as of 6/10/2021)

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections lll 7(b)(l) and 8501(c)(1)(5)). 

By signing this form, we agree that: 

rtl timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 
participation of eligible private school children in the program. 

� we participated in meaningful and timely discussion{s) on each Title program and have chosen to participate in 
the program(s) indicated above in Part II. 

IXf. timely and meaningful consultation will continue throughout the school year to discuss implementation and 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 

reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 

Equitable Services Ombudsman (ESSA Section 1117(b)(l)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Maryland 5tate Department ot Education 

Affirmation of Consultation Form 

Federal Program Under ESSA 

The goal of reaching agreement between a local education agency (LEA) and appropriate private school officials is 

grounded in timely, meaningful, and open communication on key issues that are relevant to the equitable participation of 

ligible private school students, teachers and other educational personnel, and families in programs under the Every 

Student Succeeds Act (ESSA). 

A. How the children's needs will be identified;

B. What services will be offered;

C. How, where, and by whom the services will be provided;

D. Timelines and due dates for all time sensitive information will be shared including signed affirmation and intent to

participate forms as well as program applications as appropriate.

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve

those services; NOTE: [language of "academically" only applies to Title I]

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other

educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the

proportion of funds allocated for equitable services is determined;

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children,

including a thorough consideration and analysis of the views of the private school officials on the provision of services

through a contract with potential third-party providers;

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the

children from low-income families in a participating school attendance area who attend private schools; or

II. in the LEA's participating school attendance area who attend private schools with the proportion of funds

allocated under subsection (a)(4}(A) based on the number of children from low-income families who attend

private schools;

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s)

and in determining how carryover funds will be used, the LEA must consult with the appropriate private school

officials.

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency,

consortium, entity, or third-party contractor;

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has

chosen not to use a contractor;
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Affirmation of Consultation Form 

Federal Program Under ESSA 

PART IV: ADD ITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources of data that are used under subsection (c) and section 1113(c)(1) to determine the

number of children from low-income families in participating school attendance areas who attend private

schools TITLE I ONLY

M. When, including the approximate time of day, services will be provided; TITLE I ONLY

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination

with eligible funds available for services to private school children under programs covered by Section

8501(b)(l). TITLE I ONLY

o. *Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE I ONLY

P. *Transferring funds from Title II, Part A or Title IV, Part A into Title I, Part A, as applicable. TITLE I ONLY

(*Revised as of 6/10/2021) 

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 

equitable and effective programs for eligible private school children (ESSA sections 1117{b){1) and 8501{c}{1}{5)). 

By signing this form, we agree that: 

D timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 

participation of eligible private school children in the program. 

□ we participated in meaningful and timely discussion(s) on each Title prograrn and have chosen to participate in

the program(s) indicated above in Part IL

D timely and meaningful consultation will continue throughout the school year to discuss implementation and 

LEA REPRESENTATIVE SIGNATURE: 

PRIVATE SCHOOL REPRESENTATIVE SIGNATURE: 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 

reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 

Equitable Services Ombudsman (ESSA Section 1117(b)(l)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Affirmation of Consultation Form 

Federal Program Under ESSA 

The goal of reaching agreement between a local education agency (LEA) and appropriate private school officials is 

grounded in timely, meaningful, and open communication on key issues that are relevant to the equitable participation of 

eligible private school students, teachers and other educational personnel, and families in programs under the Every 

Student Succeeds Act (ESSA). 

PART I: CONTACT INFORMATION 

LEA INFORMATION CONTACT INFORMATION 

ur organization represents a consortium of schools an 

provided. 

PART 111: CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 AND SECTION 8501 

A. How the children's needs will be identified;

B. What services will be offered;

c. How, where, and by whom the services will be provided;

D. Time lines and due dates for all time sensitive information will be shared including signed affirmation and intent to

participate forms as well as program applications as appropriate.

f. How the services will be [academically) assessed and how the results of that assessment will be used to improve

those services; NOTE: [language of "academically" only applies to Title I J

F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other

educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the

proportion of funds allocated for equitable services is determined;

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children,

including a thorough consideration and analysis of the views of the private school officials on the provision of services

through a contract with potential third-party providers;

H. Whether to provide equitable services to eligible private school children -

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the

children from low-income families in a participating school attendance area who attend private schools; or

II. in the agency's participating school attendance area who attend private schools with the proportion of funds

allocated under subsection (a)(4)(A) based on the number of children from low-income families who attend

private schools;

1. If applicable, total carryover funds available for the provision of equitable services under the respective program(s)

and in determining how carryover funds will be used, the LEA must consult with the appropriate private school

officials.

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency,

consortium, entity, or third-party contractor;

K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has

chosen not to use a contractor;
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Maryland State Department of Education 

Affirmation of Consultation Form 

Federal Program Under ESSA 

PART JV: ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 

L. The method or sources of data that are used under subsection (c) and section 1113(c)(l) to determine the

number of children from low-income families in participating school attendance areas who attend private

schools TITLE I ONLY

M. When, in duding the approximate time of day, services will be provided; TITLE I ONLY

N. Whether to provide services to eligible private school children by consolidating and using funds in coordination

with eligible funds available for services to private school children under programs covered by Section

8501(b)(1). TITLE I ONLY

Because an LEA must consult with appropriate private school officials during the design and development of the LEA's 
Title I program and before the LEA makes any decision that affects the opportunities of eligible private school students 

to participate (ESEA section 1117(b)(1), (3)), other topics of consultation must include, as appropriate: 
O. Administrative costs of providing equitable services including Indirect costs.

P. Services and activities for teachers of participating private school students, if applicable.

Q. Family engagement activities.

R. Transferring funds from Title 11, Part A or Title IV, Part A into Title I, Part A.

PART V: AFFIRMATION OF CONSULTATION 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to pravide 

equitable and effective programs for eligible private school children {ESSA sections llll(b){l} and 8501(c)(1)(5)). 

By signing this form, we agree that: 

O timely and meaningful consultation occurred prior to the LEA making any decisions which affected the 

participation of eligible private school children in the program. 

O we participated in meaningful and timely discussion(s) on each Title program and have chosen to participate in 

the program(s) indicated above in Part II. 

O timely and meaningful consultation will continue throughout the school year to discuss implementation and 

f se 

ease share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 

reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE's 

Equitable Services Ombudsman (ESSA Section 1117(b)(l)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Allegany County Public Schools 

108 Washington Street - P. 0. Box 1724 

Cumberland, MD 21501-1724 

COMPLAINT PROCEDURES FOR NON-PUBLIC SCHOOLS 

Allegany County Public Schools is committed to open communication with non-public 

schools in order to reach the goal of educating all students. Allegany County Public Schools is 

aware that disagreements may arise periodically. These disagreements need to be resolved in a 

timely fashion. The following procedures have been developed to handle complaints dealing 

with Title I programs, services and staff members. All Title I complaints are to be directed to the 

Supervisor of Federal Programs using the procedures outlined below. 

Filing a Complaint 
• Gather all information dealing with the complaint.

• Fill out the Complaint form, being as specific as possible.

• Send the Complaint Form to the Federal Office at the address listed on the form.

Response from Supervisor of Federal Programs 

• The Supervisor of Federal Programs will review the completed Complaint Form.

• The Supervisor will set up an appointment with the originators of the complaint in order

to resolve the complaint. This will usually occur within five (5) working days after receipt

of the complaint.

Additional Steps (if required) 

• If the complaint cannot be resolved by the Supervisor of Federal Programs, a meeting

will be set up with the Chief Academic Officer, the Supervisor of Federal Programs and

the concerned parties.

• The Chief Academic Officer will work with the Supervisor of Federal Programs to resolve

the complaint.
• If the issue is still unresolved, the Supervisor of Federal Programs will contact the

Maryland State Department of Education's (MSDE) State Ombudsman for guidance.
• Meetings with the State Ombudsman may be scheduled in order to resolve the

complaint.

• If additional steps beyond the Maryland State Department of Education are required in

the resolution of the complaint, these steps will occur in accordance with the federal

Every Student Succeeds Act legislation.

Contact for Complaints 

Supervisor of Federal Programs 

Allegany County Board of Education 

Phone -301-759-2046 Fax - 301-759-2422 

Effective: June 200S, revised July 2010, July 2017, 9/2021 
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Name 

Allegany County Public Schools 

108 Washington Street- P. 0. Box 1724 

Cumberland, MD 21501-1724 

Non-Public Schools Complaint Form 

--------------------------------

Address 
-------------------------------

Phone Number 
--------------

Date 
-----------

Nature of Complaint 

Do Not Write Below This Line 

Date Received in Federal Office 
-----------------------

Date of Conference 
---------------------------

Date Resolved 
-----------------------------

Resolution 

Effective: June 2005, revised July 2010, July 2017, 9/2021 
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RECIPIENT ASSURANCES 

By receiving funds under this grant award, I hereby agree, as grantee, to comply with the following terms and conditions: 

1. Programs and projects funded in total or in part through this grant shall operate in compliance with State and federal statutes and regulations,

including but not limited to the 1964 Civil Rights Act and amendments, the Code of Federal Regulations (CFR) 34, the Elementary and Secondary

Education Act, Education Department General Administrative Regulations (EDGAR), the General Education Provisions Act (GEPA) and the Americans

with Disabilities Act (ADA). Vendors, subgrantees, and/or consultants; including officers and employees shall comply with the Family Educational

Rights and Privacy Act at all times (20 U.S.C. §1232g).

2. Grantee shall assure that its facilities are accessible to individuals with disabilities as required by the ADA and applicable regulations. The grantee

shall not discriminate against individuals with disabilities In the provision of its services and programs unless to do so would be an undue burden or

result in fundamental alteration in the program as those terms are used in the ADA and its implementing regulation. The State reserves the right to

Inspect the grantee's facilities at any time to determine if the grantee is in compliance with ADA. The grantee shall bear sole responsibility for

assuring that its programs conforms for the section 501c. of the ADA (42 USC 12201) as a bona fide benefit plan. To the extent allowed by laws of 

the State of Maryland and the opinions of the State Attorney General, and subject to an appropriation of funds by the Maryland General Assembly

for the purpose contemplated in the paragraph, the grantee shall Indemnify and hold the State harmless in any administrative proceeding or action

brought pursuant to the ADA for all damages, attorneys' fees, litigation expenses and costs, if such action or proceeding arises from the acts of

grantee, grantee's employees, agents or subgrantees relating thereto and rising out of or in connection with the negligent acts or omissions of the

grantee under this agreement.

3. By accepting federal funds, the recipients certify that they have complied with Federal Executive Order 12549, Debarment and Suspension set

forth in 2 CFR §180, and that, a signed Certification Regarding Debarment, Suspension, Ineligibility and Voluntary Exclusion form has been filed with

Maryland State Department of Education Project Monitor.

4. Grantee shall establish and maintain fiscal control, fund accounting procedures by fund, as set forth in 2 CFR §200 and in applicable statute and

regulation. By accepting federal funds, the recipient agrees that the amount of the grant award is contingent upon the receipt of federal funds.

Grantee shall retain all records of its financial transactions and accounts relating to this grant for a period of five years, or longer if required by

federal regulation. Such records shall be made available for inspection and audit by authorized representatives of MSDE.

5. Entities expending federal funds of $750,000 or more in a single fiscal year, must have an annual financial and compliance audit in accordance

with 2 CFR Subpart F 200.500 et. seq.

6. The Maryland State Department of Education (MSDE) may, as it deems necessary, supervise, evaluate and provide guidance and direction to

grantee in the conduct of activities performed under this grant. However, MSDE's failure to supervise, evaluate or provide guidance and direction

shall not relieve grantee of any liability for failure to comply with the terms of the grant award.

7. Grantee shall adhere to MSDE reporting requirements, including the submission of all required reports. Failure to submit complete, accurate,

and timely progress and final reports may result in the withholding of subsequent grant payments until such time as the reports are filed.

8. Grantee must receive prior written approval from the MSDE Program Monitor before implementing any programmatic changes with respect to

the purposes for which the grant was awarded. Unless a division implements a stricter policy, grantee must receive prior written approval from the 

MSDE Program Monitor for any budgetary realignment of $1,000 or 15% of total object, program or category of expenditure, whichever is greater.

Grantee must support the request with the reason for the requested change. Budget realignments must be submitted at least 45 days prior to the

end of the grant period.

9. Requests for grant extension, when allowed, must be submitted at least 45 days prior to the end of the grant period.

10. Grantee shall insure that programs and projects that offer web-based or technology band instructional products or programs which are funded

in total or in part through this grant will operate in compliance with Section 508 of the Federal Rehabilitation Act of 1973 as amended and Section 7

-910 of the Education Article, Annotated Code of Maryland.

11. Grantee shall repay any funds that have been determined through the federal or State audit process to have been misspent, misapplied, or

otherwise not properly accounted for, and further agrees to pay any collection fees that may subsequently be imposed by the federal and/or State

government. The repayment may be made by an offset to funds that are otherwise due the grantee.

I further certify that all of the facts, figures and representations made with respect to the grant application and grant award, including exhibits and 

attachments, are true and correct to the best of my knowledge, information, and belief. 

Date 
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Appendix D 

Revised March 2021 

Title II, Part A 

Systems of Support for Excellent Teaching and Leading 

Local School System:   Allegany County Public Schools 

Fiscal Year: 2022 

Title II-A Coordinator:  Katherine Loughrie 

Telephone: 301-759-2009

E-mail: katherine.loughrie@acpsmd.org

Title II, Part A Application 

● Data Profile (MSDE will collect data. The local school system does not have to respond. Data should be part of

the needs assessment to identify local priorities.)

~ 
I 

innovate collaborate 
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● Identified Needs  

● Identified Priorities  

 

1.0: Targeted Supports and Consultation (Required) 

2.0: Administrative Costs (Allowable) 

3.0: Ensuring Equitable Access (Required) 

4.0: Systems of Professional Growth (Allowable) 

5.0: Alignment to Challenging State Academic Standards (Required) 

6.0: Private School Services (Required) 

7.0: Assurances (Required) 

 

The purpose of this title is to provide grants to State educational agencies and subgrants to local educational 

agencies to— 

(1) increase student achievement consistent with the challenging State academic standards; 

(2) improve the quality and effectiveness of teachers, principals, and other school leaders; 

(3) increase the number of teachers, principals, and other school leaders who are effective in improving student 

academic achievement in schools; and 

(4) provide low-income and minority students greater access to effective teachers, principals, and other school 

leaders. 

 

To be eligible to receive a subgrant, a local school system shall submit an application to the State 

educational agency at such time, in such manner, and containing such information as the State educational 

agency may reasonably require. Each local education agency shall include a description of the follow: 

(A) Activities to be carried out by the local school system and how these activities will be aligned with challenging 

State academic standards. 

(B) Systems of professional growth and improvement, such as induction for teachers, principals, or other school 

leaders and opportunities for building the capacity of teachers and opportunities to develop meaningful teacher 

leadership.  

(C) Systemic plan to prioritize funds to schools served by the agency that are implementing comprehensive 

support and improvement activities and targeted support and improvement activities. 

(D) Use of data and ongoing consultation to continually update and improve activities 

(E) Provide equitable services and timely consultation to private school children and teachers 
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Consultation: In developing the application a local school system will: 

(A) Consult with teachers, principals, other school leaders, paraprofessionals (including organizations representing 

such individuals), specialized instructional support personnel, charter school leaders (as applicable), parents, 

community partners, and other organizations or partners with relevant and demonstrated expertise in program and 

activities designed to meet the purpose of Title IIA. 

(B) Seek advice from the individuals and organizations described in subsection (A) regarding how to best to 

improve LSS activities to meet the purpose of the title 

(C) Consult with your local school system’s educational equity point of contact in completing this application, as 

required by COMAR 13A.01.06.  

(D) Coordinate activities with related strategies, programs, and activities being conducted in the community.  

(E) Required consultation cannot interfere with the timely submission of the application 
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1.0  TARGETED SUPPORTS AND CONSULTATION – Required  

Please provide a description of how the local education agency will prioritize funds to schools served by the agency 

that are implementing comprehensive support and improvement activities and targeted support and improvement 

activities under section 1111(d) and have the highest percentage of children counted under section 1124 (c).   

As is known, a TSI school is any school where one or more subgroups have performed below the “All Students” 

group based on Maryland’s accountability plan.  Allegany County currently has five Non-Title I TSI Schools.  The 

five schools and their targeted area(s) include the following: 

 Allegany High School - Black or African American, Economically Disadvantaged, and Two or more races 

 Braddock Middle School – Black or African American 

 Center for Career and Technical Education – Special Education 

 Mountain Ridge High School – Economically Disadvantaged and Special Education 

 Washington Middle School – Special Education 

 

While all schools/students will benefit from the following activities, the activities were developed based on the 

needs of the identified TSI schools. 

 

Title II-A funds will be made available to lead improvement in the following areas: equity, disproportionality, 

implicit bias, restorative practices, and growth mindset. 

 Three Teacher-Mentor Specialists will be funded via Title IIA to provide data analysis and coaching in 

ELA and Mathematics to ELA and Mathematics teachers in their respective schools (schools include some 

of the identified TSI schools and/or schools that serve as feeder schools to identified TSI schools).  

Additionally, the Teacher-Mentor Specialists will coach teachers serving as mentors to non-tenured 

teachers throughout the school year.  All of the TSI schools have more than one non-tenured teacher. 

 Teacher-Mentors will be granted a stipend funded via Title IIA.  The Teacher-Mentors will be assigned to a 

non-tenured teacher in their respective schools to provide guidance, feedback on reflections and activities, 

and support throughout the school year.  Once again, all of the TSI schools have more than one non-tenured 

teacher. 

 Two teacher leaders from each school will participate in the annual Teacher Leadership Academy – 

Superintendent’s Advance (TLA-SA).  The information gleaned from the TLA-SA will be shared with 

other educators at respective schools.  Topics presented at the TLA-SA will connect to equity, 

disproportionality, implicit bias, restorative practice, and/or growth mindset. 

 Each school in the ACPS will have an opportunity to contract with a presenter/organization to present/work 

with each school based on respective needs related to equity, disproportionality, implicit bias, restorative 

practices, and/or growth mindset.  If some schools do not take advantage of this opportunity, TSI schools 

will be offered additional funding for presentations. 

 Administrators and teachers will be provided books and other professional learning resources/materials, as 

needed.  Requests for materials made by those in a TSI school will be given priority. 

 

Please provide a description of how the local school system meaningfully consults with teachers, principals, and 

other school leaders, paraprofessionals (including organizations representing such individuals), specialized 

instructional support personnel, parents, community partners, and other organizations or partners with relevant and 

demonstrated expertise in programs and activities designed to meet the purpose of the title. 

One way ACPS consults with teachers, principals, and other school leaders is through online surveys.  For example, 

Teacher Leaders and Administrators are administered a survey each year following the Teacher Leadership 

Academy-Superintendent’s Advance (TLA-SA).  In addition, new teachers are administered a survey following the 

New Teacher Orientation, and all non-tenured teachers and mentors are asked to complete a survey at the end of the 
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year to determine the overall effectiveness of the New Teacher Academy.  Results of these surveys are analyzed by 

the CTIP Coordinator/Supervisor of Professional Learning/ Title IIA Grant Manager and shared with 

administrators, content supervisors, and the Chief Academic Officer.  If the results of a survey indicate a need for 

change, this need is discussed (depending on the level of change required, those involved in the discussions vary) 

and if those involved in the discussion are in agreement, the change is ultimately made.  Other surveys may be 

administered based on the needs of the system. 

 

In addition to online surveys, ACPS also holds regularly scheduled meetings with teachers, principals, and other 

school leaders.  For instance, each week the Chief Academic Officer meets with content supervisors.  During these 

meetings, updates are provided, concerns are shared, and ideas and possible solutions are discussed.  At least once a 

month, the Chief Academic Officer also holds a Combined Council meeting with supervisors and administrators.  

These meetings are the same format/have the same goals as the supervisor meetings. Another monthly meeting is 

the “Teacher-Roundtable” which involves a teacher representative from each school, the Superintendent, and the 

Chief Academic Officer. This meeting provides guidance as to the needs of teachers.  At the school level, School 

Improvement Plan meetings place.  These meetings require the collaboration of central office staff, teachers, 

administrators, parents, and community members.  As a result of these meetings, data is analyzed, areas in need of 

improvement are identified, and strategies are recommended for making these improvements.  Common areas of 

need among the schools may be addressed with Title IIA. 

 

In terms of community groups, supervisors (including the Title IIA Grant Manager), the Superintendent, and the 

Chief Academic Officer serve as members of the Allegany County Chamber of Commerce Education Committee.  

This committee meets the second Tuesday of each month, and in addition to the members already mentioned, the 

committee also includes representatives from local businesses, the President of the Allegany County Education 

Association, the President of Allegany College of Maryland, the President of Frostburg State University, and other 

leaders in education.  The committee provides members the opportunity to update each organization on what is 

occurring in their institutions.  The committee also allows members to work collaboratively to address common 

problems, create programs that benefit the students in our areas, and prepare highly effective teachers.  Another 

agency ACPS collaborates with is the Allegany County Health Department (ACHD).  The ACHD provides 

guidance with respect to activities 2.2.3, 2.2.4, and 2.2.5.   

 

As far as non-public schools are concerned, each year (April/May) a meeting is held with the leaders of non-public 

institutions to review the process and expectations involved with Title IIA.  In September, non-public schools were 

provided with the “ACPS Professional Learning Planning Form for Title IIA” (Attachment A) and the “Non-Public 

Grant Planning and Consultation Form” (Attachment B).  Leaders of these institutions were asked to complete 

“Attachment B” as a means to develop a general overview of ways in which they can appropriately use their 

funding to address their schools’ needs.  Once plans are submitted, the Title IIA Grant Manager discusses the plans 

with the leaders.  Possible changes/additions are suggested during these discussions.  Non-public leaders are then 

asked to submit “Attachment A” 3-4 weeks before an activity.  This form is to be extremely specific, and the Title 

IIA Grant Manager will review the form, determine if the activity meets Title IIA requirements, and communicate 

the outcome of the review with the non-public leader.  The non-public leader and the Title IIA Grant Manager will 

then work together to make any necessary improvements. 

 

Simply put, the LEA uses online surveys, meetings, membership in community committees, and collaboration with 

local agencies in order to determine system needs.  Furthermore, Title IIA information may be an item on the local 

Board of Education Meeting Agenda, and the local ESSA plan is posted on the ACPS website, providing an 

opportunity for constituent input and response. 

 

Please provide a description of how the local school system will use data and ongoing consultation to continually 

update and improve activities supported by Title IIA. 

The LEA will use data from evaluation surveys, student achievement data, teacher evaluations and observations, 

and school report cards to continually update and improve activities supported by Title IIA. 

 

The data, in conjunction with ongoing consultation (see above), will be used as follows: 
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 Results of New Teacher Orientation Surveys will be analyzed and reviewed to determine if changes are 

needed.  Teachers may determine a certain topic was not effective, they may request more time to address 

another topic, they may state the need for additional resources, etc. 

 Results of the New Teacher Academy Survey (given to all non-tenured teachers and mentors) will be 

analyzed to determine if changes are needed within the program.  For instance, last year’s survey indicated 

a need for all non-tenured teachers to have a 1:1 mentor, which ACPS is now providing via Title IIA. 

 Non-tenured teachers will be evaluated twice per year to assess their level of effectiveness.  Content 

supervisors (including the CTIP coordinator), teacher mentors, and school administrators will work 

together to address any issues. 

 Teacher mentors will record activities/meetings with mentees and notify the CTIP Coordinator and school-

based administrators of any issues/concerns. 

 Student achievement data will be analyzed and used to determine areas of need that may be addressed 

through Title IIA.   

 

Since a portion of these funds are shared with the non-public schools in Allegany County, we will maintain 

consistent communication with these schools, and will regularly review their proposals and assess their programs. 

Part 2 details the process by which the Title IIA Grant Manager works with the leaders of the non-public schools to 

develop activities supported by Title IIA.  If an activity does not meet the requirements (i.e. is not backed with 

specific data), the Title IIA Grant Manager will work with the non-public leader to make improvements to the 

planning form/to the activity in order to make sure the activity is compliant.    
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To develop and maintain an accounting system for Title II funding, ensure timely submission of interim and final 

reports, and/or ensure proposed costs are permitted according to terms and conditions of grant and are necessary to for 

the performance of the project. Position(s) may also monitor expenditures including the private school base. 

2.0 ADMINISTRATIVE COSTS - Allowable 

Costs associated with expenses incurred by the funded agency to organize, implement, and provide progress reports, 

including fiscal oversight of expenditures 

Item Line Item Description Public School Costs 

2.1    

2.2    

2.3    

2.4    

  Total for section 2.0  

 

  



 

Title II Part A Page 8 
 

 

To ensure that every student has access to excellent educators, SEAs and LSSs must work together to develop, attract, 

and retain excellent educators in all schools, especially in high-need schools. Part of the purpose of the Title II, Part A 

program is to provide students from low-income families and minority students’ greater access to effective teachers, 

principals, and other school leaders. (ESEA section 2001). To realize this outcome, SEAs and LSSs are strongly 

encouraged to use Title II, Part A funds to improve equitable access to effective teachers. (ESEA sections 

2101(c)(4)(B)(iii) and 2103(b)(3)(B)). 

 

3.0 ENSURING EQUITABLE ACCESS – Required  

Based on the review of equitable access data, which equity gaps are current priorities for your LSS? Cite specific data 

points. 

 

According to Maryland Public School Enrollment (9/30/20) ACPS has a total of 8,075 students. 

- American Indian/Alaska Native: 12 = 0.1% 

- Asian: 72 = 0.9% 

- Black/African American: 290 = 3.6% 

- White: 6,990 = 86.6% 

- Hispanic: 140 = 1.7% 

- Native Hawaiian/Other Pacific Islander Number: 6 = 0.1% 

- Two or More Races: 565 = 7.0% 

- Females: 3,849 = 47.7% 
 

Due to COVID-19, MCAP has not been administered since the 2018-2019 school year.  This fall (2021), abbreviated 

versions of these tests will be administered to students.  We will be reviewing the results of these diagnostic tests in 

math and English to inform our strategies.    

 

2021-2022 is the third year of the ACPS action plan to combat disproportionate discipline. ACPS currently 

has seven schools on the disproportionate watch list based on the 2015-2018 student removal data. MSDE 

will report again in 2022 for the 2020-2022 school years. 

 

The three focus areas of the ACPS disproportionate action plan are as follows:   

1. Strengthen the school-level use of MTSS.  

2. Identify and disrupt implicit biases. 

3. Implement restorative practices.  

 

The ACPS district Equity Coordinator has partnered with the Title II office in order to best train faculty and 

staff on these three areas. Some of the strategies for 2021-2022 include: 

 

 The Equity Coordinator training all new teachers on restorative practices during the new teacher 

academy.  

 The Equity Coordinator and the Assistant Supervisor of Alternative Education and Discipline training 

the new assistant principals on the new ACPS local discipline code and restorative approaches.  

 Offering continued implicit bias and growth mindset training to teacher leaders and administrators.  

 Offering mini-grants for restorative practices workshops or implicit bias training at the school-level.  
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Data informing the 2019-2022 ACPS Disproportionate Action Plan: 

 
Allegany High School 

2016 2017 2018 

Black/African American:  
Risk Ratio 4.85 compared to 
the state 3.93 

Black/African American:  
Risk Ratio 4.46 compared to 
the state 3.97 

Black/African American: 
Risk Ratio 3.93 compared to the 
state 4.34 

Two or More Races: 
Risk Ratio 2.31 compared to 
the state 2.24 

Two or More Races: 
Risk Ratio 2.28 compared to 
the state 2.28 

Two or More Races: 
Risk Ratio 2.27 compared to the 
state 2.73 

 Students with Disabilities:  
Risk Ratio 3.13 compared to 
the state 2.91 

Students with Disabilities: 
Risk Ratio 2.69 compared to the 
state 3.01 

 
Braddock Middle School 

2016 2017 2018 

Black/African American:  
Risk Ratio 5 compared to the 
state 7.41 

Black/African American:  
Risk Ratio 4.72 compared to 
the state 5.93 

Black/African American: 
Risk Ratio 2.39 compared to the 
state 3.53 

Two or More Races: 
Risk Ratio 1.92 compared to 
the state 3.05 

Two or More Races: 
Risk Ratio 3.14 compared to 
the state 3.9 

Two or More Races: 
Risk Ratio 2.56 compared to the 
state 3.54 

Hispanic: 
Risk Ratio 3.7 compared to the 
state 5.93 

Hispanic: 
 

Hispanic: 
 

Students with Disabilities: 
Risk Ratio 1.79 compared to 
the state 2.71 

Students with Disabilities:  
Risk Ratio 2.53 compared to 
the state 2.96 

Students with Disabilities: 
Risk Ratio 1.64 compared to the 
state 2.36 

 
Fort Hill High School 

2016 2017 2018 

Black/African American:  
Risk Ratio 2.59 compared to 
the state 3.22 

Black/African American:  
Risk Ratio 2.19 compared to 
the state 2.61 

Black/African American: 
Risk Ratio 7.1 compared to the state 
5.8 

Two or More Races: 
Risk Ratio 2.42 compared to 
the state 3.02 

Two or More Races: 
Risk Ratio 1.31 compared to 
the state 1.65 

Hispanic: 
Risk Ratio 3.47 compared to the 
state 3.7 

Students with Disabilities: 
Risk Ratio 1.6 compared to the 
state 2.04 

Students with Disabilities:  
Risk Ratio 2.46 compared to 
the state 2.65 

Students with Disabilities: 
Risk Ratio 1.51 compared to the 
state 1.57 
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Mountain Ridge High School 

2016 2017 2018 

Two or More Races: 
 

Two or More Races: 
Risk Ratio 2.67 compared to 
the state 3.7 

Two or More Races: 
Risk Ratio 3.36 compared to the 
state 5.64 

 

Students with Disabilities: 
 

Students with Disabilities:  
Risk Ratio 2.26 compared to 
the state 3.63 

Students with Disabilities: 
Risk Ratio 2.94 compared to the 
state 4.33 

 
South Penn Elementary School 

2016 2017 2018 

Students with Disabilities: 
Risk Ratio 10.58 compared to 
the state 5.39 

Students with Disabilities:  
Risk Ratio 7.22 compared to 
the state 3.63 

Students with Disabilities: 
Risk Ratio 3.17 compared to the 
state 2.61 

 

Washington Middle School  

2016 2017 2018 

African American:  
Risk Ratio 2.74 compared to 
the state 3.49 

African American:  
Risk Ratio 1.64 compared to 
the state 2.96 

African American: 
Risk Ratio 1.61 compared to the 
state 2.28 

Two or More Races: 
 

Two or More Races: 
Risk Ratio 1.28 compared to 
the state 2.36 

Two or More Races: 
 

Students with Disabilities: 
Risk Ratio 2.21 compared to 
the state 2.51 

Students with Disabilities:  
Risk Ratio 2.41 compared to 
the state 3.52 

Students with Disabilities: 
Risk Ratio 3.32 compared to the 
state 3.41 

 
Westmar Middle School 

2016 2017 2018 

Students with Disabilities: 
Risk Ratio 2.73 compared to 
the state 3.25 

Students with Disabilities:  
Risk Ratio 3.35 compared to 
the state 1.65 

Students with Disabilities: 
Risk Ratio 3.07 compared to the 
state 2.91 

 

Trend data for 2019-2020 for the four CCEIS focus schools: 

Allegany High 2018-2019 Dispro. Data 

721 total population 

31 Black/African American 

33 2/more races 

68 SWD (IEP) 

82 total removals (OSS) 

50 total students removed (6.93%) 
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12 SWD (IEP): (17.64%; risk ratio 3.03) 

7 Black/AA: (22.58%; risk ratio 3.62) 

9 two/more races: (27.27%; risk ratio 4.58) 

 

Comparison to state removal rate (6.75%): SWD: 2.61; Black/AA: 3.35; Two/more races: 4.04  

For the 2018-2019 Year, Allegany was fully disproportionate for Black/African Americans and Two or More 

Races. By the student services measure, the Students with Disabilities category would be in a watch status; 

however, by the federal Special Education measures, a risk ratio over two is fully disproportionate here as 

well.  

Allegany High 3rd Quarter/Final 2019-2020 

707 total population 

22 Black/African American 

41 2/more races 

56 SWD (IEP) 

72 total removals (OSS) 

44 total students removed (6.22%) 

13 SWD (IEP): (23.21%; 4.88 risk ratio) 

6 Black/AA: (27.27%; 4.90 risk ratio) 

8 two/more races: (19.51%; 3.61 risk ratio) 

 

State comparison: Black/AA risk ratio: 4.04; Two/more races risk ratio: 2.89; SWD risk ratio: 3.44  

***For the 19-20 School Year, Allegany High School was fully disproportionate in two categories: 

Black/AA and Students with Disabilities*** 

 

Braddock 3rd Quarter Dispro. Data 2020 

Total population: 618 

Total Black/African American population: 28 

Total Two/more races population: 59 

Total SWD (IEP) population: 65 

Total removals (OSS): 44 

Total students removed (OSS): 35 (5.7% removal rate) 

7 SWD: 10.77% removal rate (2.13 risk ratio)  

9 Two/more races: 15.25% removal rate (3.28 risk ratio within school; 2.26 across state) 

4 Black/AA: 14.29% removal rate (2.72 risk ratio) 

 

------
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At the 3rd end of the 3rd Quarter, the two or more races subgroup is disproportionate within the school, but 

when compared across the state, remains in watch status. SWD and Black/African American groups’ risk 

ratios remain under 3.   

Fort Hill: Quarter 3/Final   

Total Population: 662 

2/more races: 42 

Black/African American: 41 

Hispanic: 10 (7 white, 1 black, 2 2/more races) 

Total SWD (IEPs): 102 

73 Total OSS 

51 students removed 

Overall suspension rate: 7.70% 

Hispanic: 1 (currently not counted by the state because it is under 3) 

Two/more races: 5 (11.9%; Risk Ratio 1.60 (school); 1.76 state) 

Black/African American: 7 (17.07%; Risk ratio 2.41 (school); 2.53 state) 

SWD: 8 (7.84%; 1.02 Risk Ratio) 

 

Washington 3rd Quarter/Final 2020  

Total Population: 609 

Two or more races: 48  

Black/African American: 31 

SWD (IEP): 83  

58 total OSS   

30 students removed (4.91%) 

8 SWD OSS (9.64%; 2.31 risk ratio (within the school); 1.42 (across the state)) 

3 Two/More Races:  OSS (6.25%; 1.29 risk ratio) 

4 B/AA: OSS (12.90%; risk ratio 2.87 (within the school); 1.91 (across the state)) 

 
In addition to the above, as stated in 1.0, Allegany County currently has five Non-Title I TSI Schools.  The five schools 

and their targeted area(s) include the following: 

 Allegany High School - Black or African American, Economically Disadvantaged, and Two or more races 

 Braddock Middle School – Black or African American 

 Center for Career and Technical Education – Special Education 

 Mountain Ridge High School – Economically Disadvantaged and Special Education 

 Washington Middle School – Special Education 
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It is the intent of the Allegany County Public Schools to address all equity gaps; however, based on the data 

above, priority will be given to the following: 

 

 Black/African American 

 Two or more races 

 Special Education 

 Economically Disadvantaged 
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4.0 RECRUITING, PREPARING, AND TRAINING EFFECTIVE TEACHERS AND PRINCIPALS - Required  
 

If the school system is not using Title IIA funds for one or more of these purposes in this section, please record N/A in 

the appropriate boxes.      

Item 

 # 

US Ed Allowable Activities Brief Description of Your Activity 

including: 

● anticipated outcomes 

● implementation plan 

● intended audience 

● specific timeline 

● plan for evaluation 

Cite: 

● the level of evidence  

● study or studies that 

support this 

activity/series 

● the rationale for your 

rating 

Total 

Public School 

Costs 

1. Strategies and Activities to Recruit and Hire Effective Teachers and Principals 

1.1 Developing and implementing 

initiatives to assist in recruiting, 

hiring, and retaining effective 

teachers, particularly in low-

income schools with high 

percentages of ineffective 

teachers and high percentages of 

students who do not meet the 

challenging State academic 

standards, to improve within-

district equity in the distribution 

of teachers, consistent with 

section 1111(g)(1)(B).  

 

 

The LSS may develop initiatives 

that provide: 

 

 

 

 

 

 

N/A 

  

1.1.1 expert help in screening 

candidates and enabling early 

hiring [Section 2103](b)(3)(B)(i) 

   

1.1.2 ii. differential and incentive pay 

for teachers, principals, or other 

school leaders in high-need 

academic subject areas and 

specialty areas, which may include 

performance-based pay systems 

 

*Note: Because the purpose of 

Title II Part A is to increase 

student achievement, programs 

that provide teachers and 

principals with merit pay, pay 

differential, and/or monetary 

bonuses should be linked to 

measurable increases in student 

academic achievement produced 

by the efforts of the teacher or 

principal [section 2101(1)].  

   

1.1.3 teacher, paraprofessional, 

principal, or other school leader 

advancement and professional 
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growth, and an emphasis on 

leadership opportunities, multiple 

career paths, and pay 

differentiation; [Section 

2103](b)(3)(B)(iii) 

1.2 Recruiting qualified individuals 

from other fields to become 

teachers, principals, or other 

school leaders, including mid-

career professionals from other 

occupations, former military 

personnel, and recent graduates 

of institutions of higher 

education with records of 

academic distinction who 

demonstrate potential to become 

effective teachers, principals, or 

other school leaders; 

 

 

 

 

N/A 

  

1.3 Reducing class size to a level 

that is evidence based, to the 

extent the State (in consultation 

with local educational agencies 

in the State) determines that 

such evidence is reasonably 

available, to improve student 

achievement through the 

recruiting and hiring of 

additional effective teachers 

 

 

 

N/A 

  

 Other Evidence-Based Activities 

Related to Recruiting and Hiring 

Effective Teachers and Principals: 

   

2. Strategies and Activities to Improve the Quality of the Teaching Force 

2.1 Providing high-quality, 

personalized   

professional development that is 

evidence-based, to the extent the 

State (in consultation with local 

educational agencies in the 

State) determines that such 

evidence is reasonably available, 

for teachers, instructional 

leadership teams, principals, or 

other school leaders, that is 

focused on improving teaching 

and student learning and 

achievement. 

The LSS may develop initiatives 

that: 

 

 

 

 

 

N/A 

  

2.1.1 help all students develop the skills 

essential for learning readiness 

and academic success; 

   

2.1.2 use data to improve student 

achievement and understand how 

to ensure individual student 
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privacy is protected, as required 

under section 444 of the General 

Education Provisions Act 

(commonly known as the ‘Family 

Educational Rights and Privacy 

Act of 1974’) (20 U.S.C. 1232g) 

and State and local policies and 

laws in the use of such data; 

2.1.3 effectively engage parents, 

families, and community partners, 

and coordinate services between 

school and community; 

   

2.1.4 effectively integrate technology 

into curricula and instruction 

(including education about the 

harms of copyright piracy); 

   

2.1.5 provide opportunities for 

experiential learning through 

observation 

   

2.1.6 provide training, technical 

assistance, and capacity-building 

to assist teachers, principals, or 

other school leaders with selecting 

and implementing formative 

assessments, designing classroom-

based assessments, and using data 

from such assessments to improve 

instruction and student academic 

achievement (which may include 

providing additional time for 

teachers to review student data 

and respond, as appropriate) 

   

2.1.7 developing and providing 

professional development and 

other comprehensive systems of 

support for teachers, principals, or 

other school leaders to promote 

high-quality instruction and 

instructional leadership in science, 

technology, engineering, and 

mathematics subjects, including 

computer science 

   

2.2 Developing programs and 

activities that increase the 

ability of teachers to effectively 

teach all children, including 

children with significant 

cognitive disabilities, English 

learners, gifted and talented 

students, and students affected 

by trauma, which may include 

the use of multi-tier systems of 

support and positive behavioral 

intervention and supports, so 

that such children can meet the 

challenging State academic 

 

 

 

 

 

 

 

N/A 
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standards 

 

The LSS may develop initiatives 

that increase: 

2.2.1 the knowledge base of teachers, 

principals, or other school leaders 

on instruction in the early grades 

and on strategies to measure 

whether young children are 

progressing; 

   

2.2.2 the ability of principals or other 

school leaders to support teachers, 

teacher leaders, early childhood 

educators, and other professionals 

to meet the needs of students 

through age 8, which may include 

providing joint professional 

learning and planning activities for 

school staff and educators in 

preschool programs that address 

the transition to elementary 

school; 

To provide each of 23 

schools in the ACPS 

opportunities to contract 

with a presenter/organization 

to present/work with each 

school based on respective 

needs.  Such needs include, 

but are not limited to, those 

related to equity, restorative 

practices, disproportionality, 

implicit bias, and/or growth 

mindset.  By focusing on 

these needs, aspects of 2.2.3 

and 2.2.4 may also be 

addressed within the 

presentations.  Schools will 

work with the Title IIA 

Grant Manager and the 

Equity Coordinator to ensure 

that presenters are qualified.  

A list of presenters that have 

worked with ACPS in the 

past will also be provided to 

schools.    

 

Before 

presenters/organizations are 

approved, school principals 

will need to submit the “Title 

II-A School Mini-Grant 

Form” (Attachment C).  The 

Title IIA Grant Manager will 

review the forms to 

determine if the professional 

learning meets the 

requirements of the grant.  

Forms must be submitted by 

10/1/22, and all 

presentations must be 

completed by 6/1/23. 

 

“Effective professional 

learning requires 

human, fiscal, 

material, technology, 

and time resources to 

achieve student 

learning goals. How 

resources are allocated 

for professional 

learning can overcome 

inequities and achieve 

results for educators and 

students. The 

availability and 

allocation of resources 

for professional 

learning affect its 

quality and results. 

Understanding the 

resources associated 

with professional 

learning, and actively 

and accurately 

tracking them 

facilitates better 

decisions about and 

increased quality and 

results of professional 

learning.” 

-Learning Forward 

(2019) 

 

 

This is a Level 4 

activity.  Since the 

activities will vary based 

on what each school will 

offer, no specific empirical 

studies are provided.  

Nevertheless, effective and 

relevant professional 

Each 

school will 

be 

allocated 

$1,044.63 

for a total 

amount of 

$24,026.00  
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Each school will come 

up with its manner of 

evaluating the 

professional learning - this 

method must be stated in the 

“Title II-A School Mini-

Grant Form.” At a minimum, 

the activity will be evaluated 

via an evaluation 

survey.  Depending on the 

activity, the survey may be 

administered following the 

session or at the end of the 

year after staff has been 

given time to implement the 

content provided in the 

session.  If an appropriate 

evaluation method is not 

provided on the “Title II-A 

School Mini Grant Form,” 

the Grant Manager will work 

with school-based 

administrators to develop an 

effective method. 

 

learning is likely to 

improve relevant 

outcomes based on the 

findings cited above. 

2.2.3 use of techniques and supports 

needed to help educators 

understand when and how to refer 

students affected by trauma and 

children with, or at risk of, mental 

illness 

   

2.2.4 the ability of teachers, principals, 

or other school leaders to address 

issues related to school conditions 

for student learning, such as 

safety, peer interaction, drug and 

alcohol abuse, and chronic 

absenteeism 

   

2.2.5 the use of referral mechanisms 

that effectively link such children 

to appropriate treatment and 

intervention services in the school 

and in the community, where 

appropriate 

   

2.2.6 providing training to support the 

identification of students who are 

gifted and talented, including high 

ability students who have not been 

formally identified for gifted 

education services, and 

implementing instructional 

practices that support the 

education of such students 
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2.2.7 providing training for all school 

personnel, including teachers, 

principals, other school leaders, 

specialized instructional support 

personnel, and paraprofessionals, 

regarding how to prevent and 

recognize child sexual abuse 

   

2.2.8 provide high-quality professional 

development for teachers, 

principals, or other school leaders 

on effective strategies to integrate 

rigorous academic content, career 

and technical education, and 

work-based learning (if 

appropriate) 

   

2.2.9 Other Evidence-Based Activities 

Related to Improving the Quality 

of the Teaching Force: 

   

3. Strategies and Activities to Retain and Provide Support to Effective Educators 

3.1 Developing and implementing 

initiatives to promote retention 

of effective new teachers and 

principals, particularly in 

schools with a high percentage 

of low-achieving students 

 

The LSS may develop initiatives 

that: 

   

3.1.1 provide new teacher, principal, or 

other school leader induction and 

mentoring programs that are 

designed to improve classroom 

instruction and student learning 

and achievement; and increase the 

retention of effective teachers, 

principals, or other school leaders 

Description: To provide an 

orientation and induction 

program for first-year 

teachers, as well as a year-

long mentoring program for 

all non-tenured teachers. In 

addition, three educators 

serve as Teacher-Mentor 

Specialists at their respective 

middle schools in ELA or 

Mathematics. 

 

Timeline: August 2021 

through June 2022. 

 

Implementation: 1) First-

year teachers will attend an 

orientation and will be 

enrolled in an online 

Schoology course.  The 

Schoology course will 

contain a variety of 

resources and materials, as 

Research suggests that 

comprehensive induction 

can “reduce the rate of 

teacher attrition, accelerate 

the professional growth of 

new teachers, provide a 

positive return on 

investment, and improve 

student learning” 

(Glazerman et al., 2010). 

Specifically, bundling 

together the components 

of comprehensive 

induction shows stronger 

evidence of positive 

impact on student learning 

than any one component 

alone (Goldrick et al., 

2013; Ingersoll & Smith, 

2004; Ingersoll & Strong, 

2011; Smith & Ingersoll, 

2004). 

 

$364,903.00 
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well as several assignments 

for the first-year teachers to 

complete.  The assignments 

will be related to Student 

Learning Objectives (SLOs), 

the Gradual Release of 

Responsibility instructional 

framework, and the 

Universal Design for 

Learning.  In addition, first-

year teachers will be 

assigned a school-based 

mentor; will attend system-

wide meetings at least once 

per quarter; will write a bi-

weekly reflection and submit 

the reflection to the assigned 

mentor; will meet face-to-

face with the assigned 

mentor a minimum of once a 

month and as needed; will 

attend two meetings 

throughout the school year 

(topics for these meetings 

include, but are not limited 

to, classroom management, 

specially designed 

instruction, and restorative 

practices); will complete one 

activity (a list of required 

and optional activities will 

be provided to the first-year 

teacher) each month; will 

write reflections on the 

completed activities; and 

will submit each activity 

reflection to the assigned 

mentor.  Upon completion of 

all activities, first-year 

teachers will earn two 

MSDE credits for 

participating in the ACPS 

New Teacher Academy. 2) 

Second – and third-year 

teachers will meet face-to-

face with their assigned 

mentors a minimum of once 

a month and as needed; will 

complete a needs assessment 

to determine areas of focus; 

will complete two activities 

Source: 

https://learningforward.org

/docs/def ault-

source/commoncore/the-

role-ofcomprehensive-

induction.pdf  

 

While no empirical studies 

have been conducted for 

the New Teacher 

Induction Program in the 

ACPS, new teachers are 

given the opportunity to 

evaluate the program via 

survey evaluations a 

minimum of two times 

throughout the year. As a 

result of the evaluations 

throughout the year, 

adjustments are made to 

meet the professional 

learning needs of the new 

teachers. Also, there is a 

rationale that the New 

Teacher Induction 

Program in the ACPS is 

likely to improve relevant 

outcomes based on the 

high-quality research 

findings previously cited. 

This is a Level 4 Activity. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://learningforward.org/docs/def
https://learningforward.org/docs/def
https://learningforward.org/docs/def
https://learningforward.org/docs/def
https://learningforward.org/docs/def
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each month (a list of 

activities will be provided to 

them); will write reflections 

on the completed activities 

and submit the reflections to 

their assigned mentors; and 

will write monthly 

reflections and submit the 

reflections to their assigned 

mentors.  3) Three Teacher-

Mentor Specialists will 

analyze school-based data at 

their respective middle 

schools.  Based on 

assessment data and student 

needs, the Teacher-Mentor 

Specialists will provide 

instructional guidance and 

coaching to ELA and 

Mathematics teachers.  In 

addition, the Teacher-Mentor 

Specialists will meet a 

minimum of once per quarter 

with all of the teacher 

mentors to provide coaching 

and guidance. 4) Non-

Tenured teachers were 

provided with the 

opportunity to participate in 

the LEAP program 

(Leadership for Emergency 

Academic Preparedness), 

and mentors were provided 

with the opportunity to 

participate in the MSDE-

sponsored CPD courses 

“Supporting Teachers: A 

Primer for New Mentors and 

Coaches” and “Shrinking the 

Change: Leveraging 

Feedback to Improve School 

Culture.” 

 

Evaluation: Participants will 

be given opportunities to 

evaluate the program on 

multiple occasions to 

determine levels of 

satisfaction, needs, and 

strengths and limitations to 

the program.  Also, district-
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wide observation data 

collected through TPE 

(Teacher/Principal 

Evaluation) will be used to 

evaluate the program. 

 

 

 

 

 

 

 

 

 

Description: Two teacher 

leaders from each school 

will participate in the annual 

Teacher Leadership 

Academy – Superintendent’s 

Advance (TLA-SA).  The 

information gleaned from the 

TLA-SA will be shared with 

other educators at respective 

schools. 

 

Timeline: August 2022 

 

Evaluation: 

Participants will be given an 

opportunity to evaluate the 

program to determine levels 

of satisfaction, needs, and 

strengths and limitations to 

the program. 

 

 

 

 

 

 

 

 

 

Materials for the New 

Teacher program as well as 

for teacher leaders, 

administrators, etc. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“One of the reasons 

teachers leave the 

profession is that they 

don’t feel valued or 

working to their potential. 

Developing teacher 

leadership is a positive 

way to improve job 

satisfaction, career 

development, and 

retention (Wixom, 2016). 

In addition, teacher 

leadership and influence in 

decision-making are 

positively associated with 

student achievement 

(Ingersoll et al., 2018).”   

 

Source:https://learningfor

ward.org/journal/building-

the-pipeline/teachers-find-

their-voice/ 

 

Level 4 Activity 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$14,323.00 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$4443.00 

3.1.2 provide training for school 

leaders, coaches, mentors, and 

evaluators on how accurately to 

differentiate performance, provide 

   

https://learningforward.org/journal/building-the-pipeline/teachers-find-their-voice/
https://learningforward.org/journal/building-the-pipeline/teachers-find-their-voice/
https://learningforward.org/journal/building-the-pipeline/teachers-find-their-voice/
https://learningforward.org/journal/building-the-pipeline/teachers-find-their-voice/


 

Title II Part A Page 23 
 

useful feedback, and use 

evaluation results to inform 

decision making about 

professional development, 

improvement strategies, and 

personnel decisions. 

3.1.3 provide financial incentives for 

teachers and principals with a 

record of helping students to 

achieve academic success 

   

3.1.4 include teacher advancement 

initiatives to promote professional 

growth and emphasize multiple 

career paths (such as paths to 

becoming a mentor teacher, 

instructional coach, or teacher 

leader) and pay differentiation. 

   

3.1.5 support the instructional services 

provided by effective school 

library programs 

   

3.1.6 improve school working 

conditions, including through 

periodically and publicly reporting 

results of educator support and 

working conditions feedback 

   

3.1.7 provide common planning time to 

help prepare students for 

postsecondary education and the 

workforce 

   

3.1.8 Other Evidence-Based Activities 

Related to Retaining and 

Providing Support to Effective 

Teachers and Principals: 

   

4. Use of Funds to Improve Equitable Access to Effective Educators To All Students 

4.1 If using Title II, Part A funds to 

improve equitable access to 

effective teachers and principals 

for all students, describe how 

such funds will be used for this 

purpose. 

 

 

 

 

 

 

 

  

*Below is a list of “Warehouses” with multiple sources on various topics with research already evaluated on the 

strength of the link between evidence and outcome. 

● Evidence for ESSA (Hopkins) 

● Report on School Leadership Interventions under ESSA (RAND) 

● Social and Emotional Learning Interventions under ESSA (RAND) 

● What Works Clearinghouse (IES) 

● Evidence-Based Intervention Network (University of Missouri) 

https://www.evidenceforessa.org/
http://www.ccssoessaguide.org/wp-content/uploads/2016/12/down_rr-1550-1_12-5-2016.pdf
https://www.rand.org/pubs/research_reports/RR2133.html
https://ies.ed.gov/ncee/wwc/
http://ebi.missouri.edu/
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● National Center on Intensive Intervention (AIR) 

● Substance Abuse and Mental Health Services Registry (SAMHSA) 

● Results First Clearinghouse Database (Pew) 

● Roadmap to Evidence-Based Reform for Low Graduation Rate High 

Schools (Hopkins) 

● Impact of Family Involvement on the Education of Children (MDRC) 

  

http://www.intensiveintervention.org/
https://www.samhsa.gov/capt/tools-learning-resources/national-registry-evidence-based-programs
http://www.pewtrusts.org/en/research-and-analysis/issue-briefs/2014/09/results-first-clearinghouse-database
http://new.every1graduates.org/everyone-graduates-center-roadmap-to-evidence-based-reform-for-low-graduation-rate-high-schools/
http://new.every1graduates.org/everyone-graduates-center-roadmap-to-evidence-based-reform-for-low-graduation-rate-high-schools/
https://www.mdrc.org/sites/default/files/The_Impact_of_Family_Involvement_FR.pdf
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5.0  ALIGNMENT WITH CHALLENGING ACADEMIC STANDARDS - Required 

Please provide a description of how the activities in Section 4.0 are aligned with challenging State academic standards. 

[Section 2102 (b)(2)(A)] 

In the effort to meet the challenging academic standards for students in the Allegany County Public Schools 

(MD), it is imperative that non-tenured teachers, veteran teachers, school-based administrators, and system-

wide administrators be prepared in multiple ways to provide the best learning experiences for students. 

 

The Allegany County Schools’ curriculum, materials, and assessments align with the Maryland College and 

Career Readiness Standards for English and Math, the Next Generation Science Standards, and the College, 

Career, and Civic Life (C3) Framework for Social Studies State Standards. 

 

It is the strong belief that all students in the Allegany County Public Schools deserve to be provided an 

equitable learning experience, regardless of ability or disability. This can only occur if educators have 

appropriate professional learning opportunities that prepare them to know the learning, social, and mental 

health needs of the students they encounter each day. Professional learning activities for section 4.0 will help 

teachers, principals, and school leaders use the academic standards to develop lesson plans, assignments and 

assessments that, in turn, will help their students master the knowledge and skills defined by the academic 

standards. 
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6.0 EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS - Required 

Services and other benefits to private school students must be secular, neutral, and non-ideological (Sec. 8501(a)(2)), 

must be provided in a timely manner, and must be equitable in comparison to services and other benefits for public 

school children, teachers, and other educational personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state 

education agency must designate an ombudsman to monitor and enforce the requirements relating to the participation of 

children in private schools (Sec. 8501(a)(3)(B)). 

Describe the school system's written process to invite private schools to the initial consultation meeting, provide on-

going consultation, and manage disputes and/or complaints. 

Representatives from non-public schools attend an annual meeting at the ACPS that is held in April or May. 

At that time, guidelines for all Title programs are reviewed. Additionally, nonpublic schools are given updates 

on their remaining Title IIA funds every quarter or upon request. For each professional learning request, a 

representative from each non-public school submits the request to the ACPS for approval (“Attachment A”). 

 

Describe the school system's process for providing equitable participation to students in private schools. This should 

include evidence of a needs assessment and professional development action plan.  (Include below or as an attachment) 

See “Attachment B” 

Provide the names of participating private schools and number of private school students, and the calculated cost per 

pupil that will benefit from Title II-A services. (Include below or as an attachment) 

The ACPS was allotted $448,396.00 in Title II-A funds. 

 

Based on the September 30, 2020, enrollments of the non-public schools and the ACPS there were 8,516 

students attending non-public (773) and public schools (7,743) in Allegany County, Maryland last school 

year. 

$448,396.00/8,516 = $52.653358 per pupil. 

Allegany Boys’ Camp (38 students) = $2,000.83  

Beginnings Montessori School (26 students) = $1,368.99  

Bishop Walsh School (310 students) = $16,322.54  

Calvary Christian Academy (228 students) = $12,004.97  

Jefferson School (26 students) = $1,368.99 = $1,369.00 

Lighthouse Christian Academy (145 students) = $7,634.74  

Total Amount of Transfers: $40,701.06 = $40,701.00 
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7.0 ASSURANCES- Required 

Each application shall include assurances that the local educational agency, or consortium of such agencies, will - 

(A) prioritize the distribution of funds to schools served by the local educational agency, or consortium of such 

agencies, that— 

(i) are among the schools with the greatest needs, as determined by such local educational agency, or 

consortium; 

(ii) have the highest percentages or numbers of children counted under section 1124(c); 

(iii) are identified for comprehensive support and improvement under section 1111(c)(4)(d)(i); 

(iv) are implementing targeted support and improvement plans as described in section 1111(d)(2); or 

(v) are identified as a persistently dangerous public elementary school or secondary school under section 8532; 

 (B) coordinate professional development activities authorized under this part with professional development activities 

provided through other Federal, State, and local programs.  

 

(C) comply with section 8501 (regarding equitable participation by private school children and teachers); 

(i) the LSS maintains control over materials, equipment, and property purchased with federal funds, if 

applicable.  

(ii) the LSS expenditures, when providing educational services and other benefits to eligible private school 

children, their teachers, and other educational personnel serving those children, shall be equal, taking into 

account the number and educational needs of the children to be served. 

(iii) the LSS assures that educational services and other benefits, including materials and equipment, provided 

under this section, be secular, neutral, and non-ideological.  
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Attachment A 

 

Professional Learning Planning Form for Title II-A 

 

Professional Learning Title:  

 

School:          

 

Date(s) of Training:  

 

Location and Time:  

 

Intended Audience:  

 

1. Indicate the student data information that identified a need for change in student achievement and/or behavior 

that this professional learning experience will address. Student data must be very specific.  

 

 

 

2. What changes will occur in the classroom as a result of this professional learning activity?  

 

 

 

 

3. What knowledge and skills will the participants attain during this professional learning experience to make these 

changes happen?  

 

 

 

4. What activities will occur to provide the required knowledge and skills?  

 

 

 

 

5. What will you do to measure the effective implementation of the new knowledge and skills in the classroom?  

 

 

 

 

6. Attach a budget. (Below) 
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Name:                                                               Date: 

 

Title of Professional Learning Activity:  

Category/ 

Object 

Line Item Calculation Amount In-Kind Total 

Instructional Staff 

Development 

Salaries & Wages 

Stipends for 

professional learning               

Fixed Charges FICA & Workman’s 

Compensation Benefits 
 

      
             

Instructional Staff 

Development 

Contracted Services 

Consultants to provide 

professional learning 

training 

 

      

 

             

Instructional Staff 

Development 

Contracted Services 

 

 
 

      
             

Instructional Staff 

Development 

Supplies and 

Materials 

Training materials for 

professional learning 

 

(in addition to course 

materials included in 

registration) 

 

  

             

Transportation 

Contracted Services 

  

      

 

             

Instructional Staff 

Development Other – 

Registration 

OC Travel 

OC Mileage 

Registration 

   

 
        

Breakfast X 5 days 

Lunch X 5 days 

Supper X 6 days 

 

 

      

 

             

Lodging  

 

 

 
             

Mileage 

 

 

 
             

Administration 

Business Support 

Services/ 

Transfers 

 
 

      

 

             

  TOTAL                   
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Attachment B 

TITLE IIA, FY 22 

NON-PUBLIC GRANT PLANNING AND CONSULTATION FORM 

Please complete this worksheet to indicate how you intend to use your Title IIA funds. Remember that Title IIA 

funds are to be used for “evidence-based” professional development only. Any expenditures for materials or 

contracted services are to be used for administrators, teachers, paraprofessionals and/or other educational 

support staff, not students or school expenses.  

 

Initial Draft of this form must be sent to: Katherine Loughrie by 9/10/21 

Final approved form must be signed and returned to: Katherine Loughrie_ by 9/17/21 

Grant funds are available from:  7/1/21 to 6/30/23 

Evaluation Report must be signed and returned to: Katherine Loughrie by 6/1/23 

 

Please note: According to Federal Law, the Local Education Agency (LEA) does not disseminate funds to non-public 

schools. As fiscal agent of Title II-A funds, the LEA is responsible for procuring, negotiating, and executing all 

contracts and services in a timely fashion and in accordance with the requirements of Title II-A. After verifying that 

a needs assessment has been conducted and planned professional development programs, activities, and services 

are allowable under Title II-A, the LEA expends funds on behalf of the non-public school. An LEA may not distribute 

funds directly to a non-public school (ESEA Section 8501).  

Part I - School Information  

School Name  

School Official/Primary Contact  

(Name and Title)  
 

Email Address 

School Official/Primary Contact  
 

Telephone Number 

School Official/Primary Contact 
 

Additional/Secondary Contact 

(Name and Title)  
 

Email Address 

School Official/Secondary Contact 
 

Telephone Number 

Additional/Secondary Contact 
 

 

Total Allocation Amount $________________________      FY 22 

I, __________________________________ (Non-Public Official) assure that any materials or contracted services described 

in this plan are for administrators, teachers, paraprofessionals, parents and/or other educational support staff, 

not students and will ensure that any program, services, or activities will follow the approved plan unless a 

modification/amendment has been agreed upon by me and the LEA Title II-A Grant Coordinator.  

____________________________________________         __________________________ 

(Non-Public Official Signature)                                   (Date) 

____________________________________________         __________________________ 

(LEA Official Signature)                                    (Date) 
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Part II – Needs Assessment   

Below are recommended considerations when conducting a needs assessment. The non-public entity is not 

required to provide written responses to all items in the list. The non-public entity should provide a summary 

of needs assessment findings by completing the chart at the bottom of the page.  

1) Identify data sources. Suggested data sources to consider:

Student assessment data (ie- What sources/tools are you using to measure student success?)

Student behavior data (ie- How many referrals are administered yearly? What are the common offences?)

Survey findings (ie- How do you seek input from your stakeholders?)

Certification data (ie- How many teachers are teaching outside of their area of certification?)

Teacher evaluation data (ie- What sources/tools are you using to measure teacher effectiveness?)

Paraprofessional evaluation data (ie- What sources/tools are you using to measure paraprofessional effectiveness?)

Other relevant data sources (ie- walkthroughs, personal observations, parent-teacher conferences)

2) Review and analyze available and relevant data sources. Look for:

Areas of low performance

Gaps in support of instructional staff

Equity gaps in student performance

Spikes in behavioral data

Over-representation of specific student groups in behavioral reports

3) Identify and prioritize student needs

Review the gaps and challenges identified in step 2 and determine the root-cause of the issue.

What is the related student-need?

Which needs are the most significant and/or urgent for student-success?

4) Identify the professional knowledge and skills needed to address the prioritized student needs

What knowledge and skills do administrators, teachers, paraprofessionals, parents and/or other educational support

staff need in order to effectively address the prioritized student needs?

Prioritized Student Learning 

Needs 

Professional Knowledge and 

Skills Needed 
Supporting Data 

Priority 1- 

Priority 2- 

Priority 3- 

Part III – Professional Development Plan 

Professional Knowledge and Skills for Priority 1: 

Activity 1.1 

Activity Description 

Required Evidence-Based 

Research to Support Activity 

Timeline 
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Resources (if needed)  

Estimated Calculation & Cost 
Total cost: 

 

Calculation:  

 

Notes:  

 

Evaluation Plan 

Intended Outcomes:  

How will success be measured? 

What data will be collected? 

How and who will be collecting the data? 

How often will data be collected? 

 

 

Activity 1.2 

Activity Description  

Required Evidence-Based 

Research to Support Activity 
 

Timeline  

Resources (if needed)  

Estimated Calculation & Cost 
Total cost: 

 

Calculation:  

 

Notes:  

 

Evaluation Plan 

Intended Outcomes:  

How will success be measured? 

What data will be collected? 

How and who will be collecting the data? 

How often will data be collected? 

 

Professional Knowledge and Skills for Priority 2:  

Activity 2.1 

Activity Description  

Required Evidence-Based 

Research to Support Activity 
 

Timeline  

Resources (if needed)  

Estimated Calculation & Cost 
Total cost: 

 

Calculation:  

 

Notes:  
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Evaluation Plan 

Intended Outcomes:  

How will success be measured? 

What data will be collected? 

How and who will be collecting the data? 

How often will data be collected? 

 

Activity 2.2 

Activity Description  

Required Evidence-Based 

Research to Support Activity 
 

Timeline  

Resources (if needed)  

Estimated Calculation & Cost 
Total cost: 

 

Calculation:  

 

Notes:  

 

Evaluation Plan 

Intended Outcomes:  

How will success be measured? 

What data will be collected? 

How and who will be collecting the data? 

How often will data be collected? 

 

Professional Knowledge and Skills for Priority 3:  

Activity 3.1 

Activity Description  

Required Evidence-Based 

Research to Support Activity 
 

Timeline  

Resources (if needed)  

Estimated Calculation & Cost 
Total cost: 

 

Calculation:  

 

Notes:  

 

Evaluation Plan 

Intended Outcomes:  

How will success be measured? 

What data will be collected? 

How and who will be collecting the data? 
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How often will data be collected? 

 

 

Activity 3.2 

Activity Description  

Required Evidence-Based 

Research to Support Activity 
 

Timeline  

Resources (if needed)  

Estimated Calculation & Cost 
Total cost: 

 

Calculation:  

 

Notes:  

 

Evaluation Plan 

Intended Outcomes:  

How will success be measured? 

What data will be collected? 

How and who will be collecting the data? 

How often will data be collected? 

 

 

Part IV- Evaluation Report 

Use this space to report on the intended outcomes of the activities planned in Part III. Level one is required. Additional details on 

any of the remaining four levels is encouraged. Conferences must be evaluated on levels 1-4. 

 

Evaluation Report must be signed and returned to: _____________________ by ___________ 

 
This evaluation is being submitted by:  

 

____________________________________________         __________________________ 
(Non-Public Official Signature)                                    (Date) 
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Activity 1.1 

Activity Title: 

 Artifacts, Explanations, and/or Descriptions 

Level 1: Did the activity occur?  

Level 2: Were the participants satisfied 

with the experience? 
 

Level 3: Did participants acquire the 

intended knowledge and skills? 
 

Level 4: Did the participants effectively 

apply what they learned? 
 

Level 5: What was the impact of the 

program on students? 
 

Additional Notes or Comments:  

 

 

Activity 1.2 

Activity Title: 

 Artifacts, Explanations, and/or Descriptions 

Level 1: Did the activity occur?  

Level 2: Were the participants satisfied 

with the experience? 
 

Level 3: Did participants acquire the 

intended knowledge and skills? 
 

Level 4: Did the participants effectively 

apply what they learned? 
 

Level 5: What was the impact of the 

program on students? 
 

Additional Notes or Comments: 

 

 

Activity 2.1 

Activity Title: 

 Artifacts, Explanations, and/or Descriptions 

Level 1: Did the activity occur?  



  

 

Title II Part A Page 36 

 

Level 2: Were the participants satisfied 

with the experience? 
 

Level 3: Did participants acquire the 

intended knowledge and skills? 
 

Level 4: Did the participants effectively 

apply what they learned? 
 

Level 5: What was the impact of the 

program on students? 
 

Additional Notes or Comments: 

 

 

 

Activity 2.2 

Activity Title: 

 Artifacts, Explanations, and/or Descriptions 

Level 1: Did the activity occur?  

Level 2: Were the participants satisfied 

with the experience? 
 

Level 3: Did participants acquire the 

intended knowledge and skills? 
 

Level 4: Did the participants effectively 

apply what they learned? 
 

Level 5: What was the impact of the 

program on students? 
 

Additional Notes or Comments: 

 

 

Activity 3.1 

Activity Title: 

 Artifacts, Explanations, and/or Descriptions 

Level 1: Did the activity occur?  

Level 2: Were the participants satisfied 

with the experience? 
 

Level 3: Did participants acquire the 

intended knowledge and skills? 
 

Level 4: Did the participants effectively 

apply what they learned? 
 

Level 5: What was the impact of the  
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program on students? 

Additional Notes or Comments: 

 

 

 

Activity 3.2 

Activity Title: 

 Artifacts, Explanations, and/or Descriptions 

Level 1: Did the activity occur?  

Level 2: Were the participants satisfied 

with the experience? 
 

Level 3: Did participants acquire the 

intended knowledge and skills? 
 

Level 4: Did the participants effectively 

apply what they learned? 
 

Level 5: What was the impact of the 

program on students? 
 

Additional Notes or Comments: 

 

 

  

I 
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          Attachment C 

Title II-A School Mini-Grant 

Purpose:  

Each school in the ACPS is eligible to receive up to $1,045.00 for a professional learning 

mini-grant.  

The use of all funding must be for professional learning purposes related to equity, 

disproportionality, implicit bias, restorative practices, and/or growth mindset.  

Prior to funding being allocated to each school, please provide the information below, and 

submit this document to katherine.loughrie@acpsmd.org.   All requests are to be submitted by 

10/3/22. 

Funding is provided through the FY ’22 Title II-A grant. Funding expires on June 30, 2023.  

At the end of the activity, a survey must be administered to all participants.  Copies of the 

results are to be emailed to the above email address or sent via courier to Kate Loughrie.  

This is a requirement of the Title II-A grant. 

 

School: Click or tap here to enter text.  Principal: Click or tap here to enter text. 

Date of Request: Click or tap here to enter text. Intended Audience: Click or tap here to 

enter text. 

Professional Learning Title: Click or tap here to enter text. 

1. Indicate the student data information that identified a need for change in student 

achievement and/or behavior that this professional learning activity will address: 

Click or tap here to enter text. 

2. What changes are expected to occur in the classroom/school as a result of this professional 

learning activity?  

Click or tap here to enter text. 

3. What knowledge and skills will the participants attain in this professional learning activity to 

make the changes identified in #2 occur? 

Click or tap here to enter text. 

4. What professional learning activities will occur to provide the knowledge and skills?  

 Click or tap here to enter text. 

5. What will you do to measure the effective implementation of the new knowledge and skills 

in the classroom/school?  

Click or tap here to enter text. 

 

*Please attach a budget that is itemized (books, hourly workshop rate, presenter fees, 

etc.) 
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MARYLAND STATE DEPARTMENT OF EDUCATION 
GRANT BUDGET C-1-25 

ORIGINAL 
GRANT 448,396.00 

BUDGET 

GRANT Supporting Effective Instruction Title 
NAME IIA 

MSDEI 
GRANT# 221051 

REVENU~ I 
SOURCE 

FUN~I 
SOURCE 

CODE 

CATEGORY/PROGRAM 01- SALARIES 
& WAGES 

201 Administration 

Prog. 21 General Support 

Prog. 22 Business Support 

Prog. 23 Centralized Support 

202 Mid-Level Administration 

Prog. 15 Office of the Principal 

Prog. 16 Inst. Admin. & Supv. 

203-205 Instruction Categories 

Prog. 01 Regular Prog. 

Prog. 02 Special Prog. 

Prog. 03 Career & Tech Prog. 

Prog. 04 Gifted & Talented Prog. 

Prog. 07 Non Public Transfers 

Prog. 08 School Libra ry Media 

Prog. 09 Instruction Staff Dev. 285,200.00 

Prog. 10 Guidance Services 

Prog. 11 Psychological Services 

Prog. 12 Adult Education 

206 Special Education 

Prog. 04 Public Sch Instr. Prog. 

Prog. 09 Instruction Staff Dev . 

Prog. 15 Office of the Principal 

Prog. 16 Inst. Admin & Superv. 

207 Student Personnel Serv. 

208 Student Health Services 

209 Student Transportation 

210 Plant Operation 

Prog. 30 Warehousing & Distr. 

Prog. 31 Operating Services 

211 Plant Maintenance 

212 Fixed Charges 

214 Community Services 

215 Capital Outlay 

Prog. 34 Land & Improvements 

Prog. 35 Buildings & Additions 

Prog. 36 Remodeling 

Total Expenditures By Object 285,200.00 

Finance Official Approval TIFFANIE WILLIAMS 
Name 

Supt./Agency Head 
Approval JEFF BLANK 

Name 

MSDE Grant Manager 

AMENDED 
BUDGET# 

GRANT 
REC IPIENT 

NAME 

RECIPIENT 
GRANT# 

RECIPIENT 
AGENCY 

NAME 

GRANT PERIOD 

02 • CONTRACT 
SERVICES 

24,026.00 

24,026.00 

REQUEST DA TEi i 

Allegany County Public Schools 

G5122 

Allegany County Public Schools 

1-Jul-21 30-Jun-23 

FROM TO 

BUDGET OBJECT 

03- SUPPLIES & 04-OTHER BUDGET BY 
MATERIALS CHARGES 05 • EQUIPMENT OB - TRANSFERS CAT./PROG. 

0.00 

0.00 

0.00 

0.00 

0.00 

0 00 

0.00 

0.00 

0.00 

40,701 00 40,701 00 

0.00 

4,443.00 313,669.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

94,026.00 94,026.00 

0.00 

0.00 

0.00 

0.00 

4,443.00 94,026.00 0.00 40,701.00 448,396.00 

tfa'3-oU 301-759-2008 
Date Telephone# 

1 /J'I/J/ 301-759-2054 
Date Telephone# 

Approval _ _ ____ _ _ _______ _ _____ -,-_______________ _ _ 

Name Signature Date Telephone # 

Grant Budget C-1-25 Rev: 11129/07 



Cateoorv/Obiect Line Item Calculation Amount In-Kind Total FICA Breakdown W/C Breakdown Category Color Key 
Salaries of three Teacher-Mentor Specialists/ELA and 

New teacher induction support for Math Coaches: $231,141.00 (R. Brown= $76,446.00; M 

Instructional Staff 
first, second, and third year Gilles = $82,490.00; T. Norris = $72,205.00) ... Stipends 

teacher mentors. ELA and Math for 34 mentors of non-tenured teachers: $1,200.00 x 34 = 
Development & 

coaches will provide data analysis $40,800 (91 mentors are currently m the program - 57 of $271,941.00 $271,941 Business Support 
Wages 

and mstrucitonal support at the the mentors will be paid using remaining FY21 money

middle school level. Activity 3.1.1 allocated for "Salaries") 

Fringe benefits for three Teacher-Mentor Specialists/ELA 
and Math Coaches: $84,203.05 (R. Brown = $25,894.19; 

New teacher induction support for M. Gilles = $19,888.95; T. Norris= $38,419.91); Fixed 
first, second, and third year charges for 91 1 :1 mentors of non-tenured teachers: 

Fixed Charges 
teacher mentors. ELA and Math $109,200 x .08021 = $8,758.93; Total= $92,961.98 

$92,961.98 $92,962 Centralized 
coaches will provide data analysis (Please see the attached form for a summary of the fixed 
and instructional support at the charges that were used to determine these calcuations ). 
middle school level Activity 3.1.1 

Instructional Staff 
Subtotal $364,903 Development 

Salaries & Wages 

Two teacher leaders from each 
46 Teacher Leaders x 12 hours x $24.02 per hour= 

school will participate 1n the 
$13,259.04 

annual Teacher Leadership 
Instructional Staff Academy - Superintendent's Instructional Staff 
Development & Advance (TLA-SA). The $13,259.04 $13,259 De,elopment 
Wages information gleaned from the TLA- Contracted Sen·ices 

SA will be shared with other 
educators at respective schools. 
Activity 3.1.1 

Two teacher leaders from each .08021 X $13,259.04 = $1,063.51 

school will participate m lhe 
annual Teacher Leadership 
Academy - Superintendent's Instructional Staff 

Fixed Charges Advance (TLA-SA). The $1,063.51 $1,064 Development 
information gleaned from the TLA- Supplies and Materials 
SA will be shared with other 
educators at respective schools. 
Activity 3.1.1 

Subtotal $14,323 
Instructional Staff 
Development 

50 x Better Learning Through Structured Teaching @ 

To provide new teachers, $26.95 per copy = $1,347.50; 50 x Mindset @ $8.55 per 
administrators, and/or teacher copy = $427.50; 50 x Teach Like a Champion @ $31.46 
leaders with the per copy= $1,573.00; 50 x "Critical Thinking Wheels" @ 
materials/resources they need to $10.95 per wheel = $547.50; 50 x "ADD/ADHD Educator 

Instructional Staff 
improve classroom instruction and Wheel"@ $10.95 per wheel= $547.50; Total = $4,443.00 

Development 
student learning and achievement. 
Examples of resources include, $4,443.00 $4,443 Fixed Charges 

Supplies and 
but are not limited to Better 

Materials 
Learning Through Structured 
Teaching, Mindset, Teach Like a 
Champ/On, "Critical Thinking 
Wheels," "ADD/ADHD Wheels," 
etc. Activity 3.1.1 

9/30/2021 FY17 Title II. Part A 
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Instructional Staff 
Development 
Contracted 
Services 

9/30/2021 

To provide each of 23 schools in 
the ACPS opportunities to contract 
with a presenter/organization to 
presenUwork with each school 
based on respective needs. Such 
needs include, but are not limited 
to, those related to equity, 
disproportionality, restorative 
practices, implicit bias, and/or 
growth mindset Activity 2.2.2, 
2.2.3, 2.2.4 

23 schools x $1,044.63 = $24,026 49 

$24,026.49 

FY17 Title 11, Part A 

Subtotal 

Total Activity 

3.1.1 
Total Costs of 

Activit 3.0 

Subtotal 

Total Activity 
2.2.2, 2.2.3, 

2.2.4 

Total Costs of 

Total Costs of 

Transfer of 
Funds to Non

Publics 

Cumulative 
Total 

$4,443 

$383,669 

$383,669 

$24,026 

$24,026 

$24,026 

$40,701 

$448,396 
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Allegany County Public Schools 
Fixed Charges - Restricted Programs for Fiscal 2022 

Unemployment 

Worker's Compensation 

Professional/Administrative 

Drivers 

Others (Maintenance/Operations) 

Medical Plans (Including Dental and Vision) 

Point of Service Plan 

Individual 

Parent/Child 

Employee/Spouse 

Employee/Spouse - Both Board of Education Employees 

Family 

Family - Both Board of Education Employees 

Retiree Health Insurance Plan 

Life Insurance {$50,000 policy) 

Long-Term Disability 

Retirement 

Teachers - Old Code 1 

Teachers - New Code 4 

Teachers - New Code 6 

Employees- Old Code 2 

Employees - New Code 5 
Employees- New Code 7 

Employees Retirement - Combied Rate (use for changes) 

Normal Teacher Pension Rate 

F.I.C.A. 

Retirement Agency Fee per person is in Code 1 or Code 6 or Code 4 

$35 per individual 

0.371% 

7.870% 

2.740% 

$ 7,503 

$ 13,118 
$ 17,105 

$ 17,967 

$ 20,881 

$ 22,945 

$500 per individual 

$ 

$ 

64.00 

0.15 

14.67% 

14.67% 

14.67% 

12.04% 

10.57% 

10.57% 

4.17% 

7.65% 

$ 128.64 



Draft #4 – 10.20.2021 - Approved 

 
Updated 05-06-2020 

Appendix F: FY 2022 (July 1, 2021 – June 30, 2023) 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 
 

  

   

 
 

Title IV, Part A 
Student Support and Academic Enrichment (SSAE) Grants 

 
 
 
 
 
 

 Local Educational Agency (LEA):   Allegany County Public Schools      Grant Year: FY 2022 
                                                        (use drop-down)                                          

Title IV-A Point of Contact:  _Eric Van Slyke___  

Telephone:   __301-759-2405____                             E-mail: __eric.vanslyke@acpsmd.org___ 
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 
 

1 
 

Updated 03-09-2021 

Table of Contents 
Title IV, Part A Application: Overview .......................................................................................... 2 

1.0  CONSULTATION - Required ................................................................................................. 4 

2.0 ADMINISTRATIVE COST – Allowable ................................................................................ 6 

3.0 NEEDS ASSESSMENT- Required .......................................................................................... 7 

Prioritizing Funds to School- Required ...................................................................................... 9 

Prioritizing Educatinal Equity – Required (Please describe how the LEA is prioritizing equity 
needs to support marginalized student groups and practices.) .................................................... 9 

4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – 
Required [ESEA §4107(a)(1)] ...................................................................................................... 10 

Activity Key for Well-Rounded Education Opportunities ....................................................... 11 

Well Rounded Education: Federal Examples ESEA§4107 .................................................. 11 

5.0      ACTIVITIES TO SUPPORT SAFE AND HEALTHY STUDENTS – Required [ESEA 
§4108] ........................................................................................................................................... 22 

Activity Key for Safe and Healthy Students ............................................................................. 23 

Safe and Healthy Students: Federal Examples ESEA§4108 ................................................ 23 

5.1 Safe & Healthy Students’ Activities ............................................................................... 26 

6.0      ACTIVITIES TO THE EFFECTVE USE OF TECHNOLOGY – Required [ESEA §4109]
....................................................................................................................................................... 36 

Activity Key for Effective Use of Technology ......................................................................... 36 

Effective Use of Technology Federal Examples ESEA§4109 ............................................. 36 

6.1 Effective Use of Technology Activities .......................................................................... 38 

7.0  EQUITABLE SERVICES TO STUDENTS IN PRIVATE (NONPUBLIC) SCHOOLS 
[ESEA, Section 8501]: .................................................................................................................. 40 

8.0  Assurances [ESEA, Section 4106(E)(2)]: .............................................................................. 43 

9.0  INTERNET SAFETY [ESEA, Section 4121]: ...................................................................... 44 

10.0  BUDGET NARRATIVE: .................................................................................................... 45 

Sample Budget Narrative ........................................................... Error! Bookmark not defined. 
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 
 

2 
 

Updated 03-09-2021 

  

Local Educational Agency (LEA):   Allegany County Public Schools                  Grant Year: FY 2022 
                                                                  (use drop-down)                                                                
 

Title IV-A Point of Contact:  _Eric Van Slyke___  

Telephone:   __301-759-2405____                             E-mail: __eric.vanslyke@acpsmd.org___ 
Title IV, Part A Application: Overview  
 

• Data Profile (Data should be part of the needs assessment to identify local priorities.) 
• Identified needs through a needs assessment 
• Developed through an equity lens as required by the Educational Equity registration, 

COMAR 13A.016 to ensure each program, practice, decision, or action, the impact on 
all students is addressed, with strategic focus on marginalized groups. 

 

1.0: Consultation (Required) 
2.0: Administrative Costs (Allowable) 
3.0: Needs Assessment (Required) 
4.0: Activities to Support Well-Rounded Educational Opportunities (Required) 
5.0: Activities to Support Safe and Healthy Students (Required) 
6.0: Activities to Support the Effective Use of Technology (Required) 
7.0: Equitable Services (Required) 
8.0: Assurances (Required) 
9.0: Internet Safety (Required) 
10.0: Budget Narrative 

The purpose of Title IV, Part A Student Support and Academic Enrichment Grant (SSAE) is 
to provide funds to increase the capacity of State Educational Agencies, schools, and local 
communities to: 
 

1) provide all students with access to a well-rounded education; 
2) improve school conditions for student learning; and 
3) Improve the use of technology in order to improve the academic achievement and digital 

literacy of all students. 

Title IV PArt A Page 3



Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 
 

3 
 

Updated 03-09-2021 

 
 
 
 
 
 
 
 

The State will receive an allocation based on the Title I funding formula. Using the same 
Title I formula, based on the previous year’s Title I population, the State will then allocate 
funds to LEAs.  LEAs are required to submit an application/plan to the State to receive the 
Title IV, Part A allocation. An LEA, if it chooses, may apply for funds in consortium with 
one or more surrounding LEAs. Each LEA shall include a description of the following: 
 

The stakeholder consultation activities that took place in the development of the plan, including: 
      1) How the required stakeholders were involved;  

2) The process the LEA undertook to consult with private school officials to identify the 
needs of private school students and teachers;  
3) A comprehensive needs assessment that includes the school system’s process for analyzing 
data to develop goals, objectives, strategies, and timelines for the implementation of 
equitable and culturally competent practices in each school (For any LEA receiving at least 
$30,000);  
4) The programs and activities the LEA proposes to implement which must include as 
applicable, descriptions of any partnerships with an Institution of Higher Education (IHE), 
business, nonprofit organization, community-based organization, or other public or private 
entity, including those that support educational equity; 
5) How funds will be used for activities in the three content areas;  
6) Program objectives and intended outcomes; 
7) How the LEA will periodically evaluate the effectiveness of its SSAE programs based on 

the objectives and outcomes; 
8) Proposed use of funds for the direct administrative costs of carrying out the LEA’s 

program responsibilities; and  
9) Completed set of assurances.  

 

Consultation: In developing the application an LEA will: 
 

1) Consult with teachers, principals, and other school leaders, paraprofessionals (including 
organizations representing such individuals), specialized instructional support personnel, 
charter school leaders (as applicable), parents, community partners, and other 
organizations or partners with relevant and demonstrated expertise in programs and 
activities designed to meet the purpose of Title IV, Part A and support educational equity; 

2) Seek advice from the individuals and organizations described in subsection (A) in ESEA 
regarding how to best to improve LEA activities to meet the purpose of the title; 

3) Coordinate activities with related strategies, programs, and activities being conducted in 
the community; and   

4) Ensure that required consultation cannot interfere with the timely submission of the 
application. 
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 
 

4 
 

Updated 03-09-2021 

 
 
 

Local Educational Agency: Allegany County Public Schools                                                Grant Year: FY 2022 
                                                   (use drop-down)                                                                                               
1.0 CONSULTATION - Required 
Please provide a description of how the LEA meaningfully consulted with parents,  teachers, principals, and other 
school leaders, specialized instructional support personnel, students, community-based organizations, local government 
representatives (which may include a local law enforcement agency, local juvenile court, local child welfare agency, or 
local public housing agency), and other organizations or partners with relevant and demonstrated expertise in programs 
and activities designed to meet the purpose of the Title IV, Part A.  (ESEA section 4106 (c)(1)).  
 4/22/21 – Federal and State Programs for Non-Public Schools Meeting – met in person at the Board of Education 
with non-publics regarding participation in Title IV, Part A funding for FY22. Discussed options for funding use and 
answered questions. 
 8/04/21 - Information was shared regarding Title IV, Part A with Instructional Content Supervisors, Principals, 
Assistant Principals, Chiefs of Staffs, Title I, and Federal Office staff at the Superintendent’s Advance. 
 9/01/21 - Information was shared regarding Title IV, Part A with Instructional Content Supervisors, Principals, 
Assistant Principals, Chiefs of Staffs, Title I, and Federal Office staff in a virtual combined council. 
 9/29/21- The ESSA Consolidated Strategic Plan committee, Dr. Kim Kalbaugh, Chief Academic Officer; Larry 
McKenzie, CPA Director of Finance;  Debbie Metheny, Director of Student Services and Special Education; John 
Logsdon, Supervisor of Federal Programs and Elementary Social Studies; Nil Grove, Director of Information 
Technology; Jacqueline Enright, Supervisor of Elementary Education; Michael McGowan, Supervisor of Elementary 
Education; Tracey Leonard, Supervisor of Physical Education, Health, and Mental Health; Anthony Rumgay, 
Coordinator of Student Support Services/Safety; Dr. Stephen Thompson, Assistant Supervisor of Secondary 
Mathematics; Dr. Eric Van Slyke, Supervisor of Secondary Science; Kathy Eirich, Assistant Supervisor of Special 
Education; Dr. Wendy Main, Supervisor of Special Education;  Kate Loughrie, Supervisor of Professional 
Development, Title II, Guidance, and Secondary Social Studies; Joseph Brewer, CTE Supervisor; Melissa Kaye, STEM 
Coordinator/P-TECH Coordinator, Trina Simpson, Assistant Supervisor of Assessment and Accountability;  Beth 
Ternent, School Counselor;  Laura Michael, Title I School Support Specialist; Ellen Sause, Title I School Support 
Specialist, met to discuss county initiatives and the use of Title IV, Part A funds. 
 10/1/21- Email commination inviting all non-public schools to discuss allocations and deadlines. 
 10/5/21- A follow-up discussion with Instructional Leaders and all School Principals occurred lead by the Chief 
Academic Officer. 
 Phone calls were made and a phone log kept for all communications with the non-publics. 
 Email correspondence between the participating non-publics is on record. 
 Survey sent to Administration, Teachers, parents and students regarding the efficacy of programs.  
The Title IV, Part A coordinator reviews the intent and purposes of the Title IV, Part A funding to stakeholders at each 
meeting. Feedback from all stakeholders is collected in-person, via teleconference, over the phone, and through email 
correspondence. Any information, ideas, and/or recommendations are taken into account when determining how to best 
utilize the funding.  
Please provide a description of how the LEA will use ongoing consultation to continually improve the local activities 
in order to meet the purpose of this subpart. (ESEA section 4106 (c)(2)).  
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 Weekly meetings are held with the superintendent and the senior staff. 
 Weekly meetings take place with Instructional Supervisors 
 Monthly meetings take place with Elementary and Secondary Principals, and Assistant Principals. 
 A Combined Council meeting is held quarterly with all building-level administrators and instructional supervisors. 
 The Parent Action Committee and Teacher Roundtable Committee meet monthly. A Curriculum Committee 
meeting is held every other month. 
 Other LEA meetings include a School Health Council, the Student Roundtable, and a Classified Employee 
Roundtable. 
The Title IV, Part A coordinator reviews the intent and purposes of the Title IV, Part A funding to stakeholders at each 
meeting. Feedback from all stakeholders is collected in-person, via teleconference, over the phone, and through email 
correspondence. Any information, ideas, and/or recommendations are taken into account when determining how to best 
utilize the funding. 
Please provide a description of how the LEA will coordinate the implementation of local activities with other 
programs, strategies, and activities being conducted in the community. (ESEA section 4106 (c)(2)).   
 
The Director of Student Services and the Assistant Supervisor of Student Support Services provide us with immediate 
access to resources and information available in our community to support our students, staff, and parents.  The 
utilization of School resource officers in our schools and the partnership we have with local agencies like the Allegany 
County Health Department (ACHD) School Nurse initiative allow us to have community connections at all times. 
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Local Educational Agency: Allegany County Public Schools                          Grant Year: FY 2022 
                                                   (use drop-down)                                                                          
LEAs must develop and maintain an accounting system for Title IV, Part A funding, ensure 
timely submission of interim and final reports, and/or ensure proposed costs are permitted 
according to terms and conditions of grant, and are necessary for the performance of the project. 
Position(s) may also monitor expenditures including the private school base. 
 

Administrative Costs: Costs associated with expenses incurred by the funded agency to 
organize, implement, and provide progress reports, including fiscal oversight of expenditures up 
to 2%. (THIS IS NOT YOUR INDIRECT COSTS- THOSE SHOULD BE INCLUDED IN 
BUDGET NARRATIVE- DO NOT SUBTRACT ADMINISTRATIVE COSTS BEFORE 
DETERMINING 20% SPENDING FOR WELL-ROUNDNED EDUCATION AND SAFE & 
HEALTHY STUDENTS) 

2.0 ADMINISTRATIVE COST – Allowable 

Item Line Item Description 
Public 
School 
Costs 

2.1 Grant Manager Eric Van Slyke $923 

2.2 Administrative Assistant Kimberly Hotchkiss $500 

2.3 Grants Accountant Tiffanie Williams $500 

2.4 Technology Infusion Specialists Jason Huber $500 

  Total for Section 2.0 $2,423 
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Local Educational Agency: Allegany County Public Schools                                                                                                     Grant Year: FY 2022 
                                                   (use drop-down) 
ESEA section 4106(d) requires that an LEA receiving an SSAE program allocation of at least $30,000 must conduct a comprehensive needs assessment prior 
to receiving its allocation, and subsequent needs assessments at least once every three years, to examine its needs for improvement of:  

• Access to, and opportunities for, a well-rounded education for all students; 
• School conditions for student learning to create a healthy and safe school environment; and 
• Access to personalized learning experiences supported by technology and professional development for the effective use of data and technology.  

Note: An individual LEA receiving an allocation that is less than $30,000 is not required to conduct a comprehensive needs assessment. (ESEA section 
4106(d)(2)).  
3.0 NEEDS ASSESSMENT- Required 

Guiding Questions Well-Rounded Education Safe & Healthy Students Effective Use of Technology 

3.1 
What local needs have 
stakeholders identified through an 
equity lens?  

Overall, the average number of students 
who scored proficient on the on the 

MCAP ELA exam is less than 49.62% in 
2019. As students advance in grade level, 

a smaller percentage of students earn a 
score the is considered proficient in all 
but one category. 50% of all students in 

grades 3-5 earned a proficient score. 48% 
of all 6-8 students earned a proficient 
score. 53.2% of all 10th grade students 

earned a proficient score. FARMs 
proficiency is 40.4%, 36.4%, and 36.3% 

respectively. Special Education 
proficiency is 18.9%, 6.4%, and 1.4% 

respectively. 

Behavior intervention systems, Social 
and Emotional support and Tier II and III 

intervention systems are lacking. 
 
 
 

Overall, the average number of students 
who scored proficient on the on the MCAP 
ELA exam is less than 49.62% in 2019. As 
students advance in grade level, a smaller 
percentage of students earn a score the is 

considered proficient in all but one 
category. 50% of all students in grades 3-5 
earned a proficient score. 48% of all 6-8 

students earned a proficient score. 53.2% of 
all 10th grade students earned a proficient 

score. FARMs proficiency is 40.4%, 
36.4%, and 36.3% respectively. Special 

Education proficiency is 18.9%, 6.4%, and 
1.4% respectively. 

 

3.2 

What data support the identified 
local needs? 

Assessment Data, AP Enrollment / AP 
scores/ Dual Enrollment, and Academic 
class grades, MCAP scores from 2019 

Community Involvement Survey 
Discipline Data 

Attendance 

Assessment Data AP Enrollment / AP 
scores/ Dual Enrollment and Academic 

class grades, MCAP scores from 2019, and 
Technology use analytics 

What data support the identified 
equity needs? 

Above and TSI report and 
Disproportionality data from MSDE 

(2019) 

Above and TSI report and 
Disproportionality data from MSDE 

(2019) 

Above and TSI report and 
Disproportionality data from MSDE (2019) 

3.3 What are the hardest to serve 
student groups?  

FARMs, Minority populations and 
Special Education populations. 

FARMs, Minority populations and 
Special Education populations. 

 
FARMs, Minority populations and Special 

Education populations. 
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3.4 
What inequities inherent in the 
system are driving some of the 
local needs to support 
marginalized student groups? 

The district has a high percentage of 
economically disadvantaged students.  

Students participate in the Youth Risk 
Behavior survey which has identified a 

need for a school wide character 
development and decision-making 
program. In previous years, a few 

schools used school-based funds to 
purchase Project Wisdom. Other schools 

cannot afford the program. By 
purchasing the program for the schools 
that cannot afford it, we will be able to 
make the program equally accessible to 

each school.  

FARMs students are at a disadvantage 
when paying for the AP exam fees and 

purchasing study materials to prepare for 
the test.  

Some teachers need high quality 
professional learning with utilizing Digital 
Technology tools to bring their classrooms 
into the 21st century and to make learning 

relevant to their students.  

3.5 

How are the identified needs 
being prioritized when several 
significant needs are identified? 

ACPS will take a systematic approach by 
first using feedback from stakeholders to 
identify the most critical needs based on 
their fields of expertise and rank order 
the areas with the greatest need. 
Following this, ACPS will identify 
programs that reach and impact the 
largest student population. 

ACPS will take a systematic approach by 
first using feedback from stakeholders to 
identify the most critical needs based on 
their fields of expertise and rank order 
the areas with the greatest need. 
Following this, ACPS will identify 
programs that reach and impact the 
largest student population.  
 

ACPS will take a systematic approach by 
first using feedback from stakeholders to 
identify the most critical needs based on 
their fields of expertise and rank order the 
areas with the greatest need. Following this, 
ACPS will identify programs that reach and 
impact the largest student population.  

How is equity being prioritized 
for the identified marginalized 
groups? 

ACPS will use the Disproportionality 
data to identify marginalized groups 
within the system based on race/ethnicity 
and students with disabilities. From 
there, programs will be identified that 
target the needs of the specific groups.  

ACPS will use the Disproportionality 
data to identify marginalized groups 
within the system based on race/ethnicity 
and students with disabilities. From 
there, programs will be identified that 
target the needs of the specific groups.  

ACPS will use the Disproportionality data 
to identify marginalized groups within the 

system based on race/ethnicity and students 
with disabilities. From there, programs will 

be identified that target the needs of the 
specific groups.  
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Local Educational Agency: Allegany County Public Schools                                                                                                              Grant Year: FY 2022 
                                                   (use drop-down)                                                                                                                                                                                     
ESEA section 4106(e)(2)  requires that an LEA will prioritize the distribution of funds to schools served by the LEA: 

i. are among the schools with the greatest needs, as determined by such LEA; 
ii. have the highest percentages or numbers of children counted under section 1124(c);  

iii. are identified for comprehensive support and improvement (CSI) under section 1111(c)(4)(D)(i);  
iv. are implementing targeted support and improvement (TSI) plans as described in section 1111(d)(2); or 
v. are identified as a persistently dangerous public elementary school or secondary school under section 8532. 

Prioritizing Funds to School- Required   
In rank order, i.e., first choice = highest priority, using the Federal 
examples above, select the LEA’s priorities for distributing funds to 
schools. Select all that apply using the drop down menu.  

Provide a statement explaining how and why the LEA prioritized funds 
for the selected schools. If selected, please define “school with the 
greatest need”.  

1. Are among the schools with the greatest needs, as determined by the LEA 
The school system prioritizes funding by reviewing programs that meet the greatest 
number of students with the highest needs first.  

2. Have the highest percentages/numbers of children counted under 
sec.1124(c) 

Next, programs that assist Title I schools are investigated.  
 

3. Are identified for comprehensive support and improvement under sec. 
1111(c)(4)(D)(i) 

Programs that assist FARMs schools/students are investigated.  
 

4. Are implementing targeted support and improvement (TSI) plans as 
described in sec. 1111(d)(2) 

Targeted TSI school needs will be identified.  

5. Are identified as persistently dangerous public elementary school or 
secondary school under sec. 8832 

We do not currently have any persistently dangerous schools. 

Prioritizing Educational Equity – Required (Please describe how the LEA is prioritizing equity needs to support marginalized student groups and 
practices.) 
First, ACPS is disaggregating our data based on our subgroups. Gaps are identified. Programs and interventions are identified that meet the specific needs of the 
marginalized groups. ACPS is monitoring the implementation and impact of the selected programs for effectiveness.  
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Local Educational Agency: Allegany County Public Schools                                                                                            Grant Year: FY 2022 
                                                   (use drop-down)                                                                                                                                                                            
To ensure that every student has access to a well-rounded education, LEAs must work to develop activities that foster connections among students’ studies, 
curiosities, passions, and skills needed to become critical thinkers and productive members of society. In addition, funds should be used to promote a diverse set of 
learning experiences that engages students across a wide variety of courses, activities, and programs.  
 

One goal of Title IV, Part A is to ensure that each LEA, that receive an allocation under section 4105 (a) will use a portion of the funds to develop and implement 
programs and activities that support access to a well-rounded education and educational experiences for all students. Additionally, consistent with section 
4106(e)(2)(C) of the ESEA, any LEA that has received a SSAE program grant of at least $30,000 must use at least 20 percent of SSAE program funds for activities 
to support well-rounded educational opportunities under Section 4107. (ESEA sections 4105(a),4106(e)(2)(C) and 4107(a)). (20% IS TO BE 
DETERMINED FROM OFF THE TOP OF THE ORIGINAL ALLOCATION). 
 

Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this 
section. 

4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required [ESEA §4107(a)(1)] 

4.1 
(1) Coordinated with other schools and community-based services and 
programs; [Section 4107](a)(1) 
 

Coordinated with all non-publics. Allegany Boys Camp, Beginnings Montessori 
School, Bishop Walsh School, Calvary Christian Academy, and Lighthouse 
Christian Academy indicated they would participate.  
Collaboration exists with the P-20 and P-TECH consortiums for community-
based services and program support. This also includes the Allegany County 
Chamber of Commerce Education Committee.  
Title II-A funding will also be used to promote well-rounded educational 
opportunities for students  

4.2 

(2) Conducted in partnership with an institution of higher education, 
business, nonprofit organization, community-based organization, or 
other public or private entity with a demonstrated record of success 
in implementing activities; [Section 4107](a)(2) 
 

 
 ACPS will utilize only College Board approved resources to meet its goal of 
increasing student achievement and success on AP exams.  
 Coordinated with the P-20 and P TECH consortium which includes Frostburg 
State University, Allegany College of Maryland, surrounding school systems, 
local businesses, and industry professionals.  
 Existing partnership with the Allegany County Chamber of Commerce 
Education Committee and the ACPS Curriculum Committee assist in supporting 
our well rounded educational opportunities.  
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4.3 

(3) Pursuant to COMAR 13A.06.04(C)(4), The programs and activities 
the LEA proposes to implement must include as applicable, descriptions of 
any partnerships with an Institution of Higher Education (IHE), business, 
nonprofit organization, community-based organization, or other public or 
private entity, including those that support educational equity; 

 Dual Enrollment Early College Courses are in collaboration with Allegany 
College of Maryland and Frostburg State University.  
 We are working with community partners and IHE to support 
community schools.  
 ACPS high school counselors are included in MDFAFSASTRONG 
cooperative to increase FAFSA applications and support post-
secondary education.  

Activity Key for Well-Rounded Education Opportunities  
The table shown below details the Federal activity examples from the statute located in ESEA§4107. An abbreviated name is provided for each Federal 
example within the Well-Rounded Education content area. When inputting the LEA proposed activity, please select the abbreviated Federal example that 
most closely aligns with the proposed activity. For example, if the LEA proposed activity is to pay for student Advanced Placement (AP) exam fees, then 
the LEA would select “Reimbursing low-income students for accelerated learning examination fees” from the drop down list of abbreviated names. 

WELL ROUNDED EDUCATION: FEDERAL EXAMPLES ESEA§4107 Abbreviated Name 
College and career guidance and counseling programs, such as—(i) postsecondary education and career 
awareness and exploration activities 

Providing postsecondary education and career 
awareness and exploration activities 

College and career guidance and counseling programs, such as—(ii) training counselors to effectively use 
labor market information in assisting students with postsecondary education and career planning 

Training counselors to effectively use labor market 
information to assist students with college and 
career planning 

College and career guidance and counseling programs, such as—(iii) financial literacy and federal financial 
aid awareness activities 

Financial literacy and federal financial aid 
awareness activities 

Programs and activities that use music and the arts as tools to support student success through the promotion 
of constructive student engagement, problem solving, and conflict resolution 

Music and arts programs or activities 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science, (referred to in this section as ‘‘STEM subjects’’) 
such as—(i) increasing access for students through grade 12 who are members of groups underrepresented in 
such subject fields, such as female students, minority students, English learners, children with disabilities, and 
economically disadvantaged students, to high-quality courses 

Increasing access to high-quality courses in STEM 
subjects for groups traditionally underrepresented 
in these subjects 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(ii) supporting the participation of low-income students in nonprofit competitions related to STEM 
subjects (such as robotics, science research, invention, mathematics, computer science, and technology 
competitions) 

Supporting the participation of low-income 
students in nonprofit competitions related to STEM 
subjects 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(iii) providing hands-on learning and exposure to science, technology, engineering, and 

Providing hands-on learning and exposure to 
STEM to enhance student understanding of the 
STEM subjects 
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Activity Key for Well-Rounded Education Opportunities  
The table shown below details the Federal activity examples from the statute located in ESEA§4107. An abbreviated name is provided for each Federal 
example within the Well-Rounded Education content area. When inputting the LEA proposed activity, please select the abbreviated Federal example that 
most closely aligns with the proposed activity. For example, if the LEA proposed activity is to pay for student Advanced Placement (AP) exam fees, then 
the LEA would select “Reimbursing low-income students for accelerated learning examination fees” from the drop down list of abbreviated names. 

WELL ROUNDED EDUCATION: FEDERAL EXAMPLES ESEA§4107 Abbreviated Name 
mathematics and supporting the use of field-based or service learning to enhance the students’ understanding 
of the STEM subjects 
Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(iv) supporting the creation and enhancement of STEM-focused specialty schools [or a school, or 
dedicated program within a school, that engages students in rigorous, relevant, and integrated learning 
experiences focused on the STEM subjects, which include authentic schoolwide research (ESEA § 4102(8))] 

Supporting the creation and enhancement of 
STEM-focused specialty schools 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(v) facilitating collaboration among school, after-school program, and informal program personnel 
to improve the integration of programming and instruction in the identified subjects 

Facilitating collaboration among school personnel 
to improve the integration of programming and 
instruction in STEM subjects 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(vi) integrating other academic subjects, including the arts, into STEM subject programs to increase 
participation in STEM subjects, improve attainment of skills related to STEM subjects, and promote well-
rounded education 

Integrating other academic subjects into STEM 
subject programs 

Efforts to raise student academic achievement through accelerated learning programs . . . [that provide 
postsecondary level courses (e.g., dual or concurrent enrollment programs) or postsecondary level instruction 
and examinations (e.g., Advanced Placement and International Baccalaureate programs) accepted for credit at 
higher education institutions (ESEA § 4104(b)(3)(A)(i)(IV))], such as— 
(i) reimbursing low-income students to cover part or all of the costs of accelerated learning examination fees, 
if the low-income students are enrolled in accelerated learning courses and plan to take accelerated learning 
examinations 

Reimbursing low-income students for accelerated 
learning examination fees 

Efforts to raise student academic achievement through accelerated learning programs . . . [that provide 
postsecondary level courses (e.g., dual or concurrent enrollment programs) or postsecondary level instruction 
and examinations (e.g., Advanced Placement and International Baccalaureate programs) accepted for credit at 
higher education institutions (ESEA § 4104(b)(3)(A)(i)(IV))], such as— 
(ii) increasing the availability of, and enrollment in, accelerated learning courses, accelerated learning 
examinations, dual or concurrent enrollment programs, and early college high school courses 

Increasing access to accelerated learning courses 
and dual or concurrent enrollment programs 
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Activity Key for Well-Rounded Education Opportunities  
The table shown below details the Federal activity examples from the statute located in ESEA§4107. An abbreviated name is provided for each Federal 
example within the Well-Rounded Education content area. When inputting the LEA proposed activity, please select the abbreviated Federal example that 
most closely aligns with the proposed activity. For example, if the LEA proposed activity is to pay for student Advanced Placement (AP) exam fees, then 
the LEA would select “Reimbursing low-income students for accelerated learning examination fees” from the drop down list of abbreviated names. 

WELL ROUNDED EDUCATION: FEDERAL EXAMPLES ESEA§4107 Abbreviated Name 
Activities to promote the development, implementation, and strengthening of programs to teach traditional 
American history, civics, economics, geography, or government education 

Activities to promote the instruction of American 
history, social studies, economics, geography, or 
government education 

Foreign language instruction World language instruction 
Environmental education Environmental education 
Programs and activities that promote volunteerism and community involvement Volunteerism and community involvement 

programs or activities 
Programs and activities that support educational programs that integrate multiple disciplines, such as 
programs that combine arts and mathematics 

Multiple discipline integration programs or 
activities 

Other activities and programs to support student access to, and success in, a variety of well-rounded education 
experiences 

Other activities and programs to support student 
access to, and success in, a variety of well-rounded 
education experiences 
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4.1 Well-Rounded Education Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education 
strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not spend less than 20% of 
the overall allocation for Well-Rounded Education strategies.  
LECS Plan Focus Area:  
Proposed Well-Rounded Activity 4.1: (Title) ASCA and Maryland Local Memberships for Guidance Counselors  

Activity Implementation: (How will the activity operate and over what duration?) 2021-2022 School Year, During the school year, school counselors will provide academic, 
college/career, and social/emotional guidance, as well as student–centered interventions based on a MTSS for academics and behavior.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur because of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☒Other Stakeholders: 

Click or tap here to enter text. 

☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
To provide professional support, research, and other resources for the school counselors so that 
they are more able to help students focus on their academic, career, and social/emotional 
development. For the 2021-22 SY, all school counselors will have an ASCA and the local 
Maryland affiliate memberships. They will have used resources or research findings in individual 
or small group advising/teaching/counseling sessions at their school and counselors will have 
completed a survey on the usefulness and applicability of the ASCA service. 
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 
  Students will be more prepared to meet academic, college/career, and social/emotional 
challenges so they can achieve success in school and be prepared for life beyond the school day.  
During the 2021-22 SY, school counselors will have met with every student in their building 
through individual and/or small group advising/ teaching/counseling sessions.  
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Click or tap here to enter text. 
Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Providing postsecondary education and career awareness and exploration activities  
 
Level II - Moderate Evidence 
 
 
Provide a link or citation below to support the Level of Evidence: 

• American School Counselor Association. (2012). ASCA national model: A 
framework for school counseling programs.  

• American School Counselor Association (2004). ASCA National Standards for 
Students. Alexandria, VA: Author.  

• American School Counselor Association. Ethical Standards for School 
Counselors. American School Counselor Association, n.d. Web. 24 April 
2010.  

Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
Evaluation for Outcome 1: 
 School Counselors will complete a survey on the usefulness and applicability of ASCA 
professional support, research, and resources in meeting student needs at the end of the 2020-21 
school year. The school counselors will track student meetings. 
Evaluation for Outcome 2: 

Click or tap here to enter text. 
Evaluation for Outcome 3: 

Click or tap here to enter text. 

Title IV PArt A Page 15

https://safesupportivelearning.ed.gov/title-iv-part-a-statute#Sec%208101


Appendix F - Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

15 
 

Updated 03-09-2021 

 
  

Click or tap here to enter text. 

Use of Funds:  Provide a total dollar amount per activity. $4,920 
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4.2 Well-Rounded Education Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education 
strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend less than 20% of 
the overall allocation for Well-Rounded Education strategies.  
LECS Plan Focus Area:   
Proposed Well-Rounded Activity 4.2: (Title) Braddock Middle School Chinese Partial Immersion Program  

Activity Implementation: (How will the activity operate and over what duration?) 2021-2022 School Year, students will be taught 64 minutes of fully immersive Chinese during 
Creative Arts time every other day in Braddock Middle School in Grade 8. Students will read, write, speak, and listen using acquired Chinese skills. The CHIP program will also be implemented at 
Allegany High School. Curricular resources will be purchased, lesson plans will be developed, and testing will be paid for using the funds. Additionally, textbooks will be purchased to support the 
high school programming.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur as a result of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 
☐Other Stakeholders: 

Click or tap here to enter text. 
What are the desired changes? 
To continue to build out the middle school Chinese immersion program and support the inaugural 
class of middle school Chinese immersion students as they progress from a 6th grade to a 9th 
grade Chinese curriculum, specifically in reading and writing Chinese. All students will improve 
their Chinese reading, understanding, writing, and fluency skills. Students will take the American 
Council on the Teaching of Foreign Languages (ACTFL) Assessment of Performance toward 
Proficiency in Languages (AAPPL) assessment with a goal of advancing one level in one school 
year from their assessed level of proficiency as measured in May 2022 at the conclusion of their 
current Chinese course. 
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound)  

World language instruction  
 
Level I - Strong Evidence  
 
  
Provide a link or citation below to support the Level of Evidence: 

• Tikunoff, W.J. (1985). Applying Significant Bilingual Instructional Features in the 
Classroom. Part C Bilingual Education Research Series. 
https://archive.org/details/ERIC_ED338106/page/n6  

• Swain,M. (1996). Integrating language and content in immersion classrooms: Research 
perspectives. The Canadian Modern Language Review, 52(4), 529–548. 
https://eric.ed.gov/?id=EJ529458  

• Sykes, J., Forrest, L., & Carpenter, K. (2016). Building a successful and sustainable 
language immersion program: The Portland, Oregon, Mandarin dual language 
experience. University of Oregon, OR:  

• Center for Applied Second Language Studies. https://casls.uoregon.edu/wp-
content/uploads/sites/7/2016/11/Flagship-Ethnography-Part-I-Revised.pdf  

• Sykes, J., Forrest, L., & Carpenter, K. (2016). A facilitative approach to developing an 
immersion program. University of Oregon, OR: Center for Applied Second Language 
Studies. https://www.ncbi.nlm.nih.gov/pubmed/14748532  

Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
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  Students will increase their proficiency one level in reading, understanding, analyzing, and 
writing by one in the Chinese language by the end of the 2021-2 SY. This will be measured using 
the American Council on  the Teaching of Foreign Languages (ACTFL) Assessment of 
Performance towards Proficiency in language (AAPPL). Students will communicate about, 
understand, and be able to make comparisons between Chinese language and culture and those of 
other cultures and languages. 
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 
Students will take the American Council on the Teaching of Foreign Languages (ACTFL) 
Assessment of Performance toward Proficiency in Languages (AAPPL) assessment with a goal of 
advancing one level in one school year from their assessed level of proficiency as measured in 
May 2022 at the conclusion of their current Chinese course (in comparison with the 2020-21 SY).  
Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

 

Evaluation for Outcome 1: 
 Students have been assessed to determine their level of Chinese proficiency prior to beginning 
middle school and are assessed the AAPPL test at the conclusion of each grade to measure 
growth.  
Evaluation for Outcome 2: 
 Students will be reassessed again at the end of their current academic school year (2021-2022) to 
measure growth and determine areas of weakness.  
Evaluation for Outcome 3: 
 

Use of Funds:    Provide a total dollar amount per activity. $22,978.67 
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4.3 Well-Rounded Education Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education 
strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not spend less than 20% of 
the overall allocation for Well-Rounded Education strategies. ADD MORE ACTIVIES AS NEEDED, MAINTAIN NUMERICAL ORDER, e.g. 4.4, 4.5, etc. 
LECS Plan Focus Area:   
Proposed Well-Rounded Activity 4.3: (Title)   Elementary AG Learning Labs  
Activity Implementation: (How will the activity operate and over what duration?) 2022-2023 School Year, The Maryland Agricultural mobile labs will be scheduled for one week 
at each elementary school. Intermediate grades will be scheduled for 50-minute lessons daily. Primary classes will visit the lab for 25-minute mini-lessons.  
 

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur as a result of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 

☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
To engage students in hands-on investigations matched to NGSS Environmental Literacy, 
Common Core, and STEM standards. The lab includes well-designed experiments that excite 
students about science and its connection to their world. A comparison between student work 
collected by the teachers in science before the lab and after the lab will be done to see if 
students improve their understanding of the scientific process. We will look for 40% increase 
in students in grades 4-5 receiving a higher score on an activity explaining the scientific 
process after the lab.  

Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

  4th and 5th grade students in participating elementary school will discover four of the 
ways farmers protect the environment and the Chesapeake Bay. Students will learn this 
during the week that the AG trailer is at their school druing the 2022-23 SY.  
Outcome 2:(Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Environmental education  
 
Level II - Moderate Evidence 
 
 
Provide a link or citation below to support the Level of Evidence: 
https://www.pnas.org/content/111/23/8410  
https://journals.plos.org/plosbiology/article?id=10.1371/journal.pbio.2001692  
https://www.tandfonline.com/doi/abs/10.1080/03043797.2017.1378170  

Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
Evaluation for Outcome 1: 

 The teachers will follow up with discussions in the classroom as well as related lessons 
to assess what they have learned.  
Evaluation for Outcome 2: 

 Students will have exit activities to assess their knowledge of each of the lessons after 

the AG lab visit.  

Evaluation for Outcome 3: 

Click or tap here to enter text. 
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 We will look for 40% increase in students in grades 4-5 receiving a higher score on an 
activity explaining the scientific process after the lab visit. This will be a pre and post 
lab visit assessment during the 2022-23 SY.  
Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Use of Funds:   Provide a total dollar amount per activity. $25,200 
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4.4 Well-Rounded Education Activities 
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education 
strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not spend less than 20% of 
the overall allocation for Well-Rounded Education strategies. ADD MORE ACTIVIES AS NEEDED, MAINTAIN NUMERICAL ORDER, e.g. 4.4, 4.5, etc. 
LECS Plan Focus Area: 
Proposed Well-Rounded Activity 4.4: (Title)  Destiny Follett - subscription 

Activity Implementation: (How will the activity operate and over what duration?) 2022-2023 School Year, ACPS will purchase a cloud-based library management system 
that allows administrators and librarians across K-12 tract library inventory, media assets, circulation, cataloging, and reporting, as well as give teachers and students access to 
eBooks and collections.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur as a result of the activity and who will benefit? 
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity? 
☒Students

☒Educators

☐Other Stakeholders:

Click or tap here to enter text. 
☐Other Stakeholders:

Click or tap here to enter text. 

What are the desired changes? 
To increase access to eBooks and improve accessibility of eBooks in a remote 
atmosphere, and to increase collaboration between teachers and librarians by 
creating online collections that are related to classroom instruction.  

Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

 Librarians and teachers will receive real-time information about student usage of 
eBooks and circulation of print materials. E-book circulation will increase by 10% from 
the previous year. This will be a comparison measure from the 2020-21 SY and the 
2021-22 SY. 
Outcome 2:(Smart, Measurable, Achievable, Relevant, & Time-Bound) 

 Teachers and librarians will have a platform to collaborate and make collections that 
will contribute to classroom lessons and enhance instruction, giving students easier 
access to the materials available to them; increase the number of teacher collections by 

Multiple discipline integration programs or activities 

Level II - Moderate Evidence 

Provide a link or citation below to support the Level of Evidence: 
https://www.nmu.edu/education/sites/DrupalEducation/files/UserFiles/Daniel_Eric_MP.pdf 
https://www.ideals.illinois.edu/handle/2142/28612  
https://eric.ed.gov/?id=ED560635 

Evaluation
How and when will the listed outcomes be measured for 
success? (Add more as needed) 
Evaluation for Outcome 1: 

 Reports will be created and data analyzed to review the overall usage of electronic and 
print materials. Data will be used to determine if improvement threshold has been met. 
Each elementary school will provide a report of the collections added by teachers in 
collaboration with librarians to determine if the outcome has been met. 
Evaluation for Outcome 2: 

 The school librarian to see if the 10% goal was met and professional development will 
be given if it is determined that teachers need more support to create collections will 
evaluate teacher collections. 
Evaluation for Outcome 3: 

The number of eBooks accessed and the percentage of students accessing them will be 
tracked. We will look for a 5% increase in the number of eBooks accessed as well as a 
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10% from previous year.  This will be a comparison measure from the 2020-21 SY and 
the 2021-22 SY. 
Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Students will benefit from Destiny by having access to eBooks from home or at schools. 
Students will be able to check out eBooks or read them from home by accessing their 
individual account on Destiny. The number of eBooks checked out by students and the 
percentage of students accessing eBooks will increase by 2% from 2021 to 2022. 

2% increase in the number of students accessing eBooks in the 2021-22 SY as 
compared to the 2020-21 SY.  

Use of Funds:   Provide a total dollar amount per activity. $15,641.43 
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Local Educational Agency: Allegany County Public Schools                                                                         Grant Year: FY 2022 
                                                   (use drop-down)                                                                                                                                                                           
To guarantee the safety and well-being of every student, LEAs must develop programs or activities that foster safe, healthy, supportive and drug-free 
environments, including direct student services and professional development and training for school staff. Consistent with section 4106(e)(2)(D) of the ESEA, 
any LEA that has received a SSAE grant of at least $30,000 must use at least 20 percent of SSAE program funds for activities to support safe and healthy 
initiatives for students under section 4108. (20% IS TO BE DETERMINED FROM OFF THE TOP OF THE ORIGINAL ALLOCATION) 
 

It is also important to note that any LEA receiving funds under the Student Support and Academic Enrichment program, generally must obtain prior written 
informed consent from the parent of each child who is under 18 years of age in order to participate in any mental health assessment or service that is funded with 
the Student Support and Academic Enrichment program funds. (ESEA sections 4106(e)(2)(D) and 4108(a)).  
 

Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this 
section. 
5.0      ACTIVITIES TO SUPPORT SAFE AND HEALTHY STUDENTS – Required [ESEA §4108] 

(5.1) Coordinated with other schools and community-based services 
and programs; [Section 4108](1)] 

Coordinated with all non-publics. Allegany Boys Camp, Beginnings Montessori School, Bishop 
Walsh, Calvary Christian Academy, and Lighthouse Christian Academy indicated they would 
participate.  
Collaboration exists with the P-TECH program, Title II professional learning funds, and a local 
Heroin prevention programs to promote well-rounded educational opportunities  

(5.2) Foster safe, healthy, supportive, and drug-free environments that 
support student academic achievement; [Section 4108](2)] 

Coordinated with the Allegany County Health Department, the Allegany County Sheriff’s 
Department, Project Change Community Based Organization and School Resource Officers to 
focus on anti-drug programming within the system.  
 

(5.3) Promote the involvement of parents and in the activity or 
program; 
[Section 4108](3)] 

Parents are invited to serve as parent representatives as part of the Curriculum Committee to 
foster ideas and to assist in the direction of programming.  
Additonally, parents are engaged in PAC meetings at the individual schools.  

(5.4) May be conducted in partnership with an institution of higher 
education, business, nonprofit organization, community-based 
organization, or other public or private entity with a demonstrated 
record of success in implementing activities described in this section; 
[Section 4108](4)] 

ACPS has collaborated with the Allegany County Emergency Services and the Maryland 
Institute for Emergency Medical Services Systems. A partnership with MIEMSS afforded our 
high schools and middle schools for EMS training. Additionally, ACPS collaborates with the 
Allegany County Sheriff’s Department, Frostburg City Police, and Cumberland City Police about 
safety protocols and School Resource Officer services.  

5.5) Pursuant to COMAR 13A.06.04(C)(4), The programs and 
activities the LEA proposes to implement must include as applicable, 
descriptions of any partnerships with an Institution of Higher 
Education (IHE), business, nonprofit organization, community-based 

ACPS participates in the P20 consortium. This is hosted by Frostburg State University and meets 
4 times during the school year. This group includes Allegany College of Maryland, Garrett 
Community College, Garrett County Public Schools, Mineral County Public Schools, and 
Washington County Public Schools.  
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organization, or other public or private entity, including those that 
support educational equity; 

Activity Key for Safe and Healthy Students 
The table shown below details the Federal activity examples from the statute located in ESEA§4108. An abbreviated name is provided for each Federal 
example within the Safe and Healthy Students content area. When inputting the LEA proposed activity, please select the abbreviated Federal example 
that most closely aligns with the proposed activity.  

SAFE AND HEALTHY STUDENTS: FEDERAL EXAMPLES ESEA§4108 Abbreviated Name 
Drug and violence prevention activities and programs that are evidence-based (to the extent the State, in 
consultation with LEAs in the State, determines that such evidence is reasonably available) including—(i) 
programs to educate students against the use of alcohol, tobacco, marijuana, smokeless tobacco products, 
and electronic cigarettes 

Evidence-based drug and violence prevention 
activities and programs 

Drug and violence prevention activities and programs that are evidence-based (to the extent the State, in 
consultation with LEAs in the State, determines that such evidence is reasonably available) including—(ii) 
professional development and training for school and specialized instructional support personnel and 
interested community members in prevention, education, early identification, intervention mentoring, 
recovery support services and, where appropriate, rehabilitation referral, as related to drug and violence 
prevention 

Evidence-based professional development and 
training to prevent drug use and violence 

In accordance with sections 4001 and 4111—(i) school-based mental health services, including early 
identification of mental health symptoms, drug use, and violence, and appropriate referrals to direct 
individual or group counseling services, which may be provided by school-based mental health services 
providers 

School-based mental health services, including 
early identification of mental health symptoms, 
drug use, and violence 

In accordance with sections 4001 and 4111—(ii) school-based mental health services partnership programs 
that—(I) are conducted in partnership with a public or private mental health entity or health care entity; and 
(II) provide comprehensive school-based mental health services and supports and staff development for 
school and community personnel working in the school that are—(aa) based on trauma-informed practices 
that are evidence-based (to the extent the State, in consultation with LEAs in the State, determines that such 
evidence is reasonably available); (bb) coordinated (where appropriate) with early intervening services 
provided under the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.); and (cc) provided 
by qualified mental and behavioral health professionals who are certified or licensed by the State involved 
and practicing within their area of expertise 

Comprehensive school-based mental health 
services partnership programs that provide staff 
development based on evidence-based trauma-
informed practices 

Programs or activities that—(i) integrate health and safety practices into school or athletic programs Programs or activities that integrate health and 
safety practices in schools or athletic programs 
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Activity Key for Safe and Healthy Students 
The table shown below details the Federal activity examples from the statute located in ESEA§4108. An abbreviated name is provided for each Federal 
example within the Safe and Healthy Students content area. When inputting the LEA proposed activity, please select the abbreviated Federal example 
that most closely aligns with the proposed activity.  

SAFE AND HEALTHY STUDENTS: FEDERAL EXAMPLES ESEA§4108 Abbreviated Name 
Programs or activities that—(ii) support a healthy, active lifestyle, including nutritional education and 
regular, structured physical education activities and programs, that may address chronic disease management 
with instruction led by school nurses, nurse practitioners, or other appropriate specialists or professionals to 
help maintain the well-being of students 

Healthy, active lifestyle programs and activities 

Programs or activities that—(iii) help prevent bullying and harassment Bullying and harassment prevention programs or 
activities 

Programs or activities that—(iv) improve instructional practices for developing relationship-building skills, 
such as effective communication, and improve safety through the recognition and prevention of coercion, 
violence, or abuse, including teen and dating violence, stalking, domestic abuse, and sexual violence and 
harassment 

Programs or activities to improve instructional 
practices for developing relationship-building skills 
and preventing coercion, violence, or abuse 

Programs or activities that—(v) provide mentoring and school counseling to all students, including children 
who are at risk of academic failure, dropping out of school, involvement in criminal or delinquent activities, 
or drug use and abuse 

Mentoring and school counseling programs and 
activities 

Programs or activities that—(vi) establish or improve school dropout and reentry programs School dropout prevention and reentry programs 
Programs or activities that— 
(vii) establish learning environments and enhance students’ effective learning skills that are essential for 
school readiness and academic success, such as by providing integrated systems of student and family 
supports 

Providing safe and healthy learning environments, 
such as integrated systems of student and family 
supports 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(i) suicide prevention 

Suicide prevention training for school personnel 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(ii) effective and trauma-informed practices in classroom management 

High-quality training for school personnel related 
to effective and trauma-informed practices in 
classroom management 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(iii) crisis management and conflict resolution techniques 

High-quality training for school personnel related 
to crisis management and conflict resolution 
techniques 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(iv) human trafficking (defined, for purposes of this subparagraph, as an act or practice described in 
paragraph (8) or (9) of section 103 of the Trafficking Victims Protection Act of 2000 (22 U.S.C. 7102)) 

Human trafficking training for school personnel 
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Activity Key for Safe and Healthy Students 
The table shown below details the Federal activity examples from the statute located in ESEA§4108. An abbreviated name is provided for each Federal 
example within the Safe and Healthy Students content area. When inputting the LEA proposed activity, please select the abbreviated Federal example 
that most closely aligns with the proposed activity.  

SAFE AND HEALTHY STUDENTS: FEDERAL EXAMPLES ESEA§4108 Abbreviated Name 
High-quality training for school personnel, including specialized instructional support personnel, related 
to—(v) school-based violence prevention strategies 

High-quality training for school personnel related 
to school-based violence prevention strategies 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(vi) drug abuse prevention, including educating children facing substance abuse at home 

Drug abuse prevention training for school 
personnel 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(vii) bullying and harassment prevention 

Bullying and harassment prevention training for 
school personnel 

In accordance with sections 4001 and 4111, child sexual abuse awareness and prevention programs or 
activities, such as programs or activities designed to provide—(i) age-appropriate and developmentally-
appropriate instruction for students in child sexual abuse awareness and prevention, including how to 
recognize child sexual abuse and how to safely report child sexual abuse 

Age- and developmentally-appropriate instruction 
for students in child sexual abuse awareness and 
prevention 

In accordance with sections 4001 and 4111, child sexual abuse awareness and prevention programs or 
activities, such as programs or activities designed to provide—(ii) information to parents and guardians of 
students about child sexual abuse awareness and prevention, including how to recognize child sexual abuse 
and how to discuss child sexual abuse with a child 

Providing information to parents and guardians of 
students about child sexual abuse awareness and 
prevention 

Designing and implementing a locally-tailored plan to reduce exclusionary discipline practices in elementary 
and secondary schools that—(i) is consistent with best practices; (ii) includes strategies that are evidence-
based (to the extent the State, in consultation with LEAs in the State, determines that such evidence is 
reasonably available); and (iii) is aligned with the long-term goal of prison reduction through opportunities, 
mentoring, intervention, support, and other education services, referred to as a ‘‘youth PROMISE plan’’ 

Designing and implementing an evidence-based, 
locally-tailored plan to reduce exclusionary 
discipline practices in elementary and secondary 
schools 

Implementation of school wide positive behavioral interventions and supports, including through 
coordination with similar activities carried out under the Individuals with Disabilities Education Act (20 
U.S.C. 1400 et seq.), in order to improve academic outcomes and school conditions for student learning 

Implementing school wide PBIS 

Designating a site resource coordinator at a school or LEA to provide a variety of services, such as—(i) 
establishing partnerships within the community to provide resources and support for schools;(ii) ensuring 
that all service and community partners are aligned with the academic expectations of a community school 
in order to improve student success; and(iii) strengthening relationships between schools and communities 

Designating a school or district site resource 
coordinator 

Pay for success initiatives [or “a performance-based grant, contract, or cooperative agreement awarded by a 
public entity in which a commitment is made to pay for improved outcomes that result in social benefit and 
direct cost savings or cost avoidance to the public sector” (ESEA § 8101(40)] aligned with the purposes of 
this section 

Aligned Pay for success initiative 
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5.1 Safe & Healthy Students’ Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy 
Students’ strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not spend 
less than 20% of the overall allocation for Safe and Healthy Students’ strategies. 

LECS Plan Focus Area:   
Proposed Safe & Healthy Student Activity 5.1: (Title) Social and Emotional Support Coach - Restart 
Activity Implementation: (How will the activity operate and over what duration?) 2022-2023 School Year, The coach will provide direct student support services so that 
at-risk students acquire and successfully apply the attitudes and skills needed to manage emotions, to set and achieve goals, to display empathy, to learn from mistakes, and to 
strengthen relationships within and beyond the school walls.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur as a result of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 
☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
There is a crucial need to establish therapeutic rapport with at-risk students that focuses 
on social-emotional learning (SEL).The objective is to provide students with support 
services so that at-risk students acquire and successfully apply the attitudes and skills 
needed to manage emotions, to set and achieve goals. As well as reduce and/or 
ultimately eliminate recidivism A comparison of disciplinary referrals and out-of-school 
suspensions for non-violent offenses will be done to determine if there is a decrease in 
disciplinary issues.  
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Mentoring and school counseling programs and activities 
  
Level IV - Logic Model/Rationale 
 
 
Provide a link or citation below to support the Level of Evidence: 

• Wachtel, T. (2013). Dreaming of a new reality: How restorative practices 
reduce crime and violence, improve relationships and strengthen civil society. 
Bethlehem, PA: The Piper’s Press.  

• Sarah A. Fefer, Kayla Gordon. (2018) Exploring perceptions of school climate 
among secondary students with varying discipline infractions. International 
Journal of School & Educational Psychology 0:0, pages 1-10.  

• Mara Schiff. (2018) Can restorative justice disrupt the ‘school-to-prison 
pipeline?’. Contemporary Justice Review 21:2, pages 121-139.  

• Augustine, Catherine H., John Engberg, Geoffrey E. Grimm, Emma Lee, 
Elaine Lin Wang, Karen Christianson, and Andrea A. Joseph, Can Restorative 
Practices Improve School Climate and Curb Suspensions? An Evaluation of 
the Impact of Restorative Practices in a Mid-Sized Urban School District. 
Santa Monica, CA: RAND Corporation, 2018. 
https://www.rand.org/pubs/research_reports/RR2840.html  

Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
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 To reduce the number of students entering an alternative program during the 2022-23 
SY via discipline hearing by 5% over the previous school year by improving positive 
behavior and reducing negative behaviors. 
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

We intend to reduce disciplinary referral rates and out-of-school suspension rates for 
non-violent offenses by 5% by the end of the 2020-2021 school year. 
Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Evaluation for Outcome 1: 

Use academic achievement data and disciplinary data of those students assigned to the 
coach as pre/post evaluation. 
Evaluation for Outcome 2: 

Comparison of discipline referral and out-of-school suspensions rates at the beginning 
of the year and at the end of the year with an expected 5% decrease. 
Evaluation for Outcome 3: 

Click or tap here to enter text. 
Use of Funds:   Provide a total dollar amount per activity. $74,642 
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5.2 Safe & Healthy Students’ Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy 
Students’ strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not 
spend less than 20% of the overall allocation for Safe and Healthy Students’ strategies. 

LECS Plan Focus Area:   
Proposed Safe & Healthy Student Activity 5.2: (Title) Project Wisdom  
Activity Implementation: (How will the activity operate and over what duration?) 2021-202 School Year The program will be implemented by the principal, school 
counselors, and teachers within the school building. Project Wisdom lessons will be used with students to promote positive behavior changes within the school building, 
classrooms, and hallways. Daily announcements will promote good choices and inspirational words of wisdom.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur because of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 

☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
To help foster students’ understanding of multiple perspectives and have a positive 
affects the school. A comparison between the number and severity of discipline 
incidents will be done to see if there are fewer incidents or a decrease in the severity of 
discipline issues. We will look for a 2% decrease in the amount of bullying and 
harassment incidents in the schools. 
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 
   We will look for a 2% decrease in the amount of bullying and harassment incidents 
over the 2021-22 SY (in comparison to the 2020-21 SY) in 3 high schools, 4 middle 
schools, and 14 elementary schools.   
Outcome 2:(Smart, Measurable, Achievable, Relevant, & Time-Bound) 

 

Bullying and harassment prevention programs or activities 
  
Level II - Moderate Evidence 
 
 
Provide a link or citation below to support the Level of Evidence: 
StopBullying.gov  
(www.stopbullying.gov)  
The National Center on Safe  
Supportive Learning  
Environments  
Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
Evaluation for Outcome 1: 

 The evaluation of this portion of the program will be a review of student reflections 
and decreased numbers of bullying incidents.  
Evaluation for Outcome 2: 

Click or tap here to enter text. 
 

Use of Funds:   Provide a total dollar amount per activity. $5,741 
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5.3 Safe & Healthy Students’ Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy 
Students’ strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not 
spend less than 20% of the overall allocation for Safe and Healthy Students’ strategies.  ADD MORE ACTIVIES AS NEEDED, MAINTAIN 
NUMERICAL ORDER, e.g. 5.4, 5.5, etc. 

LECS Plan Focus Area:  
Proposed Safe & Healthy Student Activity 5.3: (Title)  Student Choices magazine 
Activity Implementation: (How will the activity operate and over what duration?)  2021-2022 School Year, Students, teachers, and counselors will use the materials in 
helping educate troubled youth into making better decisions in school.  
 

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur because of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 

☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
To support the county-wide roll-out of Restorative Practices in order to reduce and eliminate the 
disproportionate impact on school discipline in ACPS. Students placed in the Intervention Center 
at the school will complete an Advantage Press lesson and read a Student Choice article that is 
appropriate to the initial discipline referral. The goal is to reduce the number of repeat offenders 
in the Intervention Center. There will be a 5% reduction in repeat offenders in the Intervention 
Center as compared to last year’s data.  
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Implementing schoolwide PBIS 
  
Level II - Moderate Evidence 
 
 
Provide a link or citation below to support the Level of Evidence: 

• Bridges, L. (2015). The joy and power of reading: A summary of research and expert opinion. 
New York, NY: Scholastic Inc. Bus, A. G., Takacs, Z. K., & Kegel, C. A. (2015). Affordances 
and limitations of electronic storybooks for young children’s emergent literacy. Developmental 
Review, 35, 79–97. Chanel Hill Tribune Staff Writer. (2018, October 23). Meredith’s social 
health class gives middle-schoolers insight to real-life issues. The Philadelphia Tribune. Retrieved 
from http://www.phillytrib.com  

• Chipman, E., & Brody, M. (1993). High school biology teachers’ use of wildlife conservation 
magazines in the classroom. Journal of Environmental Education, 24(2), 10–14. Duke, N. K. 
(2000). For the rich it’s richer: Print experiences and environments offered to children in very 
low- and very high-socioeconomic status first-grade classrooms. American Educational Research 
Journal, 37(2), 441–478.  

• Gabriel, R., Allington, R., & Billen, M. (2012). Background knowledge and the magazine reading 
students choose. Voices from the Middle, 20(1), 52–57.  

• Duke, N. K. (2007). Let’s look in a book: Using nonfiction texts for reference with young 
children. Young Children, 62(3), 12–16. Duke,  

Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
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 The Student Choice Magazine and Advantage Press subscription will be used with 
students that are placed in the alternative discipline areas in the school. Advantage 
Press has adapted lessons for Special Needs students which is an area of 
disproportionality for all middle schools. There will be a 5% reduction in repeat 
offenders in the Intervention Center  over the 2021-22 SY (in comparison to the 2020-
21 SY). Repeat offenders are students that have previously been sent to the 
Intervention Center during the current school year.  
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 
Click or tap here to enter text. 
Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Evaluation for Outcome 1: 

The effectiveness of restorative practice will be measured through office referral data 
as well as data on student removals. Middle schools will compare the number of 
students with 6 or more referrals from 2019-2020 and look for a 5% reduction in 2021-
2022. 
Evaluation for Outcome 2: 
Click or tap here to enter text. 
Evaluation for Outcome 3: 

Click or tap here to enter text. 

Use of Funds:   Provide a total dollar amount per activity. $1,000 
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5.4 Safe & Healthy Students’ Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy 
Students’ strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not 
spend less than 20% of the overall allocation for Safe and Healthy Students’ strategies.  ADD MORE ACTIVIES AS NEEDED, MAINTAIN 
NUMERICAL ORDER, e.g. 5.4, 5.5, etc. 

LECS Plan Focus Area:  
Proposed Safe & Healthy Student Activity 5.4: (Title)  SNAP Health program  
Activity Implementation: (How will the activity operate and over what duration?)  2022-2023 School Year, The SNAP online system for School Health Nurses 
will be continued to allow nurses to have a platform to track medications, incidents, etc. in the school health rooms.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur because of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 

☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
An online system, which provides immediate access to our school health nurses and the Allegany 
County Health Department regarding immunization compliance. Medication distribution to 
students will also be accurate and inventory immediately up to date when a health room visit 
occurs. The online system will provide tracking for immunization records and medication 
tracking, and allow for immediate access to our student families, guardians and parents on 
current health room visits and diagnosis. The system provides ACPS health room nurses with 
state of the art charting and health recording for over 8,000 students. 
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

  ACPS students will seamlessly access educational programs by maintaining ongoing 
100% compliance with COMAR Sec. 10.06.04.03, Required Immunizations, as 
measured by daily reports of student vaccination data compared to downloaded MDH 
compliance rules during the 2022-23 SY.  
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

 

Programs or activities that integrate health and safety practices in schools or athletic 
programs 
  
Level III - Promising Evidence 
 
 
Provide a link or citation below to support the Level of Evidence: 
https://www.promedsoftware.com/  
https://promedsoftware.com/trust/testimonials  
SNAP Whitepaper - 
https://drive.google.com/file/d/18nQ_RJhp0sPIKbmo9IEyckAJdS1Tdx2q/view?usp=sharin
g  
 
Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
Evaluation for Outcome 1: 

 Administrators and Nurses will track immunization records and compliance with 
COMAR Sec. 10.06.04.03. ACPS will look for 100% of students being compliant and 
eligible to attend school during the 2022- 23 SY . 
Evaluation for Outcome 2: 

 

Title IV PArt A Page 32

https://safesupportivelearning.ed.gov/title-iv-part-a-statute#Sec%208101


Appendix F - Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

32 
 

Updated 03-09-2021 

Use of Funds:   Provide a total dollar amount per activity. $38,180 
5.5 Safe & Healthy Students’ Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy 
Students’ strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not 
spend less than 20% of the overall allocation for Safe and Healthy Students’ strategies.  ADD MORE ACTIVIES AS NEEDED, MAINTAIN 
NUMERICAL ORDER, e.g. 5.4, 5.5, etc. 

LECS Plan Focus Area:  
Proposed Safe & Healthy Student Activity 5.5: (Title)  National Association of Social Workers (NASW) memberships 
Activity Implementation: (How will the activity operate and over what duration?)  2022-2023 School Year. During the school year, mental health specialists 
will provide social/emotional and mental health interventions based on a MTSS for behavioral and mental health. 

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur because of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 

☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
To provide professional support, research, and other resources for mental 
health specialists so they are more able to help students focus on their 
academic and social/emotional development. By June 1, 2022, all mental 
health specialists will have a NASW membership. The membership includes 
the NASWMD membership as well. 
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

 Mental Health Specialists will complete a survey on the usefulness and applicability of 
NASW/NASWMD professional support, research, and resources in meeting student 
needs at the end of the 2021-2022 school year. 
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

School-based mental health services, including early identification of mental health 
symptoms, drug use, and violence 
  
Level II - Moderate Evidence 
 
 
Provide a link or citation below to support the Level of Evidence: 

o https://www.socialworkers.org/ 
o https://www.schoolmentalhealth.org/media/SOM/Microsites/NC

SMH/Documents/Bainum/Advancing-CSMHS_September-
2019.pdf 

 
 
Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
Evaluation for Outcome 1: 

Social workers will complete a survey regarding the usefulness of the resources gained 
in the NASW memberships. 
Evaluation for Outcome 2: 

The number of NASW memberships for the mental health specialists will be tracked 
with the goal of 100% membership rate prior to the end of the 2021-22 SY.  
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The goal is to have 100% of the Mental Health Specialists within the ACPS system 
obtain a NASW/NASWMD membership allowing them professional support, research, 
and resources in meeting student needs by the end of the 2021-2022 school year. 
Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Data on students in mental health interventions is being tracked at the school level. 
There will be a 5% increase in numbers of students being served in the 2021-22 SY as 
compared to the 20-21 SY caseloads. 

Evaluation for Outcome 3: 

Data will be collected on numbers of students in mental health interventions and the 
tier of intervention being utilized. Impact will be monitored through Student Risk 
Screener Scale (SRSS) data. We will look for a 5% increase in the number of students  
being served by the program.   
 

Use of Funds:   Provide a total dollar amount per activity. $2,124 
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5.6 Safe & Healthy Students’ Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy 
Students’ strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must not 
spend less than 20% of the overall allocation for Safe and Healthy Students’ strategies.  ADD MORE ACTIVIES AS NEEDED, MAINTAIN 
NUMERICAL ORDER, e.g. 5.4, 5.5, etc. 

LECS Plan Focus Area:  
Proposed Safe & Healthy Student Activity 5.6: (Title)  Ripple Effects 
Activity Implementation: (How will the activity operate and over what duration?)  2021-2022 School Year, Ripple Effects will be a tool utilized by the secondary 
behavior specialists and social-emotional behavior coach as an intervention for at-risk Tier II and Tier III students to acquire and successfully apply the 
attitudes and skills needed to manage emotions, to set and achieve goals, to display empathy, to learn from mistakes, and to strengthen relationships within and 
beyond school walls in an effort to proactively avoid removals and exclusions from school.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur because of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 

☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
There is a crucial need for varied proactive strategies for students who are at-risk for 
disciplinary removals. ACPS recognizes that there are multi-faceted motivations for 
negative behaviors, and therefore a need for highly individualized, proactive 
intervention tools to support students. A comparison of disciplinary referrals and out-
of-school suspensions/removals will be done to determine if there is a decrease in 
disciplinary issues. The ACPS goal is to reduce overall secondary removal rates to 
below 6.75 (which is the state average), and reduce disproportionality among 
subgroups to below 3.0 for racial minority subgroups and below 2.0 for students with 
disabilities.  
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Designing and implementing an evidence-based, locally-tailored plan to reduce 
exclusionary discipline practices in elementary and secondary schools 
  
Level II - Moderate Evidence 
 
 
Provide a link or citation below to support the Level of Evidence: 

o https://www.socialworkers.org/ 
o https://www.schoolmentalhealth.org/media/SOM/Microsites/NC

SMH/Documents/Bainum/Advancing-CSMHS_September-
2019.pdf 

 
 
Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
Evaluation for Outcome 1: 

Analysis of discipline data collected through Aspen will be utilized to determine the 
effectiveness of the program through pre/post evaluation. The ACPS goal is to reduce 
overall secondary removal rates to below 6.75 (which is the state average). 
Secondarily, the Ripple Effects program collects usage metrics that will help inform 
future needs assessments.  The ACPS goal is to reduce overall secondary 
disproportionality among subgroups to below 3.0 for racial minority subgroups and 
below 2.0 for students with disabilities   
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To improve outcomes for Tier II and Tier III students by reducing the overall out of 
school removal rates which are collected and reported each year through Aspen for the 
21-22 school year. Analysis of discipline data collected through Aspen will be utilized 
to determine the effectiveness of the program through pre/post evaluation. The ACPS 
goal is to reduce disproportionality among subgroups to below 3.0 for racial minority  
subgroups and below 2.0 for students with disabilities from a high of 7.5 and 5.0 
respectively. Secondarily, the Ripple Effects program collects usage metrics that will 
help inform future needs assessments.   
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Evaluation for Outcome 2: 

. 
Evaluation for Outcome 3: 

Click or tap here to enter text. 

Use of Funds:   Provide a total dollar amount per activity. $1,790 
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Local Educational Agency: Allegany County Public Schools                                                                                         Grant Year: FY 2022 
                                                   (use drop-down)                                                                                                                                                                                  
6.0      ACTIVITIES TO THE EFFECTVE USE OF TECHNOLOGY – Required [ESEA §4109] 
To increase access to personalized, rigorous learning experiences supported by technology, LEAs must develop programs or activities that improve 
the technology to improve the academic achievement, academic growth, and digital literacy of all students.  Consistent with section 4106(e)(2)(E) of 
the ESEA, any LEA that has received a SSAE grant of at least $30,000 must use at a portion of the  SSAE program funds for activities that support 
the effective use of technology for students under section 4109.  
 

It is also important to note that any LEA receiving funds under the Student Support and Academic Enrichment program, shall not use more than 15 
percent of funds for purchasing technology infrastructure which shall include technology infrastructure purchased for carrying out blended learning 
projects. (ESEA sections 4106(e)(2)(E) and 4109(b)). (THE 15% RULE INCLUDES NONPUBLIC SPENDING) Please remember to calculate 
your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this section. 
Activity Key for Effective Use of Technology 
The table shown below details the Federal activity examples from the statute located in ESEA§ 4109. An abbreviated name is provided for 
each Federal example within the Effective Use of Technology content area. When inputting the LEA proposed activity, please select the 
abbreviated Federal example that most closely aligns with the proposed activity.  

EFFECTIVE USE OF TECHNOLOGY FEDERAL EXAMPLES ESEA§4109 Abbreviated  Name 
Providing educators, school leaders, and administrators with the professional learning tools, devices, 
content, and resources to—(A) personalize learning to improve student academic achievement. 

Providing professional learning resources to 
personalize learning 

Providing educators, school leaders, and administrators with the professional learning tools, devices, 
content, and resources to—(B) discover, adapt, and share relevant high-quality educational resources. 

Providing professional learning resources to discover, 
adapt, and share relevant high-quality educational 
resources 

Providing educators, school leaders, and administrators with the professional learning tools, devices, 
content, and resources to—(C) use technology effectively in the classroom, including by administering 
computer-based assessments and blended learning strategies. 

Providing professional learning resources to use 
technology effectively in the classroom 

Providing educators, school leaders, and administrators with the professional learning tools, devices, 
content, and resources to—(D) implement and support school- and district-wide approaches for using 
technology to inform instruction, support teacher collaboration, and personalize learning 

Providing professional learning resources to 
implement and support school- and district-wide 
approaches for using technology to inform instruction, 
support teacher collaboration, and personalize 
learning 

Building technological capacity and infrastructure, which may include—(A) procuring content and 
ensuring content quality 

Procuring technological content and ensuring content 
quality 
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Activity Key for the Effective Use of Technology 
The table shown below details the Federal activity examples from the statute located in ESEA§ 4109. An abbreviated name is provided for 
each Federal example within the Effective Use of Technology content area. When inputting the LEA proposed activity, please select the 
abbreviated Federal example that most closely aligns with the proposed activity. 
Building technological capacity and infrastructure, which may include—(B) purchasing devices, 
equipment, and software applications in order to address readiness shortfalls 

Technology infrastructure: Purchasing devices, 
equipment, and software applications 

Developing or using effective or innovative strategies for the delivery of specialized or rigorous academic 
courses and curricula through the use of technology, including digital learning technologies and assistive 
technology 

Delivering specialized or rigorous academic courses 
and curricula through the use of technology 

Carrying out blended learning projects, which shall include—(A) planning activities, which may include 
development of new instructional models (including blended learning technology software and platforms), 
the purchase of digital instructional resources, initial professional development activities, and one-time 
information technology purchases, except that such expenditures may not include expenditures related to 
significant construction or renovation of facilities 

Technology infrastructure: Carrying out blended 
learning projects and planning activities 

Carrying out blended learning projects, which shall include—(B) ongoing professional development for 
teachers, principals, other school leaders, or other personnel involved in the project that is designed to 
support the implementation and academic success of the project 

Ongoing professional development to support blended 
learning project implementation and academic success 

Providing professional development in the use of technology (which may be provided through 
partnerships with outside organizations) to enable teachers and instructional leaders to increase student 
achievement in the areas of science, technology, engineering, and mathematics, including computer 
science 

Providing professional development in the use of 
technology to enable educators to increase STEM 
achievement 

Providing students in rural, remote, and underserved areas with the resources to take advantage of high-
quality digital learning experiences, digital resources, and access to online courses taught by effective 
educators 

Providing high-quality digital learning experiences to 
students in rural, remote, and underserved areas 
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6.1 Effective Use of Technology Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Effective Use of 
Technology strategies from the drop-down menu that will support the proposed activity. Please remember that any allocation ≥ $30,000 must spend 
a portion of the overall allocation for Effective Use of Technology strategies. 

LECS Plan Focus Area:  
Proposed Effective Use of Technology Activity 6.1: (Title) Digital Technology Camps  
Activity Implementation: (How will the activity operate and over what duration?) Summer of 20221, We will be conducting 2 camps, two days each (15 total hours). The 
camps will include hands on learning of the Digital Technology Resources preferably in a computer lab with a face-to-face instructor or in a virtual environment if necessary.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will occur because of the activity and who will benefit?  
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop-Down Menus) 

Who benefits from this activity?  
☒Students  

☒Educators 

☐Other Stakeholders: 

Click or tap here to enter text. 

☐Other Stakeholders: 

Click or tap here to enter text. 
 

What are the desired changes? 
Allegany County Public Schools utilizes Digital Technologies such as Schoology and the G Suite 
platform for Education district-wide for both staff and students. The objective of the Google 
Camp is to increase the knowledge of how teachers can use the tools provided to improve 
instruction to students, collaboration with other teachers and administration. All participants will 
increase their knowledge of the Digital Technology platforms. 95% of the participants will 
increase their knowledge in one or more areas of Digital Technology platforms as measured by a 
pre and post-test survey.  
 
Outcome 1: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

 Teachers will be able to create engaging activities ready to use in their classroom, 
which incorporate the G Suit for Education tools and other digital technologies 
purchased by the school system. These activities will be aligned to the MCAP math and 
ELA standards as well as the C3 and NGSS standards for social studies and science. 
Teachers will create ways to support effective teacher collaboration. 95% of the 

Providing professional learning resources to implement and support school- and 
district-wide approaches for using technology to inform instruction, support teacher 
collaboration, and personalize learning 
  
Level I - Strong Evidence  
 
 
Provide a link or citation below to support the Level of Evidence: 

o Dan R. Herrick. 2009. Google this!: using Google apps for collaboration and 
productivity. In Proceedings of the 37th annual ACM SIGUCCS fall conference: 
communication and collaboration (SIGUCCS '09). ACM, New York, NY, USA, 55-64. 
DOI=http://dx.doi.org/10.1145/1629501.1629513  

o Railean, E. (2012). Google Apps for Education–a powerful solution for global scientific 
classrooms with learner centered environment. International Journal of Computer 
Science Research and Application, 2(2), 19-27.  

Evaluation 
How and when will the listed outcomes be measured for  
success? (Add more as needed) 
Evaluation for Outcome 1: 

A pre and post survey will be conducted to determine teacher’s entry-level confidence 
and post workshop comfort levels with utilizing the G Suite platform in their 
classrooms. 95% of the participants will increase their knowledge in one or more skills 
in Gsuite. Additionally, teacher participants will complete a project used to support 
their classroom from ideas and skills learned throughout the camp aligned to MCAP, 
C3 and NGSS activities. 
Evaluation for Outcome 2: 

95% of the students in participating teacher’s classes will achieve a “C” or higher 
average for the 3 portfolios created in their Schoology accounts.  
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participants will increase their knowledge in one or more areas of Digital Technology 
as measured by a pre and post-test survey. 
Outcome 2: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Students (in participating teacher’s classes) will create a Schoology portfolio and 
successfully add 3 self-selected artifacts to their Schoology portfolios during the first 
semester of the 2022-2023 school year. 
Outcome 3: (Smart, Measurable, Achievable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Evaluation for Outcome 3: 

Click or tap here to enter text. 

Use of Funds:   Provide a total dollar amount per activity. $19,250.55 
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Local Educational Agency: Allegany County Public Schools                          Grant Year: FY 2022 
                                                   (use drop-down)                                                                       
7.0 EQUITABLE SERVICES TO STUDENTS IN PRIVATE (NONPUBLIC) SCHOOLS 
[ESEA, Section 8501]: 
Equitable Services: Services and other benefits to private school students must be secular, 
neutral, and non-ideological (Sec. 8501(a)(2)), must be provided in a timely manner, and must 
be equitable in comparison to services and other benefits for public school children, teachers, 
and other educational personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state 
education agency must designate an ombudsman to monitor and enforce the requirements 
relating to the participation of children in private schools (Sec. 8501(a)(3)(B)).  
Participating Private Schools and Services: Provide information regarding the names of 
participating private schools, the number of private school students, and the calculated cost 
per pupil, that will benefit from Title IV-A services. (Include below or as an attachment in 
Appendix H.) 

Non - Public School Funding FY22    

School Contact In/Out # of 
Students 

Total 
Allotment Rounded  Total 

allotment $242,309.00 

Allegany 
Boys Camp 

Brian 
Martin In 38 $1,013.0767 $1,014  Admin 1% $2,423.09 

Beginnings 
Montessori 

School  

Jessica 
Hook In 26 $693.1578 $694  Subtotal $239,885.91 

Bishop 
Walsh 

Jennifer 
Flinn In 346 $9,224.3304 $9,225  Per Student $26.6599 

Calvary 
Christian 
Academy 

D. 
Thompson In 261 $6,958.2377 $6,959  ACPS 

allotment $215,274.91 

Lighthouse 
Christian 
Academy 

Sheri 
Aspito In 252 $6,718.2984 $6,719  Indirect Cost 

1.78% $3,807.26 

ACPS Eric Van 
Slyke In 8075 $215,278.8090 $215,275  

ACPS Direct 
Costs 

Available 
after Admin, 
Transf, and 
Ind Costs 

$211,467.65 

   8998 $239,885.91 $239,886    
         

  NP 923  Total to 
Non-Pubs 

   

     $24,611    
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Describe the school system's written process to invite private schools to the initial consultation 
meeting, provide on-going consultation, and manage disputes and/or complaints. 

Initial Consultation: 

Allegany County Public Schools contacted 
all non-public schools in the county and 
invited them for an in-person meeting on 
04/22/21. At the meeting, the Title IV, Part 
A funding was discussed. If non-publics 
were not able to attend, an individual from 
the Board of Education went to the 
individual schools to meet and discuss the 
opportunity with non-public administrators. 
All non-publics were given the opportunity 
to participate in the opportunity. Five of the 
non-public schools indicated their intent to 
participate in the program.  
ACPS calculated 1% of the total allotment 
for administrative fees (1% of $242,309 is 
$2,423.09). This left $239,885.91 for 
allotment. In order to determine the funding 
for equitable participation, the total 
enrollment of Allegany County Public 
Schools and the five participating school 
non-public schools were added together. 
The total allotment was then divided by the 
total number of students to determine the 
per-pupil amount. The number of students 
for each partner was then multiplied by the 
per-pupil amount to determine each 
partner’s portion. The non-publics amount 
was rounded up and ACPS’ portion was 
rounded down.  
Dividing $239,885.91 by the number of 
students involved for public and non-public 
schools (8,998 students) allowed for 
$26.6599 per pupil. Multiplying the 923 
non-public students by $26.6599 equaled 
$24,611 for non-public allocation.  
Subtracting the non-public allocation 
($24,611) from the allotment ($242,309) left 
$217,698. Multiplying $217,698 times the 
1.78% Indirect cost rate equaled $3,807.26. 
Subtracting Indirect Costs ($3,807.26) from 
the ACPS allotment $215,274.91) left 
$211,467.65 for ACPS direct cost.  

On-Going Consultation: 

The Title IV Coordinator, Eric Van Slyke, is 
in contact with all non-publics when necessary 
to update them and review their applications 
via email and phone conferences. Emails were 
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sent on 10/01/21 to review the application 
process, discuss allotments, and discuss 
deadlines for submission.  

Managing Disputes/Complaints: 

The Coordinator for Title IV, Part A shared 
the Federal Program Complaint document 
with all Title IV, Part A contacts. 
Complaints are directed to the Director of 
Federal Programs office and follow the 
guidelines on the document.  

Describe the school system's process for providing equitable participation to students in 
private schools. This should include evidence of a needs assessment, monitoring practices, and 
a professional development action plan.  (Include below or as an attachment) 

Needs Assessment: 

Non-Public are instructed to determine the 
use of their allotment through a needs 
assessment within their school(s). We ask 
that their request follow the same structure 
and guidelines as this attachment.  
Non-public schools provide a justification of 
the use of their allotment in a Google Form 
that is shared with them. They are asked to 
prioritize the use of funding along the same 
guidelines that the school system follows.  

Monitoring: 

Allegany County Public Schools purchases 
all materials requested. Emails, phone calls, 
and in-person meetings are held to monitor 
progress of the non-public plans. Non-
publics are asked to report on the use of the 
items, materials, etc. purchased using Title IV, 
Part A funds. Site visits occur as needed.  

Professional Development Plan: 

Instructions are given to the non-public 
coordinator(s) at in-person meetings with 
regard to requests and use of funds. At this 
time, none of the funds are being allocated 
for Professional Learning activities.  

Total Amount for Non-Public Transfers: $24,611 
REMEMBER, THE 20%, 20% and 15% RULE INCLUDES NONPUBLIC SPENDING. 
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Local Educational Agency: Allegany County Public Schools                      Grant Year: FY 2022 
                                                          (use drop-down)                                                            
8.0 Assurances [ESEA, Section 4106(E)(2)]: 
EACH APPLICATION SHALL INCLUDE ASSURANCES THAT THE LEA WILL—  
☒(A) prioritize the distribution of funds to schools served by the LEA that—  
 (i) are among the schools with the greatest needs, as determined by such LEA;  
 (ii) have the highest percentages or numbers of children counted under section 1124(c); 
 (iii) are identified for comprehensive support and improvement under section 

1111(c)(4)(d)(i);  
 (iv) are implementing targeted support and improvement plans as described in section 

1111(d)(2); or  
 (v) are identified as a persistently dangerous public elementary school or secondary school 

under section 8532; 
 

 ☒(B) comply with section 8501 (regarding equitable participation by private school children 
and teachers);  

     (i) the LEA maintains control over materials, equipment and property purchased with 
federal funds, if applicable under section 8501(d)(1); 

     (ii) the LEA expenditures, when providing educational services and other benefits 
provided under this section for eligible private school children, their teachers, and other 
educational personnel serving those children shall be equal, taking into account the number 
and educational needs of the children to be served, to the expenditures for participating 
public school children under section 8501(a)(4); and 

     (iii) the LEA assures that educational services and other benefits, including materials and 
equipment, provided under this section, shall be secular, neutral, and non-ideological under 
section 8501(a)(2). 

 

☒ (C) use not less than 20 percent of funds received under this subpart to support one or more 
of the activities authorized under section 4107;  

 

☒ (D) use not less than 20 percent of funds received under this subpart to support one or more 
activities authorized under section 4108; 

 

☒(E) use a portion of funds received under this subpart to support one or more activities 
authorized under section 4109(a), including an assurance that the LEA will comply with 
section 4109(b); and 

 

☒ (F) annually report to the State for inclusion in the report described in section 4104(a)(2) 
how funds are being used under this subpart to meet the requirements of subparagraphs (C) 
through (E).  

☒ (G) ensures the LEA has completed the application through an equity lens in order to 
satisfy all the requirements established in COMAR 13A.06.01 Educational Equity; 

 

(f) SPECIAL RULE.—Any LEA receiving an allocation under section 4105(a)(1) in an 
amount less than $30,000 shall be required to provide only one of the assurances described 
in subparagraphs (C), (D), and (E) of subsection (e)(2) 
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Local Educational Agency: Allegany County Public Schools            Grant Year: FY 2022 
                                                   (use drop-down)                                                                   
9.0 INTERNET SAFETY [ESEA, Section 4121]: 
No funds made available under this part to a LEA for an elementary school or secondary 
school that does not receive services at discount rates under section 254(h)(5) of the 
Communications Act of 1934 (47 U.S.C. 254(h)(5)) may be used to purchase computers used 
to access the Internet, or to pay for direct costs associated with accessing the Internet, for such 
school unless the school, school board, LEA, or other authority with responsibility for 
administration of such school both—  
(1)(A) has in place a policy of Internet safety for minors that includes the operation of a 
technology protection measure with respect to any of its computers with Internet access that 
protects against access through such computers to visual depictions that are— 
 (i) obscene;  
(ii) child pornography; or  
(iii) harmful to minors; and 
 (B) is enforcing the operation of such technology protection measure during any use of such 
computers by minors; and 
(2)(A) has in place a policy of Internet safety that includes the operation of a technology 
protection measure with respect to any of its computers with Internet access that protects 
against access through such computers to visual depictions that are—  
(i) obscene; or 
(ii) child pornography; and  
(B) is enforcing the operation of such technology protection measure during any use of such 
computers. 
(A) SCHOOLS WITH INTERNET SAFETY POLICIES AND TECHNOLOGY 
PROTECTION MEASURES IN PLACE.—A LEA with responsibility for a school covered by 
subsection (a) that has in place an Internet safety policy meeting the requirements of 
subsection (a) shall certify its compliance with subsection (a) during each annual program 
application cycle under this Act.  
 

☒By checking this box, the LEA certifies that it is in compliance with the internet safety 
policies and technology protection measures. 
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Local Educational Agency: Allegany County Public Schools                 Grant Year: FY 2022 
                                                          (use drop-down)                                                                       
10.0 BUDGET NARRATIVE: 
Guidance for Completion of the Budget Narrative for Individual Grants 
(REMEMBER TO CALCULATE THE PERCENTAGES FOR WELL-ROUNDED (20%) & SAFE & 

HEALTHY STUDENTS (20%) OFF THE TOP OF THE ORIGINAL ALLOCATION) 
The budget narrative is an explanation of your budget and must be able to stand on its own 
without having to refer to the proposal for information.  Although information to justify a line 
item (such as job descriptions for personnel) might be contained within the grant application, a 
separate and complete justification for each line item must be provided in the budget narrative.  
It should include the following information: It is recommended that you arrange the budget 
narrative by content area, i.e., 4.0: Well-Rounded Education, 5.0: Safe and Healthy Students, 
and 6.0: Effective Use of Technology for reporting purposes. 
 

• Description of the specific item (What is it?) 
• Description of how the specific item relates to the project (Why is this item needed to 

fulfill the project objective?) 
• Arithmetical explanation of how you estimated the requested amount (What formula did 

you use to arrive at your estimate?  Show the detail.) 
 

Set up your Budget Narrative in the same order and with the same headings as the Budget, i.e., 
MSDE Category, Program and Object.  Without the Narrative, the Budget is just a collection 
of numbers.  You will also want to tie Budget items in the Narrative to the allowable activities 
discussed in the plan so the reviewer clearly sees their necessity.  Make absolutely sure your 
sums are accurate. 
 

Each line must be detailed and specific.  General expenses should be broken down into 
specific line items.  For example, "meeting expenses" can be broken down into room rental, 
photocopying and refreshments.    It is important to be as detailed as possible. 
 

Clearly show the requested funds and in-kind contributions for each line item.  Indicate the 
source of the in-kind contribution.  Both requested and in-kind funds must be reasonable and 
within current market prices. 
 

Show how the expense was calculated for each line item.  Reviewers will use this information 
to determine if your budget is reasonable and cost-effective. 
Personnel Costs: 
 

• For Salaries:  List the number of positions and the estimated annual salary rate or hourly 
rate for the employee and the number of hours to be devoted to the project.  The amount 
should take into account time needed to establish and fill new positions and the changing 
demands for personnel during the course of the project.  The narrative should justify the 
necessity for creating new positions.  Could present staff be reallocated?  Could volunteers 
be utilized?  Do all positions need to be full time?  Are salary scales consistent with similar 
state or local wage scales?  The workload must justify creating full-time positions.  
Employees who are paid in whole or part with grant funds must perform work for the 
grant-funded project in proportion to the amount of their pay provided by the grant. 
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• For Employee Benefits:  Identify the percentages used for FICA, State Unemployment, 
Workers Compensation, Health Insurance, Life Insurance and other benefits and multiply 
by the total salary costs to determine the total Fixed Charges.  Please Note:  Fixed 
Charges must always be calculated whenever there are salaries and wages identified 
in the budget. 

Contracted Services 
 

• For individuals or organizations to be reimbursed for personal services on a fee basis. List 
each type of consultant or service, the proposed fee rate, and the amount of time to be 
devoted to such services.  Costs for renting space, equipment, and other operating leases 
are included in this object.  

Supplies and Materials 
 

• All costs should be itemized within this object by major types (e.g., office supplies, 
training materials, research forms, instructional supplies, textbooks, library media, etc.).  
The basis for cost computations should be shown ("x" dollars per month for office supplies 
or "y" dollars per person for training materials). 

Other Charges 
 

• Estimated travel expenses of project personnel should be included in this object.  The 
budget narrative must thoroughly explain the relevance and importance of each item to the 
project. 

Equipment 
 

• Each item to be purchased must be separately listed with unit cost. The budget narrative 
must thoroughly explain the relevance and importance of each item to the project. Must be 
subtracted from indirect cost calculation.  

Transfers 
 

• Transfers are payments to other LEAs, non-public schools or indirect costs that are shown 
as grant expenses but are not direct expenses of the LEA to the project.  Must be 
subtracted from indirect cost calculation.  

Indirect Costs 
• To calculate the indirect cost, please refer to the Financial Reporting Manual for Maryland 

Public Schools (section D-1).  This calculation should be included on the budget narrative 
as a separate line item and is not associated with any specific Activity. The calculation is 
as follows: 

 

Total allocation less (–) transfers (equitable services) less (–) equipment x 0.0(ICR) x 
1.0(ICR) 
 

Example: The LEA total allocation is $50,000. The LEA indirect cost rate = 2.0%.  
The LEA has $4,000 in transfers for equitable services and $1,000 in equipment.  
The indirect cost rate calculation =  

 

$50,000 - $4,000 (equitable services) - $1,000 (equipment) = $45,000. 
$45,000 x .02 = $900. $900 x 1.02 = $918 INDIRECT COSTS.  

 
You should use the format as shown in one of the two following samples shown on the next 
pages: 
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Activity Category/Object Line Item Calculation Amount 
In-

Kind Total 

4.1 203-205 – 10 / 04
ASCA memberships for 

School Counselors 
30 counselors * $129 per year + $35 

for MD dues $4,920.00 $4,920.00 
Total: $4,920.00 

4.2 203-205 – 02 / 02
Braddock Chinese Partial 

Immersion Program 
Chinese Partial Immersion 

Curriculum - $13,400 $15,000.00 $15,000.00 
4.2 203-205 – 02 / 02 CHIP Apple testing Testing for 101 kids * $20 $2,020.00 $2,020.00 

4.2 203-205 – 02 / 03
Chinese Curriculum 

supplies 
$3,000 for supplies + $2,958.67 for 

Textbooks $5,958.67 $5,958.67 
Total: $22,978.67 

4.3 203-205 – 01 / 02
AG Learning lab visits to 

Elementary 14 elementary schools x $1800 $25,200.00 $25,200.00 
Total: $25,200.00 

4.4 203-205 – 08 / 02
Destiny Follett - 

subscription K-12 subscription $15,641.43 $15,641.43 
Total: $15,641.43 

5.1 203-205 – 10 / 01
Social and Emotional 
Support Coach Salary 22-23 SY @ $61,408 $61,408.00 $61,408.00 

5.1 203-205 – 10 / 04 Travel In-County Mileage $500 per year $500.00 $500.00 
5.1 212 / 04 FICA SEBC FICA @ $5,234 $5,234.00 $5,234.00 
5.1 212 / 04 Health Benefits 1 person @ $7,500 $7,500 $7,500.00 

Total: $74,642.00 

5.2 203-205 – 01 / 02
Project Wisdom 

subscription K-12 

14 Schools (13 - K-5 schools +1 K-8 
campus) + 3 6-8 schools + 3 High 

School schools $5,741.00 $5,741.00 
Total: $5,741.00 

5.3 203-205 – 01 / 03 Student Choices magazine 
100 copies (10 each school) x 

$10.00/ magazine $1,000.00 $1,000.00 
Total: $1,000.00 

5.4 208 -02 SNAP - Health program Licenses for 42 Health Nurses $38,180.00 $38,180.00 
Total: $38,180.00 

5.5 203-205 – 11 / 04
NASW licenses for mental 

health specialists 9 specialists x $236 per $2,124.00 $2,124.00 
Total: $2,124.00 

5.6 203-205 – 01 / 02 Ripple Effects Maintenance Fee - $1,790 $1,790.00 $1,790.00 
Total: $1,790.00 

6.1 203-205 – 09 / 01
Digital Technology 

Camps - Teachers salary 
46 - K-12 instructors x $24.26 x 15 

hours $16,739.40 $16,739.40 

6.1 212 / 04 FICA TC - Teachers 8.017 x $16,739.40 $1,342.00 $1,342.00 

6.1 203-205 – 09 / 01
Digital Technology 

Camps - Instructor salary 
1 instructor x $25.66 x 28 hours + 1 
instructor x 15 hours admin x $24.26 $1,082.38 $1,082.38 

6.1 212 / 04 FICA TC - Instructor 8.017 x $1,082.38 $86.77 $86.77 

Total: $19,250.55 
Equipment 

$0.00 
$0.00 $0.00 
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NON-PUBLIC TRANSFERS 
203 - 205 - 07 / 

08 Allegany Boys Camp $1,014.00 $1,014.00 
203 - 205 - 07 / 

08 
Beginnings Montessori 

School  $694.00 $694.00 
203 - 205 - 07 / 

08 Bishop Walsh School $9,225.00 $9,225.00 
203 - 205 - 07 / 

08 
Calvary Christian 

Academy $6,959.00 $6,959.00 
203 - 205 - 07 / 

08 
Lighthouse Christian 

Academy $6,719.00 $6,719.00 
$24,611.00 $24,611.00 

Category/Object Line Item Calculation Amount 
In-

Kind Total 
201 - 23 Administrative Costs 1% of grant cost $2,423.09 $2,423.09 
201 - 22 Indirect Cost 1.78 % of grant cost $3,807.26 $3,807.26 

Subtotal Administrative/Transfer Fees $6,230.35 $6,230.35 
TOTAL TRANSFER FEES $30,841.35 $30,841.35 

TOTAL $242,309.00 $242,309.00 

*Upon final approval, please submit the Title IV, Part A application in the final LECS Plan.

Title IV PArt A Page 49



Title IV PArt A Page 50



Title IV PArt A Page 51



Title IV PArt A Page 52



2021 FINE ARTS INITIATIVE 

STATE GRANT APPLICATION 

Fine Arts Application 

1st submission to the Title III, Part A Program Managers for review: August 2, 2021 – August 31, 2021 

Conditional approval granted to LSSs On or before September 30, 2021 
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Fine Arts Initiative Grants Application 

Local school systems should provide a cohesive, stand-alone response to the prompts below. 

School Year 2020-2021: Progress and Challenges 

1. Complete the chart below describing the progress and challenges in meeting the 

Programs in Fine Arts goals articulated in the system’s 2020-2021 Annual Update. 

Identify the programs, practices, strategies, and resource allocations that are related to 

progress. 

Disciplines Goals from the School Year 

2020-2021 

Current Progress  Challenges 

Dance Revise and adjust curriculum 

and planning for the High 

school Dance/Visual course to 

fit revised standards against the 

limitations of the COVID 19 

pandemic.    

 

Begin alignment and planning 

for facilitation of dance units 

for K-5 general music classes. 

Safe return of High School 

musicals and expanding middle 

musical theatrical 

performances, all of which 

include choreography and 

dance. 

Success in virtual teaching 

observed and transitioned 

into masked and socially 

distanced face-to-face 

classes, practice and 

performance.   

 

Movement activities that 

balance basic dance with 

music lessons by Dalcroze 

are in the concept phase.   

Teachers will collaborate.  

Pre-pandemic programs 

have resumed with 

masking and social 

distancing requirements in 

place.  

Adjustments for indoor 

guard will pertain to 

CDC guidelines and 

local case numbers for 

COVID.  Multiple 

contingencies are 

planned.  

Social distance 

requirements against 

classroom size make 

units of instruction 

difficult to implement.  

Safe singing and 

believable 

choreography balanced 

against enthusiasm by 

the participants.   

Music Professionally develop K-5 

teachers to incorporate UDL, 

GRR, dance, and growth 

mindset. 

 

 

 

Presentations and guest 

presenters are planned 

according to system needs 

and COVID guidelines.  

 

 

 

Maintaining vibrant 

teaching amid 

pandemic related 

limitations.  The 

reduction and 

cancellation of some 

local music events 

inhibits motivation and 

enrollment.  
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Incorporate technology suitable 

for virtual learning, pandemic 

needs and 21st century 

classroom instruction. 

 

 

Organize safe return of 

adjudicated festivals and 

countywide honors ensembles.  

 

Monitor and refine elementary 

instrumental curriculum, 

scheduling and recruitment.   

 

 

 

Plan for Music enrichment for 

the 2021-22 Arts in the 

Schools. 

Teacher and student 

subscriptions for 

Smartmusic have been 

purchased.  Quaver 

accounts have been created 

for K-5 Music.  

 

Due to the metrics for 

COVID in our region, 

adjudicated festivals and 

honors ensembles are still 

temporarily suspended.  

Recruiting efforts and the 

return of face-to-face 

instruction have led to 

increases in Band and 

Orchestra enrollment for 

grades 4 and 5.  Masking, 

PPE and social distance 

requirements are in place.  

Arts in the schools has 

been renewed and will 

involve every 3rd, 4th and 

5th grade student in the 

county.  It will be virtual 

this year.  

Transitioning these 

platforms from virtual 

to face-to-face. 

 

 

 

A robust 2022-23 

calendar complete with 

pre-pandemic music 

events is in 

development.   

 

Classroom space for 

socially distanced band 

and orchestra classes.  

 

 

 

Distribution and 

storage of supplies 

while classroom 

teachers wait for ideal 

times to launch the 

program. 

Theatre Maintain a local budget for 

middle school theater.  Explore 

options for expansion. 

 

Maintain High School Theater 

programs via local budgets.  

 

Explore intermediate 

elementary pathways for 

The budget will remain the 

same.  No expansion 

efforts have been 

successful due to the 

pandemic.  

Sustenance is present and 

healthy.  No change.  

 

No progress due to the 

pandemic.  Movement and 

Faculty turnover and 

COVID restrictions 

have hindered 

expansion.   

Masking and social 

distance make logistics 

and participation more 

difficult.  

Dramatic and 

expressive lesson 
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performance opportunities. expression remain 

curricular goals in need of 

development.  

planning cannot 

transition to public 

performance at this 

time.  

Media Arts Continue to coordinate units of 

instruction, activities, facilities, 

equipment and technology with 

the Instructional Media 

supervisor.  Align standards for 

media arts with Music/Art 

standards. 

Progress is slow amid the 

ongoing task to effectively 

teach amid pandemic 

related limitations.  Some 

technological 

improvements have 

stumbled onto 

opportunities that will 

foster alignment in the 

future.  

Review standards for 

media arts with 

Music/Art faculty.  

Cite ways that online 

platforms furnished 

because of the 

pandemic have 

improved adherence to 

standards 

Visual Art Begin use of new panels and 

explore options for needed 

accessories.  Develop plans for 

storage at each school to 

facilitate school based Art 

initiatives.  

Renew recognition of 

outstanding HS students during 

Youth Art Month. 

 

Explore pathways for 

recognizing outstanding artists. 

Upgrade technological and 

virtual learning needs for art 

faculty, beginning with 

document scanners.  

 

Renew the integrative “Arts in 

the Schools” initiative.  The 

2020-2021 AIS unit of 

instruction is entitled 

“Sunflower Symphony: The 

Art and Music of Vincent Van 

Gogh,” in partnership with the 

Panels were purchased but 

not used due to the 

pandemic.  

 

 

This initiative was paused 

due to the pandemic.  

There were no Y.A.M. 

presentations.  

This initiative was paused 

due to the pandemic.  

Items were purchased to 

aid virtual art instruction, 

both synchronously and 

asynchronously.   

 

For the first time, Arts in 

the Schools was conducted 

virtually.  The Virtual Arts 

in the Schools took place 

with grades 3 and 4.  

Outcomes were met and 

reviews were positive. 

Effective use of 

distributed panels for 

school based display 

and occasional 

countywide events. 

 

Resuming the practice 

of presenting for 

Y.A.M amid pandemic 

restrictions.  

Discussions for Artist 

recognition will take 

place.  

Continued use of 

document scanners for 

modeling in the 

classroom along with 

proper use of added 

resources in face-to-

face instruction.  

Supplies for virtual 

students are difficult to 

provide. 
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Evergreen Heritage Foundation 

and the Allegany Arts Council.  

Due to COVID 19, AIS will be 

virtual.   

Funding is being 

investigated to expand to 

grades 3-5, but the 

program will likely remain 

virtual.   

Refinement of virtual 

AIS.  Logistics for 

storage and use of 

physical materials for a 

virtual presentation.   

 

School Year 2021-2022 Goals   

The Educational Equity regulation (COMAR 13A.01.06) is integrated throughout the Local 

Every Student Succeeds Act (ESSA) Consolidated Strategic Plan to demonstrate comprehensive 

support and improvement. Educational equity means that all students have access to 

opportunities, resources, and educational rigor they need throughout their educational career to 

maximize academic success and social/emotional well-being. 

2. What are the practices or strategies to advance racial equity through Fine Arts instructional 

programming, curriculum development, instructional planning and delivery, material selection, 

and/or assessment? What are the success measures? 

Systemwide professional development pertaining to equitable practices is taking place 

incrementally, beginning with a season at the superintendent’s advance and trickling to school 

based and district wide sessions.  This professional development will transition to curriculum 

refinement and a revisit with Universal Design for Learning, which addresses all types of 

learners.  Resources.  To provide across all schools, needs assessments are diagnosed by 

school based fine arts staff.   Resources will be available to aid students lacking the ability to 

purchase supplies and equipment.  Content will be administered with Growth Mindset and 

Gradual Release of Responsibility as each student receives diverse instruction and objectives 

along with autonomy for self-expression through the arts.  Achievement gaps in assessment 

practices will be monitored.  

 

3. What community needs are addressed through instructional programming, curriculum 

development, instructional planning and delivery, material selection, and/or assessment? What 

are the success measures? Community needs could include marginalized individual 

characteristics (Ability, Ethnicity, Family Structure, Gender Identity, Language, National origin, 

Religion, Sexual Orientation, Socioeconomic Status), program access, areas of 

disproportionality, and school climate and culture.  

Resources are provided to allow for performance and display at schools for their communities.  

Preparatory measures for community events result in accessible activities in accordance with 

diverse and equitable curriculum planning.  Implementation will involve multiple means to 

Fine Arts Page 5



 

 

serve diverse aptitudes and backgrounds. 

 

 

4. As stated in COMAR 13A.01.16, Section .03 Certification Procedures, each local school system 

shall report annually their goals, objectives, and strategies regarding the implementation of fine 

arts instructional programming and methods for measuring progress. Complete the charts below 

outlining the 2021-2022 goals of the local school system to meet the requirements outlined  in 

COMAR 13A.04.16, Programs in Fine Arts for music, dance, theatre, visual art, and media arts. 

For comparison, also list the strategic targets (forecast to 2024 Fine Arts Certification) within each 

arts discipline. 

 

Include an overview of resources, partnerships, and necessary adjustments to ensure 

progress to meet, at a minimum, the requirements set forth in the regulations regarding 

the implementation of fine arts instructional programming, development of curriculum, 

instructional planning, instructional delivery, material selection, and assessment and the 

use an equity lens (per COMAR 13A.01.06, an equity lens means that for any program, 

practice, decision, or action, the impact on all students is addressed, with a strategic 

focus on marginalized student groups) to meet the needs of all students.  

 

Dance 2021-2022 Goals (Annual Goals) 

Continue alignment and begin curriculum writing for the High school 

Dance/Visual course to fit revised standards.  

Continue alignment and begin curriculum writing for the facilitation of 

dance units of instruction into K-5 general music classes. 

Continued support of High School musicals and expanding middle musical 

theatrical performances, all of which include choreography and dance. 

2023 Targets (Long Term Goals) 

Develop solutions to expand dance curriculum, particularly in middle 

schools.   

Explore budgetary pathways to expand dance faculty in Allegany County.  

Media 

Arts 

2021-2022 Goals (Annual Goals) 

Continue to coordinate units of instruction, activities, facilities, equipment 

and technology with the Instructional Media supervisor.   
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2023 Targets (Long Term Goals) 

Implement documentable media arts enrichment practices and their 

assessment measures.  

Music Professionally develop K-5 teachers to incorporate UDL, GRR, dance, 

growth mindset and instructional equity training. 

Continue to integrate technology suitable for virtual and classroom learning 

and 21st century classroom instruction.  

Monitor and refine elementary instrumental curriculum, scheduling and 

recruitment.   

Renew the integrative “Arts in the Schools” initiative in partnership with the 

Evergreen Heritage Foundation, the Max and Victoria Dreyfus Foundation 

and the Allegany Arts Council.  The 2021-2022 AIS units of instruction are: 

- Grade 3: Van Gough’s Garden- Through Art, Music and Movement 

- Grade 4: Trees Alive! - The decorative, nouveau style of Gustav 

Klimt and an exploration of mixed media. 

- Grade 5: Waters Alive! - Creativity based on Examination of the 

works of Monet and Debussy and how water’s role in the 

environment expounded their work.  

2023 Targets (Long Term Goals) 

Movement, Dalcroze eurhythmics, and Kodaly pathways introduced to 

teachers and implemented in K-5 classrooms.  

Develop SmartMusic into Band and Orchestra classes and Quaver 

curriculum into K-5 General Music. 

Explore pathways to the creation of a clinic based adjudication and 

preparatory guest clinician beforehand.  Expand funding to foster extra 

adjudicators. 

Develop a written and elementary instrumental schedule format and 

recruitment program that involves proactivity in May-June in preparation for 

the following year. 

Theatre 2021-2022 Goals (Annual Goals) 

Maintain a local budget for middle and high school theater.  Explore options 

for expansion. 
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Maintain High School Theater programs via local budgets.  

Explore elementary pathways for performance opportunities with 

intermediate grades. 

2023 Targets (Long Term Goals) 

Develop format/funding for grade 3-5 children’s theater in all 14 elementary 

schools. 

Maintain middle/high drama resources for productions. 

Explore pathways for increased theater based staffing and courses.  

Visual 

Art 

2021-2022 Goals (Annual Goals) 

Integrate recently purchased panels.  Explore options for needed 

accessories.  Develop plans for storage at each school to facilitate school 

based Art initiatives.  

Renew options for recognizing outstanding HS students during Youth Art 

Month. 

Explore pathways for recognizing outstanding artists, seniors, in particular. 

Upgrade technological and virtual learning needs for art faculty, beginning 

with document scanners for faculty.  

Renew the integrative “Arts in the Schools” initiative in partnership with the 

Evergreen Heritage Foundation, the Max and Victoria Dreyfus Foundation 

and the Allegany Arts Council.  The 2021-2022 AIS units of instruction are: 

 

- Grade 3: Van Gough’s Garden- Through Art, Music and Movement 

- Grade 4: Trees Alive! - The decorative, nouveau style of Gustav 

Klimt and an exploration of mixed media. 

- Grade 5: Waters Alive! - Creativity based on Examination of the 

works of Monet and Debussy and how water’s role in the 

environment expounded their work.  

2023 Targets (Long Term Goals) 

Adjust instruction and fiscal activities to fit revised Maryland Fine Arts 

Standards for Art.  
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Develop school-based galleries using new panels.  

Develop a Senior Art show and presentation for Art IV students.  

Provide technology needs and professional development to fit Growth 

Mindset, GRR, UDL, virtual learning and instructional equity.  

2. Provide a detailed budget narrative using the MSDE Proposed Fine Arts Budget Form. For

reference, refer to “Guidance for Completion of the Budget Narrative for the Fine Arts

Initiative,” “Sample Fine Arts Budget,” and “Fine Arts Budget Categories” in the following

pages. The budget narrative should detail how the school system will use Fine Arts funds to

pay only reasonable and necessary direct costs associated with the operation of the Fine Arts

program. All expenditures must be directly linked to the goals identified in this current

State Fine Arts Initiative Grant Application. Budget narrative forms are available in Excel

format through the MSDE Fine Arts Office.

Category/ 

Object 

Line Item Calculation Amount In-kind Total 

Contracted 

Services 

Instruction/ 

Regular 

Program/ 

Professional 

Development 

“Arts in the 

Schools” 

Replacement 

Stereo/ 

Cabinet/ 

Accessories for 

Washington 

Instructors 

Presenters 

Performers 

Clinicians 

Assistants 

$3000.00 

Supplier of 

materials for Arts 

in the Schools: 

$4,000 

Installation Fee: 

$650.00

Speakers: 

$530.98 

$3,000.00 

$4,000 

$650.00 

$14,141.01 
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Middle School 

Chorus and 

General Music 

Guest  

Presenters for  

Supervisors Staff 

Development 

Supplier of 

Mixer/ 

Power amp: 

$609.17 

Supplier of 

Equipment Rack 

Cabinet: $956.87 

Supplier of 

Installation Parts: 

$240.73  

$4,153.26 

$609.17 

$956.87 

$240.73 

$4,153.26 

Regular 

Program 

Registration and 

fees for virtual 

training 

sessions/virtual 

conventions.   

Workshops, 

meetings, 

sessions for 

Music, Art 

and Dance. 
$512.85    $512.85    $512.85 

Salary and 

Wages 

Substitute 

teachers pay 

for briefings, 

PD or 

assistance to 

the fine arts 

coordinator.  

7 days. 

Briefings-1 

Elementary 

Recruitment- 1  

Two total days. 

$95.00 x 2= 

$190.00 $190.00 $190.00 
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Fixed 

Charges 

Substitute 

teachers pay 

for briefings, 

PD or 

assistance to 

the fine arts 

coordinator.  

2 days. 

Briefings-1 

Elementary 

Recruitment-1  

F.I.C.A.

$7.27 x 2= $14.54

Worker’s Comp. 

$.30 x 2= $.60 

$15.14 $15.14 

Total $14,859.00 $14, 859.00 
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Guidance for Completion of the Budget Narrative for the Fine Arts Initiative 

The budget narrative is an explanation of your budget and must be able to stand on its own 

without having to refer to the proposal for information.  Although information to justify a line 

item (such as job descriptions for personnel) might be contained within the grant application, a 

separate and complete justification for each line item must be provided in the budget narrative.  

It should include the following information: 

 Description of the specific item (What is it?)

 Description of how the specific item relates to the project (Why is this item needed to

fulfill the project objective?)

 Arithmetical explanation of how you estimated the requested amount (What formula did

you use to arrive at your estimate?  Show the detail.)

Set up your Budget Narrative in the same order and with the same headings as the Budget, i.e., 

MSDE Category, Program and Object.  Without the Narrative, the Budget is just a collection of 

numbers.  You will also want to tie Budget items in the Narrative to the allowable activities 

discussed in section B so the reviewer clearly sees their necessity.  Make absolutely sure your 

numbers add up. 

Each line must be detailed and specific.  General expenses should be broken down into specific 

line items.  For example, "meeting expenses" can be broken down into room rental, 

photocopying and refreshments.    It is important to be as detailed as possible. 

Clearly show the requested funds and in-kind contributions for each line item.  Indicate the 

source of the in-kind contribution.  Both requested and in-kind funds must be reasonable and 

within current market prices. 

Show how the expense was calculated for each line item.  Reviewers will use this information to 

determine if your budget is reasonable and cost-effective. 

Personnel Costs: 

● For Salaries:  List the number of positions and the estimated annual salary rate or hourly rate

for the employee and the number of hours to be devoted to the project.  The amount should

take into account time needed to establish and fill new positions and the changing demands

for personnel during the course of the project.  The narrative should justify the necessity for

creating new positions.  Could present staff be reallocated?  Could volunteers be utilized?

Do all positions need to be full time?  Are salary scales consistent with similar state or local

wage scales?  The workload must justify creating full-time positions.  Employees who are

paid in whole or part with grant funds must perform work for the grant-funded project in

proportion to the amount of their pay provided by the grant.

● For Employee Benefits:  Identify the percentages used for FICA, State Unemployment,

Workers Compensation, Health Insurance, Life Insurance and other benefits and multiply by the

total salary costs to determine the total Fixed Charges.  Please Note:  Fixed Charges must

always be calculated whenever there are salaries and wages identified in the budget.
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Contracted Services 

● For individuals or organizations to be reimbursed for personal services on a fee basis.  List

each type of consultant or service, the proposed fee rate, and the amount of time to be

devoted to such services.  Costs for renting space, equipment, and other operating leases are

included in this object.

Supplies and Materials 

● All costs should be itemized within this object by major types (e.g., office supplies, training

materials, research forms, instructional supplies, textbooks, library media, etc.).  The basis

for cost computations should be shown ("x" dollars per month for office supplies or "y"

dollars per person for training materials).

Other Charges 

● Estimated travel expenses of project personnel should be included in this object.  The budget

narrative must thoroughly explain the relevance and importance of each item to the project.

Equipment 

● Each item to be purchased must be separately listed with unit cost. The budget narrative must

thoroughly explain the relevance and importance of each item to the project.

Transfers 

● Transfers are payments to other LSSs, Non-Public Schools or indirect costs that are shown as

grant expenses but are not direct expenses of the LEA to the project.

● To calculate the indirect cost, please refer to the Financial Reporting Manual for Maryland

Public Schools (section D-1).  This calculation should be included on the budget narrative as

a separate line item and is not associated with any specific Activity.

You should use the format as shown in the sample on the following page. 
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Sample Fine Arts Budget 

Discipline Category Line Item Calculation Amount In-kind Total 

All Instruction Staff 

Dev.  

203-205-09 

Stipends for 

Professional 

Development 

100 

Participants x 

$120 

$12,000.00 $4,000.00 

(MSAC) 

$8,000.00 

MUSIC 209 Student 

Transportation 

Transportation 

for State-wide 

Music Festivals 

6 Buses x 

$450 

$2,700.00 $2,700.00 

Special Program 

203-205-02 

Materials and 

Supplies: 

Instruments 

Classroom 

Teacher 

Supplies 

$3,400.00 $3,400.00 

DANCE Instruction Staff 

Dev.  

203-205-09 

Contracted 

Services for 

Annual Dance 

Secondary 

Showcase 

10 

Consultants x 

$300 

$3,000.00 $3,000.00 

THEATRE Remodeling 

215-36 

Upgrading the 

auditorium to 

build a Theatre 

Tech program 

Quote by 

"Theatre Tech 

Inc." 

$14,000 $10,000 

(Income 

from ticket 

sales) 

$4,000.00 

Special 

Program 

203-205-02 

Annual Theatre 

Festival 

Classroom 

Teacher 

Supplies 

$1,273.00 $1,273.00 

MEDIA 

ARTS 

Instruction Staff 

Dev. 

203-205-09 

Conference fees 

for Media Arts 

Staff to further 

develop Media 

Arts 

Programing 

2 staff 

members x 

$340 

$680.00 $680.00 

VISUAL 

ARTS 

Special Program 

203-205-02 

Curriculum 

Writing 

Stipends 

2 writers x 

$1000 

$2,000.00 $2,000.00 

Regular 

Program 

203-205-01 

Art Materials 

and Supplies $2,350.00 $2,350.00 

TOTAL $41,403.00 $14,000.00 $27,403.00 
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Fine Arts Budget Categories 

Fine Arts Page 15



MARYLAND STATE DEPARTMENT OF EDUCATION 

GRANT BUDGET C-1-25 

ORIGINAL 
14,859 GRANT 

BUDGET11--------------
GRANT Fine Arts Initiative 
NAME1--------------
MSDE 

GRANT# 

REVENUE 
SOURCE 

FUND 

SOURCE 

CODE 
MSDE 

CATEGORY/PROGRAM 

201 Administration 

Prog. 21 General Support 

Prog. 22 Business Support 

Prog. 23 Centralized Support 

202 Mid-Level Administration 

Prog. 15 Office of the Principal 

Prog. 16 Inst. Admin. & Supv. 

203-205 Instruction Clllllgorles

Prog. 01 Regular Prog. 

Prog. 02 Special Prog. 

Prog. 03 Career & Tech Prog. 

Prog. 04 Gifted & Talented Prog. 

Prog. 07 Non Public Transfers 

Prog. 08 School Library Media 

Prog. 09 Instruction Staff Dev. 

Prog. 10 Guidance Services 

Prog. 11 Psychological Services 

Prog. 12 Adult Education 

208 Special Education 

Prog. 04 Public Sch Instr. Prog. 

Prog. 09 Instruction Staff Dev. 

Prog. 15 Office of the Principal 

Prog. 16 Inst. Admin & Superv. 

207 Student Personnel Serv. 

208 Student Health Services 

209 Student Transportation 

210 Plant Operation 

Prog. 30 Warehousing & Distr. 

Prog. 31 Operating Services 

211 Plant Malntllnance 

212 Fixed Charges 

214 Community Services 

215 Capita! Outlay 

Prog. 34 Land & Improvements 

Prog. 35 Buildings & Additions 

Prog. 36 Remodeling 

Total Expenditures By Object 

01- SALARIES 

&WAGES 

190.00 

190.00 

Finance Official Approval LAWRENCE MCKENZIE 

Name 

MSDE Grant Manager 

AMENDED 
BUDGET# 

GRANT 

RECIPIENT 

NAME 

RECIPIENT 

GRANT# 

RECIPIENT 

AGENCY 
NAME 

GRANT PERIOD 

02 - CONTRACT 

SERVICES 

7,650.00 

4,153.26 

11,803.26 

REQUEST DA TEI 
I 
I 

10115121 

Allegany County Public Schools 

Allegany County Public Schools 

1-Jul-21 30-Jun-22 

FROM TO 

BUDGET OBJECT 

03-SUPPLIES & 04-OTHER 

MATERIALS CHARGES 

2 337.75 

512.85 

15.14 

2,337.75 527.99 

05 -EQUIPMENT 08 - TRANSFERS 

0.00 0.00 

11/1if14 301-759-2024 

BUDGET BY 

CAT./PROG. 

0.00 

0.00 

0.00 

0.00 

0.00 

9,987.75 

0 00 

0.00 

0.00 

0.00 

0.00 

4,856.11 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

0.00 

o.oo'

0.00 

0.00 

0.00 

0.00 

15.14 

0.00 

0 00 

0.00 

0.00 

14,859.00 

Date Telephone# 

Approval.__ __________________ --::,-------------=--------=-..,....-,,.-....,,...---'

Name Signature Date Telephone# 

Grant Bl.klget C-1•25 Rev: 11/2W07 
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